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redaqtorTa winasityvaoba

winamdebare krebulSi Sesulia moxsenebebi, romlebic wakiTxuli 
iqna aRmosavleT evropis universitetSi doqtorantTa yovelwliur 
erovnul samecniero konferenciaze (organizatori: aRmosavleT evro-
pis universitetis sadoqtoro da umaRlesi ganaTlebis kvlevebis gan-
viTarebis centri da ganaTlebis mecnierebebis fakulteti) 2023 wlis 2 
seqtembers. konferenciaSi monawileobas iRebdnen saqarTvelos kerZo 
da sajaro universitetebis doqtoranturis saganmanaTleblo safex-
uris studentebi.  konferenciis mizans warmoadgenda iseTi platform-
is Seqmna, romlis farglebSic doqtorantebi SeZlebdnen sakuTari 
poziciebis gamoxatvas, ideebisa da mignebebis urTierTgacvlas, kvlevi-
Ti unarebis gaumjobesebasa da  produqtiuli diskusiebis warmarTvas.

konferenciaze warmodgenili moxsenebebi moicavda humanitaruli, 
socialuri, zusti da sabunebismetyvelo mecnierebebisa da medicinis 
sferoebs. sul konferenciaze warmodgenili iqna 45 moxseneba. konfer-
enciis Semdgom momxsenebelTa mier warmodgenili statiebi anonimur 
recenzirebas daeqvemdebara. krebulSi warmodgenili statiebi moicavs 
ganaTlebis (naTia gegelaSvili, tariel elaSvili, Tamar Toloraia, 
Tamar gurgeniSvili, lela goginava, Teona diasamiZe), fsiqologiis 
(mariam qalebaSvili da TinaTin WinWarauli), mediis kvlevebis (nino qa-
vTaraZe, giorgi slavin-rudakovi, baia sixaruliZe, Tea Wanturia), bi-
znesis (nino gogitiZe), filologiis (nunu balavaZe), istoriis (zurab 
sanaZe), medicinisa (nino besiaSvili da irina daTikaSvili-davidi) da 
geodeziis (nika tyeSelaSvili) sferoebs. 

sadoqtoro naSromze muSaoba axali codnis generirebisken mimarTu-
li procesia, romelic mraval gamowvevasTanaa dakavSirebuli. swored 
am gamowvevebTan SeWideba da maTi gadalaxva ayalibebs mkvlevars pro-
fesionalad. imedi gvaqvs, rom krebulSi warmodgenili statiebi ino-
vaciuri da soliduri sadoqtoro naSromebis nawili gaxdeba, romlebic 
xels Seuwyoben mocemuli mecnieruli dargis winsvlas da problemebis 
axlebur xedvas SemogvTavazeben. 

pol gibsi
giorgi TavaZe
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EDITORS’ FOREWORD

This collection contains papers delivered at the Annual National Scientific Confer-
ence of Doctoral Students, organized by Doctoral and Higher Education Research Devel-
opment Center and Faculty of Education Sciences (East European University), on Sep-
tember 2, 2023. Doctoral-level students from private and public universities in Georgia 
participated in the conference. The goal of the conference was to create a platform 
where doctoral students could express their positions, exchange ideas and findings, 
improve research skills, and lead productive discussions.

The reports presented at the conference covered the fields of humanities, social 
sciences, exact and natural sciences, and medicine. A total of 45 reports were present-
ed at the conference. After the conference, the articles presented by the speakers un-
derwent anonymous peer review. The articles included in this collection cover various 
fields: education (Natia Gegelashvili, Tariel Elashvili, Tamar Toloraia, Tamar Gurgenish-
vili, Lela Goginava, Teona Diasamidze), psychology (Mariam Kalebashvili and Tinatin 
Tchincharauli), media studies (Nino Kavtaradze, Georgy Slavin-Rudakov, Baia Sikharulid-
ze, Tea Chanturia), business (Nino Gogitidze), philology (Nunu Balavadze), history (Zur-
ab Sanadze), medicine (Nino Besiashvili and Irina Datikashvili-David), and geodesy (Nika 
Tkeshelashvili).

Working on a doctoral thesis is a process aimed at generating new knowledge, 
which is associated with many challenges. It is the grappling with and overcoming of 
these challenges that makes a researcher a professional. We hope that the articles 
presented in this collection will become part of innovative and solid doctoral theses, 
contributing to the advancement of their respective scientific fields and offering new 
perspectives on various problems.

Paul Gibbs
Giorgi Tavadze
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mecnierebisa da medicinis fakultetis doqtoranti. 

naTia gegelaSvili aris aRmosavleT evropis universitetis ganaTlebis 
mecnierebaTa fakultetis sadoqtoro programis studenti. 

lela goginava aris aRmosavleT evropis universitetis ganaTlebis 
mecnierebaTa fakultetis sadoqtoro programis studenti. 
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Natia Gegelashvili

THE ROLE OF WELL-BEING IN THE STUDENT-CENTERED  
LEARNING APPROACH

INTRODUCTION

There are numerous reasons to advocate for the creation of university environ-
ments that promote and enhance student wellbeing (Riva, et al., 2020). At a deeper 
philosophical level, higher education aims to foster the holistic development of indi-
viduals, nurturing their growth as integrated and well-rounded individuals. Graduat-
ing students who only meet academic requirements without acquiring “soft skills” will 
disappoint their future employers and colleagues. Students who do not engage in ex-
tracurricular activities, leadership opportunities, recreation or athletics, or governance 
during their higher education experience will be ill-prepared for active citizenship, civic 
engagement, and meaningful participation in a democratic society (Keeling, 2014).

Well-being is important for students because it directly impacts their academic 
performance, mental and emotional health, personal development, social connections, 
physical well-being, long-term success. Prioritizing well-being in educational settings 
creates an environment that supports students’ growth and prepares them for a fulfill-
ing and balanced life beyond their academic years (Bowman et al. 2010).

Well-being encompasses physical health, including exercise, nutrition, adequate 
rest. A healthy lifestyle positively impacts students’ energy levels, cognitive function-
ing, and overall well-being. Regular physical activity and proper nutrition have been 
shown to enhance students’ concentration, memory, and academic performance (Qu-
endler, 2002). 

Why should we integrate well-being in student-centered learning?
Integrating well-being in student-centered learning is crucial because it recognizes 

that students’ overall well-being significantly impacts their academic success. Active 
engagement in the learning process is more likely when students perceive a supportive, 
safe, and nurturing environment where they feel valued (Gordon et al. 2022). 

STUDENT-CENTERED LEARNING (SCL): DEFINITION

The determination of the ideal educational philosophy is a contentious matter 
that frequently takes the shape of a struggle between the two most common teaching 
philosophies: the teacher/expert approach and the student-centered approach. The 
primary source of knowledge, according to the first strategy, is the teacher. In order 
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to understand content, the student is expected to adhere to the teacher’s directions 
and information (Sablonnière et al. 2009). Students who use the teacher-centered 
approach concentrate solely on the instructor. In this system, teachers are the only 
participants in classroom activities. Teachers are the main sources of information in the 
teacher-centered approach (Kumar, 2016).

The second strategy contends that education should be based on the needs and 
skills of the student. Instead of imparting knowledge, the teacher’s job is that of a facil-
itator in the learning process (Sablonnière et al. 2009). Students can concentrate sole-
ly on their education thanks to the student-centered approach. The learner-centered 
approach, often referred to as the student-centered approach, is a teaching strategy in 
which the emphasis of instruction is shifted from the teacher to the pupils. By giving 
students control over their own learning path, student-centered learning seeks to pro-
mote learner autonomy and independence in its original usage. Learning is not some-
thing you watch. Simply sitting in class, paying attention to the teacher, memorizing 
prewritten tasks, and spouting out responses does not teach students very much. They 
must discuss what they are learning, put it in writing, connect it to prior knowledge, 
and use it in their daily lives. They must integrate what they learn with who they are 
(Kumar, 2016).

The main idea is that in student-centered learning, the model switches from the 
standardized to the student-centered and individualized, even though there isn’t a uni-
versal definition or set program for its implementation. This indicates that the instruc-
tion is tailored to each student’s individual requirements, objectives, and interests and 
was created with their input (Kaput, 2018).

Current expert information quickly becomes outdated in a knowledge-based so-
ciety, hence it is crucial for universities to teach students talents and skills that will 
enable them to study independently and learn to deal with uncertainty. In this situa-
tion, it becomes less important to communicate solely content-based knowledge and 
more important to communicate crucial competencies. Formats that emphasize a stu-
dent-centered learning culture, like inquiry-based learning, are seen to be particularly 
effective at developing important skills like self-directed learning (Wulf, 2017).

Understanding student-centered learning (SCL) requires a fundamental under-
standing of the constructivist approach. According to constructivist theories of effec-
tiveness, learning is more effective when students are actively involved and in charge of 
what and how they learn (Schweisfurth & Elliott, 2019).

It can be said that student-centered learning cultures are based on constructivist 
findings, taking into account the activity of learners in the process of knowledge acqui-
sition; emphasizing self-regulated and autonomous learning processes that occur in so-
cial interaction; taking into account social, emotional, and motivational aspects of the 
learning process in addition to cognitive factors; responsive to varying prior knowledge 
and experiences; and involving an active participation of students (Wulf, 2017).

The role of the instructor alters when instruction is learner-centered. Teachers that 

NATIA GEGELASHVILI
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put their students first are no longer the top performers, they are educators who also 
create learning experiences. For educators who have worked to develop strong presen-
tation abilities in order to enhance their classroom instruction, this is a quite different 
job (Weimer, 2002).

The function of educators in a learning environment that places a greater empha-
sis on instruction is to introduce and explain new material, to mentor students, and to 
track and assess their progress. This point of view places learners in a relatively passive 
posture, where good learning necessitates outside supervision and control. Students 
are given a far more active role in a student-centered learning atmosphere. Students 
actively contribute to the development of their learning process and take responsibility 
for their own academic growth as members of a community of learners and educators. 
As a result, this method places a lot of emphasis on independent and self-directed 
learning (Wulf, 2017). 

The following principles are included in a summary of some of the research on stu-
dent-centered learning by Lea and colleagues (Lea, Stephenson, & Troy, 2003):

•	 the emphasis on active learning as opposed to passive learning
•	 a focus on in-depth knowledge and comprehension
•	 the student’s heightened accountability and responsibility
•	 a greater sense of autonomy on the part of the learner
•	 the interdependence between the instructor and the student
•	 mutual respect between students and teachers.

WHAT IS WELL-BEING? 

The terms ‘well-being’ or ‘wellness’ are commonly utilized in media and adver-
tisements for various products and services. However, their usage tends to be vague. 
To ensure scientific rigor in assessments, it is essential to establish agreed-upon defini-
tions, criteria, and qualitative objective measurement tools (Halbreich, 2021).

Over the past 25 years, there has been significant and rigorous research in psychol-
ogy on the topic of well-being, which pertains to attaining optimal psychological expe-
riences and functioning. This increased attention can be largely attributed to the contri-
butions of psychologists like Diener (1984), who have extensively examined subjective 
well-being (SWB). From this perspective, well-being is regarded as subjective because 
individuals are encouraged to assess, in a general manner, the extent to which they 
perceive a sense of wellness in their lives (Diener, 1984). Theories exploring hedonic, 
eudaimonic, and social well-being have extensively investigated three models that aim 
to explain mental health flourishing (Gallagher et al. 2009). 

Well-being is a multidimensional concept that encompasses various aspects. Dif-
ferent disciplines and professionals claim ownership of this territory, often highlight-

THE ROLE OF WELL-BEING IN THE STUDENT-CENTERED LEARNING APPROACH
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ing their unique perspectives. Economists and politicians prioritize finance, prosperi-
ty, per-capita product, and employment. Socially-minded activists focus on poverty, 
education, personal safety, quality of life, equality, and disparities. Law enforcement 
emphasizes crime prevention. Health and medical professionals primarily view patients 
through the lens of stethoscopes, lab tests, and imaging. Psychologists emphasize 
stressors, crises, and their consequences, while psychiatrists address mental, emotion-
al, and cognitive disorders. Clergy and philosophers emphasize spirituality, beliefs, and 
cultural values. All of these perspectives are valid, interconnected, and should be in-
tegrated into a comprehensive and holistic operational framework (Halbreich, 2021).

The World Health Organization (WHO) collaborates with member states and vari-
ous partners to promote the improvement of people’s welfare concerning global health 
and the achievement of the 17 Sustainable Development Goals (SDGs). Enhancing 
well-being plays a significant role in fostering consistency in policies across different 
areas and motivates unified efforts. By promoting the well-being of societies, they con-
tribute to the development of dynamic, resilient, and sustainable communities at local, 
national, and global scales. This empowers communities to effectively address existing 
and future health risks like COVID-19 and environmental calamities (WHO, 2023).

The 2021 Health Promotion Glossary of Terms by the World Health Organization 
(WHO) provides a definition of well-being. It characterizes well-being as a positive state 
experienced by both individuals and societies. Similar to health, it serves as a valu-
able asset in daily life and is influenced by social, economic, and environmental circum-
stances. Well-being encompasses various aspects, including the quality of life and the 
ability of individuals and communities to make meaningful contributions to the world. 
Emphasizing well-being facilitates the monitoring of fair resource distribution, overall 
flourishing, and sustainability. The well-being of a society can be evaluated based on 
its resilience, capacity-building efforts, and readiness to overcome challenges (Health 
Promotion Glossary of Terms, 2021).

RELEVANCE OF STUDENTS’ WELL-BEING

The interconnectedness between well-being and higher education holds significant 
importance. It impacts the lives of students and educators, the institutions themselves, 
the potential of a democratic society, and the fulfillment of higher education’s broader 
objectives. Exploring the various interpretations and manifestations of well-being that 
influence learning, as well as identifying the necessary institutional actions to foster 
stronger connections among them, highlights the need for transformative changes. 
These changes are vital for acknowledging and achieving well-being as an integral as-
pect of the overarching mission of higher education and the holistic development of all 
those involved (Harward, 2016).

The United Nations resolution titled “Transforming our World: Sustainable Devel-
opment Agenda 2030” came into effect on January 1, 2016, along with the 17 sus-

NATIA GEGELASHVILI
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tainable development goals. These goals aim to create a world by 2030 that promotes 
equal and universal access to quality education at all levels, as well as healthcare and 
social protection, ensuring the well-being of individuals in terms of their physical, men-
tal, and social aspects (United Nations, 2015). The goals highlight the importance of 
leaving no one behind, regardless of whether they come from developed or developing 
nations. In relation to education, particularly goals three and four, the focus is on en-
suring healthy lives and promoting well-being for all at all ages and ensuring inclusive 
and equitable quality education and promoting lifelong learning opportunities for all, 
respectively (United Nations, 2015) .

As previously mentioned, the well-being of students significantly impacts their ac-
ademic engagement and success. However, both internationally and within universities 
in the UK, there is a notable crisis concerning student well-being (Riva et al. 2020). 

According to the American Council on Education, the primary concern expressed 
by 70% of university presidents is the mental health of their students (Roberts, 2022). 

Numerous studies have explored the conceptualization of well-being within the 
context of university teaching and learning. It is important to differentiate between 
mental well-being and mental health in this regard. Some individuals experience a pos-
itive sense of well-being despite living with a mental illness, while others may have a 
diminished sense of well-being despite not being diagnosed with any mental illness. 
Stanton et al. (2016) put forth a definition of well-being based on feedback from their 
student participants, which encompasses social, physical, and mental dimensions and 
emphasizes the need for balance to attain a sense of happiness and fulfilment (Stanton 
et al. 2016). This conceptualization of well-being aligns with the principles of positive 
psychology, which recognizes well-being in two distinct forms: hedonic well-being, char-
acterized by feelings of pleasure, and eudaimonic well-being, associated with self-ac-
tualization and personal growth (Deci & Ryan, 2008). From an educational standpoint, 
these two forms of well-being mutually reinforce each other: positive feelings support 
the learning process, and in turn, learning enables individuals to develop into their full-
est potential as human beings (Harward, 2016). The objective is not to ensure students’ 
continuous happiness throughout the learning process, but rather to acknowledge that 
well-being serves as a fundamental prerequisite for fostering successful learning expe-
riences, even in the face of occasional challenges (Riva et al. 2020).

The study conducted by Bewick and colleagues (2010) examined the psychological 
well-being of students from various faculties throughout their undergraduate degree 
at a UK university. Data were collected on seven occasions, with 66% of students who 
started their studies between 2000 and 2002 participating in the project (Bewicka et 
al. 2010).

Psychological well-being was assessed using the General Population Clinical Out-
comes in Routine Evaluation (GP-CORE). The results revealed that students experience 
increased strain on their well-being once they begin university compared to pre-uni-
versity levels. The levels of strain were generally highest during the first semester, with 
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a significant reduction in distress observed from semester one to semester two in both 
the first and third years. However, the distress levels did not return to pre-registration 
levels at any point. These findings highlight that university can be a challenging period 
for students, with heightened levels of distress. It is crucial to ensure that students 
receive the necessary support throughout their studies to successfully complete their 
degree program and navigate the transition to university life and later into the work-
force (Bewicka et al. 2010).

The transition to university is accompanied by distinct stressors and aligns with the 
critical phase of vulnerability for the emergence of mental illnesses. In the study con-
ducted by King et al. (2020), the primary aim was to assess the mental health require-
ments of students upon their admission to a prominent Canadian university. Following 
an engagement campaign led by students, a mental health survey was administered to 
all first-year students. The survey consisted of validated rating scales to assess symp-
toms related to common mental disorders. The study presents data on rates of self-re-
ported lifetime mental illness, current clinically significant symptoms, and treatment, 
stratified by gender. Additionally, the study estimates the likelihood of individuals with 
symptomatic and/or lifetime disorders not receiving treatment (King et al. 2020).

Among the total first-year student population (n = 3029), approximately 58% com-
pleted the baseline survey. Among these respondents, 28% reported experiencing a 
lifetime mental disorder. Notably, 30% of students exhibited symptoms of anxiety, 28% 
showed signs of depression, and 18% reported sleep problems, with a significant por-
tion (approximately 45%) experiencing associated impairment. Surprisingly, only 8.5% 
of students indicated that they were currently receiving any form of treatment for their 
mental health concerns. It was found that females were more likely to report a lifetime 
diagnosis, anxiety and depressive symptoms, as well as current treatment. Disturbing-
ly, over 25% of students admitted to having had suicidal thoughts at some point in their 
lives, while 6% reported having attempted suicide. The prevalence of weekly binge 
drinking was found to be around 25%, and cannabis use stood at 11%, with higher 
rates observed among males (King et al. 2020).

Mental health and wellbeing issues on university campuses are on the rise. In just 
six years, student anxiety in higher education institutions jumped from 17% to 31%, 
according to a study by the Healthy Minds Network and the American College Health 
Association. The COVID-19 pandemic brought the issue to the forefront. University stu-
dents, in 2020, reported rapid spikes in anxiety and depression, with 60% of students 
saying the pandemic has made it harder to access mental health care (Roberts, 2022). 

Well-being encompasses more than just physical health, exercise, or nutrition. It 
entails the complete integration of various aspects, including physical, mental, and spir-
itual well-being. University of Chicago presents a model that incorporates seven facets 
of well-being: emotional, environmental, financial, intellectual, physical, social, and 
spiritual well-being. Each of these facets plays a role in fostering balance and harmony 
in students’ life (University of Chicago, 2023).
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The study conducted in Turkey aimed to investigate whether there is a significant 
relationship between the quality of life and its four domains (physical health, psy-
chological health, social relationships, and environment) as predictors of subjective 
well-being. The study was conducted among undergraduate students enrolled in the 
Departments of German, French, English Language Teaching, and Primary Education 
(Malkoç, 2011).

Results indicated that subjective well-being was influenced by general health and 
quality of life. Specifically, psychological health, social relationships, and environment 
were significant predictors of subjective well-being, while physical health did not have 
a significant impact on subjective well-being. These findings suggest that an individ-
ual’s psycho-social environment plays a crucial role in their psychological happiness. 
However, it is surprising to observe no correlation between physical health and sub-
jective well-being. This discrepancy may be attributed to the fact that the study sam-
ple primarily consisted of relatively young participants aged between 17 and 29 years 
old, who were unlikely to have significant physical health issues. Consequently, they 
may have underestimated the importance of physical health in their overall well-being 
(Malkoç, 2011).

UNICEF, in collaboration with seven state universities in Georgia, launched a re-
search initiative focused on the mental health of university students. The participating 
institutions included Akaki Tsereteli State University, Shota Rustaveli Batumi State Uni-
versity, Iakob Gogebashvili Telavi State University, Samtskhe-Javakheti State University, 
Shota Meskhia State Teaching University of Zugdidi, Sokhumi State University, and Gori 
State Teaching University. The research aimed to assess the awareness levels of young 
individuals aged 18-24 regarding mental health, their mental health requirements, and 
their access to mental health services (UNICEF, 2023). 

The research encompassed both qualitative and quantitative research methodolo-
gies. Specifically, the study involved 2,995 students who participated through a globally 
recognized quantitative survey instrument. Additionally, 21 in-depth interviews were 
conducted, involving individuals engaged in the formulation of mental health legislative 
policies, healthcare representatives from seven regional municipalities, and experts af-
filiated with clinics providing mental health services (UNICEF, 2023).

The research findings indicate that a significant proportion of students in Georgia 
view mental health as a crucial concern, with 89% acknowledging its importance. Addi-
tionally, about two-thirds of students, or 62%, report being aware of at least one peer 
who they believe requires the assistance of a mental health professional. The study also 
reveals that 15% of the surveyed university students exhibit symptoms indicative of mod-
erate anxiety, and 18% exhibit symptoms associated with moderate depression. Further-
more, 33% of students have contemplated suicide at least once in their lives or expressed 
a desire for life to end or to simply fall asleep and never wake up (UNICEF, 2023).

Concerning the impact of these issues on students, they had a significant effect on 
the academic and work-related activities of approximately two-thirds of the students, 
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accounting for 66%. For 24% of the students, these challenges were frequently or con-
sistently disruptive. An interesting finding is that 44% of young adults aged 18 to 24 
have never shared their emotions or mental health-related experiences with anyone. 
Furthermore, it’s noteworthy that almost all the surveyed students, precisely 97%, 
were familiar with the term “mental health.” However, a substantial portion, 34%, ex-
pressed having limited knowledge about the subject matter (UNICEF, 2023). 41% of the 
surveyed university students state that they’ve never received any information regard-
ing mental health. Overall, among the university students participating in the study, 
the average knowledge index about mental health stands at 13.1 out of a potential 
maximum score of 20 (UNICEF, 2023).

THE ROLE OF WELL-BEING IN THE STUDENT-CENTERED LEARNING APPROACH

The readiness of students to learn is strongly influenced by their overall well-being, 
which encompasses various dimensions and factors (Keeling, 2014).

Student-centered learning recognizes the importance of addressing students’ 
emotional and mental well-being. As mentioned earlier, when students feel supported, 
safe, and valued, they are more likely to engage actively in the learning process, which 
was very clearly seen in the results of the study of Gordon and colleagues (Gordon et 
al. 2022). 

The data analysis reveals that student-centered learning and assessment, encom-
passing both the classroom environment and assignment details, serve as facilitators 
of student well-being. When students are immersed in this type of learning, guided 
by teachers, they experience a greater sense of value, engagement, and recognition, 
leading to a positive impact on their overall well-being (Riva et al. 2020). Implementing 
effective teaching practices, such as demonstrating genuine interest in students’ lives 
and learning, fosters a personalized and student-centered environment that is crucial 
for supporting students’ well-being (Riva et al. 2020).

Openness, flexibility, and active engagement are key elements that staff foster to 
create student-centered learning experiences, and these elements have a positive im-
pact on student well-being (Riva et al. 2020). 

AlFaris and colleagues conducted a study that revealed a positive correlation be-
tween student-centered curriculum elements and a healthier school environment, as 
well as lower depressive symptoms among medical students (AlFaris et al. 2014). 

As any curriculum change inherently affects the learning environment, it becomes 
crucial to evaluate the impact of curriculum changes on students’ perception of the 
Educational Environment (EE) and their psychological well-being. The aims of the study 
conducted by AlFaris et al. (2014) were to compare the EE perceptions between med-
ical students enrolled in a System Based Curriculum (SBC) and those in a traditional 
curriculum, to compare the prevalence of depressive symptoms among the same group 
of students in both types of curricula, and to assess whether there are any differences 
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in EE perception and depressive symptoms based on gender and year of study. The 
findings of the current study further contribute to the benefits of the System Based 
Curriculum (SBC), demonstrating not only a healthier Educational Environment (EE) for 
both genders but also improved emotional well-being (AlFaris et al. 2014).

By creating a positive and inclusive classroom environment, educators can foster 
emotional well-being and reduce stress levels, which positively impact students’ ability 
to learn and succeed. According to the findings of Kassem’s study (2019), student-cen-
tered instruction reduced students’ anxiety. 

In addition to acknowledging the significance of addressing students’ emotional 
and mental well-being, student-centered learning also emphasizes the customization 
of instruction to align with individual student needs, interests, and goals. By recogniz-
ing and accommodating these differences, educators can promote students’ self-confi-
dence, self-efficacy, and overall well-being. Student-centered learning as personalized 
approach acknowledges that students have unique learning styles, strengths, and chal-
lenges (Kaput, 2018).

One of the main factors in student-centered learning is that this approach often 
involves collaborative activities, group projects, and interactions with peers. Such col-
laborative experiences foster the development of essential social skills, such as com-
munication, teamwork, empathy, conflict resolution. Positive social interactions and 
connections with peers can enhance students’ sense of belonging, social well-being, 
and overall happiness. In his dissertation titled “Social Interactions and Well-being: The 
Surprising Power of Weak Ties” (2013), Gillian M. Sandstrom conducted research to 
explore the impact of social interactions on overall well-being. Previous research has 
predominantly concentrated on the strong ties within an individual’s social network, 
particularly romantic partners, and their social interactions. But this dissertation pro-
vides an introductory exploration into the concept of weak ties and their association 
with subjective well-being (Sandstrom, 2013). 

The findings revealed that individuals who had a greater number of weak tie rela-
tionships reported higher levels of well-being. Shifting the attention from social rela-
tionships to social interactions, students were asked to record their interactions with 
classmates who were considered weak ties during a specific class, and then report their 
happiness levels after the class. On occasions when students had a higher frequency 
of interactions with their weak tie classmates compared to their usual interactions, 
they experienced a greater sense of well-being. Similar to previous finding, individuals 
reported higher levels of well-being on days when they had an increased number of 
interactions with weak ties compared to their typical interactions (Sandstrom, 2013).

In general, research has indicated that the implementation of active learning meth-
odologies, both inside and outside the classroom, in higher education has a positive 
influence on students’ well-being. These methodologies have been shown to enhance 
academic achievement, as well as contribute to improvements in students’ physical, 
emotional, and social aspects. Moreover, active learning approaches help students de-
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velop a range of competencies that are valuable for their future professional endeav-
ors. However, it is worth noting that there is a certain degree of detachment or lack 
of interest in this topic among the scientific community and, at times, within higher 
education institutions themselves (Ribeiro-Silva et al. 2022). 

Despite positive findings, the global integration of well-being objectives into ed-
ucation remains limited, even though certain countries and higher education institu-
tions, such as England, Australia, New Zealand, and Scotland, have made efforts in this 
regard (Thorburn, 2018). This lack of progress is concerning considering that only a 
fraction of the 193 United Nations member states that have signed the organization’s 
2030 Agenda for Sustainable Development, have actively pursued well-being goals in 
education (Ribeiro-Silva et al. 2022).

SUMMARY

The significance of student well-being within a student-centered learning approach 
is profound. When we prioritize the well-being of students, it has a profoundly positive 
impact on their overall learning experience and achievements. A state of mental, emo-
tional, and physical well-being propels students to engage actively in their learning, 
develop a keen interest in the subject matter, and maintain high motivation toward 
attaining their academic goals.

When students are physically healthy, mentally sharp, and emotionally stable, they 
are better equipped to concentrate, absorb new information, and stay focused. Tending 
to their well-being needs ensures that students are fully prepared to immerse them-
selves in the learning process.

By making student well-being a priority, educators can nurture their growth, not 
just in terms of academics, but also in their personal and social aspects, contributing to 
their all-round development as individuals. Student-centered learning underscores the 
importance of fostering students’ holistic development, going beyond mere academic 
performance to address their physical health, emotional resilience, social competen-
cies, and cognitive skills.

Student-centered learning empowers students to take charge of their learning 
journey. By granting them a say in their education and involving them in decision-mak-
ing processes like goal setting, project selection, or choosing learning strategies, stu-
dents develop a strong sense of autonomy and agency. This empowerment significantly 
enhances their overall well-being by fostering feelings of control, purpose, and engage-
ment in their educational pursuits.
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Tariel Elashvili 

EXAMINING A TEACHER’S ROLES AND RESPONSIBILITIES FOR 
IMPLEMENTING DIGITAL GAMEPLAY IN THE CLASSROOM

INTRODUCTION

Recently scholars have proposed that incorporating digital games into the class-
room may effectively engage students and prepare them for 21st century challenges 
by modernizing education beyond the 20th century paradigm (Gee, 2004, 2007; Kapp, 
2012; McGonigal, 2011; Prensky, 2001; Squire, 2011; Steinkuehler et al. 2012). It is a 
commonly held view that games can provide learners with immersive contexts for ex-
ploration, interaction and knowledge construction (Louise et al. 2008). Research into 
games and learning has occurred for over four decades, but integrating games into ac-
tual teaching practices has only recently gained attention. Consequently, the academic 
literature provides sparse information on the teaching strategies and factors educators 
weigh when incorporating games into their lessons. There is particularly little practical 
guidance on how and why teachers choose to utilize games, which is noteworthy given 
they are the primary decision-makers responsible for selecting, implementing and as-
sessing educational games as part of their instruction. The dearth of real-world insights 
into the educational uses of games for delivering classroom content remains an area 
that requires further exploration.

Digital games, like other game formats, establish a setting, rules and boundaries for 
players to interact with each other or aspects of the game environment to accomplish 
some objective. In addition to commercial entertainment-focused games, digital games 
have been created specifically for educational purposes. However, incorporating digital 
games into classrooms remains in its initial stages despite indications that many adults 
spend hours playing them and ongoing research into their learning potential. Teachers 
have yet to gain full clarity on their role in a game-based learning (GBL) environment. 
Reasons for this lack of understanding potentially involve an absence of established, 
straightforward policies for both learning through games and game development in 
schools regarding the teacher’s duties, or insufficient time allocated for teachers to 
familiarize themselves with digital game mechanisms.

Using traditional teaching methods may not capitalize on the full potential of learn-
ing through digital games. As technologies continuously advance, the focus should shift 
from the technologies themselves to developing models to guide teachers on practi-
cal applications and determining which pedagogical strategies digital games necessi-
tate. If games can generate engaging, extended learning environments over time, then 
properly harnessing this capability may require employing alternative teaching tactics 
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and classroom management skills compared to conventional approaches. Developing 
a framework that illustrates how digital games can supplement proven practices and 
recommends new strategies has the potential to help educators optimize this medium 
for learning.

METHODOLOGY

This research represents a scoping review that examines the role of teachers in 
game-based learning. It aims to identify the educational context and the types of 
games used in incorporating game-based learning strategies in the field of computer 
science education. The choice of the scoping review method, as opposed to a systemat-
ic literature review, was motivated by the need to comprehensively explore the existing 
literature in game-based learning in computer science education. The research aims to 
investigate the current state of research, methodologies utilized, and identify any gaps 
in the literature.

Adhering to Arksey and O’Malley’s (2005) five-step framework, which emphasizes 
transparency and reproducibility, the review process involved the following steps: (1) 
identifying research questions specific to the role of teachers in game-based learning, 
(2) identifying relevant studies that shed light on this topic, (3) conducting a rigorous 
selection process of papers, (4) organizing and analyzing the collected data, and (5) 
summarizing and reporting the findings derived from the review process.

Questions according to which relevant literature was searched were formulated as 
follows:

1.  What are the key roles and responsibilities of teachers in implementing digital 
gameplay in the classroom?

2.  What strategies do teachers use to effectively integrate digital gameplay into 
their classroom instruction?

3.  How do teachers navigate the challenges and barriers associated with imple-
menting digital gameplay in the classroom?

To answer the research questions, we analyzed the publications on the topic from 
2013 to 2023. Given the specific focus on examining the role of teachers in the class-
room when using a game-based learning approach, there may not be an extensive body 
of literature available on this specific topic. Therefore, we expanded the timeframe to 
a 10-year interval. This extension is motivated by the necessity to collect an adequate 
number of sources that specifically examine the role of teachers in implementing game-
based learning approaches in the classroom. By including a broader range of literature, 
we aim to provide a more comprehensive analysis of the subject matter, considering 
the rapid developments in technology, changes pedagogical approaches and advance-
ments in game design with new technologies and tools.

EXAMINING A TEACHER’S ROLES AND RESPONSIBILITIES FOR IMPLEMENTING DIGITAL GAMEPLAY... 



_ 28 _

The initial search encompassed several databases (specifically Web Of Science 
(WOS), Springer Link, and Scopus), and a search engine (Google Scholar), using key-
words (~Video game-based learning~, `Educational games~, `Teacher’s roles in the 
classroom~) relevant to the role of teachers in video game-based teaching.

Following the search, a thorough article selection process was conducted, which in-
volved screening and eligibility assessment procedures. During this phase, articles that 
did not meet the required publication period or encountered parsing errors, unavail-
ability, or other issues that made their title or abstract unanalyzable were excluded. 
Consequently, a total of 27 articles and 6 monographs remained for further analysis.

This scoping review specifically targets articles within three databases and one 
search engine and limits the search to those published in the English language. It is 
important to note that this criterion may inadvertently exclude a substantial number of 
articles from the analysis process.

A detailed analysis of the pedagogical strategies for implementing a game-based 
approach shows that most relevant articles use games as a tool for learning the con-
tent. This trend continues in the recent period as well (Kaldarova et al., 2023). In the 
existing articles, considerable discussions revolve around the pedagogical approaches 
that teachers should adopt when integrating video games into their teaching practices. 
However, an essential aspect that has not been explored is the absence of discussions 
regarding the superiority or effectiveness of specific approaches. This represents a sig-
nificant gap in the current literature and should be considered as a potential area of 
focus for future research. 

EDUCATIONAL THEORIES

Dewey (1938) proposed that learning must be interactive, hands-on and tailored to 
students’ needs and interests. Regarding a teacher’s role, Dewey believed they should 
observe children to comprehend their needs and provide fitting support. According 
to Dewey, ensuring that experimentation results in helpful experiences demands that 
teachers know students well and intervene confidently by posing thought-provoking 
questions. Therefore, Dewey envisioned the teacher role as highly participatory in shap-
ing instruction and developing relationships with students through supportive guidance 
and inquiry. He advocated for a teaching approach emphasizing dynamic involvement 
over passive instruction.

If we examine Lev Vygotsky’s (1978) notion of the zone of proximal development 
(ZPD) and the concept of scaffolding, we can envision a more active role than what Dew-
ey had initially envisioned. The ZPD refers to the gap between the most challenging task 
a child can accomplish independently and the task they can achieve with the assistance 
of peers, teachers, or adults. Vygotsky termed the process of utilizing others’ support to 
help a child tackle a more difficult task as scaffolding (1978). In Vygotsky’s view, effective 
learning occurs when children are unable to complete a demanding task on their own but 
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can do so with scaffolding. Consequently, according to Vygotsky, teachers should struc-
ture their instruction in a manner that facilitates the zone of proximal development. This 
entails not only designing the teaching process accordingly but also actively providing 
guidance and mentoring to promote scaffolding. More recently, Ken Bain (2004) con-
ducted a study involving over 70 college teachers who were regarded by their students 
as the best teachers they had ever encountered. These teachers were recognized for pro-
foundly influencing their students’ mindset, with some students even claiming that their 
teachers had “changed their life.” Bain discovered that the key to these teachers’ posi-
tive impact on their students lay in their ability to demonstrate the value of deep learn-
ing and understanding, as opposed to superficial or rote learning methods (Bain, 2004). 
Therefore, these teachers were successful in challenging their students’ knowledge and 
demonstrating how learning can be enjoyable. Bain’s findings also revealed that these 
teachers were able to establish conditions that fostered organic critical learning environ-
ments, where learning occurs rather than mere transmission of knowledge (Bain, 2004). 
This is significant because these teachers helped students discover pleasure in learning, 
rather than perceiving it as a burdensome requirement for passing exams and progress-
ing in life (Bain, 2004). In such critical learning environments, students experienced a 
combination of safety and challenge, allowing them to try, fail, receive feedback, and 
try again without facing final evaluations (Bain, 2004, p.108). Hattie’s (2003) research on 
the key factors influencing student achievement confirmed that the teacher has the most 
substantial impact. After the student themselves (50%), the most influential factor on 
student learning performance is not the school structure, peers, or class sizes, but rather 
the teacher (30%) (Hattie, 2003). Hattie further distinguishes between experienced and 
expert teachers, noting that the latter are capable of:

•	 Identifying essential concepts in their subjects

•	 Guiding learning through classroom interactions

•	 Monitoring learning progress and providing feedback

•	 Attending to students’ emotional attributes

•	 Influencing student outcomes

In the late twentieth century, research emerged suggesting that adults have unique 
ways of learning compared to children, leading to the proposition of “andragogy” as 
a more appropriate term for adult learning than “pedagogy.” According to Knowles 
(Knowles et al., 2005), there are six distinct differences between adult learners and 
child learners:

• Need for knowledge: Adults seek to understand the relevance and purpose of 
the information they are learning.

• Self-concept of learners: Adults take responsibility for their own decisions and 
learning process.
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• Importance of learners‘ experiences: Adults possess valuable experiences that 
should be acknowledged and respected by educators.

• Readiness to learn: Adults are motivated to learn when they perceive a need to 
adapt to changing circumstances in their lives.

• Orientation towards learning: Adults view learning as a means to address the 
challenges they encounter in their current situation.

• Motivation: Adults engage in learning because they have a personal desire or 
intrinsic motivation to do so.

Knowles emphasized the importance of the teacher as a facilitator rather than an 
authoritative figure in adult learning. He proposed that teachers should create a learn-
er-centered environment that promotes self-directedness and active engagement. In-
stead of delivering lectures, teachers should encourage dialogue, promote collabora-
tive learning, and facilitate the application of knowledge to real-life situations.

In experiential learning theory, according to David Kolb (1984), the teacher’s role 
is to create opportunities for concrete experiences, reflection, and active experimen-
tation. Teachers should design activities and provide resources that allow learners to 
engage in hands-on experiences. They should encourage learners to reflect on their 
experiences and guide them through the process of making connections between the-
ory and practice.

Transformative Learning Theory, as proposed by Mezirow (1978, 1990, 1995), 
investigates how critical reflection can be utilized to challenge an individual’s beliefs 
and assumptions. For Mezirow, teachers should challenge learners’ assumptions and 
encourage critical reflection. They should create a supportive and non-judgmental en-
vironment that facilitates open dialogue and exploration of alternative perspectives. 
Teachers should act as facilitators who guide learners through the process of question-
ing, exploring, and transforming their beliefs and viewpoints.

Bandura highlighted the importance of observational learning and modeling in 
adult learning (Bandura 1977). Teachers are expected to serve as role models and pro-
vide demonstrations of desired behaviors and skills. They should create opportunities 
for learners to observe and interact with experts or peers. Furthermore, teachers are 
responsible for providing constructive feedback and supporting the development of 
self-efficacy in learners. This includes assisting learners in setting realistic goals and 
offering guidance throughout the learning process.

Newble, Entwistle, and their colleagues conducted several studies (Newble & 
Clarke, 1986; Newble & Entwistle, 1986) demonstrating the existence of various learn-
ing styles and individual learning preferences. A lively and ongoing debate surrounds 
the question of whether learning styles are fixed or flexible, as well as the degree to 
which they are influenced by the learning context (Coffield et al., 2004). It is evident 
that some learners prefer to delve deeply into their learning, aiming for a comprehen-
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sive understanding, while others lean towards surface learning, focusing on acquiring 
factual knowledge. It is important to note that both approaches can be appropriate 
depending on the specific situation. There are instances where a deep understanding 
is necessary, while in other cases, having knowledge of the surface-level facts suffices.

These perspectives suggest that the role of the teacher in adult learning is not 
merely to deliver information but to create meaningful and interactive learning expe-
riences. Teachers are seen as facilitators, guides, and mentors who foster a supportive 
and engaging learning environment.

DISCUSSING THE TEACHER’S ROLE IN GBL

The teacher plays a pivotal role in the classroom and has the greatest impact on 
a student’s learning performance and experience, as supported by Hattie’s research 
(2003). However, the current discourse on game-based learning tends to overlook this 
crucial role (Hanghøj & Brund, 2010; Shah & Foster, 2015; Silseth, 2012). Scholars ar-
gue that teachers are essential for the successful implementation of video games as 
tools to motivate students and foster deep learning (Kenny & Gunter, 2011; Koh et al. 
2012). However, there are gaps in terms of empowering and supporting teachers in 
this regard. Teachers need to be equipped with the necessary knowledge and skills to 
effectively and efficiently integrate game-based learning into their classrooms (Shah & 
Foster, 2015; Silseth, 2012).

Ulicsak and Williamson (2010) as well as Hanghøj and Brund (2010) emphasized the 
significance of acknowledging the teacher’s role in game-based learning. They argued 
that teachers need to feel a sense of ownership in order to effectively utilize games. It 
is suggested that if the teacher does not actively engage in facilitating the game and 
there is no clear purpose for its use, the learning outcomes will be ineffective (Ulicsak 
& Williamson, 2010, 39).

Watson et al. (2011) stressed the significance of teachers being able to recognize 
“teachable moments” during gameplay, which presents a challenge for many teachers 
due to their limited knowledge and skills. This also exposes the limitations of current 
game-based learning approaches, as teachers are required to adapt to the practices 
of the games rather than the other way around. Eastwood and Sadler (2013) support 
Watson’s argument by asserting the importance of providing guidance to teachers in 
establishing connections between the game and their teaching. However, they argue 
that this support and guidance should be systematic in nature, necessitating schools 
and educational institutions to offer professional development and tools to help teach-
ers acquire the necessary knowledge and skills for effectively integrating games into 
the curriculum (Eastwood & Sadler, 2013). Silseth (2012) reinforced these arguments in 
her study, where she documented the various roles that teachers assume while using 
games for learning and teaching. Shah and Foster (2015) summarized the key roles as 
follows:
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a.  Acting as an expert guide to assist students in connecting the game with the 
learning goals.

b.  Facilitating pedagogical approaches such as instruction, discussion, and obser-
vation to create opportunities for reflection and feedback.

c.  Acting as a connector to help students recognize and understand the relevance 
of the knowledge they acquire beyond the classroom.

Teachers are essential in facilitating the effective utilization of games for teaching 
and learning. As the primary drivers of educational innovation, teachers have the ca-
pacity to amplify the influence of games on students’ interdisciplinary knowledge con-
struction and motivation to learn. (Shah & Foster, 2015, 242).

The practice of game-based teaching should not be seen as a rigid or unchanging 
approach, as it encompasses a range of evolving roles for teachers. The term “teacher 
role” is frequently employed by educational researchers and practitioners to describe 
how teachers adapt to different demands and circumstances. While numerous educa-
tional studies have highlighted the essential role of teachers in creating game-based 
learning environments for curriculum-based education, there has been limited explora-
tion of their pedagogical activities and roles. Hanghøj and Brund (2011), based on their 
empirical analysis of teachers’ practices, outline four distinct teacher roles in facilitating 
educational games. These roles include the instructor, playmaker, guide, and evalua-
tor. The instructor role involves planning and communicating activities that align with 
learning goals. The playmaker role focuses on effectively conveying the tasks, roles, 
goals, and dynamics of the game to the students. The guide role centers around sup-
porting and scaffolding students’ learning during gameplay. Additionally, teachers are 
expected to assume the role of evaluator within the game-based learning environment, 
understanding, exploring, and providing dialogical responses to students’ gameplay ex-
periences.

In the realm of research on playful learning environments, other teacher roles have 
been identified, such as the allower, afforder, and leader (Hyvönen, 2011), as well as 
the coordinator, supporter, tutor, motivator, and facilitator (Kangas, 2010).

The reason for applying this metaphor to a classroom context is that educational 
games present different challenges compared to the more familiar role of the teacher 
as an instructor. Consequently, in order to grasp how a particular game can be played, 
teachers must envision how different phases of the game scenario will unfold during 
preparation and plan their responses to students’ interactions within the game. As a 
result, game-based teaching (GBT) necessitates that teachers bring game scenarios to 
life for the students. The guide role encapsulates how teachers provide support or scaf-
folding to students as they strive to achieve specific learning objectives while playing a 
game. Finally, games also require teachers to assume the role of evaluators, enabling 
them to replay significant game events and offer informed feedback based on students’ 
game experiences. These four teacher roles should not be regarded as ideal types or 
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prescribed objectives for using games in teaching. Instead, they can be viewed as heu-
ristic categories derived from empirical analysis of teachers’ game-based practices.

The similarities and differences among these four roles can be understood as a 
relationship between two dimensions of meaning-making. The first dimension pertains 
to the ongoing negotiation of meaning between game practices and curricular goals. 
This negotiation may involve alignment or divergence depending on how the “game en-
counter” unfolds among the teacher, students, and game scenario. In some cases, the 
dynamics of the game may significantly shape student activities, making it challenging 
for teachers to connect them to the curricular objectives. In other instances, the game 
practices may lack meaning or acceptance among students, resulting in the framing of 
the game session as merely a school exercise.

The second dimension of meaning-making involves the shift in teacher perspec-
tives between viewing the participants primarily as students (e.g., when relating game 
outcomes to the curriculum) and viewing them primarily as players (e.g., when ad-
dressing students as active participants within the game world). Figure 1 below illus-
trates the relationship among the four roles (taken from Hanghøj, 2013).

Figure 1. The shifting roles of Game-Based Teaching

EXAMPLES OF TEACHER ROLES 

One of the primary challenges faced by teachers when taking on the role of an 
instructor was to effectively explain the educational purposes of playing a game and es-
tablish clear connections to the curriculum. Some teachers in the study provided exten-
sive and detailed introductions that outlined the curricular objectives associated with 
specific games. On the other hand, some teachers treated the games as experimental 
and allowed students more freedom to set their own goals within the game. Based on 
the findings, it was difficult to identify a standardized method for introducing a game, 
as it depended on the interplay between the game design, curricular objectives, and 
the pedagogical approach chosen by the teacher. This included considering whether 
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the game was primarily intended for entertainment, as a drill-based exercise, as an 
open-ended inquiry, or as a realistic simulation. However, regardless of how and why 
teachers chose to introduce a game scenario, the studies emphasized the crucial role 
of clear communication from teachers in establishing the connection between game 
practices and educational objectives for a meaningful student learning experience.

Unlike the role of the instructor, there were notable variations in how teachers 
performed as playmakers. In certain instances, teachers exhibited a strong understand-
ing of the game dynamics and actively assumed the role of a playmaker. They would 
interrupt the game session to respond to student game practices or provide detailed 
guidance on strategies, such as managing time constraints when conducting interviews 
with non-player characters in the Global Conflicts Games (interactive simulations that 
recreate international conflicts and geopolitical situations, allowing players to experi-
ence and strategize in complex global scenarios). This type of interruption to offer rele-
vant information during gameplay can be described as “just-in-time” lessons.

On the other hand, in other cases, teachers took on a weaker playmaker role, pro-
viding limited instructions on how to play Global Conflicts. Often, this was attributed to 
the teachers being first-time users of the game and not possessing a thorough under-
standing of its mechanics.

Some teachers made a deliberate choice to provide limited information on how to 
play the game, believing that students should explore and discover the game on their 
own. However, this pedagogical choice poses a challenge as teacher expectations re-
garding students’ competence in playing games may be higher than the actual speed at 
which students grasp the essential dynamics of a particular game (Kirkland & William-
son, 2010).

Regarding the role of the teacher as a guide, similar variations were observed 
among teachers in how they fulfilled this role for the students. Some teachers actively 
monitored students’ progress in the games, whether they played individually, in pairs 
(e.g., Global Conflicts), or in larger groups (e.g., The Power Game). These teachers reg-
ularly provided support to students who were stuck in the game, encouraged ongoing 
reflection on their game practices, or attempted to influence the game practices of 
students who deviated too far from the intended learning objectives. For example, if 
students became bored with the Global Conflicts game and turned it into a mindless 
clicking activity with limited educational value, these teachers intervened to steer them 
back on track.

In contrast, another group of teachers opted to take a more hands-off approach 
and observe the students from a distance, as one teacher put it, by “looking over their 
shoulders.” This decision may be partly attributed to the teachers’ lack of familiarity 
with the specific game scenario. However, for some teachers, it was a deliberate ped-
agogical choice to assume a passive role as an observant guide, only responding when 
directly approached by the students. They believed that interrupting the students’ im-
mersive experience in the game would be inappropriate. This finding highlights an im-
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portant discussion on how teachers should strike a balance in their guidance, deciding 
whether to adopt an active and interventionist role or a passive and observant role 
(Belloti et al. 2010; Henriksen, 2013).

The fourth role of teachers involves their ability to assess the outcomes of the 
game and the learning experiences of the students. Once again, there was significant 
variation in how teachers approached this role as evaluators. One group of teachers 
primarily considered the students’ experiences with games like Global Conflicts or The 
Power Game as a form of curricular “content” that aligned with the overall educational 
objectives. These teachers predominantly evaluated the students’ learning outcomes 
through summative assessments, focusing on the game results and how well the stu-
dents accomplished a predefined task (such as writing a feature article based on their 
game experience). 

Another group of teachers was more interested in formative assessment and aimed 
to explore the students’ learning processes within the game. They engaged in end-of-
game discussions, re-playing core game experiences and critical events, and examining 
the students’ actions in the game and their various consequences—both within the 
game scenario and in relation to real-world events. In doing so, these teachers primar-
ily sought to evaluate student learning outcomes by projecting and expanding upon 
curricular themes that had emerged during the game scenario.

INTEGRATING PEDAGOGICAL APPROACHES

The earlier mentioned empirical studies have investigated how Game-Based Teach-
ing (GBT) aligns with the unique pedagogical approaches of individual teachers, which 
encompass their personal theories of learning, attitudes towards GBT, and perspectives 
on how students can or should construct knowledge through gameplay. Drawing inspi-
ration from Bruner, teachers’ pedagogical approaches can be viewed as “folk pedago-
gies” since they often hold strong beliefs or assumptions about their teaching methods 
without necessarily being fully conscious of them (Bruner, 2008). Consequently, their 
pedagogical approaches towards games also reflect different ways in which they posi-
tion themselves in relation to the games they teach (Herrlitz et al., 2007).

FOUR PEDAGOGICAL APPROACHES 

Empirical studies on game-based teaching (GBT) reveal four distinct pedagogical 
approaches employed by teachers in their classrooms. These approaches can be cat-
egorized as follows: 1) explorative approaches, 2) scripted approaches, 3) pragmatic 
approaches, and 4) playful approaches. Hanghøj (2013). In Table 1, taken from Hanghøj 
(2013), the various perspectives on game scenarios and the types of learning they facili-
tate are presented. These perspectives include viewing games as tools for inquiry, train-
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ing/revision, self-expression, or as pragmatic tools. Additionally, each of these four 
approaches adheres to different knowledge criteria (Barth, 2002) when determining 
which types of knowledge can and cannot be effectively acquired through games.

Table 1: Pedagogical approaches to GBT
It is important to avoid categorizing teachers into a single approach, as individ-

ual teachers often combine various pedagogical approaches intentionally or uninten-
tionally when they incorporate games into their teaching. Additionally, the purpose 
of presenting the four approaches is not to advocate for one over the others in Game-
Based Teaching (GBT). Taking a pragmatic perspective, it is not possible to determine 
beforehand which pedagogies and games will yield the greatest educational value, as 
this outcome depends on the intricate interplay between contextual aims, resources, 
and learning situations (Biesta & Burbules, 2003). The key is for teachers to be aware 
of their own pedagogical approaches in order to establish meaningful connections with 
the pedagogical models embedded in the games they intend to use for teaching.

Like the game-based teacher roles discussed earlier, the four pedagogical ap-
proaches can also be understood in terms of two dimensions of meaning-making. The 
first dimension involves the negotiation of aims, specifically the alignment between 
curricular objectives and the objectives embedded within the game scenario. This re-
flects a fundamental challenge faced by teachers as they position themselves within 
their chosen pedagogical approaches. 

The second dimension pertains to teachers’ beliefs and assumptions regarding how 
students’ game-based knowledge is or should be constructed. This dimension spans a 
wide range, from a perspective grounded in realism to one rooted in constructivism. 
These categories serve to describe the diverse validity criteria (Barth, 2002) that teach-
ers employ when evaluating the intended and achieved learning outcomes of game 
sessions. For instance, one teacher may prioritize the use of games for developing fun-
damental skills and standardized forms of knowledge, thus adopting a realist perspec-
tive. On the other hand, another teacher may emphasize the use of games for play and 
experimentation, thereby positioning their approach from a constructivist standpoint.

Figure 2, from Hanghøj (2013), presented below, illustrates the relationship be-
tween the four pedagogical approaches.
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Figure 2. The pedagogical approaches of Game-Based Teaching

THE FUTURE OF GAME-BASED TEACHING

In summary, the discussions and findings presented here emphasize the impor-
tance of Game-Based Teaching (GBT) as a dynamic interaction between different knowl-
edge practices. It highlights the need for teachers to possess adequate game literacy to 
effectively bridge the gap between game scenarios and the specific knowledge prac-
tices of formal education. This involves incorporating curricular knowledge practices, 
pedagogical knowledge practices, and students’ everyday knowledge practices.

To enhance teachers’ game literacy, it is suggested that games, along with other forms 
of digital media, should receive greater emphasis in teacher education. Currently, game-re-
lated courses are rarely offered in teacher education programs (Sardone & Devlin-Scher-
er, 2010). Furthermore, the examples provided demonstrate substantial variability in how 
teachers assume different roles, particularly when they are using a specific game for the first 
time. The facilitation of games requires teachers to be willing to take risks, both in managing 
the tension between game practices and curricular objectives and in shifting their perspec-
tives between viewing participants as players and as students.

Additionally, teachers always bring their own pedagogical values and assumptions 
about learning, which may or may not align effectively with specific game designs. As 
illustrated in the examples, teachers’ pedagogical approaches towards games can be 
broadly categorized as explorative, pragmatic, playful, or drilling. These categories re-
flect the teachers’ views on games as learning resources and their criteria for deter-
mining what constitutes relevant game-based knowledge. It is essential to recognize 
the crucial role of teachers as professional practitioners in selecting, facilitating, and 
legitimizing games for educational purposes. Thus, it is problematic to excessively em-
phasize the significance of game design as a standalone aspect of educational gaming. 
As the number of empirical studies on game-based teaching (GBT) continues to grow, 
there is a gradual shift in the research field of games and learning, recognizing the 
significant role of teachers. This field has historically been dominated by more deter-
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ministic approaches. However, further research is still needed to understand the con-
textualized use of games in educational settings. 

From a methodological standpoint, studying the everyday use of games in educa-
tional institutions faces limitations. Often, specific games or game environments are 
used only a few times within constrained time frames that must align with pre-defined 
curricular objectives. This makes it challenging to provide context-sensitive descrip-
tions of educational game sessions, as they are typically considered ephemeral phe-
nomena within school settings.

To address this challenge, some researchers have explored games in “game-friend-
ly” environments, such as extracurricular activities designed for after-school settings 
or summer schools. By studying games in these alternative contexts, researchers aim 
to gain a deeper understanding of their educational potential and impact. Examples of 
such studies include the works of Squire (2004) and Shaffer (2006).

As previously mentioned, game scenarios serve as models that allow for the explo-
ration of unpredictable outcomes, reflecting the conditions of being a citizen in a mod-
ern society. They also provide valuable opportunities for developing scenario compe-
tencies. However, games alone do not inherently facilitate learning. By considering the 
various perspectives on game-based teaching presented in this discussion, it becomes 
possible to describe not only how teachers make pedagogical decisions regarding 
games but also how these choices reflect their own positioning and the ways in which 
they are influenced by the games and educational environments in which they engage.

Due to the intricate nature and unpredictability of game scenarios, the knowledge 
practices, roles, and pedagogies associated with Game-Based Teaching (GBT) suggest 
that game scenarios should not be reduced to mere “content” and the efficient deliv-
ery of pre-defined curricular materials. Therefore, GBT does not align well with the 
traditional perception of teachers as transmitters or implementers of existing curricula. 
Instead, the perspectives on GBT presented here are closely tied to the idea of teachers 
as “curriculum makers” who play an integral role in constructing and implementing the 
curriculum within the classroom (Shawer, 2010).

Consequently, the successful integration of games into the curriculum hinges on 
providing teachers with adequate curricular autonomy, game literacy, and knowledge 
on how to design and facilitate meaningful learning experiences. It is essential to em-
power teachers with the necessary tools and autonomy to navigate the integration of 
games into the curriculum effectively.

In conclusion, our review of the literature sheds light on the pedagogical practices of 
teachers in the context of educational games and encourages further advancement of peda-
gogical models. We hope that future research will provide more comprehensive insights and 
offer guidance for the development of pedagogies that incorporate game-based learning.

To advance the field of educational game research and the evolution of game-
based pedagogy, it is crucial to provide more precise descriptions of teachers’ activities, 
as they are always accountable for delivering high-quality education. 
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Tamar Toloraia

ASPECTS OF DECENTRALIZATION IN THE CONTEXT OF  
INCLUSIVE PRESCHOOL EDUCATION

INSIGHTS FROM INTERNATIONAL PERSPECTIVES AND IMPLICATIONS

Examining the impact of decentralization on early childhood education (ECE) sys-
tems, this introduction particularly emphasizes the crucial role played by local govern-
ment in shaping policy formulation and service provision. Decentralization, which redis-
tributes governance processes from central to local levels, bears significant implications 
for ECE, influencing autonomy, institutional capacity, and accountability. The study ex-
amines various dimensions within ECE systems, encompassing policy formulation, plan-
ning, coordination, finance, and quality assurance, elucidating the interconnectedness 
of these domains in facilitating ECE functions.

Illustrating diverse arrangements in ECE governance, country-specific findings 
from Azerbaijan, Kyrgyzstan, Moldova, Serbia (Ponguta et al. 2019), and Croatia (Dob-
rotich and Matkovich 2022) underscore the distinct roles and responsibilities of central 
and local authorities in financing, managing, and regulating ECE programs and services.

Analysis of ECE equity trends uncovers disparities in enrollment rates predicated 
on factors such as urban/rural residence, wealth index quintile, gender, and maternal 
education level. Urban locales typically exhibit higher enrollment rates, while house-
holds with greater wealth demonstrate markedly elevated rates of enrollment. Margi-
nalized cohorts, including Roma children and children with disabilities, encounter bar-
riers to accessing ECE services.

In terms of financing, a blend of central and local funding characterizes the ECE sec-
tor, with national governments assuming ultimate responsibility for funding the com-
pulsory period of preschool education. Nonetheless, funding formulas frequently fail 
to incorporate actual costs, resulting in financial shortfalls at the local level. Despite fee 
subsidies targeting children from disadvantaged backgrounds, persistent disparities in 
access to ECE services persist across different municipalities and income groups.

Coordination within the ECE sector predominantly rests on Ministries of Education, 
with limited mechanisms for cross-sectoral coordination. While decentralization offers 
avenues for local adaptation and responsiveness, challenges endure in ensuring equi-
table access to quality ECE services and establishing transparent and efficient financing 
mechanisms.

These findings underscore the significance of participatory policy-making proces-
ses, institutional capacity-building, and transparent budgeting to maximize the benefits 
of decentralization while mitigating associated risks. Systematic strategies are impera-
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tive to promote quality in ECE, necessitating coordinated efforts to ensure coherence 
and efficiency across various governance levels.

In summary, decentralized governance presents a valuable avenue for enhancing 
preschool education, contingent upon meticulous planning, robust oversight mechanis-
ms, and strategic investments in capacity-building to realize its full potential. Further 
research is warranted to deepen our understanding of decentralized governance dyna-
mics in preschool education and identify best practices for fostering equity, quality, and 
access across diverse contexts.

ONI MUNICIPALITY‘S APPROACH TO EARLY CHILDHOOD EDUCATION WITHIN 
DECENTRALIZED GOVERNANCE

The administrative-territorial unit of Oni stands as a multifaceted municipality wit-
hin the Racha-Lechkhumi and Kvemo Svaneti region, characterized by its mountainous 
terrain, scenic landscapes, historical landmarks, and welcoming populace, appealing to 
both residents and visitors alike. Notably, the museum houses unique exhibits, showca-
sing distinctive woodcarving samples, and offering a taste of the region‘s remarkable 
cuisine. However, the confluence of geographical, climatic, economic, and social fac-
tors, compounded by the proximity to the Russian border, presents challenges for a 
substantial part of the population in adapting to their reality.

The municipality comprises 64 villages with a permanent resident population of 
5,400 individuals. Despite local budgetary and social assistance and established be-
nefits, the self-government challenges significant internal and external migration. 
The correlation between the declining population and subsidies becomes evident, as 
central budgetary funding is contingent on the number of local inhabitants. Despite 
financial constraints, collaborative efforts with the private sector have yielded various 
infrastructural projects, including planned or ongoing initiatives such as the construc-
tion of kindergartens and schools, sports and recreation complexes, standard football 
and wrestling playgrounds, street lighting, and the construction of a 30 km roadway to 
villages situated far from the administrative center, previously accessible solely on the 
designated „agrarian market day,“ occurring weekly and in case of emergencies. Pro-
jects like introducing 24-hour water metering and continuous gas supply aim to address 
infrastructural gaps but encounter obstacles in community engagement. Residents are 
largely precluded from engagement in these processes, which is caused by the emigra-
tion of personnel. For those who remain and are unable to seek employment abroad, 
the available job opportunities often do not align with their age or skill set. The only 
project that brought a large part of the population of Ghebi back home was the const-
ruction of the Chiora hydroelectric station.

This comprehensive set of measures is a prerequisite to tackling depopulation and 
enhancing the viability of Oni‘s villages. The present situation is vividly captured by the 
attached photograph of the schoolyard in Chiora village, illustrating the sparse activi-
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ties in a two-story building initially constructed during the Soviet era. With only five 
students and an alternative preschool education center catering to a solitary child, the 
schoolyard stands deserted, emphasizing the nostalgia for the lively atmosphere of chil-
dren at play. According to municipal representatives, haystacks in the landscape reveal 
the predominant agricultural activity of cattle breeding, a sector that has attracted in-
terest from foreign investors. Notably, foreigners also contributed to the success of the 
Oni Theater troupe. This cultural asset draws a substantial audience during the tourist 
season, coinciding with the full occupancy of family hotels. 

Not to be crowded only seasonal events, the municipality‘s town hall helps fami-
lies _ three times a week, transport brings schoolchildren to the center to engage 
them in non-formal education. Parents still leave the villages, especially when their 
children reach kindergarten age because only two preschool institutions operate in the 
municipality _ in Oni and Glola. The construction of a new kindergarten planned for 50 
children in Oni is a distant prospect if we take into account the shortness of the pre-
school age. However, transport to the center is not advisable, except, in severe winters, 
as the distance of the road, and compliance with safety norms for children should be 
taken into account. Kindergarten buildings in the villages have been loaded with other 
functions for a long time, and even if this is not the case, the old standard building, 
due to the small contingent of children, will not be able to regain its former mission. 
Indeed, providing only early and preschool education is insufficient to prevent the po-
pulation’s migration because meeting public demands and interests requires the scale 
of employment policy and diverse opportunities for people‘s self-actualization. Howe-
ver, drawing the reader‘s attention to the example of the case of Oni municipality will 
be justified if we consider the support of children, parents, and families as an issue of 
local importance in the context of decentralization of governance and use the context 
of preschool education provision.

PROVISION OF PRESCHOOL EDUCATION IN THE CONTEXT OF  
DECENTRALIZATION OF GOVERNANCE IN GEORGIA

One of the pivotal political decisions following Georgia‘s independence in 1991 
was the commitment to decentralize governance, grounded in the ratification of the 
European Charter. This commitment materialized with the enactment of the organic 
law „On local self-government“ in 2005, marking the shift from local government to 
local self-government after the elections of local self-government bodies in 2006. Sub-
sequent regulatory frameworks, such as the laws „On the property of local self-gover-
nment units,“ „On the budget of local self-government units,“ and „On State Supervisi-
on of the Activities of Local Self-Government Bodies,“ further reinforced this dynamic 
process. The constitutional amendments in 2010 solidified constitutional guarantees 
for local self-government.

Establishing a political system grounded in local self-government principles, which 
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distributes governance powers between the central and local levels, necessitated a fun-
damental shift in public thinking. It involved liberation from the ideological constraints 
of the central government, which had previously suppressed the expression of free 
and independent opinions by Soviet citizens. Transforming citizens‘ values and attitudes 
emerged as a formidable challenge while implementing these innovations, impacting 
nearly every facet of public life.

With the adoption of the Local Self-Government Code in 2014, additional me-
chanisms were introduced to enhance citizens‘ participation in the execution of local 
self-government. In 2017, the Parliament of Georgia amended the Constitution, reco-
gnizing that the powers of self-governing units should not only be exclusive but also 
comprehensive. These additional constitutional guarantees serve as the primary legal 
foundation for further advancing the decentralization process and establishing robust 
local self-government in line with European standards.

As stipulated by the Constitution of Georgia, citizens organize affairs of local sig-
nificance through the representative and executive bodies of local self-government. 
The delineation of powers between state governance and self-governing units is cle-
arly defined. A self-governing entity (municipality) possesses distinct powers, which 
it autonomously exercises within the framework of Georgian legislation, assuming full 
responsibility for its actions.

The attainment of the elevated standard, facilitated by the constitutional reform as 
mentioned earlier, necessitated a departure from the Soviet legacy and a comprehen-
sive grasp of the concept of autonomy. This understanding was crucial for identifying 
local needs and responding to them with promptness and effectiveness. This forced 
municipalities to exercise discretionary rights, cultivating a long-term vision, ensuring 
equitable engagement from civil and private society in decision-making, and, most cru-
cially, upholding the central principle of decentralization _ subsidiarity, which entails 
implementing public functions on tasks that are most efficiently and economically per-
formed by the government body closest to the population, depending on the quality 
and scope of these tasks.

It is constructive to examine the reasons that underscore why the provision of early 
childhood education and care is regarded as a matter of local significance. Preschool 
education is widely acknowledged as falling under the domain of local governance, 
aligning with municipal responsibility for several compelling reasons. Preschools are 
typically embedded within local communities, establishing a close connection with the 
residents they serve. This proximity positions local governments to comprehend the 
specific needs and dynamics of their community members, ensuring that preschool 
education is tailored to local requirements. Local governments possess the capacity 
to customize preschool education policies and programs, addressing the unique needs 
and challenges prevalent in their communities. This adaptability facilitates a more 
effective and responsive approach to early childhood education. The establishment, 
maintenance, and enhancement of preschool infrastructure necessitate local planning 
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and resource allocation, with municipalities assuming responsibility for ensuring that 
preschools have requisite facilities, qualified staff, and educational resources.

Active engagement with the community allows local governments to discern pre-
ferences, concerns, and expectations regarding preschool education. This participatory 
approach ensures that educational services align with the values and aspirations of the 
local population. Funding for preschool education predominantly originates from local 
budgets, affording municipalities the authority to allocate resources based on their un-
derstanding of local needs, thereby balancing financial considerations in delivering qua-
lity early childhood education.

Preschool education‘s intricate connection to other local services, including he-
althcare, social services, and community development, allows local governments to 
facilitate coordination, establishing a holistic support system for children and families. 
Furthermore, local governments can implement flexible and responsive policies that 
adapt to the evolving needs of the community, particularly pertinent in the dynamic 
field of early childhood education.

Preschool education, when placed under the jurisdiction of local government, 
emerges as a catalyst for fostering social cohesion within a community. Local gover-
nments can strategically implement inclusive measures, ensuring diversity and equal 
access to preschool services, thereby nurturing a sense of community among residents. 
In summation, the localization of preschool education empowers local authorities to 
adopt a responsive, and community-driven approach, recognizing the unique needs of 
each locality and directly influencing the well-being and development of young children 
within their communities. 

In this transformative context, the non-governmental sector played a crucial role 
in realizing tangible outcomes of the decentralization reform. This sector, more attuned 
to the nuances of the social and economic spheres, made valuable contributions to the 
development of local self-government. The domain of early and preschool education 
serves as a noteworthy example, as the challenge of instilling new information regar-
ding the importance of the value system proved particularly pronounced in preschool 
education compared to other levels of education.

These challenges stem from various factors. Not only has access diminished due 
to the alienation and sale of kindergarten buildings, but the reliability of care in kin-
dergartens has also proven inadequate for numerous parents. Private preschools have 
become financially inaccessible for socially vulnerable populations. Despite the public 
sector providing a reasonable price-quality ratio—public preschools being five times 
more affordable than private ones—it struggles to compete with the flexibility and in-
dividualized approach offered by private competitors. (Source: Comprehensive Costing 
and Funding Strategy for Early Childhood Education System in Georgia 2013). 

During that period, local and international non-governmental organizations actively 
engaged in invaluable practical activities grounded in scientific knowledge. It is indispu-
table that, over the years, these organizations have played a pivotal role in sustaining 
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and diversifying preschool education services. This era coincided with the widespread 
sale of kindergarten buildings. Notably, these organizations continued to generate and 
distribute resources, even during periods when local financial allocations for education 
or those determined with the aid of international organizations took a backseat to he-
althcare priorities. This resilience of preschool education services became particularly 
evident during the global crisis precipitated by the pandemic, an almost insurmoun-
table challenge worldwide. Non-governmental organizations responded promptly by 
conducting research and providing methodological and practical resources. Donor or-
ganizations consistently rallied to bridge the gaps that periodically emerged in the field 
of education, leveraging expert knowledge and offering requisite financial support. Ad-
ditionally, they played a crucial role in supporting the trajectory of education policy.

Nevertheless, the implementation of systemic changes remained elusive. The pre-
viously mentioned interventions were sporadic and insufficient to effectuate a transfor-
mation of kindergartens into comprehensive educational institutions. The inclusion of 
an educational component in the caregiving process marked a significant development 
in Georgia‘s early and preschool education system. However, these piecemeal initiati-
ves failed to transition the field from a teacher-centered to a child-centered approach. 
The ongoing training of practitioners remains incomplete, and the infrastructural state 
of kindergartens has yet to meet the demands for inclusive and high-quality services. 
In the current year, the introduction of a preparatory bachelor‘s program for preschool 
education specialists was a noteworthy step, with only three state universities achie-
ving accreditation through the National Center for the Development of Education Qua-
lity. On the whole, existing problems served as the impetus for more radical decisions, 
leading to amendments in the Georgian law on early and preschool education (Law of 
Georgia on Early and Preschool Education 2016). In the explanatory note accompa-
nying the draft law, the challenges associated with implementing municipal powers are 
acknowledged. The active involvement of municipalities is deemed imperative for es-
tablishing a high-quality preschool education system adhering to uniform standards ac-
cessible to all children nationwide. A central concern is the accumulation and reinforce-
ment of institutional experience in municipalities to enable effective implementation of 
the authorization process by early childhood and/or preschool education institutions. 
Consequently, the issue of postponing the presented obligation was deliberated.

Simultaneously, modifications were introduced in the Local Self-Government Code 
to govern the mentioned activity (authorization) under a distinct set of regulations.

For a segment of society, above mentioned amendments were perceived as in-
congruent with an important political decision of the country. This event represents 
an undesirable outcome, perceived as a risk of decentralization. The concern is rooted 
in the potential for weak local experience leading to inefficient and low-quality service 
delivery, burdening municipalities with tasks beyond their capacity due to inadequate 
funds at the local level.

The implementation of authorization as a quality assurance mechanism holds pro-
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found significance for the well-being of ECEC society. As a member of the international 
community, Georgia is committed to making substantial contributions to the attain-
ment of the United Nations defined sustainable development goals, particularly Goal 
4.2. The overarching objective is to guarantee equal access to quality early and pre-
school education for all children nationwide.

However, the viability of attaining this objective within the existing authorizati-
on standards is brought into question, considering the varied needs and requirements 
across municipalities. The challenge lies in devising a unified approach to address the 
accessibility of early and preschool education and overcome prevailing obstacles th-
rough standardized services. It is within this context that the case of the Oni municipa-
lity becomes particularly captivating.

The examination of the Oni municipality‘s ability to ensure preschool education 
provision within the framework of decentralization principles is interesting. The auto-
nomy exercised by the local government in this specific municipality aligned with the 
interests of the population and demonstrated a sense of responsibility. Additionally, a 
notable level of participatory democracy was apparent, involving the encouragement 
of citizen self-organization and the promotion of direct implementation of local self-go-
vernment, along with various modes of participatory democracy.

ONI MUNICIPALITY‘S INITIATIVES: BRIDGING GAPS IN  
PRESCHOOL EDUCATION FOR UNDERSERVED CHILDREN

In 2022, a significant grant agreement was formalized between the Ministry of 
Education and Science of Georgia (Moes) and the United Nations Children‘s Fund 
(UNICEF), aimed at bolstering accessible and inclusive early education (GRANT AGREE-
MENT #GEO/MOES/CP06/2022/001; August 5, 2022, „Strengthening Municipal Ca-
pacity in Implementation of the Law on Early and Preschool Education and Care and 
National Standards“). Notably, this initiative represented the inaugural collaboration 
between the central government and a donor organization in enhancing the capacities 
of local municipalities to address the educational needs of children currently excluded 
from preschool education. The project‘s scope encompassed identifying children facing 
barriers to kindergarten attendance across four pilot municipalities—Dmanis, Keda, 
Marneuli, and Dusheti. The selection of these pilot municipalities was guided by the 
absence or in the case of the existence of the institution, inadequate functioning of 
kindergartens, often due to a sparse child population. Moreover, these administrative 
units were characterized by a predominant non-Georgian-speaking community, where 
parental awareness of the significance of preschool education was notably low. Additi-
onally, the project extended its reach to municipalities characterized by mountainous 
terrain and a limited population.

Collaborating with experts from non-governmental organizations, governmental 
bodies, and university academic circles, the Ministry and UNICEF sought to supplement 
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the knowledge and experience gaps within local governments. While the project achie-
ved positive outcomes, it was characterized by an externally driven approach, incorpo-
rating elements of top-down governance.

The case of the Oni municipality predates the initiation of the project above. It 
stands as the municipality‘s independent effort, informed by a prior survey conducted 
by the municipality to ascertain the local population‘s needs, without external guidan-
ce. While non-governmental organizations had previously highlighted the necessity for 
kindergartens in villages, the challenge for the mayor‘s office was devising a solution 
within the existing preschool education framework, as alternative services were not 
formally recognized by legislation, and the available options in the country were limi-
ted. Initially, the survey identified five children residing in three remote villages. 

The Department of Education, Culture, Sports, Youth Affairs, Protection and Sup-
port of Children‘s Rights within Oni Municipality has substantiated the necessity of in-
corporating 5-6-year-old children into a preparatory program for the upcoming acade-
mic year 2022-2023. Consequently, the municipality has outlined plans to establish the 
following preparatory groups:

	A preparatory group for Chiora village school catering to a 5-6-year-old child. 
A qualified teacher, holding a bachelor‘s degree in pedagogy and methods of 
primary education from Ilia State Pedagogical University, was selected locally;

	In the village of Tsedisi, a family-based preparatory group has been formed for 
two children, one aged 5-6 and the other 4-5, from the nearest village (7 km 
away). The designated educator possessed relevant education and experience, 
having graduated from Gogebashvili Pedagogical Institute as an early and pre-
school education specialist. She brought experience from working in a kinder-
garten, including a preparatory group for school;

	For the village of Utsera, an educator was chosen for the preparatory group 
based on the local school. The selected educator, with a degree from Kutaisi 
Pedagogical University in pedagogy and methods of primary education, boas-
ted 8 years of experience in kindergarten settings. Presently employed in the 
Oni kindergarten, the teacher has undergone preschool education and diverse 
training in educational fields, holding relevant certifications. Residing in Oni, 
9 kilometers away from the village of Utsera, the teacher would oversee the 
preparatory group situated in the public school of Utsera village, serving two 
children aged 5-6 and 4-5, respectively.

This comprehensive plan included a detailed cost estimate covering the teacher‘s 
salary, educational materials, and transportation. The meticulous planning undersco-
res the municipality‘s analytical approach to the needs of its population and highlights 
the prioritization of preschool education—a distinctive feature compared to other mu-
nicipalities.
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The proactive stance and approach of the municipal service served as a significant 
catalyst for the Ministry of Education and Science, maintaining a steady momentum. 
Key stakeholders in the field were mobilized: the LLP National Teacher Professional De-
velopment Center (TPDC) and Ilia State University provided professional training for the 
municipality‘s educators, the organization Save the Children contributed educational 
materials, and UNICEF supplied additional funds for methodological resources. External 
support was extended to conduct on-site visits to newly established groups and explore 
additional needs.

The support provided by the Oni municipality prompted a more in-depth on-site 
investigation into the needs of children under the age of 6. Consequently, eight alter-
native centers are currently operational in the Oni municipality. Three of these centers 
are school-based, located in the villages of Chiora, Utsera, and Sori. There are four 
family-based alternative centers in the villages of Jinzhvisi, Tsedisi, Zhashkva, and Tsk-
mori. Another center operates in the administration building of Ghebi village. As part 
of a pilot initiative to enhance access to preschool education for sixteen children aged 2 
to 6 years, the Oni municipality is implementing alternative models, ensuring that every 
child in these centers has the guaranteed right to education. The establishment of the 
centers has facilitated the return of two children, whose families had moved to Tbilisi, 
back to village Tskhmori. 

The entire process conducted under the auspices of „No Child Without Preschool 
Education“ was successfully executed, overcoming various challenges along the way. 
Despite the obstacles, the municipality remained steadfast in pursuing its established 
goal. The process garnered significant trust from the population, particularly among 
young families in rural areas who received full support for their children‘s care and 
education tailored to their residence. This occurrence is particularly noteworthy due 
to the revelation that the absence of on-site preschool education service compelled 
one parent, as she shared during in-person meetings with municipal representatives, 
to resign from employment at a local food facility in the village. The departure from 
such a challenging-to-obtain job underscores the impact of the absence of on-site ser-
vices on individuals‘ employment decisions. Parental satisfaction was evident from the 
project‘s initial stages, where the municipality identified five children initially excluded 
from preschool education. The parents actively participated in the activities essential 
for establishing the children‘s alternative center and physically assisted municipality 
representatives in organizing the settings. 

The growing number of children left out of preschool education necessitated addi-
tional financial resources. Although the municipality had already allocated a budget for 
each center, which was calculated and included in the 2024 budget project, the newly 
opened centers could not operate until year-end. In response, the local self-govern-
ment gathered various institutions, and through meetings involving community repre-
sentatives, international organizations were engaged to secure fundraising.

This case exemplifies an exceptional instance where a municipality closely connec-

TAMAR TOLORAIA 



_ 51 _

ted with its population united various sectors and, in collaboration with them, addres-
sed the challenge of providing preschool education locally. The partners involved in this 
initiative include Oni Municipality, the Ministry of Education and Science of Georgia, 
NGO Civitas Georgia, and the international organization Japan International Cooperati-
on Agency (JICA).

Oni Municipality, through this specific example, has become a catalyst for develo-
ping concrete recommendations to modify regulatory documents, ensuring the sus-
tainability of the centers developed in the pilot mode. While the need for diversified 
services has been identified in numerous studies, Oni Municipality‘s proactive interven-
tion has played a pivotal role.

Presently, the conceptualization of alternative forms of preschool education is 
completed, with key stakeholders, including MoES, JICA, Civitas Georgia, and Ilia State 
University, actively contributing to its development. The concept is poised to be unvei-
led soon, heralding a significant step for positive changes in safeguarding the funda-
mental rights of every child.

 

CONCLUSION

On November 8, 2023, the European Commission recommended the granting of 
candidate status to Georgia, a significant milestone aligning with the country‘s aspira-
tions to become a member of the European family. Against this backdrop, the empha-
sis on strengthening local self-government gains heightened significance. Decentraliz-
ation, viewed as an empowerment tool fortifying the local sector, directly aligns with 
European values, as local self-government stands as a cornerstone of the democratic 
framework within a state.

In conclusion, key postulates can be formulated regarding the case of the Oni Ad-
ministrative Unit. Adhering to the foundational tenets of political decentralization, elu-
cidated in the diagram below for clarity, Oni municipality demonstrated its ability to 
comprehend and address the needs of its population.

The Oni municipality actively engages with the civil sector, adeptly collecting and 
analyzing crucial information and data for autonomous decision-making. It involves in-
stitutions comprehensively in problem-solving at all stages and communicates transpa-
rently with its population and broader society. As an initiator of transparent dialogue 
with prospective partners, the municipality continues to identify children who lack ac-
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cess to preschool education services remote from the center. This is exemplified by 
the case of two children from the village of Iri, for whom support efforts have already 
commenced. Ultimately, the case study expounded in the article holds significant value 
as it provides a tangible illustration of a precedent embodying aspects of bottom-up 
governance.
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THE IMPACT OF SOCIAL MEDIA ON ENGLISH AS A FOREIGN 
LANGUAGE MAJOR UNIVERSITY STUDENTS’ COGNITIVE 

SKILLS: AN EXPLORATORY CASE STUDY 

1. INTRODUCTION

In recent years, social media platforms have become an integral part of our daily 
lives, revolutionizing the way we communicate, share information, and interact with 
others. This pervasive influence of social media has not been limited to personal and 
social spheres, but has also extended to educational contexts, including the field of 
English as a Foreign Language (EFL) learning. As EFL students navigate the digital land-
scape, the impact of social media on their cognitive skills has emerged as an area of 
interest and concern for researchers and educators alike. The technological and digital 
advancement of the world has helped the communication sector take a major leap, as 
the different social networking sites have greatly facilitated in connecting people (Kolan 
& Dzandza, 2018). Its rapid development can be felt not only in day-to-day communi-
cation of individuals, but also in its high degree of penetration in a wide array of sectors 
from education to entertainment and to conducting business. The platforms created 
by the internet, also known as social media including Facebook, Twitter, TikTok, Ins-
tagram, LinkedIn, YouTube, and many others, have become a powerful tool in the 21st 
century as they are used for a multitude of activities where individuals create, share, 
and deliberate on different available contents (Mahmud & Bukhari, 2019). 

Today, social media is considered to be an imperative aspect of individuals’ lives 
(Boyd & Ellison, 2007). The platforms have indeed made it easier for people to make 
new connections, and exchange information (Coyle & Vaughn, 2008). Attributable to the 
same, social media has contributed immensely to the society by facilitating discourse 
on numerous important agendas that include, but are not limited to, new trends, envi-
ronment, politics, cultural backwardness, and many others (Asur & Huberman, 2010). 

The cognitive skills of EFL students play a crucial role in their language acquisi-
tion, critical thinking, problem-solving, and overall academic success. As social media 
platforms offer a wide array of features and opportunities for engagement, it is es-
sential to examine how these digital environments influence EFL students’ cognitive 
development. Understanding the potential benefits and drawbacks of social media use 
in relation to cognitive skills can inform educators, policymakers, and learners them-
selves in maximizing the advantages and minimizing the challenges presented by these 
platforms. Nowadays, the majority of individuals, especially youngsters, frequently use 
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social media for purposes like keeping in contact with friends and family, and learning. 
Thus, interaction in social media has surpassed the different forms of communication 
that existed traditionally (Baruah, 2012; Liccardi et al., 2007). Mehmood and Tawir 
(2013) clarified the variation from their finding that social media networks and the in-
ternet can have both negative and positive effect on educational performance of stu-
dents, depending on which (educational or entertainment) purpose is a priority for the 
student and how much time s/he spends on it. The use of technology in education has 
improved the effectiveness of education and has played a significant role in education 
by providing different types of activities and increasing the ease of access to informa-
tion, to support educators in their teaching (Beetham & Sharpe, 2013; Dias & Victor, 
2017; Sharpe et al., 2010). The integration of technology has been increasingly utilised 
by teachers due to their desire to improve student learning and to increase their stu-
dents’ digital skills as well as to improve access to learning (Bower, 2017). 

One significant area of investigation is the impact of social media on EFL students’ 
language acquisition abilities. Social media provides a unique platform for language 
practice, interaction with native and non-native speakers, and exposure to authentic 
language use. Students can engage in language-focused discussions, exchange ideas, 
and even receive feedback on their language production. However, questions arise re-
garding the quality of language input and the potential for misinformation or inaccurate 
language use that may hinder language learning progress. 

This study aims to explore the impact of social media on EFL students’ cognitive 
skills, focusing on language acquisition, critical thinking, problem-solving, and meta-
cognition. By examining the existing literature and conducting empirical research, we 
seek to gain insights into the potential benefits, challenges, and nuances of social me-
dia use in EFL learning contexts. Understanding the interplay between social media and 
cognitive skills will provide a valuable guidance for educators and learners in effectively 
harnessing the power of these digital platforms for enhanced language learning out-
comes.

2. LITERATURE REVIEW

In recent years, the widespread use of social media has had a profound impact on 
various aspects of our lives, including education. Within the field of English as a Foreign 
Language (EFL) learning, the influence of social media on students’ cognitive skills has 
become an area of increasing interest. This literature review aims to examine the exist-
ing research on the impact of social media on EFL students’ cognitive skills, specifically 
focusing on language acquisition, critical thinking, problem-solving, and metacognition.

The history of EFL teaching has witnessed a great amount of changes in strate-
gies, procedures, and sometimes roles of teachers and learners. Despite this, the goal 
has always been the same, which is making EFL learners communicatively competent 
in the target language and shaping their proficiency to meet different challenges of 
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life in real situations (Nasri et al., 2018). Osharive (2015) revealed that the majority of 
students are addicted to social media and also suggested that there should however 
be a balance between the use of social media and academic activities to help mitigate 
the risk of downfall of academic performance. On the other hand, with the help of 
cross-sectional survey and factor analysis Al-Menayes (2015) concluded that excessive 
use of social media negatively impacted the academic performance of undergraduate 
students. Acheaw and Larson (2015) showed that the use of social media platforms had 
a negative and significant relationship with academic performance of the students. The 
study recommended that students should be encouraged to use the available internet 
as an alternative source of knowledge and discouraged to overspend time chatting with 
friends. Mensah and Nizam (2016) revealed that factors like time appropriateness, peo-
ple-friend connection, nature of usage and computer addiction had a significant impact 
on academic performance of students, while time duration and security/privacy had 
no effect on academic performance. The study suggested that to avoid the abnormal 
use of social media by students it is important for universities and colleges to educate 
students on productively using the platforms to enhance the academic performance.

Social media platforms offer EFL students unique opportunities for language prac-
tice, interaction with native and non-native speakers, and exposure to authentic lan-
guage use. Numerous studies have explored the positive impact of social media on EFL 
students’ language acquisition skills. For instance, Wang and Chen (2018) found that 
EFL students who engaged in social media discussions showed improvements in their 
oral communication skills and vocabulary acquisition. Similarly, Nagasubramani (2018) 
reported that in educational context, ICT has the potential to increase access to educa-
tion and improve its relevance and quality. The impact of social media on EFL students’ 
critical thinking and problem-solving skills is a topic of ongoing debate. On the one 
hand, social media provides an abundance of information resources and encourages 
information sharing and collaboration. Students can engage in critical discussions, ana-
lyze diverse perspectives, and develop a more comprehensive understanding of various 
topics. Yan (2021) found that critical thinking has attracted much attention since teach-
ers’ way of thinking and beliefs has a pivotal impact on what students achieve in terms 
of academic success and attainments. Dewey (1933, p. 9), who can be regarded as the 
father of modern critical thinking. On the other hand, the vast amount of information 
available on social media platforms poses challenges for EFL students in evaluating the 
credibility and reliability of sources. The presence of misinformation, biased content, 
and filter bubbles can hinder students’ critical thinking skills. Furthermore, the fast-
paced nature of social media may discourage deep reflection and thorough analysis, 
potentially affecting students’ problem-solving capabilities. It is essential for educators 
to guide EFL students in developing critical evaluation skills to navigate the complexities 
of social media environments effectively. However, concerns have also been raised re-
garding the quality and accuracy of language input in social media environments. With 
the prevalence of informal language use, slang, and abbreviated forms, EFL students 
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may be exposed to non-standard language patterns that could hinder their language 
learning progress. Literature, however, also revealed positive impacts of social media 
on student learning and academic performance. A qualitative study conducted in Bei-
jing Normal University, China revealed that social media platforms are highly preferred 
by students of higher institutions, and they further support the idea that social me-
dia contributed significantly to the development of students’ academic life (Boateng & 
Amankwaa, 2016). The proper usage of social media held a significant promise to posi-
tively impact academic performance of students. The study went on to acknowledge as 
long as students are adult learners that social media re-engages them in the learning 
process and enhances their academic performance (Onyeka et al., 2013). Teachers and 
students should alike avail social media platforms like Facebook, Whatsapp, Twitter and 
Youtube as interactive forum for teaching and learning activities, as they have shown 
the potential to contribute positively to the academic performance of students (Olowo 
et al., 2020).

The students using the social media platforms for academic purposes instead of 
non-academic

purposes, were found a significantly greater positive impact of the use of social 
media in their academic performance compared to their counterparts. According to 
the study conducted by Olowo and colleagues (2020) further suggested that if used 
by educators and teachers as a tool to ease and improve learning environment, then 
social media holds the promise to enhance students’ learning (Sivakumar, 2020). A 
study of undergraduate level government college students in Kashmir found that these 
platforms greatly help students to share knowledge and information which students 
had been using as a tool to enhance their learning (both reading and writing) methods 
with significant benefit, implying a direct relationship between the two (Palla & Sheikh 
2020). In this way, the study of Palla & Sheikh (2020) highlighted the importance of 
incorporating social media platforms in the pedagogical activities of students.

Therefore, this literature review has highlighted the complex relationship between 
social media and EFL students’ cognitive skills. While social media platforms offer valu-
able opportunities for language acquisition, critical thinking, problem-solving, and 
metacognition, they also present challenges such as the quality of language input, in-
formation credibility, and distractions. Educators play a crucial role in teaching the stu-
dents to use social media appropriately.

 

3. RESEARCH PROBLEM

Despite the potential benefits, social media may be a threat to the language and 
cognitive development of students. Therefore, there is a need to investigate and under-
stand the precise impact of social media on EFL students’ cognitive skills, particularly 
in the areas of language acquisition, critical thinking, and problem-solving. By address-
ing this gap in research, the researcher hopes to help educators and policymakers in 
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Georgia (and elsewhere) to develop informed strategies to maximize the benefits and 
mitigate the challenges posed by social media in EFL learning environments. 

4. RESEARCH OBJECTIVE

The primary objective of this research was to examine the impact of social media 
on EFL students’ cognitive skills and to define to what extent social media impact stu-
dents’ cognitive skills. 

5. RESEARCH QUESTIONS

The following research question was drawn to guide this study based on the re-
search problem: What is the impact of social media on students’ cognitive skills? This 
research question can serve as a starting point for investigating the impact of social 
media on EFL students’ cognitive skills and provide a comprehensive understanding of 
the topic.

6. METHODOLOGY

6.1. RESEARCH METHODOLOGY

Essentially, a research methodology is the blueprint of a research or study (Murthy 
& Bhojanna, 2009, p. 32). To investigate the impact of social media on EFL students’ 
cognitive skills, quantitative research was employed. Quantitative method seeks to 
quantify data and generalize results from a sample of a target population (Macdonald, 
& Headlam (2008). It follows a structured data collection process with data output in 
the form of numbers. Quantitative research also observes objective analysis using sta-
tistical means (Macdonald et al., 2008, p. 9). The data used for this study were collected 
with a questionnaire. By employing a quantitative research approach, the methodology 
of this research aims at providing an objective approach to the understanding of the 
impact of social media on EFL students’ cognitive skills. 

6.2. RESEARCH METHODS

The researcher applied a literature review to analyze the existing understanding 
of the impact of social media on EFL students’ cognitive skills and an online survey 
to collect data among university students to check their attitudes regarding the issue. 
The literature review allowed the researcher to gain an understanding of the existing 
research and debates relevant to the given topic, and to present that knowledge in the 
form of a written report. Conducting a literature review helped the researcher to build 
her knowledge in the field. 
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As referred to the online survey, it has turned out to be an efficient tool to find 
out what students feel about the subject and why they feel that way about it. It was a 
significant method to find out the range of time students spend on social media and its 
possible impact on their cognitive skills. 

6.3. SAMPLE

The study was conducted at Georgian university with EFL students as participants. 
The participants were 40 students of a Georgian University which indicates a relatively 
small sample size, which may limit the generalizability of the findings to a broader pop-
ulation. The participants were selected based on a convenience sampling technique 
which is a type of non-probability sampling technique where participants are select-
ed based on their convenience and accessibility. The convenience sampling technique 
was applied due to their availability or proximity to the researcher who assessed their 
experiences and relationships with regard to the time they spend and use social me-
dia. The respondents aged between 18-22 were chosen based on their availability or 
proximity to the researcher rather than through random selection. Consequently, the 
sample may not be representative of the entire population of EFL students at the uni-
versity. The gender distribution of the participants is not specified. All participants are 
currently enrolled as students at one of the private universities in Georgia suggesting 
that participants are likely from Georgia. It is noteworthy that while this demographic 
data provides some insights into the characteristics of the participants, the sample size 
is relatively small and the sampling technique used (convenience sampling) may intro-
duce biases and limit the generalizability of the findings.

6.4. RESEARCH TOOL

A structured questionnaire was designed to collect quantitative data. It was based 
on literature analysis. The questionnaire included items related to social media usage 
patterns, language acquisition skills, critical thinking abilities, and problem-solving 
skills. An expert of a private university in Tbilisi was involved in validating and assessing 
the reliability of the questionnaire to ensure that the data collected are reliable and 
valid. The survey questionnaire was administered to the selected participants through 
the online survey platform Google forms. 

7. FINDINGS 

The findings of this study clearly showed that 100% of youngsters regularly use and 
spend their time on social media (Figure 1). They use from 10 to 5 social media on a dai-
ly basis (Figure 2), among which Instagram turned out to be the most popular (named 
by 87% of the respondents), surpassing TikTok with 50% and Facebook with 45%. Only 
2.5% of the respondents use Twitter while 5% other social networks (Figure 3). 
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56% of the respondents spend from 5 to 9 hours on different social networks on 
a daily basis while 38% only from 1 to 3 hours (Figure 4). When we are comparing the 
time spent on social media for entertainment with the time spent on studies online 
and/or on-paper, we may infer that youngsters dedicate more time to social sites than 
they dedicate to studies, as it is referred to in Figure 5 (62% spend from 1-3 hours on 
studies and 37% spend from 4-9 hours on social media). 

According to some respondents, the main advantage of social media sites was the 
opportunity to communicate with people, while other respondents stated that working 
and studying remotely was a great benefit (Figure 6). On the other hand, 57% of young-
sters mentioned that using social networks is a time-consuming activity, while 30% 
said that they used social networks so much that it makes them lazy to do other things. 
Cyberbullying was named by 12.5% (Figure 7). 

Figure 1. Do you use any kind of social media? 

Figure 2. How many social media platforms do you use?
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Figure 3. Which social media platforms do you use more?

Figure 4. How many hours do you spent on social media on a daily basis?

Figure 5. How many hours do you spend on studies (out of class)?
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Figure 6. What are the main advantages of social media?

Figure 7. What are the main disadvantages of social media?

Figure 8. What are the reasons why you use social media)?
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In response to the inquiry about their motivations for using social media (as depicted 
in Figure 8), 47% of the participants cited the significant reason, while 32% specified the 
primary motive, and 15% highlighted a less significant factor. Nearly half of the respon-
dents (47.5%) admitted to utilizing social media for substantial reasons, underscoring the 
importance or meaningfulness they attribute to their engagement on social platforms. 
2.5% believe social media to be the main reason to use on a daily basis. This suggests 
that social media platforms serve a purpose for these individuals, potentially fulfilling 
their communication, information, or social needs. Furthermore, 32.5% of the respon-
dents specifically identified the main reason for their social media use as important to 
communicate with peers. This subset of participants places considerable emphasis on the 
significance of social media in their lives, suggesting that they derive substantial benefits 
or satisfaction from their social media interactions or experiences. In contrast, 15% of the 
respondents considered their reasons for using social media as less important. 

Figure 9. I think social media are a good tool to learn EFL.

To the statement that social media is a good tool for English as a Foreign Language 
40% are not sure, while 50% (27.5% agree and 22.5% strongly agree) positively assess 
the statement (Figure 9). 5% of the respondents are not sure that social media is a good 
tool to learn English as a foreign language while 27% of them believe it to be a good 
means of learning. These findings highlight the varying opinions and levels of confi-
dence regarding the effectiveness of social media as a tool for EFL learning, which is not 
surprising, taking into consideration the distractions that they potentially involve. The 
problem is not so much the social media per se as the way the student typically uses it. 
Students may waste their time engaging too much in meaningless activities, but they 
can also get personally and/or professionally useful information, share opinions, com-
municate with peers and professionals whom they know personally or total strangers, 
fulfil language drills, etc. Only if the application of social media is balanced (mostly in 
favour of cognitively beneficial activities) can it be positively assessed. Teachers need to 
emphasize the beneficial applications of social media, demonstrate them to students, 
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revealing that it is not only useful, but also enjoyable to draw upon cognitive develop-
ment (e.g., problem-solving) while utilizing mobile media. Research by Pew Research 
Center (Karadkar, 2015) revealed that 70%-78% students spend time on Facebook, 
YouTube, WhatsApp, Twitter and Instagram. These values indicate high involvement 
of student community in the virtual world of social media. This is due to the freedom 
(Chandran et al., 2019; Yunus et al., 2016) students persist to do things they like on 
social media like uploading and following their favourite contents, expand friends cir-
cle and most importantly, create personal profiles that upholds their identity as global 
citizens (Bal & Bicen, 2017; Reinhardt, 2019; Szeto, 2016). In fact, social media allows 
them to do all possibilities within a fraction of seconds (Crick, 2019; Suana et al., 2019).

Figure 10. Which cognitive skills do social media develop?

The final figure shows that respondents believed FL communication is the cognitive 
skill that social media developed as well as collaboration and problem-solving skills. 
This finding suggests that the surveyed individuals perceive social media as a platform 
that can enhance and foster cognitive abilities related to FL communication. Social me-
dia platforms offer opportunities for language practice, interaction with native speakers 
or other language learners, and exposure to authentic language content. These experi-
ences can contribute to the development of communication skills in a foreign language.

Critical Thinking Problem Solving Logical Reasoning 
Mean Mean Mean 

3.1 2.9 2.8

Median Median Median

3 3 3

Mode Mode Mode

3 2 3
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FL Communication Communication 
Mean Mean 

3.0 3.1

Median Median

3 3

Mode Mode

4 3

The mean 3 or more can be considered as positive, respectively, students believe 
that critical thinking, FL communication and communication are the cognitive skills which 
can be developed through social media while mean 2.9 or 2.8 are negative which means 
that problem solving and logical reasoning can not be enhanced via social media.

8. DISCUSSION

The findings presented in the survey analyses provide valuable insights into various 
aspects of social media usage and its impact on individuals. These findings can spark a 
meaningful discussion about the implications and considerations related to social me-
dia in different contexts. Here are some points that could be discussed based on the 
provided analyses. The analysis revealed that a significant percentage of respondents 
identified time consumption as a major disadvantage of social media. This could prompt 
a discussion about the challenges individuals face in managing their time effectively in 
the presence of social media platforms. Participants could share personal experiences, 
strategies, or concerns related to balancing social media use with other responsibilities 
or activities. This finding is in line with Abudabbous (2023) study, according to which 
one of the most important concerns while using social media should be student safety 
and ensuring that students are mostly learning with their help. 

The analysis of the answers in the current research addressed the impact of social 
media on academic performance. The results indicated that a notable proportion of 
the respondents spent a significant amount of time on social media platforms, poten-
tially affecting their study hours. This finding could lead to a discussion on the potential 
positive or negative effects of social media use on academic performance, and explore 
strategies for maintaining a healthy balance between social media engagement and ac-
ademic commitments. Schroeder et al. (2010) came to similar conclusions. They found 
that the driving factors for adoption of social media are the progressively ubiquitous 
access, convenience, functionality, and flexibility of social technologies. 

The analysis revealed that a significant percentage of respondents recognized 
communication as a major advantage of social media, while others mentioned remote 
working and studying as a disadvantage. This finding could stimulate a discussion on 
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the ways in which social media platforms facilitate communication and collaboration, 
particularly in remote work or study settings. Participants could discuss their experienc-
es, challenges, and successes in utilizing social media for communication purposes, and 
explore strategies for maximizing its benefits while mitigating potential drawbacks. This 
finding is in line with Zhang et al. (2020) study. They emphasize that the role of tech-
nology could be the facilitator of personalized learning that allows students to achieve 
better learning outcomes. 

The final finding of the current research highlighted respondents’ beliefs regarding 
the cognitive skills developed through social media use, particularly in the context of 
foreign language communication, collaboration, and problem-solving. This finding can 
initiate a discussion on the potential benefits and challenges of integrating social me-
dia into language learning environments. Participants could share their experiences or 
opinions on the effectiveness of social media as a language learning tool, discuss best 
practices, and explore potential limitations or considerations. This corresponds to Lee 
et al. (2019) findings. According to them, one of the most striking examples is the lack 
of studies that observe the use of YouTube videos for improving students’ grammar 
despite the many videos about grammar use in YouTube and the lack of studies that 
implement Facebook/WhatsApp for improving students’ spelling despite its compat-
ibility with the device’s spelling check feature (The EFL communication has been the 
highest rated cognitive skill among others as it is referred to in the above source).

In summary, the impact of social media on EFL students’ cognitive skills is multi-
faceted. While social media can provide valuable opportunities for language acquisition, 
critical thinking, problem-solving, educators need to address the challenges associated 
with credibility, information evaluation, and distractions and try to minimize their effect. 
By promoting digital literacy skills, guiding critical evaluation, and fostering metacognitive 
strategies, educators can help EFL students navigate social media environments effective-
ly and harness the potential benefits for their cognitive skill development.

9. RESEARCH LIMITATIONS

An important limitation of this paper is the sample size. The study was conducted 
based on a convenience sampling, results of which might not be representative of the 
broader population or applicable to other settings or contexts. Furthermore, the study 
was conducted solely at one university, which may have a limited external validity. 
The university environment, resources, teaching methods, and student characteristics 
may differ from other institutions, making it challenging to generalize the findings to 
a broader population. In order to gain more accurate results, the survey should have 
been carried out with a larger sample size at different universities. The last, but not the 
least, the very method of descriptive research _ survey _ provides subjective enough 
results (the students assess themselves), so only an experimental (cause-effect) study 
would be able in the future to yield really reliable results. 
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10. ETHICAL CONSIDERATIONS

Informed consent was obtained from all participants, and their privacy and confi-
dentiality was protected throughout the study.

11. CONCLUSIONS

This study was conducted to investigate the impact of social media on EFL students’ 
cognitive skills. The findings suggest that social media can play a positive role in devel-
oping cognitive skills related to foreign language communication, collaboration, and 
problem-solving. This underscores the potential benefits of incorporating social media 
platforms into language learning environments. Overall, the analyses provide valuable 
insights into the multifaceted nature of social media usage and its impact on individ-
uals. The utilization of convenience sampling method may have resulted in a sample 
that lacks representativeness, thus limiting the generalizability of the findings to wider 
populations or diverse contexts. The discussions sparked by these findings can further 
our understanding of the challenges, benefits, and ethical considerations associated 
with social media use in various contexts. By critically examining these aspects, individ-
uals and researchers can work towards harnessing the potential of social media while 
mitigating its drawbacks, promoting responsible usage, and maximizing its benefits in 
different spheres of life. 
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EXPLORING BEST PRACTICES AND CHALLENGES OF TEACHING 
HERITAGE LANGUAGE IN COMPLEMENTARY SCHOOLS:  

A REVIEW OF LITERATURE

INTRODUCTION

Language-teaching complementary schools, also known as Sunday schools, Saturday 
schools, weekend schools, ‘heritage schools’, ‘community language schools’, or ‘supple-
mentary schools’ (Creese and Blackledge 2011) serve as ‘educational institutions’ (Wil-
loughby 2018; Kalra 2018; Trifonas and Aravossitas 2018) with the primary goal of provi-
ding additional ‘learning opportunities’ (Piccardo 2018) for immigrant children. 

These schools operate independently of mainstream schooling and play a crucial 
role in enabling children to maintain a strong connection with their own or their parents‘ 
country of origin (Trifonas and Aravossitas 2018) and are considered important social 
contexts for developing identities among immigrant and ethnic minority children (Li 
2006). In addition to facilitating language learning, these complementary schools have 
a significant impact on the development of children‘s social bonds by fostering their 
participation in shared cultural experiences (Hancock 2012). Through engagement with 
their heritage language and culture, children gain a sense of belonging and a deeper 
understanding of their roots, which contributes to the formation of their social identi-
ties. Furthermore, such schools are especially crucial for languages that are not widely 
spoken (Olfert and Schmitz 2018) and therefore lack global significance in terms of the 
number of language speakers. The primary objective of such schools is to promote the 
preservation and advancement of educational institutions, creating an environment 
that enables the foreign-born second generation to develop proficiency in heritage lan-
guage (Li 2006). Children may either forget over time or, in cases where they are born 
in the host country, may not acquire it due to the prevalence and preference for using 
the ‘dominant language’ (Bayram and Wright 2018). However, empirical research con-
ducted that in multicultural settings, the younger generation construct their own paths 
by responding to their environment, exhibiting flexibility and adaptability in navigating 
complex and sophisticated identities (Blackledge et al. 2008). 

According to Li, complementary schools often face resource constraints, both in 
terms of human and material resources. Some schools heavily rely on government 
support for teaching facilities, which raises questions about the ideologies and expec-
tations placed on these schools. On the other hand, financially independent schools 
may encounter the risk of “compartmentalisation, isolation, marginalization, and alien-
ation” (Li 2006). Furthermore, the Sunday schools affiliated with religious institutions 
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endeavor to cultivate a unique and innovative sense of identity among children (Sun 
2014). This is particularly noteworthy for children hailing from families with diverse 
religious and bilingual backgrounds.

The main objective of this article is to provide a comprehensive review of litera-
ture published in the last 10 years, focusing on the best practices employed by com-
plementary schools in maintaining the heritage language of immigrant communities. 
Additionally, the article aims to explore the challenges and constraints faced by com-
plementary schools, such as resource limitations and the potential risks associated with 
‘compartmentalization or marginalization’ (Li 2006).

For the purposes of the review the main objectives of this thematic literature re-
view is to address the four main questions:

1. What are nature and scope of complementary schools in Europe? 

2. What are the effective strategies and best practices employed by complemen-
tary schools in preserving and transmitting the linguistic heritage of immigrant 
communities, especially for languages that are not widely spoken? 

3. What is the unique role and impact of church-affiliated supplementary schools 
on heritage language acquisition among children with various religious back-
grounds and bilingual families?

4. What are the main challenges and constraints faced by complementary schools 
in terms of resources, and how do these impact the teaching of heritage lan-
guage?

METHODOLOGY

To explore the best practices of heritage language teaching in complementary 
schools, several search databases, including WorldCat, ERIC, and JSTOR, were utilized. 
First was defined the key concepts (Language complementary schools; Church _ affili-
ated complementary schools; Heritage languages). The literature review envisages to 
provide a comprehensive understanding of the nature, best practices, challenges, and 
unique roles of complementary schools in teaching heritage language to immigrant 
children. Second, searches were conducted in WorldCat using the keywords ‘heritage 
language complementary School,’ which resulted in finding 465 articles. The search 
parameters included peer-reviewed articles and publications in the English language. 
Based on a judgment of the titles and abstracts, the 30 most relevant articles were 
selected for further analysis. Subsequently, another search was performed in the ERIC 
and JSTOR databases using the same keywords, which yielded 442 articles. However, 
a significant portion of these articles were duplicates. To avoid duplication and refine 
the search results, additional keyword, such as ‘teaching’, was incorporated into the 
search. Finally, a total of 40 articles were selected and included in the reference list.

LELA GOGINAVA



_ 73 _

In order to explore the best practices and challenges of complementary schools, 
Asian and European languages complementary schools were compared, along with 
their education policies and teaching experiences. 

NATURE AND SCOPE OF COMPLEMENTARY SCHOOLS

Complementary schools serve as socially, politically, and educationally significant 
institutions (Li 2006) and the stated aims of these schools revolve around fostering 
community languages and literacy among children who come from diverse linguistic 
and cultural backgrounds (Creese 2009). These schools offer a unique social network 
for attending children, their parents, and families, accompanied by distinct cultural 
values(Li 2006). According to Carriera and Kagan (2018), while general principles and 
best practices of Heritage Language (HL) teaching apply universally, their implementa-
tion varies depending on the specific language being taught (Carreira and Kagan 2018). 
However, the understanding of how these language-specific factors should interact 
with the principles and best practices of HL teaching is limited. However, some authors 
(Creese et al. 2006) note that complementary schools offer an environment that pro-
motes bilingualism and code-switching, allowing students to integrate their languages 
and linguistic repertoires in innovative and adaptable ways. By providing a space for bi-
lingual language use, these schools encourage students to leverage their language skills 
and engage in dynamic language practices. This enables them to explore the fluidity 
and versatility of their languages, fostering a deeper understanding and appreciation of 
their bilingual identities. Unlike their parents, children with an immigrant background 
often have a distinct vision of identity and may not share the same language proficien-
cy. This perspective aligns with the essentialist viewpoint on identity, which contrasts 
with constructivism. The essentialist viewpoint does not perceive identity as a rigid or 
predetermined category but rather as a product of interpersonal interactions, particu-
larly through language contact (Joseph in Seals and Shah, 2018). Cresse and Blackledge 
highlight the coexistence of two constructions of bilingualism within complementary 
schools, showcasing the conflicting political, pedagogical, and sociolinguistic discours-
es surrounding language. They argue, that the concept of “separate bilingualism” em-
phasizes discrete languages tied to nation and culture, often challenging mainstream 
institutional accounts. In contrast, “flexible bilingualism” views language as a social 
resource without clear boundaries, highlighting individual agency and the use of all 
available signs in communication. The understanding of bilingualism as translanguaging 
and heteroglossia provides a better understanding of participant identities in comple-
mentary schools, moving away from a focus on distinct codes to the agency of individ-
uals engaging in multilingual communication (Creese and Blackledge 2011). Li (2008) 
highlights the importance of addressing the needs of immigrant and ethnic minority 
children within the mainstream school system, while also emphasizing the principles of 
equality and multiculturalism. Ideally, it is preferable to avoid the necessity of separate 
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or additional schooling, as it goes against these principles. However, Li acknowledges 
that in a liberal democratic society, there should be space for different educational 
structures to coexist, including both mainstream and complementary schools (Li 2006). 
This diversity of educational options can create an environment that fosters equal digni-
ty and respect for all cultural groups. In his later article, Wei (2011) expresses concerns 
about the ‘One Language Only’ (OLON) and ‘One Language at a Time’ (OLAT) policies 
and their long-term implications. He considers the compartmentalization of commu-
nity languages as another manifestation of the monolingual ideology. Li argues that 
enforcing a strict monolingual policy within complementary schools is nearly impossi-
ble due to the frequent code-switching habits of both teachers and students. Thus, he 
questions the viability and effectiveness of maintaining such a policy (Wei 2011). This 
pathos of Lee is shared by Dreef and Kroon (2020), who believe that balancing the cur-
riculum, multicultural attitudes and practices in the classroom is a difficult task. They 
argue, that teachers often interpret the curriculum in their own way, possibly due to a 
lack of formal training and experience in teaching languages in multicultural settings.

The aforementioned points underscore the distinctive features and intricacies of 
supplementary schools. On one hand, these schools are recognized for their role in 
preserving a heritage language and identity. On the other hand, doubts arise regarding 
the attainable goals of these supplementary schools. 

EFFECTIVE STRATEGIES AND BEST PRACTICES IN TEACHING HERITAGE LANGUAGE

Language policy plays a significant role in validating ideological preferences re-
lated to language, while its essence lies in its connection to people and the settings 
where language ideologies are formed, perpetuated, and contested (Liu 2022). Com-
plementary schools, which hold paramount importance in national and international 
language policy, serve to preserve heritage languages (Creese and Blackledge 2011). 
However, the existing literature review reveals gaps between the top-down language 
strategies implemented by governments and the grassroots efforts of heritage lan-
guage maintenance at the community level (Hancock 2014). In this section, we will 
examine the instructional practices employed by supplementary schools in teaching 
heritage languages from the perspectives of ‘separate bilingualism’ and ‘flexible bilin-
gualism’, which are observed to coexist within complementary schools (Creese and 
Blackledge 2011). Furthermore, it is crucial to differentiate between the experiences 
and practices observed in complementary schools where Asian languages are spo-
ken and those where European languages are spoken, particularly in relation to the 
teaching of heritage languages.
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ASIAN HL-SPEAKING COMPLEMENTARY SCHOOLS

ARABIC COMPLEMENTARY SCHOOLS 

The issue of Arabic complementary schools and heritage language education has 
received limited attention in existing researches and articles, particularly in comparison 
to other nations ( Reed et al. 2020). This lack of comprehensive understanding has 
motivated researchers to explore effective strategies and best practices from a contem-
porary perspective, with a specific focus on Arabic complementary schools in the UK, 
Arabic weekend schools in New Zealand (Alsahafi 2019) and Community Islamic Schools 
in Australia (Ibrahima Diallo 2016).

The literature on Arabic weekend schools in New Zealand and Community Islamic 
Schools in Australia highlights the significance of Arabic and religious education in these 
countries. These complementary schools aim to teach Arabic language alongside reli-
gious studies. While both types of schools share this common goal, they differ in their 
specific aims and approaches, teaching practices and attitudes, which will be discussed 
in church-affiliated complementary school section. 

To develop effective strategies and best practices for Arabic complementary schools, 
the experience of UK Arabic Complementary Schools proves highly valuable. These 
schools, with their long history, experiences, and multicultural student population, pri-
marily focus on teaching Arabic rather than religious instruction, and they are not affili-
ated with mosques (Reed et al. 2020). The educational practices and realities of Arabic 
language complementary schools in the UK are shaped by the community-led context in 
which they operate. Key characteristics of these schools include: (1) Native Arabic-speak-
ing teachers, who are often first-generation immigrants, ensuring exposure to authentic 
language and cultural practices. (2) While English is widely used in classrooms, teachers 
strive to make Arabic the primary language of instruction. (3) Various teaching methods, 
such as whole-class teaching, group work, pair work, and silent work, are employed. 
Teachers work extensively with individual students, especially considering the spectrum 
of linguistic competence among the students. (4) The teachers facilitate student-led 
classroom learning and encourage students to be actively involved in learning process. 
(5) All teachers have a strong commitment to maintaining the Arabic language, cultural 
practices, and religious values in the community. (6) Arabic is seen as a means to access 
heritage culture and develop a positive Arab identity. However, the primary motivation 
for teaching Arabic in these schools is not religious but rather fostering values and identity 
construction, promoting integration into UK society (Reed et al. 2020). 

CHINESE COMPLEMENTARY SCHOOLS

Chinese complementary schools in UK represent dynamic and interactive educa-
tional institutions that have undergone significant transformations, becoming transna-
tional social settings that draw in educators, students, and families with varied reasons 
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for migration, diverse experiences, and differing socio-economic backgrounds. The 
interactions between individuals speaking different Chinese languages, dialects, and 
accents give rise to ‘new hybridity’ (Huang 2021) and tensions, influencing the local 
diasporic community and instigating discussions on language beliefs and disparities in 
society. This reflects the complex dynamics of language ideologies within Chinese com-
plementary schools, where teachers and students navigate between linguistic diversity 
and the preservation of heritage languages.

Educational sociolinguists argue that leveraging students’ dominant languages in 
the classroom can be a valuable pedagogical and communicative resource (Yiakoumet-
ti 2022). As Canagarajah (2011) states, by harnessing students’ L1, teachers contribute 
to the maintenance and development of linguistic diversity, increasing the chances of 
heritage languages surviving (Canagarajah 2011). However, heritage-language education 
should not be equated with foreign-language education, as students and their parents 
often have a special affinity for their ethnic language and culture. This strong bond with 
their heritage language and culture should be harnessed for language acquisition and 
development (Yiakoumetti 2022). According to Curdt-Christiansen (2008), in Chinese 
complementary schools, the acquisition of Chinese literacy is typically limited to specific 
standard textbooks and the national curriculum of China. These textbooks are designed 
to align with the prevailing social and political ideologies present in Chinese political dis-
courses (Curdt-Christiansen 2008). The teaching of literacy often serves as a platform for 
promoting and reinforcing ideological beliefs. However, the life worlds of Chinese immi-
grant children are in a state of constant flux and do not always align or harmonize with 
one another. This highlights the complexity of incorporating ideological elements into 
school literacy education. Moreover, it should be considered that the emphasis on learn-
ing Chinese is more instrumental, with a focus on practical benefits, rather than being 
driven by a desire to connect with Chinese culture or facilitate immigration historically 
(Guo, et al. 2020). While some Chinese complementary schools in Ireland were originally 
established to teach Cantonese, the majority have shifted their focus entirely to Manda-
rin Chinese. This change reflects the growing popularity of Mandarin due to economic de-
velopment in mainland China and increased interest in learning the language (Liu 2022). 
Liu argues, that the shift from Cantonese to Mandarin Chinese in some complementary 
schools has raised concerns about the potential threat to diverse linguistic and cultural 
identities within Chinese diasporic communities. The teaching of Mandarin, being con-
nected to mainland China’s economic influence, can challenge the established heritage 
languages and their associated cultural identities (Liu 2022).

JAPANESE HOSHUKO COMPLEMENTARY SCHOOLS 

The Japanese government’s overseas education policy has been closely aligned 
with the interests of external and domestic ‘Japanese business communities’ (Danjo 
and Moreh 2020). By considering fact, that the number of Japanese nationals living 
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abroad has increased over the past decades. Japanese Overseas Educational Services 
(JOES), has undertaken projects such as financing the establishment of nursery class-
es at various ‘Japanese schools’(Nihonjin gakko,) and ‘specific type of complementary 
school’ Hoshuko worldwide and distributing textbooks to overseas institutions (Danjo 
and Moreh 2020). According Danjo and Moreh (2020), the majority of students attend-
ing hoshuko complementary schools in the UK are children of Japanese parents who 
have established their residency and have no immediate plans to return to Japan, be-
fore their children finish their compulsory-level education. The government’s support 
for hoshuko schools varies among different institutions, but it can encompass several 
forms of assistance such as sending qualified teachers from Japan, providing free gov-
ernment-approved textbooks and teacher training, as well as offering financial aid for 
facilities and recruitment of local teachers. The authors highlight that Japanese schools 
offer full-time instruction that adheres to the Course of Study using government-ap-
proved textbooks. On the other hand, hoshuko schools operate on a part-time basis, 
typically during weekends, to supplement the education received at local mainstream 
schools. They focus on essential components of Japan’s domestic ‘Course of Study’, 
with a primary emphasis on the Japanese language (kokugo), and occasionally encom-
passing subjects like mathematics, science, and social studies. Both types of schools 
are expected to deliver instruction in the Japanese language (Danjo and Moreh 2020). 
Authors identify three main research questions, related with the field of hoshuko edu-
cation: (1) there is a need to explore the dominant discourses that prevail in Japanese 
governmental policies concerning hoshuko at the macro level. This entails an exam-
ination of the overarching ideologies and perspectives that shape the government’s 
stance on hoshuko institutions; (2) it is imperative to investigate the recontextualization 
and appropriation of these governmental policy discourses within hoshuko institutional 
policies at the meso level. This inquiry delves into how hoshuko schools interpret and 
adapt the governmental policies to suit their specific contexts and requirements; and 
(3) there is a pressing need to explore how individual stakeholders, such as administra-
tors, teachers, and students, engage with and respond to the governmental and insti-
tutional discourses at the micro level (Danjo and Moreh 2020).

By examination of situated practices within a small-scale, locally operated hoshuko 
in the UK, at meso-level Danjo and Moreh highlight the use of concealed discursive 
mechanisms in the current overseas education policy framework in Japan, emphasizing 
the need for a purposeful policy realignment. Recognizing local diversity, acknowledg-
ing the presence of out-group members, and supporting effective linguistic and cultural 
development are crucial steps towards fostering inclusive educational environments. 
Examination of micro-level context illustrates, that the potential benefits of multilingual 
exchanges at hoshuko, fostering learning opportunities and socio-cultural adaptation 
for students from diverse backgrounds. Danjo and Moreh highlight, that UK Japanese 
Hashuko (UKJH) serves as a bridge for sociocultural adaptation and can provide access 
to international education in Japan for chuzai-ji (children of professional expatriates) 
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students. However, some kokusai-ji (international children) parents prefer seclusion 
and support monolingual policies due to their own language challenges at home (Danjo 
and Moreh 2020). 

EUROPEAN HL COMPLEMENTARY SCHOOLS

The heritage languages of Asian countries discussed in the previous section have 
been classified by Fishman (2001) as “heritage languages” within his classification of 
immigrant languages (Fishman in Peyton and Center for Applied Linguistics 2001). It 
is important to note, that Fishman’s classification includes colonial languages such as 
French, German, Italian, or Spanish and local languages such as Native American tribes 
that existed before the arrival of European settlers (Seals and Shah 2018). Other Eu-
ropean languages like Estonian, Czech, Greek, Turkish, Ukrainian, or Finnish are not 
included in this classification.

Nevertheless, Çavuşoğlu (2021) in his research has shed light on the stigmatization 
of non-standardized varieties of community languages, especially in diasporic commu-
nities originating from societies with strong diglossic traditions, such as Arabic-speaking 
communities, (Cypriot) Greek-speaking communities, and (Cypriot) Turkish-speaking 
communities (Çavuşoğlu 2021). This recognition highlights a common challenge faced 
by schools in various diasporic communities, emphasizing the importance of addressing 
language stigma and promoting inclusivity in complementary school settings (Cushing 
et al. 2021). From this perspective, it is important to explore the language teaching 
practices and attitudes employed by teachers, as well as the ‘language ideologies are 
reproduced through language teaching and learning’ (Harrison 2021) in European lan-
guages-speaking transnational complementary schools. As Harrison (2021) argues, sev-
eral studies observed simultaneously coexistence of separate bilingualism and flexible 
bilingualism in the classroom (Harrison 2021). 

UKRAINIAN COMPLEMENTARY SCHOOLS 

The main ideas revolving around the historical, political, and sociocultural factors 
shaping language practices and ideologies in Ukrainian complementary schools in UK, 
are focused on the promotion of Ukrainian and the challenges associated with language 
policies and identity (Harrison 2021). Harrison outlines, that in the Ukrainian comple-
mentary school, both teachers and students are engaged in a diverse range of linguistic 
practices, that reflected the utilization of various resources from their individual lin-
guistic repertoires. These practices are characterized by the juxtaposition of different 
languages (Ukrainian, English and Russian) and language elements, highlighting the 
multilingual nature of the classroom. Teachers employ pedagogical translanguaging 
techniques to support students’ learning. They use a combination of Ukrainian, English, 
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gestures, and other resources to help students understand and complete tasks suc-
cessfully, which is demonstration of flexible bilingualism ideology. However, it should 
be considered, that students playfully and creatively incorporate Ukrainian vocabulary 
into predominantly English conversations, even if their proficiency in Ukrainian is lim-
ited. This practice reflects an individual’s self-styling and the strategic use of language 
tokens associated with their in-group for identity work (Harrison, 2021). Harrison out-
lines, that although flexible bilingual practices are observed frequently in the Ukrainian 
complementary school, it is important to note the presence of a contrasting ideology of 
separate bilingualism. This ideology emerges through teachers’ instructions to students 
to primarily use Ukrainian, even though the teachers themselves are engaged in mul-
tilingual practices that included other languages. This contradiction between teachers’ 
requests and their own language practices within the classroom highlights the coexis-
tence of these two ideologies.

Unlike second and third generation learners in mother-tongue schools in the 
UK, the surveyed Ukrainian students in Portugal were all born in Ukraine and fluent 
in Ukrainian. Therefore, gaining a deeper understanding of their home language and 
culture was not a primary reason for attending Ukrainian schools. Instead, the students 
viewed the schools as a way to acquire additional qualifications and increase their com-
petitiveness in the future, reflecting the demand for Ukrainian supplementary main-
stream schools in Portugal (Tereshchenko and Grau Cárdenas 2013). 

TURKISH COMPLEMENTARY SCHOOLS 

The UK based Turkish complementary schools as other complementary schools, 
aim to maintain linguistic and cultural heritage, but external factors and limitations can 
impact their ability to fulfill these claims (Çavuşoğlu 2014). In the context of the Brit-
ish education system, claims of linguistic and cultural maintenance in complementary 
schools are often linked to the idea that these schools can improve academic ‘achieve-
ment in mainstream schools’, however, as Çavuşoğlu argues, these claims can some-
times contradict each other (Çavuşoğlu 2014b). Furthermore, tensions can arise within 
Standard Turkish (ST) and Cypriot Turkish (CT) schools (Çavuşoğlu 2021), due to dis-
crepancies between expectations, the school’s stated objectives, and the actual imple-
mentation of educational and cultural services.

Teachers in the Turkish complementary schools prioritize teaching a standardized 
version of Turkish (ST) and mark the Cypriot Turkish (CT) spoken by young people as in-
correct based on established grammar rules. However, young people resist reproducing 
the dominant linguistic practices and often identify with Cypriot Turkish (CT) as their lan-
guage. These tensions highlight the complex relationships that young people in the Turk-
ish diaspora have with Turkish language and notions of “Turkishness” (Çavuşoğlu 2021). 

Çavuşoğlu emphasizes the importance of acknowledging the significance of diverse 
linguistic practices in upholding ‘linguistic and cultural identities within diasporic con-
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texts’ (Karatsareas 2018). Failing to recognize and give space to different language va-
rieties within a community poses obstacles to the intergenerational transfer and pre-
servation of community languages. Therefore, the author suggests creating a more 
inclusive space within complementary schools by acknowledging the hybrid and ‘mul-
tifaceted nature’ (Çavuşoğlu 2014b) of languages and ethnicities. This can be achieved 
by recognizing and teaching the Cypriot Turkish (CT), integrating elements of literature 
from Turkish Cypriot contexts into the curriculum, and incorporating different linguistic 
practices, including those experienced by young people in their everyday lives, for com-
parison and contrast with various Turkish linguistic practices.

CHURCH- AFFILIATED POLISH COMPLEMENTARY SCHOOLS

According to Todd, one significant reason why immigrants form or join congre-
gations consisting of fellow immigrants is to foster a sense of shared ethnic identity 
(including traditions, customs, and languages) and pass on their ethnicity to the next 
generation. In simpler terms, there is a strong inclination to preserve a distinct cultural 
context separate from the broader intercultural/multicultural society or denomination 
in which the church exists. Ethnic churches, regardless of their background, can serve 
as cultural organizations to some extent. The issue at hand is whether these churches, 
which may possess a strong desire to safeguard and perpetuate their cultural traditions, 
customs, and language, have a vested interest in doing so (Todd 2016).

To provide clarification, our research aimed to explore the role of church-associ-
ated or church-based Complementary schools in language preservation. However, it is 
important to note that there is limited literature available on this topic, which hampers 
obtaining a comprehensive understanding of the implementation of heritage language 
instruction or the impact of such schools on families with diverse religious backgrounds. 
This section will review the few existing literature pieces in this area.

POLISH COMPLEMENTARY SCHOOLS 

Polish complementary schools located in Iceland and UK receive guidance from 
the Polish Ministry of National Education, but they have the autonomy to select their 
own curriculum and organizational framework (Zielińska et al. 2014). There are 122 
officially registered Polish Saturday schools in Polish Education Society and majority 
of these schools are based in UK (Polska Macierz Szkolnka, 2012) and ‘linked to the 
PMS _ the Polska Macierz Szkolna or Polish Educational Society’, which is an umbrella 
organization. However, it’s important to note that, ‘each school runs itself’ (Young and 
White 2022). Young and White (2022) argue, that the success of these schools relies 
on the civil society skills and efforts of grassroots activists. Teachers and headteachers 
play a crucial role in the functioning of these schools, while parents, as consumers, can 
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be both critical and demanding but also contribute to their success. The curriculum of 
these schools focuses on teaching the Polish language, Polish history, geography, and 
religious education (Mąkosa 2022). Makosa outlines significance of Religious Education 
(RE) in Polish Saturday schools, which stems from the schools’ origins in Polish parishes. 
The Church plays a vital role in preserving Polish culture, language, and tradition, and 
religious education serves to transmit knowledge, foster personal faith, and practice 
Catholicism. Makosa argues, that the vast majority of Polish Saturday schools offer Re-
ligious Education, with most teachers holding a master’s degree in Catholic theology. 
The content of religious education classes primarily focuses on the Holy Bible, Catho-
lic sacraments, moral principles, and prayer. Students who attend Polish schools are 
more likely to identify as deeply religious Catholics, attend Mass regularly, and go to 
confession frequently compared to those who do not attend Saturday school (Mąkosa 
2022). However, unlike other Polish Schools (PSs), whose curriculum places a signifi-
cant emphasis on the “native” and “national” aspects, particularly in relation to knowl-
edge about Poland, national symbols and seasons (Dreef and Kroon 2020) these schools 
maintain positive relationships with Polish priests within the Roman Catholic Church 
and allocate space for religious instruction. The teaching of religion in these schools is 
confessional in nature and conducted by priests and nuns, similar to public schools in 
Poland. One of the schools, specifically identified itself as a school serving the Catholic 
community of Poles, emphasizing its commitment to preserving both Polish cultural 
identity and faith (Zielińska et al. 2014). 

ARABIC COMPLEMENTARY SCHOOLS

Arabic weekend schools in New Zealand have a broader focus on both language 
and religious instruction. However, they face challenges such as limited resources, in-
structional hours, participants’ motivation, teachers’ competence, and community in-
volvement (Alsahafi 2019). Teachers in complementary schools in New Zealand oper-
ating within a triglossic context (Fusha/Standard Arabic, English, and Colloquial Arabic) 
must adeptly navigate code-switching between these language varieties to accommo-
date various school activities both inside and outside the classroom. Despite teachers’ 
willingness to foster a culturally enriched environment for children and parents, facili-
tating a sense of interdependence and community belonging, the absence of an effec-
tive curriculum disturbs the revitalization of the Arabic language and the promotion of 
their Islamic heritage (Alsahafi 2019).

In contrast, Community Islamic Schools in Australia view Arabic as integral to access-
ing Quranic knowledge, which holds great importance in students’ religious beliefs. Here, 
the primary focus is on identity formation through a deep understanding of the Quran 
and the subsequent need to acquire Arabic language proficiency. It is considered that 
Quranic literacy and Arabic language skills are intimately connected to Islamic studies. 
According to Diallo and Lockyer, teachers encourage students to explore the intersection 
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of Islamic teachings with Australian society’s values, engaging in discussions and debates 
on issues affecting them personally and their communities (Ibrahima Diallo 2016). 

HUNGARIAN COMPLEMENTARY SCHOOLS 

The Hungarian community in Cleveland (Ohio, USA) has demonstrated a unique 
approach to preserving Hungarian identity, particularly through the establishment of 
Hungarian schools associated with various churches. One example is the Szent Erzsébet 
(Saint Elizabeth) Hungarian Catholic Church, which opened the first Hungarian school 
in Cleveland in 1893. Alongside English language education, Hungarian and Bible class-
es were taught by the parish priest. Similarly, the Szent Imre (Saint Emerick) Catholic 
Church, opened in 1905, also played a role in educating the Hungarian diaspora (Palotai 
et al. 2019). According to authors, Hungarian immigrants in Cleveland recognized the 
need to establish Hungarian schools that matched the standards of state-run schools 
and could eventually become independent from non-secular schools. To address this 
need, Hungarian churches organized weekend and holiday education programs. The 
Hungarian government supported this form of education and urged denominations 
to erect suitable school buildings when constructing new churches. Teachers at these 
schools were often volunteers, including members of the local Hungarian diaspora, vis-
iting Hungarian scholars, and the priests of Hungarian churches.

Currently, Hungarian education in Cleveland takes place on Monday evenings in 
the lecture rooms of Szent Imre Catholic Church and the Scout house. These comple-
mentary schools are 

focus not only on language instruction but also on comprehensive activities that 
preserve Hungarian identity. Students memorize Hungarian poems, participate in pro-
grams for Hungarian national holidays, and collaborate with local Hungarian organiza-
tions (Palotai et al. 2019). 

DISCUSSION AND SYNTHESIS OF FINDINGS 

The literature review provides valuable insights into effective strategies and best 
practices in teaching heritage languages in complementary schools. The discussion 
will focus on the instructional practices employed in teaching Asian heritage languages 
(Arabic, Chinese, and Japanese) and European heritage languages (Polish, Ukrainian, 
Turkish, and Hungarian). Additionally, the discussion will highlight the role of religious 
education in some church-affiliated complementary schools.

Arabic Complementary Schools: The literature review indicates that research on 
Arabic complementary schools is limited compared to other nations. However, studies 
on Arabic weekend schools in New Zealand and Community Islamic Schools in Aus-
tralia emphasize the significance of Arabic and religious education in these countries. 
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While both types of schools share the common goal of teaching Arabic, they differ in 
their specific aims and approaches, teaching practices, and attitudes. The experiences 
of Arabic complementary schools in the UK, which primarily focus on teaching Arabic 
rather than religious instruction, provide valuable insights. These schools have native 
Arabic-speaking teachers, employ various teaching methods, and strive to maintain 
Arabic language and cultural practices. The primary motivation for teaching Arabic in 
these schools is fostering values, identity construction, and promoting integration into 
UK society.

Chinese Complementary Schools: Chinese complementary schools in the UK rep-
resent dynamic and interactive educational institutions that have undergone signifi-
cant transformations. The interactions between individuals speaking different Chinese 
languages, dialects, and accents give rise to tensions and influence the local diasporic 
community. Leveraging students’ dominant languages in the classroom is seen as a 
valuable pedagogical resource to maintain linguistic diversity. However, it is important 
to differentiate between heritage-language education and foreign-language education, 
as students and their parents often have a special affinity for their ethnic language 
and culture. The acquisition of Chinese literacy in complementary schools is typically 
limited to specific standard textbooks aligned with prevailing social and political ideol-
ogies in China. The shift from Cantonese to Mandarin Chinese in some complementary 
schools raises concerns about diverse linguistic and cultural identities within Chinese 
diasporic communities.

Japanese Hoshuko Complementary Schools: Japanese hoshuko complementa-
ry schools play a crucial role in the education of Japanese children living abroad. The 
Japanese government supports these schools by providing teachers, textbooks, and 
financial aid. There is a need to explore the dominant discourses in Japanese govern-
mental policies concerning hoshuko institutions and how these policies are interpreted 
and adapted at the institutional level. Individual stakeholders, including administrators, 
teachers, and students, also engage with and respond to these discourses. Hoshuko 
schools serve as a bridge for sociocultural adaptation and provide access to internation-
al education in Japan for students. However, tensions arise between those who prefer 
seclusion and support monolingual policies and those who value multilingual exchang-
es and cultural development.

Ukrainian Complementary Schools: Ukrainian complementary schools in the UK re-
flect the multilingual nature of the classroom, with teachers and students engaging in 
diverse linguistic practices. Pedagogical translanguaging techniques are employed to 
support students’ learning. However, tensions exist between the ideology of flexible 
bilingualism, observed in teachers’ multilingual practices, and the ideology of sepa-
rate bilingualism, which prioritizes the use of Ukrainian. Students creatively incorporate 
Ukrainian vocabulary into predominantly English conversations, reflecting their indi-
vidual identity work. Ukrainian students in Portugal attend complementary schools to 
acquire additional qualifications and increase their competitiveness, rather than solely 
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for a deeper understanding of their home language and culture.
Turkish Complementary Schools: Turkish complementary schools in the UK face 

challenges in fulfilling claims of linguistic and cultural preservation. These schools aim 
to improve academic achievement in mainstream schools while preserving Turkish lan-
guage and culture. Tensions arise between the teaching of standardized Turkish and 
Cypriot Turkish, with young people often resisting reproducing dominant linguistic 
practices. It is crucial to recognize the significance of diverse linguistic practices within 
diasporic contexts and create more inclusive spaces within complementary schools. 
This can be achieved by acknowledging the hybrid nature of languages and ethnicities, 
teaching community languages, and incorporating different linguistic practices.

Church-affiliated Polish Complementary Schools: Polish complementary schools as-
sociated with churches play a significant role in preserving Polish language and culture. 
These schools receive guidance from the Polish Ministry of National Education but have 
autonomy in curriculum selection and organizational framework. Religious education 
is emphasized in Polish Saturday schools, as they are often linked to Polish parishes. 
The teaching of religion is confessional in nature and conducted by priests and nuns. 
While other Polish schools focus on the “native” and “national” aspects, church-affili-
ated schools allocate space for religious instruction. Polish complementary schools in 
Iceland and the UK rely on grassroots activism and community involvement for their 
success.

Faith-affiliated Arabic Complementary Schools: Arabic weekend schools in New 
Zealand and Community Islamic Schools in Australia face challenges such as limited re-
sources, instructional hours, participants’ motivation, and teachers’ competence. The 
utilization of different Arabic varieties and code-switching is observed in these schools. 
However, the lack of an effective curriculum poses obstacles to the revival of the Arabic 
language and the promotion of Islamic heritage.

Church-affiliated Hungarian Complementary Schools: Hungarian complementa-
ry schools associated with churches in Cleveland (USA), have played a crucial role in 
preserving Hungarian identity. These schools focus on language instruction as well as 
activities that promote Hungarian culture and traditions. The success of these schools 
relies on grassroots activism, dedicated teachers, and supportive parents. The teaching 
of Hungarian language and culture is integrated into the curriculum, and students ac-
tively participate in Hungarian cultural programs and collaborate with local Hungarian 
organizations.

The thematic literature review has highlighted distinct characteristics related to 
Asian and European Heritage language teaching, as well as specific attributes of faith-af-
filiated heritage language complementary schools.

When it comes to Asian heritage language teaching complementary schools, those 
that embrace flexible bilingualism and employ well-qualified educators, while following 
to a structured strong curriculum and state ideology, have demonstrated efficiency in 
heritage language teaching. However, it’s important to note that a significant research 
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gap exists in the literature concerning outcomes related to the quality of heritage lan-
guage acquisition.

Concerning European heritage languages, a prevalent contradiction centers around 
two ideologies: separate bilingualism and flexible bilingualism. This ideological conten-
tion also extends to historical perspectives on languages, as illustrated by cases such as 
Standard Turkish and Cypriot Turkish, primarily due to the comparatively lower auton-
omy of these schools. 

In the context of church-affiliated schools, they are characterized by enhanced au-
tonomy and monolingual policies. However, there is exceptional case, the Church-affil-
iated Hungarian complementary school, where English is taught alongside Hungarian. 
This approach does not hinder the exploration of Hungarian identity and language.

CONCLUSIONS 

In conclusion, the literature review reveals that effective strategies and best prac-
tices in teaching heritage languages in complementary schools are shaped by various 
factors such as community contexts, language ideologies, and the goals of language 
and cultural preservation. Native-speaking teachers, exposure to authentic language 
and cultural practices, and the use of diverse teaching methods are essential in promot-
ing language acquisition and cultural identity. The coexistence of ‘separate bilingual-
ism’ and ‘flexible bilingualism’ ideologies reflects the complex dynamics within com-
plementary schools, where teachers and students navigate between linguistic diversity 
and heritage language preservation.

Religious education plays a significant role in some faith-affiliated complementary 
schools, serving as a means to transmit knowledge, foster personal faith, and maintain 
cultural traditions. However, the implementation of religious education varies, and ten-
sions can arise between standardized language instruction and community language 
practices.

Common challenges in teaching heritage languages include limited resources, in-
structional hours, and community involvement. It is crucial to recognize and address 
these challenges to ensure the success and sustainability of complementary schools.

Furthermore, the literature review highlights the importance of inclusive spaces 
that acknowledge and embrace diverse linguistic practices and identities. The recog-
nition of hybrid and multifaceted language varieties within diasporic communities is 
crucial for the intergenerational transfer and preservation of heritage languages.

EXPLORING BEST PRACTICES AND CHALLENGES OF TEACHING HERITAGE LANGUAGE...



_ 86 _

References

Alsahafi, Morad. 2019. “Language Maintenance and Heritage Language Education: 
The Case of a Weekend Arabic School in New Zealand.” International Journal of Ap-
plied Linguistics and English Literature 8 (2): 21. https://doi.org/10.7575/aiac.ija-
lel.v.8n.2p.21.

Bayram, Fatih, and Clare Wright. 2018. “Turkish Heritage Language Acquisition 
and Maintenance in Germany.” In Handbook of Research and Practice in Her-
itage Language Education, edited by Peter Pericles Trifonas and Themistoklis 
Aravossitas, 481_502. Springer International Handbooks of Education. Cham: 
Springer International Publishing. https://doi.org/10.1007/978-3-319-44694-
3_49.

Blackledge, A., A. Creese, T. Barac, A. Bhatt, S. Hamid, L. Wei, V. Lytra, P. Martin, C.-J. Wu, 
and D. Yagcioglu. 2008. “Contesting ‘Language’ as ‘Heritage’: Negotiation of Identi-
ties in Late Modernity.” Applied Linguistics 29 (4): 533_54. https://doi.org/10.1093/
applin/amn024.

Canagarajah, Suresh. 2011. “Translanguaging in the Classroom: Emerging Issues for 
Research and Pedagogy.” Applied Linguistics Review 2 (2011): 1_28. https://doi.
org/10.1515/9783110239331.1.

Carreira, Maria, and Olga Kagan. 2018. “Heritage Language Education: A Proposal for the 
next 50 Years.” Foreign Language Annals 51 (1): 152_68. https://doi.org/10.1111/
flan.12331.

Çavuşoğlu, Çise. 2021. «Standard Language Ideologies: The Case of Cypriot Turkish in 
Turkish Schools in London.» Journal of Multilingual and Multicultural Development 
42 (9): 811_26. https://doi.org/10.1080/01434632.2019.1687711.

Creese, Angela. 2009. “Building on Young People’s Linguistic and Cultural Continu-
ity: Complementary Schools in the United Kingdom.” Theory Into Practice 48 (4): 
267_73. https://doi.org/10.1080/00405840903192664.

Creese, Angela, Arvind Bhatt, Nirmala Bhojani, and Peter Martin. 2006. “Multicultural, 
Heritage and Learner Identities in Complementary Schools.” Language and Educa-
tion 20 (1): 23_43. https://doi.org/10.1080/09500780608668708.

Creese, Angela, and Adrian Blackledge. 2011. “Separate and Flexible Bilingualism 
in Complementary Schools: Multiple Language Practices in Interrelationship.” 
Journal of Pragmatics 43 (5): 1196_1208. https://doi.org/10.1016/j.prag-
ma.2010.10.006.

Curdt-Christiansen, Xiao Lan. 2008. “Reading the World Through Words: Cultural 

LELA GOGINAVA



_ 87 _

Themes in Heritage Chinese Language Textbooks.” Language and Education 22 (2): 
95_113. https://doi.org/10.2167/le721.0.

Cushing, Ian, Alexandra Georgiou, and Petros Karatsareas. 2021. “Where Two Worlds 
Meet: Language Policing in Mainstream and Complementary Schools in England.” 
International Journal of Bilingual Education and Bilingualism, June, 1_17. https://
doi.org/10.1080/13670050.2021.1933894.

Danjo, Chisato, and Chris Moreh. 2020. “Complementary Schools in the Global Age: A 
Multi-Level Critical Analysis of Discourses and Practices at Japanese Hoshuko in the 
UK.” Linguistics and Education 60 (December): 100870. https://doi.org/10.1016/j.
linged.2020.100870.

Department of English Language Teaching, Near East University, Cyprus, and Çise 
Çavuşoğlu. 2014a. “Functions of Turkish Complementary Schools in the UK: Official 
vs. Insider Discourses.” South African Journal of Education 34 (3): 1_8. https://doi.
org/10.15700/201409161043.

———. 2014b. “Functions of Turkish Complementary Schools in the UK: Official vs. 
Insider Discourses.” South African Journal of Education 34 (3): 1_8. https://doi.
org/10.15700/201409161043.

Dreef, Agnieszka, and Sjaak Kroon. 2020. “From Policy to Practice: The Illusion of Pol-
ishness in Polish Immigrant Community Language and Culture Education.” Journal of 
Multicultural Discourses 15 (4): 370_90. https://doi.org/10.1080/17447143.2020.1
797054.

Guo, Shujian, Hyunjung Shin, and Qi Shen. 2020. “The Commodification of Chinese 
in Thailand’s Linguistic Market: A Case Study of How Language Education Pro-
motes Social Sustainability.” Sustainability 12 (18): 7344. https://doi.org/10.3390/
su12187344.

Hancock, Andy. 2012. “Unpacking Mundane Practices: Children’s Experiences of Learn-
ing Literacy at a Chinese Complementary School in Scotland.” Language and Educa-
tion 26 (1): 1_17. https://doi.org/10.1080/09500782.2011.609280.

———. 2014. “Language Education Policy in Multilingual Scotland: Opportunities, Im-
balances and Debates.” Language Problems and Language Planning 38 (2): 167_91. 
https://doi.org/10.1075/lplp.38.2.04han.

Harrison, Katie. 2021. “‘In Ukrainian, Please!’: Language Ideologies in a Ukrainian 
Complementary School.” Languages 6 (4): 179. https://doi.org/10.3390/languag-
es6040179.

Huang, Jing. 2021. “A Shifting Standard: A Stratified Ideological Ecology in a Birmingham 

EXPLORING BEST PRACTICES AND CHALLENGES OF TEACHING HERITAGE LANGUAGE...



_ 88 _

Chinese Complementary School.” Journal of Multilingual and Multicultural Develop-
ment 42 (2): 165_77. https://doi.org/10.1080/01434632.2020.1715991.

Ibrahima Diallo. 2016. “The Role and Importance of Islamic Studies and Faith in Com-
munity Islamic Schools in Australia. A Case Study of Adelaide (SA) and Darwin (NT) 
October 2016.” https://doi.org/10.13140/RG.2.2.16721.07525.

Kalra, Mani Bhasin. 2018. “Preserving Heritage Languages Through Schooling in In-
dia.”In Handbook of Research and Practice in Heritage Language Education, edited 
by Peter Pericles Trifonas and Themistoklis Aravossitas, 819_36. Springer Interna-
tional Handbooks of Education. Cham: Springer International Publishing. https://doi.
org/10.1007/978-3-319-44694-3_7.

Karatsareas, Petros. 2018. “Attitudes towards Cypriot Greek and Standard Modern 
Greek in London’s Greek Cypriot Community.” International Journal of Bilingualism 
22 (4): 412_28. https://doi.org/10.1177/1367006918762158.

Li, Wei. 2006. “Complementary Schools, Past, Present and Future.” Language and Edu-
cation 20 (1): 76_83. https://doi.org/10.1080/09500780608668711.

Liu, Yuying. 2022. “Commodification of the Chinese Language: Investigating Language 
Ideology in the Chinese Complementary Schools’ Online Discourse.” Current Issues 
in Language Planning 23 (3): 319_42. https://doi.org/10.1080/14664208.2022.203
7290.

Mąkosa, Paweł. 2022. “Between Confessionality and Openness. Religious Education in 
Polish Complementary Schools in Great Britain.” Journal of Beliefs & Values 43 (3): 
351_63. https://doi.org/10.1080/13617672.2021.1978197.

Olfert, Helena, and Anke Schmitz. 2018. “Heritage Language Education in Germany: A 
Focus on Turkish and Russian from Primary to Higher Education.” In Handbook of 
Research and Practice in Heritage Language Education, edited by Peter Pericles Tri-
fonas and Themistoklis Aravossitas, 397_415. Springer International Handbooks of 
Education. Cham: Springer International Publishing. https://doi.org/10.1007/978-3-
319-44694-3_25.

Palotai, Jenő, Viktor Wetzl, and Ákos Jarjabka. 2019. “Identity Preservation and Hungar-
ian Language Education in Diaspora Communities.” Hungarian Cultural Studies 12 
(August): 108_24. https://doi.org/10.5195/ahea.2019.353.

Peyton, Joy Kreeft, and Center for Applied Linguistics, eds. 2001. Heritage Languag-
es in America: Preserving a National Resource ; [Based on Papers Presented at the 
First National Conference on Heritage Languages in America, Held Oct. 1999, in Long 
Beach, Calif.]. McHenry, Ill: Center for Applied Linguistics.

LELA GOGINAVA



_ 89 _

Piccardo, Enrica. 2018. “Plurilingualism: Vision, Conceptualization, and Practices.” 
In Handbook of Research and Practice in Heritage Language Education, edited by 
Peter Pericles Trifonas and Themistoklis Aravossitas, 207_25. Springer Internation-
al Handbooks of Education. Cham: Springer International Publishing. https://doi.
org/10.1007/978-3-319-44694-3_47.

Seals, Corinne, and Sheena Shah. 2018. Heritage Language Policies around the World. 
Routledge Studies in Sociolinguistics 15. Abingdon, Oxon New York: Routledge.

Sun, Ming. 2014. “Ethnicity, Religion, and Academic Preparedness: A Comparative Anal-
ysis of Chinese Supplementary Secular Schools and Nonsecular Church-Affiliated 
Schools.” Diaspora, Indigenous, and Minority Education 8 (2): 75_91. https://doi.or
g/10.1080/15595692.2013.857304.

Szczepek Reed, Beatrice, Fatma Said, Ian Davies, and Geraldine Bengsch. 2020. “Ara-
bic Complementary Schools in England: Language and Fundamental British Values.” 
Language, Culture and Curriculum 33 (1): 50_65. https://doi.org/10.1080/0790831
8.2019.1569674.

Tereshchenko, Antonina, and Valeska Valentina Grau Cárdenas. 2013. “Immigration and 
Supplementary Ethnic Schooling: Ukrainian Students in Portugal.” Educational Stud-
ies 39 (4): 455_67. https://doi.org/10.1080/03055698.2013.778194.

Todd, Matthew. 2016. “Retaining the Next Generation in Chinese Diaspora Churches, A 
Theological Approach to Doing Mission (A Canadian Example).” Practical Theology 9 
(4): 351_64. https://doi.org/10.1080/1756073X.2016.1146832.

Trifonas, Peter Pericles, and Themistoklis Aravossitas. 2018. “Heritage and Language: 
Cultural Diversity and Education.” In Handbook of Research and Practice in Heritage 
Language Education, edited by Peter Pericles Trifonas and Themistoklis Aravossitas, 
3_25. Springer International Handbooks of Education. Cham: Springer International 
Publishing. https://doi.org/10.1007/978-3-319-44694-3_53.

Wei, Li. 2011. “Multilinguality, Multimodality, and Multicompetence: Code- and 
Modeswitching by Minority Ethnic Children in Complementary Schools.” The 
Modern Language Journal 95 (3): 370_84. https://doi.org/10.1111/j.1540-
4781.2011.01209.x.

Willoughby, Louisa. 2018. “High Stakes Assessment of Heritage Languages: The Case 
of the Victorian Certificate of Education.” In Handbook of Research and Practice in 
Heritage Language Education, edited by Peter Pericles Trifonas and Themistoklis Ar-
avossitas, 429_43. Springer International Handbooks of Education. Cham: Springer 
International Publishing. https://doi.org/10.1007/978-3-319-44694-3_40.

Yiakoumetti, Androula. 2022. “Teachers’ Language Use in United Kingdom Chinese 

EXPLORING BEST PRACTICES AND CHALLENGES OF TEACHING HERITAGE LANGUAGE...



_ 90 _

Community Schools: Implications for Heritage-Language Education.” Frontiers in 
Psychology 13 (August): 899428. https://doi.org/10.3389/fpsyg.2022.899428.

Young, Sara, and Anne White. 2024. “The Challenges of Language Teaching in Polish 
Complementary Schools in the UK during the COVID-19 Lockdown.” Educational Re-
view 76 (2): 354_70. https://doi.org/10.1080/00131911.2022.2035686.

Zielińska, Małgorzata, Piotr Kowzan, and Hanna Ragnarsdóttir. 2014. “Polish Comple-
mentary Schools in Iceland and England.” Intercultural Education 25 (5): 405_17. 
https://doi.org/10.1080/14675986.2014.967967.

LELA GOGINAVA



_ 91 _

Teona diasamiZe

saqarTveloSi savaldebulo ganaTlebis  
organizebis praqtikis sakiTxebi

Sesavali

sazogadoebis socialur-ekonomikuri da kulturuli progresis miR-
wevaSi udides rols TamaSobs ganaTleba. misi mniSvnelobidan gamomdi-
nare, gasakviri araa, rom ganaTlebis xelmisawvdomobis uzrunvelyofa 
Tanamedrove msoflios erT-erT ZiriTad prioritets warmoadgens da 
marTebuladac ganekuTvneba adamianis erT-erT fundamentur uflebaTa 
ricxvs. Tavis mxriv, ganaTlebis uflebis sakanonmdeblo Canafiqri mniSv-
nelovanwilad dgas savaldebulo ganaTlebis uzrunvelyofis koncefci-
aze _ saskolo asakis TiToeulma bavSvma miiRos kanonmdeblobiT dadge-
nili Sesabamisi ganaTleba.

globalizaciis pirobebSi, sxvadasxva erebis TanamSromloba da SeTanx-
meba saerTo sakiTxebze gamoixateba saerTaSoriso sakanonmdeblo norme-
bis SemuSavebaSi, rasac SemdgomSi mohyveba xolme maTi Serwyma qveynis Sida 
kanonmdeblobasTan, riTac saxelmwifoebi gamoxataven TavianT mzaobas pa-
tivi scen saerTaSoriso TanamSromlobas da diplomatias. es ki Tavismxriv, 
sxvadasxva geografiuli mdebareobis, klimatis, kulturisa Tu tradicie-
bis matarebel erebs Soris erTianobisa da erTobis gancdas qmnis. Sesabami-
sad, saerTaSoriso xelSekrulebebis ratificireba, damtkiceba Tu maTTan 
SeerTeba TiToeuli demokratiuli saxelmwifos interess warmoadgens.

erT-erTi pirveli da mniSvnelovani saerTaSoriso dokumenti, rome-
lic adamianis ZiriTadi uflebebis sayovelTao garantis funqcias dRem-
de `pirnaTlad~ asrulebs da msoflios ganviTarebis paralelurad, Zi-
riTad samarTlebriv fundaments warmoadgens, aris 1948 wlis adamianis 
uflebaTa sayovelTao deklaracia, sadac ganaTlebis uflebis normati-
ul formulirebas 26-e muxlSi vxvdebiT. aRniSnuli muxlis dispozicia 
adgens ganaTlebis uflebas yvelasaTvis, romelic unda iyos ufaso, sul 
mcire, dawyebiT da sabaziso safexurze. amasTan, dawyebiTi ganaTleba 
unda iyos savaldebulo (Universal Declaration of Human Rights. UN. 1948). 1960 
wels gaerTianebuli erebis organizaciam miiRo dokumenti _ ganaTlebaSi 
diskriminaciis sawinaaRmdego konvencia, romelic SesaZloa moviazroT 
ganaTlebis sferoSi yvelaze mniSvnelovan samarTlebriv instrumentad. 
aRniSnuli dokumentis monawile saxelmwifoebi iReben valdebulebas ̀ Ca-
moayalibon, ganaviTaron da gamoiyenon iseTi erovnuli politika, gare-
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moebebsa da erovnul gamoyenebasTan Sesabamisi meTodebis meSveobiT, ro-
melic mimarTuli iqneba ganaTlebis saqmeSi SesaZleblobisa da mopyrobis 
Tanasworobis xelSewyobisken…~(UNESCO. 1960). 

saqarTvelo, rogorc saxelmwifo, romelic miiswrafvis saerTaSo-
riso saganmanaTleblo sivrcis moTxovnebis danergvisken, cxadia exmia-
neba am dokumentebis realizebas qveyanaSi. saqarTvelos amJamad moqmedi 
konstituciis me-5 muxlis Tanaxmad, `saqarTvelo, rogorc socialuri 
saxelmwifo, ...zrunavs sazogadoebaSi socialuri samarTlianobis, so-
cialuri Tanasworobisa da socialuri solidarobis principebis gan-
mtkicebaze~ ...... da amave dros zrunavs ganaTlebis ganviTarebaze, aseve 
bavSvebis fizikur aRzrdasa da sportSi maT CarTvaze (saqarTvelo. kon-
stitucia. muxli 5, nawili 6,7). aseve, saqarTvelos konstituciis 27-e 
muxlis mixedviT `dawyebiTi da sabazo ganaTleba savaldebuloa, romel-
sac srulad afinansebs saxelmwifo~ (konstitucia. muxli 27/2). 

sabWoTa kavSiris daSlis Semdgom, saqarTveloSi rTuli sazogado-
ebriv-politikuri mdgomareobis fonze, maSin rodesac qveynis konsti-
tucia axali miRebuli iyo da erovnuli kanonmdeblobis optimizacias 
moiTxovda, gansakuTrebuli gamowvevis winaSe dadga arasrulwlovanTa 
dacvisa da ganviTarebis sakiTxi. axalgazrdobaSi danaSaulobaTa zrdam im 
periodisTvis kritikul zRvars miaRwia _ 15 procentiT gaizarda mZime da 
jgufur danaSaulTa CadenaSi maTi xvedriTi wili, xolo arasarulwlovan 
damnaSaveTa xvedriTma wilma 17 procents gadaaWarba. aseve, gaxSirda bavSv-
Ta uzedamxedvelobis, mawanwalobisa da maTxovrobis SemTxvevebi. Sesabami-
sad, saskolo asakis Zalian bevri bavSvi ganaTlebis gareSe rCeboda. swored 
aman ganapiroba damoukidebel saqarTveloSi pirvelad arasrulwlovane-
bis socialuri dacvis, profesiuli momzadebisa da samarTaldarRvevaTa 
profilaqtikis saxelmwifo programis SemuSaveba 1996 wels, rasac Semd-
gomSi mohyva ukve `arasrulwlovanTa dacvis, ganviTarebisa da sazogado-
ebasTan adaptaciis saxelmwifo programis~ SemuSaveba, romelic gawerili 
iyo 2000-2002 wlis periodze. swored am ukanaskneli programis SemuSavebi-
sas moxda qveynis teritoriaze arasrulwlovanTa monacemebis Segroveba, 
romlebic ver iRebdnen saTanado ganaTlebas _ 1997-98 wlebis monacemebiT 
4800 bavSvi iyo skolidan ganTesili. 

savaldebulo ganaTlebis aRsrulebas TiToeuli saxelmwifo ero-
vnul doneze axorcielebs da misi mTavari miznia ganaTlebis xelmisawv-
domoba uzrunvelyofili iyos yvelasTvis, romelic gamoricxavs gansxva-
vebas, SezRudvas an upiratesobas. (UNESCO, 1960; ICESCR, Art. 1).

ganaTlebis uflebisa da ganaTlebaze xelmisawvdomobis bunebidan 
gamomdinare, msoflio ar iSurebs Zalisxmevas moaxdinos savaldebulo 
ganaTlebis uzrunvelyofis sxvadasxva saerTaSoriso samarTlebrivi ins-
trumentebis harmonizacia. 
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analizi

saqarTvelo, bolo ori aTwleulis manZilze, cdilobs gaiziaros ga-
naTlebis sakiTxebis regulirebis saerTaSoriso gamocdileba, Tumca am 
mxriv jer kidec mravali gamowvevaa. kerZod, Sesabamisi politikis Seqm-
nis mizniT siRrmiseuli kvleva ar aris Catarebuli; aseve, ar warmoebs 
srulyofili statistika, rac mogvcemda informacias imis Sesaxeb, Tu 
ramdeni saskolo asakis bavSvi rCeba skolis miRma yovelwliurad saval-
debulo ganaTlebis gareSe, ramdeni bavSvis integracia moxda formalur 
ganaTlebaSi, ramdeni bavSvis Sesaxeb ver moxda informaciis moZieba saer-
Tod, skolis miRma darCenis ra mizezebi gamoikveTa, ram ganapiroba am 
bavSvebis Semdgom skolaSi registracia, bavSvebi, romlebic moZiebulni 
arian, maTTvis savaldebulo ganaTlebis miRebisaTvis ra RonisZiebebi 
ganxorcielda da ra midgomebi iqna gamoyenebuli. aseve, ra SeiZleba iyos 
mizezi imisa, rom saxelmwifos Zalisxmevis miuxedavad bavSvebi mainc rCe-
bian skolis miRma. es is kiTxvebia, romelic Seswavlas da regulirebas sa-
Wiroebs. gaerTianebuli erebis organizaciis dokumentSi miTiTebulia, 
rom skolis mitovebis riskisa da savaldebulo ganaTlebis miRma myofi 
bavSvebis monitoringi da maT Sesaxeb monacemTa bazebTan da saswavlo-sa-
ganmanaTleblo masalebze xelmisawvdomoba da gamoyeneba,formaluri 
da araformaluri ganaTlebis dawesebulebebSi savaldebulo ganaTle-
bis miRma darCenili da specialuri saganmanaTleblo saWiroebebis mqo-
ne bavSvebisaTvis, maT Soris, skolidan ganTesvis riskis qveS myofi mos-
wavleebisaTvis unda iyos uzrunvelyofili. savaldebulo ganaTlebis 
aRiarebasTan erTad misi efeqtiani aRsruleba, romelic dReisaTvis xar-
veziT mimdinareobs saqarTveloSi, arsebiTi mniSvnelobisaa.

sakiTxis mowesrigebis efeqturi aRsrulebisTvis swori politikis 
gansazRvra erT-erT mniSvnelovan aspeqts warmoadgens. amisaTvis ki Sesaba-
misi monacemebis moZieba da analizi unda xdebodes saxelmwifos doneze. am 
TvalsazrisiT, saqarTvelos statistikis erovnuli samsaxuris (saqstati) 
mier gamoqveynebuli monacemebi Zalzed mwiria da SesaZlebelia monacenTa 
miReba mxolod im moswavleTa odenobebis Sesaxeb, romlebmac Sewyvites swa-
vla saswavlo wlis ganmavlobaSi (saqstati). Tu gaviTvaliswinebT iuneskos 
statistikis institutis mier warmoebul monacemebs, is damatebiT iZleva 
xelmisawvdomobas qveynebis mixedviT (maT Soris saqarTvelozec) ganaTle-
bis doneebis mixedviT skolaSi Caricxuli bavSvebis raodenobis, Caricxvis 
saerTo da daswrebis procentuli maCveneblebis Sesaxeb. (UNESCO, UIS.Stat). 
sxvadasxva informaciis sistematizebuli damuSaveba da maTi statistikaSi 
gardaqmna xSir SemTxvevaSi gvaZlevs naTel suraTs, Tu sad unda veZeboT 
problema da ra SeiZleba iyos misi gamomwvevi mizezebi. 

savaldebulo ganaTlebis aRsrulebis xelSemSleli mizezis gamok-
vleva ki misi prevenciis saukeTeso saSualebaa. marTebuli iqneba Tu aqve 

saqarTveloSi savaldebulo ganaTlebis organizebis praqtikis sakiTxebi



_ 94 _

aRvniSnavT ramdenime mizezs, romelic sxvadasxva qveynisTvis saerTo ga-
mowvevad rCeba savaldebulo ganaTlebiT Sesabamisi asakis pirebis uzrun-
velyofa. zogierTi avtori erT-erT mniSvnelovan mizezad socialur-ek-
onomikur faqtorebze miuTiTebs, kerZod dabali Semosavlis mqone 
ojaxebi xSirad awydebian iseT winaaRmdegobas, rogoricaa Semosavlis 
miRebis mizniT bavSvebis SromiT saqmianobaSi CarTvis saWiroeba, trans-
portirebis xarji da sxv. (Chu, 2017). saqarTvelos saxalxo damcvelic, sa-
qarTveloSi adamianis uflebaTa da TavisuflebaTa dacvis mdgomareobis 
Sesaxeb Tavis 2022 wlis angariSSi swavlis Sewyvetis erT-erT mizezad swo-
red ojaxebis socialur da ekonomikur mdgomareobas miiCnevs (saxalxo 
damcveli, 2022). arc Tu ise iSviaTia kulturuli Sexedulebebisa da tra-
diciebidan gamomdinare mSoblebis gadawyvetileba savaldebulo ganaT-
lebis asakis bavSvi ar iqnes uzrunvelyofili Sesabamisi ganaTlebiT. es 
gansakuTrebiT exeba gogonebs, radgan sazogadoebaSi, sadac maT moeTxo-
vebaT diasaxlisoba, an adreul asakSi daojaxeba, erTgvari Semaferxebeli 
faqtoria ganaTlebis miRebisa (Aikman & Unterhalter, 2005). 

saganmanaTleblo dawesebulebebis adgilmdebareoba (zogierTi oja-
xisTvis Sor manZilzea), arasaTanado infrastruqtura, maswavleblis kva-
lifikacia da momzadebis done, arasaTanado saswavlo masalebi, SesaZloa 
aseve iyos mizezi mSoblebisTvis Semaferxebeli faqtori, rom TavianTi 
Svilebi gauSvan skolebSi ganaTlebis misaRebad (Bruns, Mingat, & Rakotomal-
ala, 2003). arsebuli arastabiluri politikuri garemo, konfliqti, rom-
lis Sedegadac ojaxebis iZulebiT gadaadgileba an/da skolebis ngreva 
mohyveba xolme, samwuxarod, bevri bavSvisTvis spobs SesaZleblobas mi-
iRos ganaTleba (UNESCO, 2011). aRniSnul mizezebze saxelmwifos reagire-
ba, obieqturad rTuldeba da droSi xangrZlivdeba, rac xSir SemTxvevaSi 
aferxebs skolis miRma darCenili bavSvebis formalur ganaTlebaSi in-
tegracias, Tundac im mizeziT, rom isini savaldebulo ganaTlebis miRe-
bis saskolo asakis kategorias aRar ganekuTvnebian. aseve, janmrTelobis 
problemebis gamo saswavlo procesis Sewyveta, gansakuTrebiT ki ganviTa-
rebad qveynebSi xelSemSlelia saganmanaTleblo procesSi regularulad 
monawileobisa (Glick & Sahn, 2000). 

savaldebulo ganaTlebis gareSe darCenili bavSvebisTvis momavali 
cxovreba xSir SeTxvevaSi uamrav gamowvevasTanaa dakavSirebuli. isi-
ni xSirad xdebian sociumidan gariyulebi da diskriminirebulebi, rac 
Tavis mxriv amcirebs maT monawileobas sazogadoebriv aqtivobebSi da 
aferxebs maT socialur integracias (Oosterhoff et al., 2008). garda amisa, 
bavSvebi, romlebic ar dadian skolaSi, arian maRali riskis matareblebi 
gaxdnen eqpluataciis msxverpli, rogoricaa bavSvTa Sroma/dasaqmeba, 
qorwineba da danaSaulebriv aqtivobebSi Cabma (UNICEF, 2019). sagulisx-
moa, rom ganaTlebis gareSe darCenili bavSvebis mdgomareoba siRaribis 
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ciklis gagrZelebas uwyobs xels, vinaidan dasaqmebis da SromiTi sargos 
gamomuSavebis SesaZleblobebi naklebia (Psacharopoulos, 1997). Sesabamisi 
ganaTlebis uqonloba xSir SemTxvevaSi aisaxeba samoqalaqo cnobierebisa 
da samoqalaqo CarTulobis naklebobaSi da aferxebs informirebuli da 
aqtiuri moqalaqis Camoyalibebas (Birch & Gielen, 2010). sazogadoebis cno-
bierebis amaRleba ganaTlebis mniSvnelobaze, gansakuTrebiT ki gogone-
bis ganaTlebis mniSvnelobis Sesaxeb, SesaZloa daexmaros kulturuli 
gamowvevebis daZlevaSi da moxdes maTi CarTva ganaTlebis sistemaSi (Hall, 
2012). infrastruqturis gaumjobeseba, skolis maswavleblebis gadamza-
deba da Sesabamisi saswavlo masalebis SemuSaveba, aseve jandacvasTan xel-
misawvdomobisa da nutriciuli sakvebiT uzrunvelyofam SesaZloa xeli 
Seuwyos skolis miRma darCenili bavSvebis CarTvas formalur ganaTle-
baSi (Duflo, 2001), (Glewwe, Jacoby, & King, 2001).

saerTaSoriso, Tu erovnuli kanonmdeblobis safuZvelze savalde-
bulo ganaTlebis gareSe bavSvis darCenis ori mniSvnelovani gza arse-
bobs: pirveli _ Sesabamisi asakis mqone bavSvis skolis miRma darCenis 
SemTxvevebi, da meore _ dawyebiTi da sabazo ganaTlebis miRebis periodSi 
swavlis Sewyvetis SemTxvevebi. 

skolis miRma darCenil bavSvi, kanonmdeblobis Tanaxmad, gulisxmobs 
bavSvs, romlis asaki Seesabameba saqarTvelos kanonmdeblobis mixedviT 
savaldebulo zogad ganaTlebaSi CarTvis asaks (6-dan 16 wlis CaTvliT) 
da arasdros hqonia moswavlis statusi, anu ar yofila asaxuli moswavlis 
statusiT zogadi ganaTlebis marTvis sainformacio sistemaSi (saqarT-
velos mTavroba, 2020).

gamomdinare iqidan, rom zogadi ganaTlebis Sesaxeb saqarTvelos ka-
nonis 121 muxli dauSveblad miiCnevs dawyebiT da sabazo safexurebze mos-
wavlis skolidan garicxvas, moswavlis mier saswavlo procesis Sewyveta 
Sesabamisi garemoebebis dadgomis safuZvelze gamoiwvevs moswavlis sta-
tusis SeCerebas, romlis samarTlebrivi safuZveli SesaZloa iyos: 

a) moswavle 45 saswavlo dRis ganmavlobaSi zedized ar cxaddeba sko-
laSi/ar monawileobs distanciuri swavlebis srulad eleqtronu-
li modelis gamoyenebiT Catarebul gakveTilebSi da ar iRebs Sefa-
sebas;

b) moswavle miemgzavreba/gaemgzavra sazRvargareT da moswavlis mSo-
beli/kanonieri warmomadgeneli werilobiT mimarTavs skolas;

g) skolaSi 12 wlis swavlis Semdeg moswavlem ver daZlia erovnuli 
saswavlo gegmiT dadgenili miRwevis done da standartuli vauCe-
ris Sesabamis Tanxas ar Seitans saqarTvelos saxelmwifo biujetis 
Semosulobebis Sesabamis saxazino angariSze;
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d) arasrulwlovani moswavlis mSobeli/kanonieri warmomadgeneli/
srulwlovani moswavle skolas mimarTavs statusis SeCerebis Sesa-
xeb gancxadebiT (saqarTvelos ganaTlebisa da mecnierebis minist-
ris brZaneba #11/n, 2021 wlis 8 aprili `statusis SeCerebaze cvli-
leba).

saerTaSoriso mkvlevarTa azriT, TiToeul SemTxvevaSi, nebismieri 
faqtori, romelic moswavles saswavlo procesSi CarTvis xelSemSlelia, 
savaldebulo ganaTlebis aRsrulebisTvis gadamwyveti mniSvneloba aqvs. 
am faqtorebze dayrdnobiT, maTi gamomwvevi mizezebis Seswavla da gacno-
biereba mniSvnelovan rols TamaSobs skolis mitovebis SemTxvevebis Sem-
cirebisa da skolis miRma darCenili bavSvebis saswavlo procesSi CarTvis 
strategiis SemuSavebisTvis (Rumberger, 2011) da amave dros, savaldebulo 
ganaTlebis samarTlebrivi gavlenis gaazrebis safuZvelze Sesabamisi 
politikis dokumentebis SemuSaveba skolis miRma darCenili bavSvebis 
raodenobis Semcirebisa da moswavleebis saswavlo procesze daswrebis 
uzrunvelsayofad (Baker & Milligan, 2008). es gadawyvetileba kidev gamagre-
buli unda iyos sxvadasxva prevenciuli programebiT, romelic orienti-
rebulia skolis mitovebis riskebis Semcirebisken. amgvari programebi 
pirdapir kavSirSia skolis miRma darCenili bavSvebisa da savaldebulo 
ganaTlebis miRebis politikasTan, rac konkretuli garemoebis gaTva-
liswinebiT unda iyos SerCeuli (Dynarski et al., 1998). amasTan, skolis adek-
vaturi resursi da moswavlis mier ganaTlebaze wvdomis uzrunvelyofis 
saxelmwifo politika unda iyos ganmsazRvreli da pasuxismgebeli imaze, 
rom moxdes savaldebulo ganaTlebis aRsruleba (Glewwe et al., 2011).

saqarTveloSi, skolis miRma darCenil bavSvTa statistikas Tu gada-
vxedavT, misi mdgomareoba arc Tu ise saxarbieloa. 2022-2023 saswavlo 
wels saqarTveloSi zogadsaganmanaTleblo dawesebulebebSi 631 758 Ca-
ricxuli moswavlis fonze, sadac 10,000-mde bavSvis bedi gaurkvevelia 
(saxalxo damcveli, 2022). unda aRiniSnos isic, rom aRniSnuli monaceme-
bis perioduli ganaxleba ar xdeba, rac sandoobas maTi sizustis sakiTxs 
kiTxvis niSnis qveS ayenebs. skolis miRma bavSvebis darCenis mizezebis 
siRrmiseuli kvleva da srulyofili informaciis warmoeba saqarTvelo-
Si erT-erT did gamowvevas warmoadgens.

saqarTvelos ganaTlebisa da mecnierebis saministros 2021 wlis 15 
martis oficialur veb.gverdze gamoqveynebuli gancxadebis Tanaxmad, 
bulgareTis mTavrobisa da gaeros bavSvTa fondTan partniorobiT `pir-
velad, saqarTvelos ganaTlebis sistemaSi, sxvadasxva uwyebebTan mWidro 
TanamSromlobis Sedegad, Seiqmna `skolis miRma darCenili mozardebis 
identificirebis monitoringis saxelmwifo programa~. [https://mes.gov.ge/
content.php?id=11912&lang=geo], rac SesaZlebels gaxdida CarTul uwyebebs 
Soris monacemebis gacvlis safuZvelze gamoevlina 6-dan 16 wlis asakis 
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skolis miRma darCenili mozardebi, daedgina maTi saganmanaTleblo sa-
Wiroebebi da mieRoT asakisTvis Sesabamisi ganaTleba (https://www.inter-
pressnews.ge/ka/article/661347-arabta-gaertianebuli-saamiroebi-sinoparmis-vakci-
nis-3-17-clis-asakis-bavshvebshi-gamocdas-icqebs). `skolis miRma darCenili 
bavSvebis monitoringis saxelmwifo programa~ saqarTvelos mTavrobam 
2020 wlis 10 seqtembers daamtkica, Tumca maTive ganmartebiT, manamde ar 
arsebobda qveyanaSi ganaTlebis miRma darCenili bavSvebis Sesaxeb sruli 
monacemebi, aseve ar arsebobda raime gegma, an meqanizmi saganmanaTleblo 
garemoSi maT dasabruneblad. Tumca, saqarTveloSi skolis miRma dar-
Cenili bavSvebis Sesaxeb monacemebi Ria wvdomisTvis ar ganaxlebula da 
arc oficialurad gamoqveynebula. niSandoblivia, rom zemoTaRniSnuli 
programis farglebSi, gamovlinda 6-dan 16 wlamde 10 404 mozardi (Ses-
abamisi asakis mosaxleobis 1,7%), romlebsac ar aqvT saganmanaTleblo is-
toria da ar arian ganaTlebis marTvis sainformacio sistemis moswavleTa 
bazaSi. Tu moviSveliebT saqarTvelos saxalxo damcvelis 2022 wlis anga-
riSSi moyvanil monacemebs, `10 404 arasrulwlovnidan, romelsac aras-
dros miniWebia moswavlis statusi, 2022 wlis monacemebiT, skolaSi 1 863 
bavSvi Cairicxa, rac 182-iT aRemateba gasuli wlis raodenobriv monacems. 
amasTanave, kvlav damuSavebis procesSia 4 362 bavSvis Sesaxeb informacia~ 
(saqarTvelos saxalxo damcveli. 2022). skolis miRma darCenili bavSvebis 
raodenobis gansazRvra ori kriteriumiT mimdinareobs _ bavSvi, romlis 
asaki Seesabameba saqarTvelos kanonmdeblobis mixedviT savaldebulo 
zogad ganaTlebaSi CarTvis asaks (6-dan 16 wlis CaTvliT) da arasdros 
hqonia moswavlis statusi, anu ar yofila asaxuli moswavlis statusiT 
zogadi ganaTlebis marTvis sainformacio sistemaSi (saxelmwifo pro-
grama, 2020). miRebuli monacemebis safuZvelze, am bavSvebis monitorin-
gis mizniT sxvadasxva saxelmwifo uwyebebidan xdeba saWiro informaciis 
moZieba, romlis mixedviTac Semdgom moxdeba im bavSvebis diferencireba/
gamoyofa, romlebis formalur ganaTlebaSi CarTvis SesaZlebloba arse-
bobs. Sesabamisad am raodenobaSi unda gamoiyos bavSvebi, romlebic mSo-
bels/kanonier warmomadgenels sazaRvargareT gahyvnen da aRar dabrune-
bulan qveyanaSi, aRar Seesabamebian asakobriv kategorias da sxv. 

`skolis miRma darCenili bavSvebis monitoringis saxelmwifo progra-
mis~ farglebSi monitoringis efeqturi ganxorcieleba mTlianad damokide-
bulia pasuxismgebel erTeulebs Soris koordinaciaze, uflebamosilebis 
gadanawilebaze, uSualod pasuxismgebeli pirebis momzadebasa da sakiTxis 
maregulirebeli konkretuli rekomendaciebisa da wesebis SemuSavebaze.

aRniSnuli programis ganxorcielebis mniSvnelovan gamowvevad unda 
miviCnioT Tavad kanonSi Zireuli cvlilebebis Setanis moculoba da six-
Sire, rac Tavis mxriv arTulebs programiT gaTvaliswinebuli ufleba-
mosilebis ganxorcielebas, profesionalebis momzadebas da praqtikis 
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dagrovebas. swori strategiuli nabijebis dagegmisaTvis ki arsebuli 
gamocdilebis/praqtikis arseboba qvakuTxeds warmoadgens gamowvevebis 
gamokveTasa da mizezebis moZiebis sakiTxSi. mizezebi ki Zalian gansxva-
vebuli da specifikuri SeiZleba iyos. TvalsaCinoebisTvis, warmodgeni-
lia sqema, romelic asaxavs skolis miRma darCenili bavSvebis monitorin-
gis saxelmwifo programis damtkicebis Sesaxeb~ saqarTvelos mTavrobis 
2020 wlis 10 seqtembris #573 dadgenilebas, romelSic arsebiTi cvlile-
bebi Sevida saqarTvelos mTavrobis 2023 wlis 15 agvistos #307 dadgeni-
lebis safuZvelze.

wyaro: sqema Sedgenilia T. diasamiZis mier `skolis miRma darCenili bavSvebis 
monitoringis saxelmwifo programis~ sakanonmdeblo cvlilebebze dayrdnobiT.
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sqemaze gamosaxulia pasuxismgebeli erTeulebi, romlebsac 2020 wli-
dan _ dadgenilebis kanonier ZalaSi Sesvlis momentidan unda ganexor-
cielebina masze dakisrebuli valdebuleba da mniSvnelovan rgols, war-
moadgenda ganaTlebisa da mecnierebis saministros saganmanaTleblo 
dawesebulebis mandaturis samsaxuri fsiqosocialuri centris soci-
aluri muSakebi, romlebic uSualod ganaxorcielebdnen skolis miRma 
darCenili bavSvis moZiebas, maTi faqtobrivi sacxovrebeli adgilis da-
zustebas/dadgenas, sakontaqto informaciis moZiebasa da mSoblis/ka-
nonieri warmomadgenlis informirebas skolis miRma darCenili bavSvis 
ganaTlebis uflebis aRsrulebis valdebulebis Sesaxeb. aseve, skolis 
miRma darCenili bavSvebis Sesaxeb informaciis Segrovebis kiTxvaris Sev-
sebas da saministrosTvis specialuri formiT miwodebas. Tumca, Cvens 
mier saganmanaTleblo dawesebulebis mandaturis samsaxuri fsiqosoci-
aluri centris xelmZRvanelTan intervius Tanaxmad, amgvari praqtika am 
momentisaTvis ar yofila dafiqsirebuli (amasTan dakavSirebiT, damate-
biT iqna gagzavnili werili, rom moewodebinaT informacia, mandaturis 
samsaxuris socialuri muSakis mier sul ramdeni kiTxvari iyo dRemde Sev-
sebuli, Tumca amaze pasuxi saministrodan ar migviRia. 

Teoriuli masalis Seswavlis Semdeg, Cven mier Catarda interviuebi 
samcxe-javaxeTisa da Sida qarTlis saganmanaTleblo resurscentrebis 
ramdenime raionis xelmZRvanelTan. maTTanac dasmuli iyo kiTxva _ hqon-
daT Tu ara praqtika skolis miRma darCenili bavSvebis moZiebis mizniT 
maT teritoriul erTeulSi mandaturis samsaxuris socialuri muSa-
kisTvis momarTvianobis Sesaxeb? interviuze dayrdnobiT, aRniSnul 
raionebSi skolis miRma darCenili bavSvebis moZiebis praqtika mandatu-
ris samsaxuris socialuri muSakis mier ar yofila. 

damatebiT, gadavwyviteT ganaTlebisa da mecnierebis saministrodan 
gamogveTxova sajaro informacia, romelic moicavda Semdeg sakiTxebs: man-
daturis samsaxuris fsiqosocialuri samsaxuris socialuri muSakis mier 
skolis miRma darCenili moswavleebis Sesaxeb statistikuri monacemebi sa-
moqmedo teritoriis (SesaZloa municipalitetebis, raionis) mixedviT:

•	 asakisa da sqesis mixedviT skolis miRma darCenili ramdeni bavSvis 
moZieba daevala mis samoqmedo Tu sxva teritoriaze;

•	 asakisa da sqesis mixedviT skolis miRma darCenili ramdeni bavSvis 
moZieba moxda;

•	 asakisa da sqesis mixedviT skolis miRma darCenili ramdeni bavSvis 
CarTva moxda formalur ganaTlebaSi (MES 4 23 0001042917). 

aseve, gamoviTxoveT informacia skolis miRma darCenili bavSvebis 
(6-dan 16 wlamde) jamuri raodenobis Sesaxeb saswavlo wlebis mixedviT; 

saqarTveloSi savaldebulo ganaTlebis organizebis praqtikis sakiTxebi
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statistikuri monacemebi municipalitetebis mixedviT: asakisa da sqesis 
mixedviT skolis miRma darCenili bavSvebis raodenoba, romelTa CarT-
vac ganxorcielda zogadi ganaTlebis sistemaSi; asakisa da sqesis mixed-
viT skolis miRma darCenili bavSvebis raodenoba, romelTa moZiebac ver 
ganxorcielda; asakisa da sqesis mixedviT skolis miRma darCenili bavS-
vebis raodenoba, romelTa CarTvac zogadi ganaTlebis sistemaSi ver mo-
xerxda, mizezebis miTiTebiT: mZime da mravlobiTi darRvevebi, paliatiur 
zrunvaSi ganTavseba, ganviTarebis Seferxeba, ojaxis eTnikur-kulturu-
li Tavisebureba, ojaxis mZime socialuri mdgomareoba da sxva; asakisa da 
sqesis mixedviT skolis miRma darCenili bavSvebis raodenoba, romelTa 
mimarTac ganxorcielda referireba saqarTvelos Sinagan saqmeTa saminis-
troSi, ssip _ saxelmwifo zrunvisa da trefikingis msxverplTa, dazara-
lebulTa daxmarebis saagentoSi (MES 3 23 0001065308). 

skolis miRma darCenili bavSvebis monitoringis saxelmwifo progra-
mis damtkicebis Sesaxeb saqarTvelos mTavrobis 2020 wlis 10 seqtembris 
#573 dadgenilebis me-8 muxlis me-2 nawili _ programis monitoringisa 
da angariSgebis mizniT, saministros mier gamoqveynebuli angariSi unda 
moicavdes im informacias, rac Cven gamoviTxoveT sajaro informaciis 
gamoTxovis wesebis dacviT. miuxedavad sakanonmdeblo Canawerisa, infor-
macia, romelsac saministro isedac unda agrovebdes da Cven oficialu-
rad gamoviTxoveT, saministrom damatebiTi vadebi iTxova am informaciis 
mogrovebaze.

daskvnebi da rekomendaciebi

monacemebis Seswavlisa da analizze dayrdnobiT, gakeTebulia daskv-
nebi da SemuSavebulia rekomendaciebi, romlebic, xels Seuwyobs saqarT-
veloSi savaldebulo ganaTlebis aRsrulebis sakiTxis mowesrigebas da 
gasatarebeli RonisZiebebis efeqtur organizebas, kerod:

•	 saqarTveloSi sakanonmdeblo normatiuli baza ar iZleva sakiTxis 
efeqturi mowesrigebis SesaZleblobas. maregulirebeli normebi 
ise swrafad icvleba, rom kanonis miznis praqtikuli ganxorciele-
bis Sefaseba obieqturad ver xerxdeba. savaldebulo ganaTlebis 
samarTlebrivi organizebis xarvezebis gamokveTis mizniT, ki auci-
lebelia jerovani praqtikis Seqmna da misi analizi;

•	 skolis miRma darCenili bavSvebis monitoringis saxelmwifo pro-
gramis damtkicebidan ukve 3 welSi moxda masSi arsebiTi cvlile-
bebis Setana, romelic sakiTxis mowesrigebaze pasuxismgebeli 
uflebamosili saxelmwifo erTeulebis funqciebs mniSvnelovnad 
cvlis;
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•	 xSiria struqturuli reorganizacia, uwyebaTa Soris uflebamo-
silebis gadanawileba, pasuxismgebeli rgolebisa da pirebis gamok-
veTa da maTi aRWurva-momzadeba Sesabamisi codniT, unarebiT da 
gamocdilebiT, rac arTulebs sakiTxis siRrmiseul Seswavlas da 
prevenciuli RonisZiebebis gatarebas; 

•	 qveyanaSi arsebuli statistikuri monacemebi Zalian mwiria da mi-
uxedavad mopovebuli informaciisa, savaldebulo ganaTlebis 
gareSe darCenili moswavleebisa da skolis miRma darCenili bavS-
vebis formalur ganaTlebaSi CarTvis SesaZlebloba gamowvevad 
rCeba, ris safuZvelsac gvaZlevs ganaTlebisa da mecnierebis sami-
nistros mier warmoebuli swavlis Sewyvetis statistika, romelic 
arasrulyofilia da ar iZleva monacemebs romelic saSualebas mo-
gvcemda dagvenaxa Tu ramdeni moswavle daubrunda isev swavlas da 
aRidgina moswavlis statusi; 

•	 moswavlis statusis SeCerebis administraciuli proceduris etap-
ze saWiroa statusis SeCerebis mizezebis konkretika;

•	 skolaSi moswavlis dabrunebis SemTxvevaSi ki, aseve unda xdebodes 
dabrunebis mizezebis aRricxva, romelTa Sefaseba Tavis mxriv ga-
moaCenda SesaZlo efeqtur pirobebs, midgomebs, Tu saxelmwifos 
mxridan gatarebul sxva RonisZiebebs, romlebmac xeli Seuwyo maT 
saganmanaTleblo dawesebulebaSi dabrunebas da swavlis gagrZele-
bas. 

•	 saWiroa daixvewos centralizebuli erovnuli monacemTa baza _ 
yvela aucilebeli monacemis mogroveba da statistikis warmoeba, 
aseve am monacemTa monitoringi da perioduli Sefaseba, rac saSua-
lebas mogvcems ukeT davinaxoT arsebuli gamowvevebi da davsaxoT 
maTi gadawvetis efeqturi gzebi.
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aRmasrulebeli funqciebi, ruminacia da  
fsiqologiuri medegoba: gansxvavebebi stresis  

donisa da sqesis mixedviT (2022)

1. Sesavali

stresi cxovrebis Tanmdevi gamocdilebaa. is SesaZloa moqmedebdes 
rogorc dadebiTad (Rudland, Golding, & Wilkinson, 2020), aseve uaryofiTad 
adamianis fsiqikur janmrTelobaze (Bremner, 2022), fsiqologiur medego-
basa (McEwen, Gray, & Nasca, 2015) da aRmasrulebel funqciaze (Guevara, & 
Murdock, 2020). stresis gamomwvevi mizezebi da Tavad garemo, romelSic in-
dividi cxovrobs, SesaZloa naklebad eqvemdebarebodes kontrols. Tum-
ca, individis damokidebuleba CamoTvlili faqtorebis mimarT xSirad 
ganapirobebs imas, Tu rogor ganviTardeba an gadawydeba stresuli gamoc-
dileba. kvlevebiT dasturdeba, rom, Tu individi problemis gadaWrazea 
fokusirebuli, maSin gamosavali umjobesi iqneba, vidre im SemTxvevaSi, Tu 
misi wamyvani sazrunavi stresiT gamowveul emociasTan gamklaveba iqneba 
(Biggs, Brough, & Drummond, 2017). sayuradReboa is faqtoric, Tu ramde-
nad aris adamianis aRmasrulebeli funqcia ganviTarebuli an problemis 
gadawyvetaSi CarTuli; ra rols TamaSobs ruminacia anu ra dros uTmobs 
adamiani usiamovno da xSirad ukontrolo fiqrebs. miuxedavad kvlevebis 
simravlisa, jer kidev bevri pasuxgaucemeli kiTxva arsebobs. amrigad, 
winamdebare kvleva ecdeba naTeli mohfinos stress, aRmasrulebel fun-
qcias, fsiqologiur medegobasa da ruminacias Soris kavSirebs; da aseve, 
CamoTvlil cvladebs Soris sqesis mixedviT arsebul gansxvavebebs.

1.1 aRmasrulebeli funqciebi

tvinis qerqul ubnebs, ZiriTadad Sublis wilebs, akisriaT mniSvne-
lovani funqciebi, rac aRmasrulebeli funqciebis (EFs) saxeliTaa cno-
bili (Cristofori, Cohen-Zimerman, & Grafman, 2019; DeRight, 2019; Mace et.al., 
2019). aRmasrulebeli funqcia qolga terminia, romelic moicavs iseT 
procesebs, rogorebicaa: dagegmva, muSa mexsiereba, yuradReba, inhibi-
cia, TviTmonitoringi, TviTregulacia da iniciativa (Goldstein & Naglieri, 
2014; Naglieri & Goldstein, 2017). maTi meSveobiT SesaZlebelia ideebiT ma-
nipulireba, qcevis dayovneba, axal movlenebTan an gauTvaliswinebel 
siaxleebTan Sexvedra, cdunebebTan gamklaveba da fokusireba (Diamond, 
2013). Tavis tvinis sxvadasxva ubnebi gansxvavebul funqciebs asruleben, 
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am funqciebs aqvT paraleluri da ierarqiuli xasiaTi; SesaZloa qveda, 
ufro metad emociebze pasuxismgebeli ubnebi, gavlenas axdendnen zeda, 
ufro racionalur, funqciebze an piriqiT, aRmasrulebeli struqturebi 
aregulirebdnen emociur struqturebs (Kolb & Whishaw, 2011). aseve sain-
teresoa aRmasrulebeli funqciebis civ da cxel kategoriebad dayofa, 
romelTagan civs uwodeben `zemodan qvemoT~ marTul neiro-procesebs, 
romlebic ZiriTadad neitraluri afeqturi valentobiT xasiaTdebian; 
cxeli aRmasrulebelic `zemodan qvemoT~ aregulirebs, Tumca am SemTx-
vevaSi konteqsts motivaciuri an emociuri daintereseba gansazRvravs (Ze-
lazo & Carlson, 2012). rogorc wesi, civi aRmasrulebeli ufro met logikur 
azrovnebas da kritikul analizs moiTxovs, xolo cxeli aRmasrulebeli 
jildos dauyovnebliv miRebisa da dakmayofilebis gadavadebis dilemis 
winaSe dgas (Peterson & Welsh, 2014; Poon, 2018). miuxedavad imisa, rom kvle-
vebSi yuradReba ZiriTadad civi funqciebis Seswavlas eTmoboda, bolo 
periodSi emociis regulaciis problemiT daintereseba kidev ufro gai-
zarda. mniSvnelovnia, aRmasrulebeli funqcia ganvixiloT, erTi mxriv, 
rogorc mTlianoba (EF) da meore mxriv, rogorc damoukidebeli erTeu-
lebi (EFs), romlebic erTimeoreze zemoqmedebiT adamianTa xasiaTisa da 
qcevis mravalferovnebas ganapirobeben (Miyake et al., 2000; Diamond, 2013). 

sainteresoa am mimarTulebiT Catarebuli kvlevebis Sedegebi. ko-
morbidobis sixSiris gamo, ivaraudes, rom fsiqikur aSlilobebs raRac 
saerTo faqtorebi unda akavSirebdes. am faqtorebs Soris CamoTvlilia 
dayovnebis uunaroba, myisieri sapasuxo reaqciis disinhibicia da impul-
suroba (Castellanos-Ryan et al., 2016). aRmasrulebeli funqciebis deficite-
bi kavSirSia neiroganviTarebis darRvevebTan, adiqciasTan, qceviT darR-
vevebTan, SfoTviT, guneba-ganwyobilebis da pirovnul aSlilobebTan 
(Castellanos-Ryan et al., 2016; Romer & Pizzagalli, 2021). mosazRvre pirovnuli 
aSlilobis mqone pacientebs uWirT gadawyvetilebis miReba da dagegmva; 
isini impulsurobiT gamoirCevian zogierTi stimulis mimarT, rac inhibi-
ciis funqciis deficitze miuTiTebs (Bazanis, 2002). aRmasrulebeli funq-
ciis gavarjiSebas ki, Terapiuli da prevenciuli TvalsazrisiT, imedis-
momcemi Sedegebi aqvs (Zelazo, 2020). 

1.2 ruminacia

ruminacia negatiur guneba-ganwyobilebasTan gamklavebis araadap-
turi meTodia, rac moicavs yuradRebis sakuTar Tavze mimarTvas, TviT-
refleqsias, uaryofiT gancdebze ganmeorebad da pasiur fokuss (Treynor, 
Gonzalez & Nolen-Hoeksema, 2003); Tumca, am tendenciis mqone individebi 
usiamovno gancdebisgan gaTavisuflebis nacvlad isev da isev fiqrebis 
mankier wreSi trialeben, romlis Sinaarsebi negatiuri afeqtis mizezebs, 
Sedegebsa da simptomebs exeba (Smith & Alloy, 2009; Lyubomirsky, Layous, Chan-

aRmasrulebeli funqciebi, ruminacia da fsiqologiuri medegoba...
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cellor & Nelson, 2015). ruminacia, rasac zogjer fiqrebis akviatebul ReW-
vas vuwodebT, fiqris stilia da ara ubralod negatiuri Sinaarsis mqone 
fiqri. Sesabamisad, gansxvavdeba negatiuri avtomaturi fiqrebisgan da 
misi gakontrolebac SedarebiT ufro rTulia (Yang, Cao, Shields, Teng & 
Liu, 2017). adamianebi, romlebsac ruminaciisken midrekileba axasiaTebT, 
ufro mowyvladni arian iseTi fsiqikuri aSlilobebis mimarT, rogoricaa 
SfoTva, depresia (Mathews & MacLeod, 2005), nivTierebaTa avadmoxmareba 
da TviTdamazianebeli qcevebi (Yang et al., 2017). 

ruminaciuli reagirebis stili kavSirSia araadaptur kognitur 
stilTan, negatiur atribuciul stilTan, umweobasTan, pesimizmTan, 
TviTkritikulobasTan, nevroticizmTan, sociopaTiasa da socialuri 
mxardaWeris naklebobasTanac ki (Lyubomirsky, Layous, Chancellor & Nelson, 
2015; Bernstein, Heeren & McNally, 2017). 

gamovlenilia sqesobrivi gansxvavebebic: ruminacia mdedrobiTi sqe-
sisTvis ufroa damaxasiaTebeli, vidre mamrobiTisTvis; baTleris da no-
len-huqsemas kvlevis mixedviT (1994), sevdian Tu karg ganwyobaze yofnis 
dros, qalebi ufro xSirad emociebze fokusirebul davalebas amjobi-
nebdnen, xolo kacebi iseT davalebas, rac yuradRebis gadatanis SesaZ-
leblobas iZleoda. emociaze fokusirebul davalebas qalebis 92%, xolo 
kacebis 46% irCevda. amave kvlevaSi ganmartebulia, rom qalebisa da ka-
cebis arCevanze SesaZloa genderuli rwmenebi axdendes gavlenas da es 
ganapirobebdes emociuri regulaciisTvis gansxvavebuli saSualebebis 
gamoyenebas: mdedrobiTi sqesis SemTxvevaSi _ ruminacias, xolo mamro-
biTi sqesis SemTxvevaSi _ yuradRebis gadatanas (Butler & Nolen-Hoeksema, 
1994). gansxvavebis miuxedavad, ruminacia orive sqesisTvis erTnairad win-
aswarmetyvelebs depresiuli epizodis dawyebas; uSualod epizodis mim-
dinareobisas, fiqrebis ReWva kacebze ufro did gavlenas axdens, vidre 
qalebze (Lyubomirsky, Layous, Chancellor & Nelson, 2015). 

1.3 fsiqologiuri medegoba

medegoba gulisxmobs individis unars, daubrundes funqcionirebis 
Cveul dones mZime stresuli gamocdilebis Semdeg (Smith et al., 2008; Feder, 
Charney & Collins, 2011). zogi avtori fsiqologiur medegobas ganixilavs 
rogorc dinamikur koncepts, romelSic Serwymulia stresze reagirebis 
heterogenuroba, cxovrebis kursis Taviseburebebi, genetika-garemos mi-
marTeba da sxva komponentebi (Bell, 2011; Rutter, 2012; Wang & Deater-Deckard, 
2013). fsiqologiur medegobas aseve ganmartaven rogorc nervuli siste-
mis unars, aitanos mzardi afeqturi siZneleebi ise, rom toqsikur dacviT 
meqanizmebs ar mimarTos (Feder, Charney & Collins, 2011; Montgomery, 2013). na-
klebadaa gamokvleuli is Taviseburebebi, rac SesaZloa qalebisa da ka-
cebis fsiqologiur medegobebs axasiaTebdes. rogorc cnobilia, eqster-
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nalizebuli aSlilobebis prevalentoba mamakacebSi ufro maRalia, xolo 
internalizebuli aSlilobebi qalebSi ufroa gavrcelebuli. DSM-5-is 
mixedviT, neiroganviTarebis darRvevebis diagnozs ufro xSirad usvamen 
mamrobiTi sqesis, xolo depresiuli jgufis aSlilobebs _ mdedrobiTi 
sqesis warmomadgenlebs (American Psychiatric Association, 2013). travmisadmi 
medegoba ufro mamrobiTi sqesTan asocirdeba (Bonanno & Mancini, 2011). 
urTierTobiTi medegobis Tanaxmad, qalebisTvis stresul situaciebSi 
gansakuTrebuli mniSvneloba aqvs urTierTobebs da sxvebTan kavSirSi 
yofnas (Jordan, 2005). sqesobrivi TvalsazrisiT gamovlenili gansxvavebebi 
axsnilia gensa da garemos Soris urTierTkavSiriTac (Boardman, Blalock, & 
Button, 2008; Hodes & Epperson, 2019).

1.4 medegoba, ruminacia da aRmasrulebeli funqciebi

aRmasrulebeli funqciebi da ruminacia sxvadasxva fsiqopaTologi-
is dros transdiagnostikur faqtorebs warmoadgenen (du Pont, Rhee, Cor-
ley, Hewitt & Friedman, 2019; Snyder, Friedman & Hankin, 2019; Grant, Mills, Judah 
& White, 2021). maRali ruminacia da yuradRebis gadanacvlebis sirTule 
erTmaneTisgan damoukideblad winaswarmetyveleben pirveli depresiuli 
epizodis ufro adre dawyebas. miuxedavad imisa, rom gogoebSi depresiis 
ganviTarebis albaToba orjer ufro maRali iyo, vidre biWebSi, maRali 
ruminacia depresiis ufro adre dawyebis prediqtoria mxolod biWebis 
jgufisTvis (Stange et al., 2016). sxva kvlevis mixedviT, is axalgazrdebi, vi-
sac mdgradi yuradRebis maRali maCveneblebi aqvT da amavdroulad nega-
tiuri daskvnebis gakeTebis stili axasiaTebT, ruminaciisa da depresiis 
ganviTarebis ufro maRali saSiSroebis winaSe dganan (Rifkin, Mac Giollabhui, 
Kendall, Abramson & Alloy, 2021). 

depresiuli ruminacia dadebiT kavSirSia inhibiciis funqciis de-
ficitTan, xolo braziT gamowveuli da inteleqtualuri ruminacia _ 
axal davalebaze gadarTvis sirTulesTan (Whitmer & Banich, 2007). me-
ta-analizebis Tanaxmad, mniSvnelovani inversiuli kavSiri gamovlin-
da, erTi mxriv, ruminaciasa da inhibicias Soris, meore mxriv, rumina-
ciasa da sxva davalebaze yuradRebis gadarTvas Soris (Yang et al., 2017; 
Vălenaş & Szentágotai-Tătar, 2017). iangis da kolegebis (2017) kvlevis mi-
xedviT, ruminaciasa da muSa mexsierebas Soris statistikurad mniSvne-
lovani kavSiri ar gamovlenila. ruminacia kavSirSia ararelevanturi 
informaciis daviwyebis sirTulesTan (Roberts, Watkins & Wills, 2017) da 
yuradRebis gadarTvis siZneleebTan gansakuTrebiT maSin, roca muSa 
mexsierebaSi negatiuri informaciaa Senaxuli (Koster, De Lissnyder & De 
Raedt, 2013). 

aRmasrulebeli funqciebis gavarjiSebas pozitiuri gavlena aqvs fsi-
qologiur medegobaze (Pearce & Davis, 2021; Taylor & Ruiz, 2019; Parsons, Kruijt 
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& Fox, 2016; Hoorelbeke, Koster, Vanderhasselt, Callewaert & Demeyer, 2015). aR-
masrulebeli funqciebi asocirdeba ZalisxmevasTan, romlis meSveobiTac 
individs stresorebTan gamklaveba SeuZlia. amisTvis aucilebelia pre-
potenturi anu avtomaturi sapasuxo reaqciebis inhibicia da garemoSi 
arsebul relevantur informaciaze fokusirebis meSveobiT axali sapa-
suxo qcevebis gaaqtiureba an gamomuSaveba (Quinn & Joormann, 2015). stu-
dentebis monawileobiT Catarebuli kvlevis mixedviT, stresiT gamowveu-
li ruminacia uaryofiT korelaciaSia fsiqologiur medegobasTan (Willis 
& Burnett, 2016). studentebs, romlebsac ruminaciisken midrekileba axa-
siaTebdaT, kognituri kontrolis gasaumjobeseblad ramdenime treningi 
CautardaT, ris Semdegac maTi fsiqologiuri medegoba da stresis amt-
anoba gaumjobesda (Hoorelbeke, Koster, Vanderhasselt, Callewaert & Demeyer, 
2015). yuradRebis kontroli da emociebis kognituri regulaciac kavSir-
Sia medegobasTan. magaliTad, negatiuri movlenis kognituri gadafasebis 
Semdeg Tavis tvinis emociuri ubnebis, amigdalasa da insulas aqtiuroba 
Semcirebuli iyo (Troy & Mauss, 2011). 

1.5 stresi 

sami tipis stress gamoyofen: dadebiTs, gamklavebads da toqsikurs. 
dadebiTi stresis mizezi ZiriTadad Zlieri emociebis gamomwvevi pozi-
tiuri movlenebia; gamklavebadi stresi usiamovno movlenebiTaa gamow-
veuli, xolo toqsikuri stresi ZiriTadad xangrZlivi stresuli situ-
aciebiTa da tragikuli movlenebis Sedegad viTardeba (Jiang et al., 2019). 
stresi aseve diferencirdeba rogorc qronikuli, mwvave da travmuli 
(Liu & Boyatzis, 2021). stresTan sabrZolvelad organizmi momarTavs hi-
poTalamus-hipofiz-Tirkmelzeda jirkvlebis RerZs (HPA). toqsikur 
stress axasiaTebs aRniSnuli RerZis xSiri da gaxangrZlivebuli aqtiva-
cia, aseve stresTan brZolis arxebis moSla, ramac SesaZloa gamoiwvios 
ara mxolod tvinis, aramed organoebis dazianebac (Jiang et al., 2019). qa-
lebs, romlebsac bavSvobaSi Zaladobis istoria aqvT gamovlili, stre-
suli situaciebis sapasuxod, adrenokortikotrofuli hormoni (ACTH) 
eqvsjer ufro gazrdili raodenobiT gamoeyofaT (Gabbard, 2005). ACTH-is 
hipersekrecias Tan axlavs kortizolis gadaWarbebuli raodenobiT ga-
moyofa (Feder, Charney & Collins, 2011). aseT reJimSi sxeulis gaxangrZli-
vebul yofnas mosdevs neiroanTebiTi procesebi. qronikuli stresis 
dros es procesi gansakuTrebiT aqtiuria Tavis tvinis prefrontalur 
qerqSi (Walker, Pfingst, Carnevali, Sgoifo & Nalivaiko, 2017). aRmoCnda, rom so-
cialuri izolaciiT gamwveuli stresic Cveulebriv iwvevs HPA-isa da 
simpatikuri nervuli sistemis gaaqtiurebas; es procesebi zrdis cito-
kinebis raodenobas; iwvevs mikrogliebis da astrocitebis aqtivobis 
zrdas da amcirebs sinafsebis plastiurobas. amas Tan daerTvis gaba 
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neirotranzmiterebis da misi mimRebi receptorebis Semcireba, ris ga-
moc nervuli sistema veRar axerxebs procesebis inhibirebas (DiSabato, 
Quan & Godbout 2016; Al Omran et al., 2022). aRsaniSnavia, rom imunuri si-
stemis damcveli citokinebi da stres-hormoni kortizoli medegobis 
prediqtor biomarkerebs warmoadgenen (Walker et al., 2017).

adamianis nervuli sistemis ganviTarebaze mniSvnelovan gavlenas 
axdens sxvebTan urTierToba, rac interpersonaluri neirobiologiis 
aqtiuri Seswavlis sagnad iqca (Montgomery, 2013). pirveladi mzrunvele-
bis mier bavSvis fizikuri da emociuri saWiroebebis ugulebelyofa mo-
mavalSi kognituri da afeqturi deficitebis gamowvevis winapirobaa 
(Van Der Kolk, 2007). fsiqologiuri medegobis gasaZliereblad da stre-
sis toqsikuri gavlenis Sesamcireblad, didi mniSvneloba aqvs emociu-
ri da socialuri inteleqtis ganviTarebas (Liu & Boyatzis, 2021). bernetis 
da uilisis (2016) kvlevis mixedviT, maRali aRqmuli stresi kavSirSi 
iyo maRal ruminaciasTan da dabal medegobasTan. sqesis mixedviT miRe-
buli Sedegic statistikurad mniSvnelovani iyo: qalebi maRali aRqmuli 
stresis dros ruminaciuli sapasuxo stiliTa da dabali medegobiT ga-
moirCeodnen kacebTan SedarebiT. Tumca im mamakacebs, romelTac stre-
sis done maRali hqondaT, ruminaciis tendenciac maRali hqondaT (Willis 
& Burnett, 2016). 

kvlevebi mowmoben, rom aRmasrulebel funqciebs, ruminaciasa da 
fsiqologiur medegobas Soris statistikurad mniSvnelovani kavSirebi 
arsebobs. Tumca, ver moviZieT samecniero statiebi, romlebSic gamok-
vleuli iqneboda, romeli aRmasrulebeli funqciebi winaswarmetyvele-
ben ruminaciasa da medegobas; da Tu icvlebian es prediqtorebi stresisa 
da sqesis mixedviT. 

amrigad, wamovayeneT Semdegi hipoTezebi: 1) aRmasrulebel funqciasa 
da medegobas Soris dadebiTi kavSiri iqneba, xolo ruminacia da aRqmuli 
stresi uaryofiTad iqneba wina or cvladTan dakavSirebuli. 2) sqesis mi-
xedviT, gansxvavebuli iqneba ruminaciis maCveneblebi. 3) aseve mosalod-
nelia, rom gansxvavebuli iqneba medegobisa da ruminaciis prediqtorebi 
rogorc sqesis, aseve aRqmuli stresis mixedviT.

2. kvlevis meTodi

2.1 SerCeva, kvlevis procedura da sakvlevi instrumentebi

xelmisawvdom SerCevas TviTadministrirebadi kiTxvarebi eleqtro-
nuli fostiT, socialuri qseliTa da universitetis platformis gamo-
yenebiT daegzavna. monawileobis misaRebad minimaluri asaki 18 weli iyo. 
asakis zeda zRvarze SezRudva ar yofila. kvleva iyo anonimuri. kiTxva-
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ris Sevsebas daaxloebiT 25-30 wuTi sWirdeboda. monawileTa wasaxali-
seblad, kiTxvars hqonda damatebiTi funqcia: SeeZloT moeniSnaT grafa 
`msurs miviRo informacia Cems/zogadad kvlevis SedegebTan dakavSire-
biT~ da eleqtonuli fostac daerToT, romelzec sasurveli informacia 
gadaegzavnebodaT. 

zemoxsenebuli kiTxvarebia: aRmasrulebeli funqciebis sakvlevi 
kiTxvari zrdasrulebisTvis CEFI (Naglieri & Goldstein, 2017), ruminaciis 
kiTxvari RRS (Treynor, Gonzalez & Nolen-Hoeksema, 2003) da fsiqologiuri me-
degobis mokle skala BRS (Smith et al., 2017). aRqmuli stresis Sesafaseblad 
mocemuli iyo mxolod erTi kiTxva: `bolo erT Tves rom gadaavloT Tva-
li, ramdenad stresulad SeafasebdiT?~ kiTxvas moyveboda oTxi savarau-
do pasuxi: 1 _ saerTod ar iyo stresuli; 2 _ cotaTi stresuli iyo; 3 _ 
ZiriTadad sul stresuli iyo; 4 _ imdenad stresuli iyo, rom gadaviwvi. 
erTi Tve ganzrax iyo SerCeuli, radgan CEFI-c bolo oTxi kviris ganmavlo-
baSi gamovlenili qcevebis sixSires amowmebs. es ukanaskneli 9 ZiriTadi 
qveskalisgan Sedgeba, romlebic cxra funqcias Seesabameba: yuradRebas, 
emociis regulacias, kognitur moqnilobas, inhibicias, iniciativas, da-
gegmvas, TviTmonitorings, organizebasa da muSa mexsierebas. Sesabamisad, 
winamdebare kvleva erTmaneTisgan mijnavs aRmasrulebel funqcias (EF), 
rogorc funqciebis jams da aRmasrulebel funqciebs (EFs), rogorc mT-
lianobidan gamoyofil calkeul funqciebs. amgvarma dayofam, mTelisa 
(EF) da misi Semadgeneli nawilebis (EFs) sxva cvladebTan mimarTebaSi ga-
zomvam, am kavSirebis Sesaxeb ufro detalizebuli suraTi gamoavlina (ix. 
sur. 1).

sur. 1 
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3. monacemebis statistikuri damuSaveba

3.1 demografiuli monacemebi

kvlevaSi monawileoba miiRo 186-ma adamianma, 64 iyo mamakaci, 122 _ 
qali. asakobrivi jgufebi gamovyaviT aRmasrulebeli funqciebis kiTxva-
ris gaTvaliswinebiT, radgan standartizebuli qulebi asakobrivi jgu-
febis mixedviT nawildeboda (ix. diagrama 1). monawileTa TiTqmis 47% 
magistris xarisxs flobda an am safexurze swavlobda, TiTqmis 33% _ ba-
kalavris safexurze iyo, 15%-s Seadgendnen doqtoris xarisxis mflobe-
lebi da am safexuris studentebi; saSualo, profesiuli da sxva safexu-
ris ganaTlebis mqone pirebi ki, TiTqmis 5%-s Seadgendnen. 

diagrama 1

3.2 medegoba, ruminacia da aRmasrulebeli funqciebi (EF & EFs)

aRmasrulebel funqciasa da fsiqologiur medegobas Soris gamo-
vlinda dadebiTi saSualo siZlieris kavSiri (r=0.446, P<0.01); ruminacias-
Tan aRmasrulebeli funqciis kavSiri uaryofiTia (r = -0.301, P<0.01), me-
degobasa da ruminacias Soris kavSiric uaryofiTia da Zlieria (r = -0.568, 
P<0.01). samive SemTxvevaSi miRebuli Sedegebi statistikurad mniSvne-
lovania da gamoTqmul hipoTezebs adasturebs (ix. sur. 2).

sur. 2
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aRmasrulebeli funqciebis (EFs) ruminaciasTan da medegobasTan kav-
Siris dasadgenad Catarada korelaciuri analizi. medegobis kavSiri 
cxrave cvladTan dadebiTia da amavdroulad statistikurad mniSvne-
lovani. yvelaze Zlieri kavSiri gamovlinda emociis regulaciasTan (r = 
0.499, P<0.01), rasac moyveba dagegmva (r = 0.429, P<0.01), yuradReba (r = 0.414, 
P<0.01), organizeba (R = 0.399, P<0.01), iniciativa (r = 0.338, P<0.01), muSa me-
xsiereba (r = 0.337, P<0.01), inhibiciuri kontroli (r = 0.303, P<0.01), moqni-
loba (r = 0.264, P<0.01) da bolos TviTmonitoringi (r = 0.254, P<0.01).

medegobasa da aRmasrulebel funqciebs Soris kavSirebi wrfivi mra-
vlobiTi regresiis gamoyenebiT dazustda. damokidebul cvladad SPSS-Si 
medegoba moiniSna, xolo prediqtor cvladebad _ cxra aRmasrulebeli 
funqcia. gamovlinda medegobis xuTi prediqtori: emociis regulacia 
(Beta = 0.489, P<0.01), dagegmva (Beta = 0.332, P<0.01), TviTmonitoringi (Beta 
= -0.335, P<0.01), organizeba (Beta = 0.272, P<0.05) da inhibiciuri kontroli 
(Beta = -0.218, P<0.05). dispersiuli analizis (ANOVA) mixedviT, regresuli 
modeli statistikurad mniSvnelovania: F(5, 180) = 18.85, R2 = 0.344, P<0.01.

ruminaciasa da aRmasrulebel funqciebs Soris korelaciuri anali-
zis Sedegad gamovlenili kavSirebi uaryofiTia. yvelaze Zlieri kavSiri 
gamovlinda emociis regulaciasTan (r = _ 0.359, P<0.01), rasac sididiT mos-
devs yuradReba (r = -0.325, P<0.01), organizeba (r = -0.305, P<0.01), dagegmva 
(r = -0.266, P<0.01), inhibiciuri kontroli (r = -0.200, P<0.01), iniciativa (r = 
-0.199, P<0.01), TviTmonitoringi (r = -0.194, P<0.01), muSa mexsiereba (r = -0.176, 
P<0.01) da moqniloba (r = -0.170, P<0.01). mravlobiTma regresulma analiz-
ma ruminaciis prediqtor cvladebad gamoavlina emociis regulacia (Beta 
= -0.360, P<0.01), yuradReba (Beta = -0.307, P<0.01) da inhibiciuri kontroli 
(Beta = 0.270, P<0.05). dispersiuli analizis (ANOVA) mixedviT, regresuli 
modeli statistikurad mniSvnelovania: F(3,182) = 12.864, R2 = 0.175, P<0.01.

3.3 stresis mixedviT miRebuli Sedegebi

stressa da danarCen cvladebs Soris kavSiris dasadgenad Catarda kore-
laciuri analizi (ix. sur. 3). miRebuli Sedegebis mixedviT, saSualo siZlie-
ris dadebiTi kavSiria stressa da ruminacias Soris (r = 0.373, P<0.01). medego-
basTan stresis kavSiri uaryofiTia da SedarebiT sustia (r = -0.258, P<0.01). 
yvelaze susti korelacia aRmasrulebel funqciasa da stress Soris aRmoCn-
da. es kavSiri uaryofiTia da danarCenebis msgavsad, statistikurad mniSv-
nelovani (r = _ 0.194, P<0.01). calkeul aRmasrulebel funqciebTan stresis 
kavSiri uaryofiTia da sustia, miRebuli sidideebi, garda emociis regula-
ciisa, r = -0.2-ze naklebia. statistikurad mniSvnelovania stresis kavSiri 
emociis regulaciasTan (r = -0.281, P<0.01), organizebasTan (r = -0.193, P<0.01), 
yuradRebasTan (r = -0.178, P<0.05), dagegmvasTan (r = -0.176, P<0.05), iniciatias-
Tan (r = -0.153, P<0.05) da inhibiciur kontrolTan (r = -0.146, P<0.05).
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sur. 2

monacemebis analizi gagrZelda dabali (N1=95) da maRali (N2=91) aRq-
muli stresis mixedviT. miRebuli gansxvavebebi statistikurad mniSvne-
lovania rogorc medegobis t(184) = 3.369, P<0.01, aseve ruminaciis t(184) = 
-4.615, P<0.01 da aRmasrulebeli funqciis SemTxvevaSi t(184) = 3.258, P<0.01. 
maRali aRqmuli stresis mqone individebSi imatebs ruminaciis da iklebs 
medegobisa da aRmasrulebeli funqciebis maCveneblebi (ix. cxr. 1).

 

cxrili 1 jgufebis statistika t testi damoukidebeli  
jgufebisTvis

cvladebi stresis 
done

N M SD t df Sig. 
(2-tailed)

Mean  
Difference

Res
dabali N1 = 95 22,02 4,118

3,369 184 ,001 2,131
maRali N2 = 91 19,89 4,505

Rum
dabali N1 = 95 44,53 9,315

-4,615 184 ,000 -6,408
maRali N2 = 91 50,93 9,62

EF
dabali N1 = 95 105,95 13,585

3,258 184 ,001 6,299
maRali N2 = 91 99,65 12,742

dabali stresis dros medegobis prediqtorebad emociis regulacia 
(t=3.417, Beta = 0.383, P<0.01), dagegmva (t=3.750, Beta = 0.485, P<0.01) da mo-
qniloba gamoiyo (t= -2,863, Beta = -0.369, P<0.01). dispersiuli analizis mi-
xedviT, modeli statistikurad mniSvnelovania: F(3,91) = 14.119, R2 = 0.318, 
P<0.01. maRali stresisas, medegobis prediqtorebia: emociis regulacia 
(t=3.991, Beta = 0.397, P<0.01), iniciativa (t=3.675, Beta = 0.451, P<0.01) da Tvi-
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Tmonitoringi (t=2.800, Beta = -0.334, P<0.01). es modeli da miRebuli Sede-
gebic statistikurad mniSvnelovania: F(3,87) = 14.177, R2 = 0.328, P<0.01.

regresulma analizma dabali stresis dros ruminaciis prediqtorad 
gamoavlina organizeba (t=-2.824, Beta = -0.281, P<0.01), xolo maRali stre-
sis dros _ emociis regulacia (t=-3.571, Beta = -0.354, P<0.01). dispersiuli 
analizis mixedviT, orive modeli statistikurad mniSvnelovania. organi-
zebis prediqtorisTvis miRebuli maCveneblebia: F(1,93) = 7.977, R2 = 0.079, 
P<0.01; emociis regulaciis SemTxvevaSi _ F(1,89) = 12.755, R2 = 0.125, P<0.01.

3.4 sqesis mixedviT miRebuli Sedegebi

qalebisa da mamakacebis stresis, medegobis, ruminaciis da aRmasru-
lebeli funqciis maCveneblebi jgufTaSorisi t kriteriumis gamoyenebiT 
Sefasda (ix. cxr. 2). hipoTeza, rom aRmasrulebeli funqciebi, sqesis mi-
xedviT, mniSvnelovnad ar iqneboda gansxvavebuli, dadasturda. mxolod 
emociis regulacia iyo kritikul zRvarTan axlos (P=0.049). ruminacia, 
hipoTezis Sesabamisad, qalebSi ufro maRali iyo, vidre kacebSi. aRqmuli 
stresisa da medegobis Sedegebi gansxvavebuli iyo. Sesabamisad, ori hipo-
Teza ar dadasturda. qalebma, kacebTan SedarebiT, maRali aRqmuli stre-
si da dabali medegoba aCvenes.

cxrili 2   jgufebis statistika
t testi damoukidebeli  

jgufebisTvis

cvladebi sqesi N M SD Std. Error 
Mean t df Sig. 

(2-tailed)
Mean  

Difference

EF
mdedr 122 102,45 13,100 1,186

-,577 184 ,565 -1,205
mamr 64 103,66 14,354 1,794

Res
mdedr 122 20,27 4,360 ,395

-3,077 184 ,002 -2,058
mamr 64 22,33 4,280 ,535

Rum
mdedr 122 48,92 9,584 ,868

2,404 184 ,017 3,652
mamr 64 45,27 10,327 1,291

Stress
mdedr 122 2,66 ,790 ,072

3,663 184 ,000 ,453
mamr 64 2,20 ,820 ,102

qalebis jgufisTvis medegobasa da cxrave aRmasrulebel funqcias 
Soris miRebuli korelaciebi statistikurad mniSvnelovania (ix. cxr. 
3). saSualo siZlieris korelaciebia, erTi mxriv, medegobasa da meore 
mxriv, emociis regulacias (r = 0.505, P<0.01), dagegmvas (r = 0.420, P<0.01) da 
yuradRebas (r = 0.402, P<0.01) Soris. medegobis kavSiri organizebasTan (r = 
0.366, P<0.01), muSa mexsierebasTan (r = 0.346, P<0.01), inhibiciur kontrol-
Tan (r = 0.316, P<0.01), moqnilobasTan (r = 0.307, P<0.01), iniciativasTan (r = 
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0.270, P<0.01) da TviTmonitoringTan (r = 0.222, P<0.01) SedarebiT sustia. 
qalebis jgufisTvis medegobis prediqtorebia emociis regulacia (Beta = 
0.393, P<0.01) da dagegmva (Beta = 0.195, P<0.05). dispersiuli analizis (ANO-
VA) mixedviT, regresuli modeli statistikurad mniSvnelovania: F(2,119) 
= 23.191, R2 = 0.28, P<0.01. emociis regulacia da dagegmva erTad SesaZloa 
iwvevdes medegobis maCveneblebis cvlilebis 28%-s. 

kacebis jgufisTvis medegobasa da iniciativas Soris gamovlinda 
yvelaze maRali korelacia (r = 0.501, P<0.01), rasac mosdevs dagegmva (r = 
0.474, P<0.01), organizeba (r=0.466, P<0.01), emociis regulacia (r = 0.440, 
P<0.01), yuradReba (r = 0.426, P<0.01), TviTmonitoringi (r = 0.347, P<0.01), 
muSa mexsiereba (r =0.321, P<0.05) da inhibiciuri kontroli (r = 0.269, P<0.05). 
medegobasa da moqnilobas Soris korelacia ar iyo statistikurad mniSv-
nelovani (ix. cxr. 3). rac Seexeba prediqtorebs, regresulma modelma mxo-
lod iniciativa (Beta = 0.501, P<0.01) gamoyo. modeli statistikurad mniS-
vnelovania F(1,62) = 20.821, R2 =0.251, P<0.01. iniciativa winaswarmetyvelebs 
medegobis cvlilebis daaxloebiT 25%-s.

cxrili 3  korelaciuri kavSirebi medegobasa da aRmasrulebel funqciebs 
Soris

 AT ER FX IC IT OG PL SM WM

orive 
sqesi 
erTad 
Res

Pearson  
Correlation .414** .499** .264** .303** .338** .399** .429** .254** .337**

Sig. (2-tailed) ,000 ,000 ,000 ,000 ,000 ,000 ,000 ,000 ,000

N 186 186 186 186 186 186 186 186 186

qalebi 
Res

Pearson  
Correlation .402** .505** .307** .316** .270** .366** .420** .222* .346**

Sig. (2-tailed) ,000 ,000 ,001 ,000 ,003 ,000 ,000 ,014 ,000

N 122 122 122 122 122 122 122 122 122

kacebi 
Res

Pearson  
Correlation .426** .440** ,181 .269* .501** .466** .474** .347** .321**

Sig. (2-tailed) ,000 ,000 ,151 ,032 ,000 ,000 ,000 ,005 ,010

N 64 64 64 64 64 64 64 64 64

yviTlad moniSnulia regresuli analizis Sedegad gamovlenili medegobis pre-
diqtorebi

korelaciebi ruminaciasa da EFs-s Soris SedarebiT ufro sustia, vid-
re korelaciebi medegobasa da EFs-s Soris (ix. cxr. 4). qalebis jgufisT-
vis yvelaze maRali korelaciaa emociis regulaciasTan (r = -0.382, P<0.01), 
yuradRebasTan (r = -0.345, P<0.01), organizebasTan (r = -0.309, P<0.01), dageg-
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mvasTan (r = -0.274, P<0.01), TviTmonitoringsa (r = -0.239, P<0.01) da inhibi-
ciur kontrolTan (r = -0.236, P<0.01). dabali korelaciaa muSa mexsiereba-
sa (r = -0.213, P<0.05) da moqnilobasTan (r = -0.206, P<0.05). iniciativasTan (r 
= -0.150, P>0.05) ruminaciis kavSiri ar aris statistikurad mniSvnelovani. 
qalebis jgufisTvis ruminaciis prediqtoria emociis regulacia (Beta = 
-0.382, P<0.01). modeli statistikurad mniSvnelovania F(1,120) = 20.537, R2 

= 0.146, P<0.01. emociis regulacia SesaZloa iwvevdes ruminaciis maCvene-
blebis cvlilebis 14%-s.

cxrili 4 korelaciuri kavSirebi ruminaciasa da aRmasrulebel funqciebs Soris

 AT ER FX IC IT OG PL SM WM

orive 
sqesi 
erTad 
Rum

Pearson  
Correlation -.325** -.359** -.170* -.200** -.199** -.305** -.266** -.194** -.176*

Sig. (2-tailed) ,000 ,000 ,021 ,006 ,006 ,000 ,000 ,008 ,016

N 186 186 186 186 186 186 186 186 186

qalebi 
Rum

Pearson  
Correlation -.345** -.382** -.206* -.236** -,150 -.309** -.274** -.239** -.213*

Sig. (2-tailed) ,000 ,000 ,023 ,009 ,099 ,001 ,002 ,008 ,018

N 122 122 122 122 122 122 122 122 122

kacebi 
Rum

Pearson  
Correlation -.273* -.267* -,099 -,127 -.299* -.289* -.263* -,136 -,103

Sig. (2-tailed) ,029 ,033 ,438 ,318 ,016 ,020 ,036 ,285 ,418

N 64 64 64 64 64 64 64 64 64

yviTlad moniSnulia regresuli analizis Sedegad gamovlenili ruminaciis 
prediqtorebi

kacebis jgufSi ruminaciasa da aRmasrulebel funqciebs Soris kore-
laciebi qalebis jgufTan SedarebiT dabalia. gamonakliss warmoadgens 
iniciativa, romelic qalebis SemTxvevaSi saerTod ar iyo statistikurad 
mniSvnelovani, xolo kacebis jgufisTvis mniSvnelovania da sustad kore-
lirebs ruminaciasTan (r = -0.299, P<0.05). iniciativas mniSvnelovnebis mi-
xedviT mosdevs organizeba (r = -0.289, P<0.05), yuradReba (r = -0.273, P<0.05), 
emociis regulacia (r = -0.267, P<0.05) da dagegmva (r = -0.263, P<0.05). Tvi-
Tmonitoringis, inhibiciuri kontrolis, muSa mexsierebisa da moqnilo-
bis kavSirebi ruminaciasTan ar aris statistikurad mniSvnelovani. rac 
Seexeba ruminaciis prediqtors, regresulma analizma gamoavlina inici-
ativa (Beta = -0.299, P<0.05). miRebuli Sedegi statistikurad mniSvnelova-
nia F(1,62) = 6.092, R2 =0.089, P<0.05. iniciativa SeiZleba iwvevdes ruminaciis 
maCveneblebis cvlilebis TiTqmis 9%-s.

imis gasarkvevad, aqvs Tu ara aRqmuli stresis dones kavSiri qalebisa 
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da kacebis aRmasrulebeli funqciebis, medegobisa da ruminaciis maCvene-
blebTan, cvladebi Semowmda jgufTaSorisi t kriteriumis, korelaciuri 
da regresuli analizebis gamoyenebiT. sqesTaSorisi gansxvaveba statis-
tikurad mniSvnelovani aRmoCnda mxolod dabali stresis dros medegobi-
sa da ruminaciis maCveneblebis Sedarebisas (ix. cxr. 5). 

cxrili 5   jgufebis statistika

aRqmuli stresis done N M SD Sig. (2-tailed)

dabali

EF
mdedrobiTi 52 107,33 12,729

,285
mamrobiTi 43 104,28 14,530

Res
mdedrobiTi 52 21,04 3,926

,010
mamrobiTi 43 23,21 4,074

Rum
mdedrobiTi 52 46,42 9,483

,027
mamrobiTi 43 42,23 8,668

maRali

EF
mdedrobiTi 70 98,83 12,245

,310
mamrobiTi 21 102,38 14,253

Res
mdedrobiTi 70 19,70 4,601

,447
mamrobiTi 21 20,52 4,214

Rum
mdedrobiTi 70 50,77 9,297

,790
mamrobiTi 21 51,48 10,856

dabali stresis dros, qalebis jgufisTvis medegobis cvlilebis 
34%-s emociis regulacia (Beta = 0.578, P<0.01) winaswarmetyvelebs F(1,50) = 
25.147, R2=0.335, P<0.01. maRali stresis dros regresul modelSi emociis 
regulacias (Beta = 0.331, P<0.01) iniciativa (Beta = 0.503, P<0.01) da TviT-
monitoringi (Beta = -0.364, P<0.05) daemata (ix. cxr. 6). samive prediqtori 
erTad medegobis maCveneblebis 30%-is cvlilebas iwvevs F(3,66) = 10.185, 
R2=0.316, P<0.01. kacebis jgufisTvis dabali stresis dros medegobis pre-
diqtorebad organizeba (Beta = 0.886, P<0.01) da inhibiciuri kontroli 
(Beta = -0.399, P<0.05) gamoiyo. am ori prediqtori cvladis kombinacia me-
degobis cvlilebis 25%-s iwvevs F(1,62) = 20.821, R2=0.251, P<0.01. maRali 
stresis dros prediqtorad emociis regulacia (Beta = 0.589, P<0.01) gamo-
vlinda, Tumca qalebis jgufisgan gansxvavebiT, medegobis variabelobaze 
SedarebiT naklebad moqmedebs, kerZod, emociis regulacia kacebis mede-
gobis cvlilebis daaxloebiT 13%-s winaswarmetyvelebs F(1,19) = 10.100, 
R2=0.125, P<0.01.
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cxrili 6 _ medegobis prediqtorebi, sruli modeli

dabali da maRali stresis dros qalebSi ruminacias kvlav emociis re-
gulacia (Beta = -0.313, P<0.05; Beta = -0.360, P<0.01) winaswarmetyvelebs. da-
bali stresis dros emociis regulacia ruminaciis variabelobis daaxlo-
ebiT 10%-s winaswarmetyvelebs (F(1,50) = 5.445, R2=0.098, P<0.05), xolo 
maRali stresi dros _ 13%-s (F(1,68) = 10.119, R2=0.130, P<0.01). dabali stre-
sis dros kacebis ruminaciaze SesaZloa organizeba (Beta = -0.788, P<0.01) 
da muSa mexsiereba (Beta = -0.485, P<0.01) zemoqmedebdes. es ori cvladi er-
Tad medegobis 24%-s winaswarmetyvelebs (F(2,40) = 6.129, R2=0.235, P<0.01). 
maRali stresis SemTxvevaSi prediqtoris Sesaxeb regresiuli modeli ar 
aris, radgan ver moxerxda gantolebaSi cvladebis Seyvana, rac SesaZloa 
monacemebis ukmarisobas ukavSirdebodes (ix. cxr. 7).

cxrili 7 _ ruminaciis prediqtorebi, sruli modeli
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4. kvlevis Sedegebis analizi da diskusia

4.1 medegoba, ruminacia & aRmasrulebeli funqciebi

hipoTeza aRmasrulebel funqcias, medegobasa da ruminacias Soris 
korelaciebTan dakavSirebiT dadasturda. es kavSirebi statistikurad 
mniSvnelovani iyo (P<0.01). yvelaze Zlieri uaryofiTi korelacia gamo-
vlinda medegobasa da ruminacias Soris (r=-0.568), rac niSnavs imas, rom 
depresiuli ruminaciisken midrekili adamianebi medegobis Sesustebis 
tendenciiT gamoirCevian da piriqiT. ruminacia xels uSlis axali qce-
vebis ganxocielebas. fsiqologiuri medegoba ki konceptualurad rumi-
naciis sapirispiroa da gulisxmobs adamianis unars stresuli an travmu-
li gamocdilebis Semdeg SeinarCunos an aRidginos funqcionirebis unari 
da gaagrZelos cxovreba. 

aRmasrulebelsa da medegobas Soris saSualo siZlieris dadebiTi 
kavSiri gamovlinda (r=0.446). mTliani SerCevisTvis, rogorc kvlevis Se-
degebma aCvena, medegobas winaswarmetyvelebs, pirvel rigSi, emociis re-
gulacia, rasac gavlenis mixedviT mosdevs TviTmonitoringi, dagegmva, 
organizeba da inhibiciuri kontroli. am xuTi aRmasrulebeli funqci-
is erToblioba SesaZloa iwvevdes medegobis cvlilebis 35%-s, rac sak-
maod maRali maCvenebelia. emociis regulacia regresuli analizis Ti-
Tqmis yvela modelSi wamyvan adgils ikavebda danarCen cvladebs Soris. 
emociuri darRvevebis Taviseburebebidan gamomdinare SeiZleba ama Tu im 
aSlilobis saxeldeba. magaliTad, melanqolia, anhedonia, impulsuroba, 
emociuri gasadaveba, panikuri SiSi, umizezo an dausrulebeli wuxili 
yvelaferze, ukontrolo brazi da sxva SeiZleba warmoadgendes rome-
lime konkretuli an ramdenime fsiqikuri aSlilobis Tanmxleb simptoms 
(Durand & Barlow, 2015). aSlilobis ganviTareba ki metwilad niSnavs mede-
gobis unaris daqveiTebas an dakargvas. amrigad, emociis regulacia Cveni 
kvlevis farglebSi SegviZlia Tamamad miviCnioT medegobis lakmusad (ix. 
graf. 1-2). 

grafiki 1 _ wrfivi kavSiri medegobasa 
da emociis regulacias Soris

grafiki 2 _ nawilobrivi regresia  
medegobasa da emociis regulacias Soris
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dagegmva organizebis wina procesia, romlis Sedegadac viRebT samo-
qmedo gegmis monaxazs, xolo organizeba gegmis gansaxorcieleblad re-
sursebis mobilizebas emsaxureba. medegoba unarebis gaumjobesebasTan, 
funqcionirebis aRdgenasa da moqmedebasTanaa kavSirSi (Southwick, Pietrzak 
& White, 2011). dagegmva da organizebac swored moqmedebis formebia da 
vfiqrob, amitom miviReT isini medegobis prediqtorebad. statistikuri 
mniSvnelovnebiTa da korelaciis sididiT dagegmva uswrebs organizebas. 
organizebisgan gansxvavebiT dagegmva ufro grZelvadiani da momavalze 
orientirebulia, dagegmva SesaZloa kavSirSi iyos pozitiur emociebTan, 
magaliTad imedTan, rwmenasTan, jildos molodinTan, kmayofilebasTan 
da sxva. garda amisa, dagegmva SesaZloa amcirebdes bundovanebasa da moma-
valze wuxils (Min, Yu, Lee & Chae, 2013), qmnides sazriss da ganamtkicebdes 
medegobas (Bell, 2011). miuxedavad imisa, rom medegobasTan muSa mexsierebis 
korelacia ufro maRali iyo (R = 0.337, P<0.01), vidre TviTmonitoringis (R 
= 0.254, P<0.01), regresulma analizma es ukanaskneli gamoacalkeva predi-
qtorad (Beta = -0.335, P<0.01). regresuli analizis kidev erTi saintereso 
da moulodneli Sedegi iyo TviTmonitoringis beta koeficientis minu-
siT miReba maSin, roca korelacia dadebiTi iyo (ix. graf. 3-4). nawilobri-
vi korelaciebis gadamowmebisa da danarCeni aRmasrulebeli funqciebis 
gakontrolebisas, medegobasa da TviTmonitorings Soris kavSiri marT-
lac uaryofiTi aRmoCnda (r= -0.188, P=0.012).

grafiki 3 _ wrfivi kavSiri medegobasa 
da TviTmonitorings Soris

grafiki 4 _ nawilobrivi regresia  
medegobasa da TviTmonitorings Soris

 

      

korelaciis niSani Seicvala inhibiciuri kontrolis (r= -0.192, P=0.01), 
moqnilobis (r= -0.105, P>0.05) da muSa mexsierebis (r= -0.055, P>0.05) SemTx-
vevebSic. statistikurad mniSvnelovania TviTmonitoringisa da inhibici-
uri kontrolis kavSirebi medegobasTan. barklis mixedviT, am ori funq-
ciis ganviTareba TiTqmis Tanadroulad xdeba. sakuTar Tavze mimarTuli 
yuradReba anu TviTmonitoringi cotaTi win uswrebs inhibicias (Antshel, 
Hier & Barkley, 2014). es ori cvladi erTmaneTTan mWidrodaa dakavSirebuli 
da swored amiT SeiZleba aixsnas is Sedegi, rom orive medegobis prediqto-
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ria. rac Seexeba uaryofiTi kavSiris mizezs, barklis mosazrebis Tanaxmad: 
`arc TviTmonitorings da arc inhibicias SeuZliaT moitanon raime gans-
akuTrebuli sargebeli, Tu ar arsebobs fsiqikuri unari zogadad moma-
vlis, konkretuli miznebisa da maTi miRwevis alternatiuli saSualebe-
bis gansaWvretad~ (Antshel, Hier & Barkley, 2014). awmyosa (TviTmonitoringi 
da inhibicia) da momavlis (dagegmva da organizeba) damakavSirebel xidad 
barkli araverbalur muSa mexsierebas, ufro konkretulad, sakuTar Tav-
ze mimarTul senso-motorul aRmasrulebels miiCnevs, raSic vizualur 
warmosaxvas, sakuTar TavTan emociuri mimarTebis gadasinjvas, TamaSs da 
TviTmotivacias gulisxmobs (Antshel, Hier & Barkley, 2014).

hipoTeza, rom ruminaciasa da aRmasrulebel funqcias Soris kavSiri 
uaryofiTi iqneboda, gamarTlda (R = -0.301, P<0.01). garda muSa mexsierebi-
sa, danarCeni cvladebis kavSirebis statistikuri mniSvneloba iyo P<0.01. 
yvelaze Zlieri kavSiri gamovlinda emociis regulaciasa da yuradRebas-
Tan, rasac mohyveboda organizeba, dagegmva da inhibiciuri kontroli. 
ruminacia yvelaze sust korelaciaSi iyo moqnilobasTan, muSa mexsiere-
basTan, TviTmonitoringTan da iniciativasTan. regresuli analizis mier 
emociis regulaciis prediqtor cvladad gamovlena mosalodneli Sedegi 
iyo, radgan, rogorc kvlevebi adastureben, fiqrebis mankier wreSi ada-
mianebi emociis dasaregulireblad ebmian (Butler & Nolen-Hoeksema, 1994). 
ruminaciis meore prediqtori yuradRebaa. rac ufro maRalia yuradRe-
bis maCvenebeli, miT ufro iklebs fiqrebis ReWvis tendencia. es Sedegic 
mosalodneli iyo (Koster, De Lissnyder & De Raedt, 2013; Yang et al., 2017; Vălenaş 
& Szentágotai-Tătar, 2017). yuradRebis marTva adamianis kontrols eqvemde-
bareba. ruminacia ki erTgvarad ukontroloa, rac imaSi gamoixateba, rom 
akviatebuli, daReWili fiqrebi da Sesabamisad, Sinaarsebi, meordeba da 
meordeba ise, rom adamians am SinaarsebSi raime mniSvnelovani an gadamwy-
veti cvlileba ver Seaqvs. amrigad, yuradRebis marTvis daufleba SesaZ-
loa is gadamwyveti nabiji iyos, rac adamians emociis daregulirebasa da 
fiqrebis usargeblo ReWvis SewyvetaSi daexmareba. aqve unda aRvniSnoT 
TviTmonitoringic, rogorc sakuTar Tavze mimarTuli yuradRebis for-
ma, rac korelaciuri analizis mixedviT, sust uaryofiT kavSirSia rumi-
naciasTan. nawilobrivi korelaciis Sedegad, misi niSani xdeba dadebiTi. 
es Sedegi gvafiqrebinebs, rom gadaWarbebuli TviTmonitoringi, Sesuste-
buli inhibiciis paralelurad, SesaZloa fiqrebis ReWvas uwyobdes xels. 

regresuli analizis Tanaxmad, ruminaciis mesame prediqtori inhibi-
ciuri kontroli iyo, ramac hipoTezis marTebuloba nawilobriv daada-
stura. moulodneli iyo is, rom regresul modelSi es kavSiri dadebi-
Ti aRmoCnda. inhibiciuri kontrolis dadebiTi kavSiri ruminaciasTan, 
rogorc nawilobriv korelaciur, aseve regresul analizSi, SesaZloa 
aixsnas imiT, rom Sekavebuli qceva an impulsi fsiqikurad gadauwyveteli 
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rCeba da ruminaciis masazrdoebel wyarod iqceva. samomavlo kvlevebSi, 
roca inhibiciisa da ruminaciis mimarTeba iqneba Seswavlili, yuradReba 
unda mieqces inhibiciuri kontrolis socialur Taviseburebebs. Tu in-
hibicia erTgvari eTikuri qcevaa, romelsac garemo naklebad ajildoebs 
an garemos mier inicirebuli qcevaa, romelic individis saWiroebebTan an 
RirebulebebTan winaaRmdegobaSia, maSin mosalodnelia, rom ruminaciis 
tendenciebi kidev ufro gaRrmavdeba. Tu inhibiciuri kontroli gaazre-
buli qcevaa, romelic samomavlo gegmebs emsaxureba, maSin ruminaciasTan 
negatiur kavSirs unda velodoT. 

4.2 stresis gavlena medegobaze, ruminaciasa da aRmasrulebel 
funqciebze

hipoTeza imis Sesaxeb, rom stresi uaryofiT kavSirSia medegobasa da 
aRmasrulebel funqciebTan, xolo dadebiTad asocirdeba ruminacias-
Tan, gamarTlda. Tumca, es kavSirebi mosalodnelze ufro susti aRmoCn-
da. stresis kavSiri yvelaze maRali iyo emociis regulaciasTan, rasac 
mosdevda organizeba, yuradReba, dagegmva, iniciativa da inhibiciuri 
kontroli. mosalodneli iyo stresis donis mixedviT miRebuli gansxva-
vebebi. maT, visac aRqmuli stresis done dabali hqondaT, medegobisa da 
aRmasrulebeli funqciis maCveneblebi SedarebiT maRali, xolo rumina-
ciis maCveneblebi SedarebiT dabali hqondaT. maRali aRqmuli stresis 
mqone individebSi ki es Sedegebi sapirispiro iyo. 

dabali stresis dros medegobis prediqtorebad gamovlinda emociis 
regulacia, dagegmva da moqniloba. es ukanaskneli uaryofiT kavSirSia 
medegobasTan, rac SesaZloa imiT aixsnas, rom arastresul pirobebSi ze-
dmeti moqniloba safrTxes uqmnis arsebul gegmebs, an gulisxmobs maRal 
mimReblobas, damTmoblobasa da sxvebis azrze damokidebulebas. maRali 
stresis dros medegobas winaswarmetyvelebs emociis regulacia, inicia-
tiva da TviTmonitoringi. sainteresoa, rom medegobis variabeloba ufro 
metad asaxavs iniciativis, vidre emociis regulaciisa da TviTmonito-
ringis cvlilebebs. iniciativis gamoCena, TviTmonitoringisgan gansxva-
vebiT, dadebiTad asocirdeba medegobasTan. 

4.3 sqesis gavlena medegobaze, ruminaciasa da aRmasrulebel 
funqciebze

hipoTeza imis Sesaxeb, rom qalebisa da kacebis aRmasrulebel funqci-
as Soris gansxvaveba ar iqneboda, dadasturda. rogorc mosalodneli iyo, 
sqesis mixedviT ruminaciis Sedegebi gansxvavdeboda. qalebi gamoirCeod-
nen ruminaciis maRali maCveneblebiT, rac sxva kvlevebTanac TanxmobaSia 
(Lyubomirsky, Layous, Chancellor & Nelson, 2015). hipoTeza ar gamarTlda me-
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degobasTan dakavSirebiT. rogorc winamdebare kvlevam aCvena, sqesis mi-
xedviT gansxvaveba arsebobs da qalebis medegobis maCveneblebi CamorCe-
ba kacebis maCveneblebs. rac Seexeba calkeul aRmasrulebel funqciebs, 
gansxvaveba TiTqmis ar iyo. mTeli SerCevisTvis gamonakliss mxolod emo-
ciis regulacia warmoadgenda. qalebis jgufisTvis medegobis prediqto-
rebi iyo emociis regulacia da dagegmva. mamrobiTi sqesis medegobas mniS-
vnelovanwilad gansazRvravda iniciativis gamoCena. ruminacias, qalebis 
SemTxvevaSi, winaswarmetyvelebda mxolod emociis regulacia; kacebis 
SemTxvevaSi, kvlav iniciativa figurirebda. 

maRali stresis dros qalebis da kacebis aRmasrulebel funqcias, me-
degobasa da ruminacias Soris gansxvavebebi ar iyo. dabali stresis dros, 
garda ruminaciisa, gansxvaveba gamovlinda medegobebs Sorisac. rac Se-
exeba prediqtorebs, qalebis medegobasTan dabali stresis dros emociis 
regulacia asocirdeba, xolo maRali stresis dros _ emociis regula-
cia, TviTmonitoringi da iniciativa. kacebis medegobaze dabali stre-
sis dros gavlenas axdens inhibiciuri kontroli da organizeba, maRali 
stresis dros _ emociis regulacia. 

rogorc maRali, ise dabali stresis dros qalebSi ruminacias emo-
ciis regulacia winaswarmetyvelebs; dabali stresis dros kacebSi ru-
minaciis prediqtorebia organizeba da muSa mexsiereba, maRali stresis 
dros prediqtori ver gamovlinda. sainteresoa, rom regresuli modelis 
mixedviT, muSa mexsiereba dadebiT kavSirSia ruminaciasTan maSin, roca 
nulovani korelacia uaryofiTi iyo. garda amisa, es kavSiri kacebis jgu-
fisTvis, qalebisgan gansxvavebiT, statistikurad mniSvenelovania. sxva 
kvlevebSi muSa mexsierebis gavlena ruminaciaze an ar dasturdeba (Wan-
maker, Geraerts & Franken, 2015) an miRebuli kavSirebi daubalansebelia da 
Sedegebi muSa mexsierebis Semswavleli instrumentebis Taviseburebeb-
zea damokidebuli (Nishimura et.al., 2020). savaraudoa, rom dabali aRqmuli 
stresis dros muSa mexsiereba marTlac winaswarmetyvelebdes ruminaciis 
tendencias, radgan ruminacia, rogorc stresze reagirebis stili, ar sa-
Wiroebs konkretul periodSi Zlieri gamRizianeblebis arsebobas.

daskvna

aRmasrulebeli funqcia, medegoba, ruminacia da stresi mniSvnelov-
nad asocirdebian erTmaneTTan. medegobis prediqtorebia: emociis regu-
lacia, TviTmonitoringi(-)1, dagegmva, organizeba da inhibiciuri kont-
roli(-); ruminaciis prediqtorebia: emociis regulacia(-), yuradReba(-) 
da inhibiciuri kontroli. stresis dabali da maRali donis mixedviT 

1 niSani aRniSnavs negatiur kavSirs
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gamovlenili prediqtorebic garkveulwilad gansxvavdeboda; dabali 
stresis dros medegobis prediqtorebia: emociis regulacia, dagegmva da 
moqniloba(-), maRali stresis dros _ emociis regulacia, TviTmonito-
ringi(-) da iniciativa. dabali stresis dros ruminaciis prediqtori iyo 
organizeba (-), xolo maRali stresis dros _ emociis regulacia(-).

qalebisa da kacebis medegobisa da ruminaciis prediqtori aRmasru-
lebeli funqciebi ZiriTadad gansxvavdeba erTmaneTisgan. ganurCevlad 
stresis donisa, qalebis jgufisTvis rogorc medegobasTan, ise ruminaci-
asTan kavSirSi yvelaze mniSvnelovan rols emociis regulacia TamaSobda. 
es aRmasrulebeli funqcia medegobasTan _ dadebiTad, xolo ruminacias-
Tan uaryofiTad asocirdeboda. fiqrebis ReWvasTan mimarTebaSi emociis 
regulacia, faqtobrivad, eqskluziur cvlads warmoadgenda, radgan da-
matebiT sxva prediqtori cvladebi ar gamovlenila. medegobis prediqto-
rebad ki qalebis mTeli SerCevisTvis gamoiyo dagegmva. maRali aRqmuli 
stresis mqone jgufisTvis ki daemata iniciativa, romelic, dagegmvis ms-
gavsad, dadebiT kavSirSi iyo medegobasTan; da aseve daemata TviTmonito-
ringi, rac uaryofiT kavSirSi iyo medegobasTan.

kacebis mTeli SerCevisTvis rogorc medegobasTan, aseve ruminaci-
asTan asocirdeboda iniciativa, pirvel SemTxvevaSi dadebiTad, meore 
SemTxvevaSi _ uaryofiTad. dabali aRqmuli stresis dros medegobasTan 
dadebiT kavSirSi iyo organizeba, xolo inhibiciuri kontroli uaryofi-
Tad asocirdeboda. sainteresoa, rom emociis regulacia mxolod maRali 
aRqmuli stresis dros iyo kacebis jgufisTvis mniSvnelovani da mede-
gobasTan kavSirSi dadebiT rols TamaSobda. da bolos, dabali stresis 
dros ruminaciasTan negatiurad asocirdeboda organizeba, romelic me-
degobasTan iyo pozitiur kavSirSi; fiqrebis ReWvasTan mimarTebaSi, da-
bali stresis dros dadebiT rols TamaSobda muSa mexsiereba.

amrigad, qalebisTvis mniSvnelovania emociis regulacia, dagegmva da 
TviTmonitoringi, kacebisTvis _ iniciativa, organizeba, inhibiciuri 
kontroli da muSa mexsiereba. maRali aRqmuli stresis dros qalebisT-
vis iniciativa xdeba sayuradRebo, xolo kacebisTvis emociis regulacia 
iZens mniSvnelobas.

kvlevis SezRudvebi da samomavlo rekomendaciebi

kvlevas ori mniSvnelovani SezRudva aqvs, pirveli is aris, rom aRmas-
rulebeli funqciebis sakvlevi kiTxvari ar aris saqarTvelos populaci-
isTvis adaptirebuli da SesaZloa standartuli qulebi, rac kiTxvaris 
originalur versiaSia mocemuli, samomavlod Seicvalos. meore SezRud-
va mdgomareobs mamrobiTi sqesis monawileTa simcireSi. kvlevaSi sul 64 
kaci monawileobda. roca SerCeva stresis donis mixedviT diferencirda, 
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es raodenoba gaiyo 43 da 21 kacian jgufebad. Sesabamisad, kacebis jgu-
fisTvis stresis mixedviT gamovlenili prediqtorebi SesaZloa gansxa-
vdebodes didi jgufis SemTxvevaSi. aseve aRsaniSnavia isic, rom stresis 
Sesafaseblad gamoyofili iyo mxolod erTi kiTxva, romelic oTxbalian 
skalaze amowmebda, Tu ramdenad stresuli iyo gasuli erTi Tve. 

saintereso iqneba, Tu CEFI-is validaciis Semdeg, ganmeorebiT Catar-
deba analogiuri kvleva, romelic sqesobrivadac da asakobrivadac ufro 
dabalansebuli iqneba. mniSvnelovania, gagrZeldes aRmasrulebeli fun-
qciebis siRrmiseuli Seswavla. klasikuri da Tanamedrove ekleqturi 
Terapiuli mimdinareobebi garkveulwilad gvTavazoben emociis regula-
ciis, yuradRebisa da sxva aRmasrulebeli funqciebis marTvis instrumen-
tebs. kvlevebis gagrZeleba gzas gaukvalavs praqtikosebs, rom aRmasru-
lebeli funqciebis sistemuri marTvis saSualebiT ruminaciis efeqtebi 
Seamciron da fsiqologiuri medegoba gazardon.
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nino qavTaraZe 

 `orientalisturi mzeridan~ - `axal qalamde~
 (1920-iani wlebis qarTuli sabWoTa kinos  

magaliTze)

Sesavali

 qarTuli kinos istoriis tradiciul diskursSi aqcenti ideologi-
aze, propagandaze, cenzurasa da reJimze keTdeba. postsabWoTa saqarT-
velos samecniero sivrceSi 2000-iani wlebidan ukve iwyeba sabWoTa warsu-
lis kritikulad gaazrebisa da gadaazrebis procesebi. 

sabWoTa reJimis damyarebasTan erTad kino mmarTveli partiis mZlav-
ri iaraRi gaxda. axali vizualuri xelovnebis SesaZleblobebis masStabi 
sabWoTa liderebma, swored rom ideologiuri da propagandistuli miz-
nebis ganxorcielebaSi dainaxes.

dRes sabWoTa kinos kritikulad wakiTxva sxva masStabsa da formas 
iZens. winamdebare kvlevis mizania imis gaanalizeba, Tu rogor formirde-
boda 1920-iani wlebis uxmo periodis qarTuli sabWoTa kino da es ukanaskne-
li gamokvleul iqnas `aratradiciuli diskursiT~, ara mxolod epoqalur, 
istoriul da saxelovnebo WrilSi, aramed feministuri kinoTeoriebis da 
orientalisturi perspeqtiviTac: kerZod, rogor yalibdeba aTwleulis 
pirvel naxevarSi araqarTveli avtorebis filmebSi e.w. `Cagruli qalis~ 
saxe-xati, romelic reJisorTa `orientalisturi mzeris~ qveS iyo momwy-
vdeuli. personaJi qalebis reprezentacia kardinalurad icvleba meore 
naxevridan, roca qarTul kinoSi qarTveli avtorebi modian: revoluci-
ur-memarcxene ideebis matarebeli qali personaJebi aTwleulis bolos 
bolSevikuri ideologiis simbolod _ `axal qalad~ _ gvevlinebian. 

`orientalisturi mzera~ 

1920-iani wlebis sabWoTa kultura yvelaze winaaRmdegobrivi, mraval-
ferovani da `rTuli~ aRmoCnda. politikuri, ekonomikuri Tu socialuri 
cvlilebebi xelovnebaSic airekla. am aTwleulis sabWoTa kino `Zvelis~ 
ngrevisa da `axlis~ Senebis diskursSi, jer caristuli imperiis kritikas 
mimarTavda filmebis gziT, Semdeg memarcxene-revoluciur paToss amk-
vidrebda poetur-montaJuri kinoeniT. saqarTveloSi bolSevikuri reJi-
mis damyarebidan ori wlis Semdeg, 1923 wels, kinowarmoebis centraluri 
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institucia `saxkinmrewvi~ (goskinpromi) Seiqmna da qarTuli kinos isto-
riis erT-erTi yvelaze saintereso da TviTmyofadi periodi daiwyo. 

Tu aTwleulis pirvel naxevarSi warmoebis procesSi ruseTidan Camo-
suli reJisorebi erTvebian (ivane perestiani, vladimer barski, amo bek-na-
zarovi), aTwleulis meore naxevridan asparezze qarTveli avtorebi gamo-
dian (kote marjaniSvili, aleqsandre wuwunava, mixeil Wiaureli, nikoloz 
Sengelaia, mixeil kalatoziSvili, kote miqaberiZe). formiseuli Ziebebi 
da eqsperimentebi maT SemoqmedebaSi upirobo mocemuloba gaxda (nikoloz 
Sengelaias e.w. poetur-ritmuli montaJi `elisoSi~ (1928) ; ekranze sivrcis 
gadmocemis Zlieri survili da subieqturi kameris damkvidrebis tradicia 
mixeil kalatoziSvilis `jim SvanTeSi~ (1930); an/da biurokratiuli manqa-
nis eqspresionistuli gaazreba kote miqaberiZis `Cem bebiaSi~ (1929)). 

mravalferovani, araerTgvarovani, vizualuri peripetiebi da ueca-
ri cvlilebebi 1920-iani wlebis sabWoTa kinos Tanmdevia. es jer kidev is 
periodia, roca SemoqmedebiTi da formiseuli eqsperimentebis, Ziebebi-
sa da mignebebis, an/da sulac sabWoTa ideologiis kinoeniT tiraJireba 
daSvebuli iyo. montaJur-poeturi kino rTul, mravalmxriv mxatvrul 
saxeebs amkvidrebda da reJisorebis SemoqmedebaSic cenzura fataluri 
nabijebiT (jer) ar iWreboda.

1970-iani wlebis bolos dasavlur samecniero sivrceSi ori mniSvne-
lovani Teoria Semodis, romlebic ori sakvanZo teqstis saxiTaa warmodge-
nili. pirvelia eduard saidis ̀ orientalizmi~ (1978), xolo meorea britan-
eli feministi Teoretikosis lora malvis teqsti `vizualuri siamovneba 
da naratiuli kino~ (1975), sadac avtors Semoaqvs ̀ mzeris~ cneba, ufro kon-
kretulad ki vizualur xelovnebaSi, sakuTriv kinoSi, yurebiT, TvalTva-
liT gancdili siamovneba: rodesac qalebi `mamakacuri mzeris qveS~ eqcevi-
an. winamdebare statiis konceptualur CarCos swored es ori Teoria qmnis. 

1920-iani wlebis qarTuli kino is sivrcea, sadac sruliad gansxva-
vebuli ori Teoriuli sawyisi erTiandeba da dRevandeli perspeqtividan, 
interdisciplinuri meTodiT momuSave Tanamedrove mkvlevrebs sabWoTa 
kinos pirveli aTwleulis genderul, socialur-kulturul, istoriul 
diskursSi analizis saSualebas gvaZlevs.

edvard saidisTvis `orientalizmi~ azrovnebis stilia, romelic on-
tologiur da epistemologiur gayofas efuZneba, `orientsa~ da `oqsi-
dants~ Soris. `orientalizmi~ aRmosavluri samyaros qveynebis mimarT 
dasavleTis mier damkvidrebul stereotipuli xedvebis erTobas qmnis. 
`damkvidrebuli diskursuli praqtikiT dasavleTi warmosaxviTi aRmo-
savleTis struqturirebas politikuri, socialuri, militaristuli, 
ideologiuri, samecniero Tu saxelovnebo mimarTulebiT axdens da ko-
lonialuri biurokratiis stilsac ar erideba~ (Said, 1978, 2)

saidis TqmiT, konkretul kulturul-geografiul arealSi mcxovre-
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bi adamianebis evropuli reprezentacia tipuri kulturuli warmonaqm-
nia, romelic hegemonur saxelmwifos, jgufs Tu individs aneqsirebulze, 
damorCilebulsa da dapyrobilze batonobis srul legitimacias aniWebs. 

rac Seexeba meore Teorias, lora malvi kinematografSi sami tipis 
mzeras ganixilavs: mamakaci reJisoris, personaJis da mayureblis. es `ma-
makacuri mzera~, rogorc wesi, kacis dominantur funqcias usvams xazs, 
dominanturobas ki mzeris ufleba da misi qona gansazRvravs. 

malvim kinos irgvliv arsebuli feministuri Teoriebi akademiur siv-
rceSi gaaerTiana da naratiul kinoSi mzeris genderul maxasiaTeblebze 
saubrisas skopofiliur-vuaieristuli cnebebi Semoitana. is filmis `vi-
zualur nakadSi~ aqcents kinos genderulad struqturirebul sawyisze 
akeTebs, romelSic fsiqoanalizi, marqsistuli da alternatiuli femi-
nisturi Teoriebi iyris Tavs. britaneli Teoretikosis esses gamosvlis 
Semdeg, kinos feministur TeoriaSi magistralur kiTxvad iqca, Tu ramde-
nad da rogor aris sqesobrivi gansxvavebiT determinirebuli vizualuri 
siamovneba. Tu froidis da klasikuri fsiqoanalizis Tanaxmad qalebis 
narativebs mamakacTa fantaziebi gansazRvravs, sqesobrivi ierarqiis ir-
gvliv struqturirebul kulturaSi, sadac mamakacebi dominantur rols 
da funqcias iTavseben, skopofilia, romelic mzeriT miRweul siamovne-
bas gulisxmobs, gamoxatavs qalis dapyrobis survils. es ukanaskneli ki, 
malvis Tanaxmad, `oidipaluri kastraciis SiSSi~ isaxeba.

dasavleli Teoretikosi qals da kacs `suraTs~ da `momzirals~ ada-
rebs. filmebSi kadris kompozicia, kameris traeqtoria, gamosaxulebisa 
da xmis kontrapunqtis sinqronizacia mayureblis identifikacias axdens 
mTavar gmirTan (subieqti), romelic qals (obieqti) kameris makontrole-
beli `mzeris~ saSualebiT uyurebs. Sesabamisad, malvis azriT, kinokamera 
da mis miRma myofi reJisori mamakaci, filmSi myofi personaJi mamakaci 
da darbazSi mjdomi mayurebeli mamakaci qalebs orgvarad umzeren: sa-
distur-vuaieristulad da fetiSistur-skopofiliurad. pirvel SemTx-
vevaSi es erTgvari ̀ damsjeli mzeraa~ _ qalisken mimarTuli, meore SemTx-
vevaSi ki es mzera afetiSebs qalis sxeuls (cofuraSvili, 2016b). 

swored am Teoriuli xazis gamoZaxilia 1920-iani wlebis sabWoTa peri-
odis qarTuli kinos pirveli naxevari, roca ekranze e.w. `Cagruli qalis~ 
arqetipi mkvidrdeba da ruseTidan Camosuli araqarTveli reJisorebis 
ZiriTad narativSi `orientalisturi mzera~ gadamwyvet rols iZens. ivane 
perestiani, vladimer barski da amo bek-nazarovi saqarTvelos imperi-
idan `movlenili~ adamianis perspeqtividan akvirdebian, maTi interesis 
sagani saqarTvelos buneba, mTaSi mcxovrebi adamianebi, maTi eTnografia 
da yofa iyo. niSandoblivia, qarTuli tradiciebis egzotizaciis mZlav-
ri tendencia, orientalizmis fetiSi, saqarTvelos istoriuli warsulis 
damaxinjebuli reprezentireba. es yovelive, simptomaturi da logiku-
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ric kia, radgan isini mxolod zedapirulad Tu icnobdnen saqarTvelos 
istorias, warsuls, eTnografias da kulturas, amgvarma midgomam ki erT-
mniSvnelovnad gansazRvra filmebis mxatvruli saxe. 

araqarTveli avtorebis mier gadaRebuli filmebi garkveulwilad 
iqmneboda upirvelesad moskovisTvis, tradiciuli narativi ki aseTi iyo: 
caristuli imperiis winaaRmdeg mebrZoli daumorCilebeli `veluri~ kav-
kasielebi, romelTa yofis upirobo alternativa TavisuflebisTvis br-
Zola da mtris mogeriebaa. filmebSi dramaturgiul sibrtyezec ki gansa-
kuTrebuli aqcenti swored brZolis, devnis, dacvisa da Setevis amsaxvel 
peripetiebze keTdeboda, sadac mamakacebisgan damorCilebuli da `dapy-
robili~ qali pesonaJi, mxolod moCvenebiTad aris centraluri figura, 
sinamdvileSi ki mxolod siuJetis `danamati~ xdeba. miuxedavad imisa, rom 
1920-iani wlebis qarTul sabWoTa kinoSi xSirad swored qalis saxeli hq-
via films (`bela~, 1927 w. naTela~, 1926 w. `Tavadis asuli meri~, 1926 w.). 

 qali personaJi mamakacebisTvis erTgvari `brZolis velia~. rogorc 
wesi, filmis msvlelobisas an mis finalSi mudmivad isjebian meuRlis, 
mamis, Zmis, mTis adaT-wesis da patriarqaluri kulturis mier. maTi `mo-
raluri an/da fizikuri sikvdili~ 1920-iani wlebis uxmo kinoSi aucile-
bel kanonzomierebad mkvidrdeba.

1923 wels gadaRebuli vladimer barskis `arsena yaCaRi~ pirveli fil-
mia, sadac qarTuli uxmo kinos varskvlavi nato vaCnaZe gamoCnda. misi 
personaJi (neno) me-19 saukunis revoluciamdel sazogadoebaSi mcxovre-
bi uuflebo qalis xats qmnis. `Cagruli qalis~ saxis tiraJireba mZlavr 
tendenciad iqca 1920-iani wlebis pirveli naxevris qarTul kinoSi, nato 
vaCnaZe ki _ am rolis yvelaze xSir Semsruleblad.

kadri kinofilmidan „mamis mkvleli“ (1923 w., reJisori: amo bek-nazarovi).  

© saqarTvelos erovnuli arqivi
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`mamis mkvleli~ (1923), `tariel mklavaZis mkvlelobis saqme~ (1925), 
`vin aris damnaSave?~ (1925), `naTela~ (1926) _ yvela am filmSi qarTuli 
uxmo kinos varskvlavi reJimisgan, batonisgan, caristuli imperiisgan Tu 
zogadad patriarqatisgan Cagvris obieqti xdeba. amgvari damokidebuleba 
nato vaCnaZis gmirebs erTmniSvnelovnad arTmevda agentobas, upirate-
sobis funqcias, arCevanis Tavisuflebas... ekranze vizualuri ritori-
kis mkacri dacviT avtorebi or ukidures mocemulobas irCevdnen: qalis 
obieqtivizacias da mis mudmiv viqtimizacias. amas garda `mamakacuri mze-
ris~ qveS momwyvdeuli qali ideologiasac gamoxatavda, am tendencias 
isic aZlierebda, rom 1920-iani wlebis qarTuli kino ZiriTad masalad 
me-19 saukunis meore naxevarSi Seqmnil qarTul literaturas iyenebda. 
warsulis rekonstruireba ekranze ki romantikul-orientalistur for-
mas iZenda (`arsena jorjiaSvili~ 1921/ `suramis cixe~1922/ `sami sicocx-
le~/1924) 

imperiidan periferiaSi movlenili araqarTveli avtorebi `kolo-
nialuri mzeriT~ gadaRebul filmebSi saqarTvelos, sakuTriv ki kavka-
sieli qalis personas `orientalistur mzeras~ apyrobdnen. am narativs 
ufro Zveli sawyisebi aqvs da is ̀ saxkinmrewvis~ kinowarmoebis paralelu-
rad ar dawyebula.

dasavleli mkvlevari suzan leitoni Tavis naSromSi ̀ rusuli litera-
tura da imperia: kavkasiis dapyroba puSkinidan tolstoimde~ aanalizebs 
me-19 saukunis rusul literaturaSi damkvidrebul kavkasiis saxe-xats; 
ufro konkretulad ki, imperialisturi politikis gavlenas litera-
turasa da kulturaSi. leitonis TqmiT, `poeti jariskacebis~ _ puSki-
nis, lermontovisa da sxva klasikosTa teqstebSi mkafiod stereotipu-
ri, ideologizebuli CarCo mocemuloba iqmneba, sadac qarTveli mamakaci 
reprezentirdeba rogorc susti, mxdali da zarmaci. saqarTvelo pasiur 
aRmosavleTad iyo warmodgenili da feminur sawyisebTan identificir-
deboda. avtori am sakiTxebs ganixilavs dasaxelebuli wignis or qveTav-
Si: `kavkasiis feminizacia~ (Feminizing the Caucasus 175-192) da `saqarTvelo 
rogorc aRmosavleli qali~ (Georgia as an oriental woman 192-212) leitonis 
TqmiT, imperialisturi rusuli literaturis magistralur narativSi 
mxdali qarTveli mamakacis gverdiT myofi daucveli qali, mfarvelobasa 
da `zrunvas~ Zlieri imperiisgan, ruseTisgan saWiroebs. amas garda, Crdi-
loeTiT myofi (peterburgi, moskovi) mwerlebi da poetebi, samxreTs-kav-
kasias zustad ise apyrobdnen orientalistur mzeras, rogorc dasavleT 
evropidan _ aRmosavleTs. (Layton, 1994)

swored mixeil lermontovis `Cveni drois gmiris~ (1836-1840) ekrani-
zacias warmoadgens vladimer barskis filmi `bela~ (1927), romelic tri-
logiis erT-erTi nawilia. pirvelia `Tavadis asuli meri~ (1926), xolo 
daskvniTi filmi `maqsim maqsimiCi~ (1927). barskis kinotrilogia ekranze 
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acocxlebs rusi klasikosis literaturul teqsts, rogorc intertit-
rebis, dialogebis, ise dramaturgiul doneze. `bela~ lermontovis aR-
niSnuli romanis erT-erTi qveTavis saxelwodebaa. vladimer barskim es 
literaturuli teqsti filmis fabulad aqcia, `bela~ vizualuri da Te-
maturi TvalsazrisiT calsaxad gamoirCeva danarCeni ori namuSevrisgan. 
am filmSi aqcentirebulia me-19 saukunis kavkasieli qalis bedi, misi yofa 
da roli patriarqalur sazogadoebaSi. reJisoris mcdelobac aSkaraa: 
Seqmnas mamakacebisgan ganawilebis, gayofis obieqtad qceuli qalis fsi-
qologiuri portreti. reJisors filmSi melodramatuli da eTnografi-
uli elementebi Semoaqvs, rac Tematikidan da dramaturgiidan gamomdi-
nare logikuria, magram personaJebis gaazrebis masStabi, trafaretuli 
da sqematuria. mniSvnelovania, rom barskis filmis mxatvari valerian si-
damon erisTavi iyo, romelmac mniSvnelovnad gansazRvra `belas~ plasti-
kur-gamomsaxvelobiTi rigi. 

kadri kinofilmidan „bela“ (1927 w. reJisori: vladimer barski).  

© saqarTvelos erovnuli arqivi

filmSi ruseTis armiis CamoqveiTebuli oficris peCorinis Tavgada-
savali kavkasiuri pastoraluri realobis fonze iSleba. peterburgis 
salonuri yofidan Crdilokavkasiur aulSi gadasaxlebuli axalgazrda 
kaci centridan-periferiaSi axal TavSesaqcev(eb)s martivad poulobs: is 
sofelSi mcxovreb azamats cxenis moparvas hpirdeba, Tuki is sanacvlod 
axalgazrda qals _ belas moatacebinebs. qali martivad icvleba cxenSi! 
peCorinisgan Secdenili da mobezrebuli bela, patriarqalur kultura-
Si, `patriarqaluri wesrigis~ msxverpli xdeba. 
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mniSvnelovania, rom 1920-iani wlebis qarTul kinoSi orientalistu-
ri diskursi (dasavleTis perspeqtividan aRmosavleTis Seswavla-wvdoma) 
imperia-periferiis diqotomiiT aris Canacvlebuli. 

vladimer barskis filmSi `bela~ `orientalistur sivrceSi~ monadi-
rebuli da ganadgurebuli qalis sxeuli `ideologiuri da moraluri br-
Zolis velia, filmSi klasi da socialuri foni Canacvlebulia erovnu-
lobiT, sadac rusi jariskaci gaigivebulia maRal fenasTan, kavkasielebi 
ki- dabalTan... bela mamakacebis survilis obieqtia, romelsac rusi da 
kavkasieli (daRestani) mamakacebi zustad ise iyofen, rogorc miwas, dasa-
pyrob teritorias. ` (cofuraSvili, 2016a, 16-17)

dasavleli Teoretikosi suizan heivardi qalis sxeulis identifici-
rebas nacionalistur diskursebTan axdens. misi TqmiT, gaupatiurebuli 
qali dapyrobil samSoblos utoldeba, xolo Tavad gaupatiurebis aqti _ 
mtris SemoWras.

kadri kinofilmidan „bela“ (1927 w. reJisori: vladimer barski).  

© saqarTvelos erovnuli arqivi

`orientalisturi mzeris~ mkafio gamoxatulebaa amo bek-nazarovis 
filmi `naTela~, romelic istoriul warsuls acocxlebs da realur mo-
vlenebs exmianeba. avtori literaturuli teqstis ekranizaciaze uars 
ambobs, magram vizualuri TvalsazrisiT `naTela~ zustad ewereba `sax-
kinmrewvis~ istoriul-orientalisturi filmebis vizualur narativSi. 
filmSi rekonstruirebulia 1857 wlis samegrelos glexTa ajanyeba, mTa-
vari gmiri _ naTela, _ am amboxebis meTauris, utu miqavas daa. 

qalis obieqtivizacia filmSi kinoeniTa gadmocemuli: kamera msxvi-
li xediT gviCvenebs mTavar gmirs, avtori mudmivad fokusirebulia nato 
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vaCnaZis gmirze. albaT, yvelaze metad `orientalisturi mzera~ da mama-
kacis roli kameris ukan haramxanis scenebSi igrZnoba: qalebi tyvevdebi-
an mamakacebis xeliT _ `mamakacuri mzeris~ qveS, rac mkafiod ikiTxeba 
kairos epizodSic: `naTelasa da misi megobari gogonebis gverdi-gverd 
mixutebuli, erotizirebuli axlo xedebis Cvenebas sxvadasxva rakursiT, 
romelic zedmetadaa droSi gawelili da calsaxad mamakacis mzerisTvis 
siamovnebis funqcia aqvs (cofuraSvili, 2016a, 24). 

kadri kinofilmidan „naTela“ (1926 w.,reJisori: amo bek-nazarovi).  

© saqarTvelos erovnuli arqivi

mzeris, ufro konkretulad ki misi klasobrivi privilegiis gansazRv-
ra, 1920-iani wlebis sabWoTa kinos erT-erTi mniSvnelovani avtoris ivane 
perestianis filmSi `tariel mklavaZis mkvlelobis saqme~ (1925) araerTg-
varovani formiT reprezentirdeba. 

rogorc aRvniSne, qali personaJebis msxverplad warmoCena, dasja 
da sikvdili 1920-iani wlebis qarTul kinoSi siuJetiT ganpirobebul 
kanonzomierebad iqca. `tariel mklavaZis mkvlelobis saqme~ amis naTe-
li gamoxatulebaa. vladimer barskis (`bela~ 1927) da amo bek-nazarovis 
(`naTela~ 1926) namuSevrebisgan gansxvavebiT, perestianis filmSi qali, 
reJisoris `orientalisturi mzeris~ qveS naklebad eqceva, magram is 
klasobrivi Cagvris obieqtia! 
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`tariel mklavaZis mkvlelobis saqmeSi~ avtori me-19 saukunis sa-
qarTvelos istoriul sinamdviles acocxlebs (gadaRebulia egnate ni-
noSvilis `Cveni qveynis raindis~ (1893) mixedviT). mwyobri dramaturgiiT 
struqturirebuli uxmo filmi sasamarTlo procesiT iwyeba: glexis qa-
lis (nato vaCnaZe) gaupatiurebis da misi sikvdilis Semdeg, moZalade did-
gvarovan tariel mklavaZes gardacvlilis qmari, spiridon mciriSvili 
klavs. filmSi naTlad Cans, Tu rogor gansazRvravs klasi da socialuri 
statusi qalis uflebriv mdgomareobas, rac glexi da didgvarovani qali 
personaJebis dapirispirebis vizualuri ritorikiTaa gadmocemuli: ma-
Rali wris qalebi mamakacTan urTierTobisas aqtiuroben da iniciativi-
anebic arian, gansxvavebiT uuflebo, susti da Cagruli glexis qalebisg-
an. kameris miRma mamakaci reJisoria da Sesabamisad, `subieqturi kameris 
patriarqaluri principi~ perestianis filmSic mkacrad aris daculi. 
`saxkinmrewvis~ 1920-iani wlebis pirveli naxevris kinonarativSi dabali 
socialuri wridan gamosuli qali Seuracxyofili, pativayrili da `mo-
nadirebulia~ maRali socialuri fenis mamakacis mier. garda imisa, rom 
maRali socialuri wris qali calsaxad aqtiuria da mamakacTan pozici-
onirebs, perestianis filmSi is yvelaze mTavars, _ mzeras _ flobs (!) 
glexis qalisgan gansxvavebiT. 

kadri kinofilmidan „tariel mklavaZis mkvlelobis saqme“  

(1925 w., reJisori: ivane perestiani). © saqarTvelos erovnuli arqivi

mzeris sakiTxi pirvelad feministuri Teoriebisa da kinoxelovnebis 
konteqstSi lora malvim wamoWra, magram am kompleqsur da `rTul~ feno-
menze saubrisas, cxadia, fsiqoanalitikur diskurss gverds ver avuvliT. 
Tu froidis TeoriebSi apelireba fetiSizmze, vuaierizmsa da skopofi-
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liaze xdeba, Jak lakaniseul fsiqoanalitikur moZRvrebaSi mzera piro-
vnebis xilul obieqtad yofnis identificirebaa da gacnobiereba imisa, 
rom mas, _ individs, _ SeiZleba uyuron, rac mas avtonomiurobis gark-
veul xarisxze uars aTqmevinebs. 

frangi filosofosi miSel fuko, romelic `Zaladobis anatomias~ 
ikvlevda, mzeras Zalauflebis flobis diskursSi ganixilavs. is mzeras 
aRiqvams ara raimed, risi gamoyenebas SeiZleba, aramed urTierTobad, 
romelSic SeiZleba Sexvide. fukos Teoriis Tanaxmad, individi qmedebis 
traeqtorias da dramaturgias im rwmeniTa da motiviT cvlis, rom perma-
nentulad viRacis mzeris sagania (Foucault, 1977.) mzerisa da Zalauflebis 
maradiul saxe-xatad iqca jorj oruelis literaturuli romanis `1984~ 
personaJi `didi Zma~ _ totalitaruli vertikali, romelic TvalTva-
liT sakuTari Zalis gavlenas yvelasa da yvelaferze zrdis! (Big Brother is 
watching you!) 

feministur Teoriebsa da vizualur xelovnebaSi (kino) araerTgzis 
gadaazrebulia `mzera~ fsiqoanalitikur, semiotikur-struqturalis-
tur Tu socialur-politikur diskursSi. 1920-iani wlebis qarTuli 
sabWoTa kinos konteqstSi damkvidrebuli `orientalisturi mzeris~ ro-
gorc fenomenis identificirebisTvis upirobod mniSvnelovania amerike-
li mkvlevris i. ann kaplanis Teoria. 

misi TqmiT, mzera SeiZleba iyos ara mxolod mamakacuri, aramed impe-
rialisturi. postkoloniuri Teoriis mixedviT, imperialisturi mzeris 
obieqti eqceva mayureblis Rirebulebebisa da Sexedulebebis qveS, rom-
lebic mis infantilizacias da devalvacias axdenen. kolonialuri mze-
ra kolonizebul qveyanas `sxvis~ poziciaSi ayenebs, rac xels uwyobs misi, 
rogorc Zlieri dampyroblis imijis ganmtkicebas. kolonialuri mzera, 
iseve, rogorc mamakacuri mzera, xels uwyobs mayureblisa da mzeris sag-
nis, rogorc subieqtis da obieqtis urTierTobis warmoCenas _ Zalauf-
leba yvela SemTxvevaSi subieqtis xelSia-anu mis xelSi, visac SeuZlia rom 
uyuros. 

aRsaniSnavia, rom kaplani `gamoxedvasa~ da `mzeras~ Soris mkacr saz-
Rvrebs avlebs. misi TqmiT es ori radikalurad gansxvavebuli fenomenia. 
mzera aqtiuri procesia, mzeris matarebel subieqts obieqti TavisTavad 
ar ainteresebs, igi Tavisi emociebiTa da SfoTvebiTaa Sepyrobili, rac 
survilTanaa Serwymuli da aucileblad moicavs aqtiuri subieqtisa da 
pasiuri obieqtis maradiul diqotomias. `Sexedva~ (gamoxedva) amis sapiri-
spirod ormxrivi procesia, maSin roca mzera calmxrivi subieqturi xed-
vaa (Kaplan, 1997). 

ivane perestianis filmSi `suramis cixe~ (1922) sayvareli mamakacisg-
an mitovebuli vardua, wlebTan erTad manipulatori, daundobeli civ-
sisxliani da SurismaZiebeli qali xdeba. miuxedavad, imisa, rom siuJetur 

nino qavTaraZe



_ 141 _

doneze is bedisgan `daCagrulia~, `mzeras flobs~ da misi es mdgomareoba 
filmSi aqcentirebuli da utrirebulia. i.ann kaplanis Tanaxmad, femi-
nistur TeoriebSi mzeris floba qals arTmevs `feminurobas~. `suramis 
cixeSic~ asea: varduas agentoba ukidures da fatalur formebs iRebs. am-
gvari qmedebiT is scdeba 1920-iani wlebis qarTul kinoSi damkvidrebul 
tradiciul qalur narativs.

literaturuli pirvelwyaros (daniel WonqaZe) msgavsad, filmSi 
personaJTa mravalferovani palitra cocxldeba, vizualur sibrtyeze 
ki-Tbilissa da aRmosavleTs aerTianebs. 19 saukunis Wrel kolorits: va-
WarTa fena, aristokratia da Tavadaznauroba qmnis. maRal koSkebSi moRi-
mari, mamakacebTan moarSiye Cadriani qalebi aRmosavlur eposs mogago-
nebT. 

es `orientalisturi saxe-xatebi~ 1920-iani wlebis meore naxevridan 
TandaTan daviwyebas eZleva. amis yvelaze mkafio gamoxatuleba nikoloz 
Sengelaias kinodebiutia.

`giuli~ (1927) Sio aragvispirelis amave saxelwodebis moTxrobis mi-
xedviT Seiqmna. muslimi gogosa (giuli) da qristiani biWis (mitro) siyva-
ruli fatalurad sruldeba. mamis sikvdilis Semdeg giulis (nato vaCnaZe) 
xanSiSesul mdidar alize aTxoveben. giuli qmarTan cxovrebas ver egueba, 
misi Svilis qerbalais daxmarebiT mitro qals gaitacebs, ganrisxebuli 
qmari wyvils daedevneba da giulis moklavs. Sengelaias filmSi, qali cdi-
lobs mas gahyves colad vinc uyvars, misi survili xdeba dramaturgiu-
li RerZi da mis irgvliv igeba siuJeti. giulis pozicionireba sayvarel 
mamakacTan da misi agentoba mkafiod aris gamoxatuli, is sakuTari bed-
nierebisTvis ibrZvis da emociis, gulis, gonebis karnaxiT akeTebs kidec 
arCevans patriarqalur kulturaSi, iq sadac mis nacvlad mamakacebi iRe-
ben gadawyvetilebebs. axalgazrda qali bolomde ibrZvis, raTa sakuTari 
cxovreba Tavad gankargos.

avtoris `orientalisturi midgoma~ qali personaJis mimarT am film-
Si ar ikiTxeba. marTalia, siuJetis ganviTarebis mTavar arealad nikoloz 
Sengelaiac mTian saqarTvelos irCevs, magram giuli mkveTrad gansxvav-
deba 1920-iani wlebis pirvel naxevarSi Seqmnili qali personaJebisgan. 
reJisori, faqtobrivad am suraTiT asrulebs qarTul kinoSi orienta-
listur midgomas qali personaJis mimarT. kamera aRar axdens mis calsaxa 
obieqtivizacias. filmis dasawyisSi aqtiuri mzeris matarebeli mamakacia, 
filmis finalSi ki _ qali xdeba, magram miuxedavad amisa, mTavari gmiri 
`patriarqaluri kulturisgan~ mainc isjeba da mebrZoli giuli finalSi 
kvdeba. 
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kadri kinofilmidan „giuli“ (1927 w., reJisori: nikoloz Sengelaia).  

© saqarTvelos erovnuli arqivi

`axali qali~ 

sabWoTa ideologia `Zvelis~ da `axlis~ dapirispirebis diskursSi, sa-
dac `axali qali~ mamakacis msgavsad unda yofiliyo Zlieri, aqtiuri da 
komunisturi partiis bolSevikuri idealebis gamomxatveli, qalis eman-
sipacias vizualur xelovnebaSi socialur, politikur da anatomiur do-
neze axorcielebda.

propagandisa da cenzuris principebis mkacri dacviT `axali qali~ 
1920-iani wlebis meore naxevris kinonarativis mTavar saxe-xatad iqca da 
filmebSi qali personaJis reprezentaciis iqamde arsebuli forma da me-
Todebi Secvala.

`axali qali~ erTgvar ideas warmoadgenda, romelic muSur-glexuri 
klasidan gamosuli rigiTi qalisTvis ara mxolod qmediTi, aramed vizualu-
ri TviTidentificirebis obieqti unda gamxdariyo, misTvis unda miebaZa.

 1924 wels rusi eqimi nikolai korolevi qalis sxeulis sam tips aRwerda: 
pirveli revoluciamdeli `sayvarlis~ tipia, Txeli, susti aRnagobis qali, 
meore revoluciamdeli Caskvnili, uxeSi garegnobis glexis qali, axali sab-
WoTa qali _ anu mesame qalis tipi _ am oris fizikur sinTezi iyo (Grant, 2013).

`ratom maincdamainc qali?~ unda vivaraudoT, rom amis mizezi revo-
luciamdel sazogadoebaSi qalis Cagruli yofa iyo ara marto socialuri 
pirobebis, aramed damatebiT sqesis gamoc da es mSvenier masalas warmoad-
genda `Zvelisa~ da `axlis~ dapirispirebis, gansxvavebis TvalsaCino rep-
rezentirebisTvis~ (lekboraSvili, 2022, 154)
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1920-iani wlebis zogadi paTosi qalTa ganTavisuflebisa da emansi-
paciis sakiTxebSi radikalur formas iZens aleqsanda kolontais SemTx-
vevaSi. mis saxels winaaRmdegobebiT aRsavse cnebebi ukavSirdeba. revo-
luciis dasrulebisTanave aleqsandra kolontai, romelic warsulSi 
cnobili iyo rogorc menSevikebis partiis aqtivisti da socialisturi 
feminizmis warmomadgeneli, bolSevikebis rigebSi gadadis da socialuri 
uzrunvelyofis saxalxo komisariatis saTaveSi dgeba. 

is bolSevikuri partiis xelmZRvanelobaSi erTaderTi avtoritetu-
li qalia. cxadia, kolontai mxars uWerda partiis ZiriTad mimarTulebas: 
qalTa saSinao Sromisgan gaTavisuflebas maTi sazogadoebriv-politi-
kur cxovrebaSi CarTvis gziT, magram mamakaci bolSeviki liderebisag-
an gansxvavebiT, is miiCnevda, rom mxolod wera-kiTxvis SeswavliT ver 
gadawydeboda qalTa Cagruli mdgomareobis sakiTxi, aramed mxolod im 
SemTxvevaSi, Tu qalebi sxvagvarad daiwyebdnen fiqrs sakuTar Tavze, sa-
kuTar SesaZleblobebsa da pasuxismgeblobebze. `is ar moiazrebda qalebs 
rogorc obieqtebs, romlebze zemoqmedebiTac unda momxdariyo maTive 
ganviTareba da gaaqtiureba, aramed rogorc subieqtebs, romelTa gadawy-
vetilebebze da qmedebazec iyo damokidebuli kulturuli revoluciis 
bedi da sakuTari mdgomareoba sazogadoebaSi~ (sabedaSvili, 2006, 29)

kolontais teqstebi `seqsualuri Tavisuflebis sakiTxSi~ radi-
kalurad Tamamia. Teoriul naSromebSi seqsualuri moralis sakiTxebze 
saubrisas is Tvlida, rom seqsi arc codvaa da arc samarcxvino ram, ara-
med adamianuri urTierTobis umaRlesi forma. amasTan, igi seqsualuri 
eqsperimentebis momxrec iyo. pirveli sabWoTa diplomati qali Riad da 
mkafiod saubrobda axali cnobierebis Camoyalibebis aucileblobasa da 
revoluciamdeli qalis arqetipis srul gardaqmnaze. es axali cnobiereba 
da qalTa sakiTxebis reprezentacia bolSevikur diskursSi kinoSic unda 
asaxuliyo. swored am yovelives vizualuri gamoxatulebaa abraam romis 
filmi `meSCanskaias sami nomeri~ (1927) filmis protagonisti axalgazrda 
qalia, romlis survilisa da arCevanis mixedviT erT sacxovrebel siv-
rceSi mamakacebi sawolsa da divans Soris monacvleoben. 

kolontais moZRvrebebis erTgvari gamoZaxilia e.w. `Wiqa wylis~ Teoria, 
romelic qalis seqsualuri TavisuflebisTvis brZolis simbolod iqca. es 
Teoria uaryofda siyvaruls, ojaxs da Tvlida, rom seqsualuri moTxovnile-
bebis dakmayofileba ar saWiroebda `burJuaziul~ pirobiTobebs da misi mo-
poveba iseTive martivi formiT unda momxdariyo, rogorc Wiqa wylis daleva. 

1920-iani wlebis sabWoTa presa qalebs mouwodebda sazogadoebriv-po-
litikur, socialur sakiTxebSi aqtiuri CarTulobisken. leninis cnobi-
li fraza, rom `qveynis marTva yvela mzareul qals unda SeeZlos~ `axali 
qalis~ rogorc ideis yvelaze trivialuri da amavdroulad yvelaze mka-
fio gamoxatulebaa. 
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aleqsandra kolontai (1921) qalis emansipacias sekularizmis prin-
cipebs adarebda, misi TqmiT, samzareulos gamoyofa qorwinebidan dia-
di reforma iyo, aranakleb mniSvnelovani, vidre eklesiis gamoyofa sa-
xelmwifosgan. `ra Tqma unda, axlac arseboben qalebi,romlebic jiutad 
ebRauWebian warsuls; es `colebis~ Cveulebrivi tipia, romlebisTvisac 
mTeli cxovreba quris garSemoa koncentrirebuli. sakuTari qmrebis es 
kanonieri xarWebi (xSirad-pasuxismgebeli muSakebis colebi) axlac ki 
axerxeben, saxl-komunebSi Tavisi cxovreba sadilis qvabis msaxurebad aq-
cion... magram momavali maTi ar aris ( Колонтай 1991, 106-107).

judiT meini 1980 wels gamoqveynebul naSromSi _ `dialeqtikis zRva-
rze: qalebis sivrce sabWoTa kinos narativSi’’ (Mayne, 1980) aRniSnavs, rom, 
1920-iani wlebis sabWoTa epoqaSi revoluciis monoliTuri cnebebis paral-
elurad pirveladi da meorexarisxovani cnebebi Semodis, xSirad SexvdebiT 
aseT diferencirebas: ekonomika pirvelxarisxovani, xolo ojaxi _ meore, 
klasobrivi uTanasworoba _ pirveli, seqsualuri politika _ meore da a.S. 

1920-iani wlebis qarTul sabWoTa kinoSi kolontais Teoriuli mo-
ZRvrebebis anarekls arsad vxvdebiT, zogadad `axali qalis~ vizualuri 
reprezentaciac 1928 wlamde (mixeil Wiaurelis `saba~) ar gxvdeba, magram 
sruliad axali perspeqtiviT, novatoruli ideiTa da mxatvruli formiT 
warmogvidgens nikoloz Sengelaia mTavar gmir qals filmSi `eliso~. es 
ukanaskneli cxadia, ar aris bolSevikur dRis wesrigSi damkvidrebuli 
`axali qali~, is memarcxene-futuristuli perspeqtividan, poetur-mon-
taJur kinoeniT Seqmnili `axali qalia~ qarTuli kinosTvis. 

kadri kinofilmidan „eliso“ (1928 w., reJisori: nikoloz Sengelaia)
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scenaris avtori reJisorTan erTad sergei tretiakovia. filmi ale-
qsandre yazbegis amave saxelwodebis nawarmoebis mixedviTaa Seqmnili, 
magram Sengelaias `eliso~ yazbegis moTxrobis sworxazovan ekranizaci-
as ar warmoadgens. Tavad reJisori Tavis saukeTeso namuSevars `elisos~, 
qarTveli klasikosis ekranizaciad Tvlida. miuxedavad amisa, sityva ek-
ranizaciis klasikuri gagebiT, literaturuli pirvelwyaro inspiracia 
ufroa filmisTvis, vidre ekranizacia. 

prozauli da kinematografiuli `elisos~ Sedarebisas araerTi arse-
biTi gansxvaveba ikveTeba. yazbegis moTxrobaSi asaxuli konfliqti da 
siuJeturi sqema aseTia: ruseTis imperators CeCnebis osmaleTSi gada-
saxleba surs. gadasaxlebulTa Sorisaa anzor CerbiJi da misi Svili eli-
so. eTnikurad CeCen qals _ elisos qarTveli (moxeve ) vaJia uyvardeba. 
elisos mama maT siyvaruls ver dauSvebs, radgan, swored qarTvelebis 
daxmarebiT SeZlo ruseTis mefem Samilis damarcxeba. elisom icis mamis 
pozicia da pirobas aZlevs, rom vaJias colad ar gahyveba. 

moTxrobaSi naCvenebia qalis dilema mamisa da sayvarel kacs Soris. 
vaJia cdilobs elisos sofelSi datovebas. generalTan midis da sTxovs, 
rom eliso da mamamisi ar gadaasaxlon. uaris Semdeg, eliso, vaJia da Cer-
biJi banakidan garbian, magram maT jariskacebi ewevian da samives klaven. 

Sengelaias filmSi ki konfliqti ase iwyeba: aul verdis uxucesTa sabWo 
msjelobs, xevsurebs gadascen Tu ara saZovrebi. xevsuri vaJia (romelic li-
teraturul pirvelwyaroSi moxevea) uars iRebs: CeCnebs ar SeuZliaT xevsu-
rebs miscen saZovrebi, radgan isini mefis mTavrobis moxeleebs sxvebisT-
vis aqvT gadacemuli. vaJias CeCeni eliso uyvars, is qals saZovrebis saqmis 
mogvarebas hpirdeba da cxadia, ruseTis xelisuflebis gadawyvetilebas _ 
CeCeni xalxi mSobliuri miwidan osmaleTSi gadaasaxlos da maT nacvlad ka-
zakebi Caasaxlos -ewinaaRmdegeba. axalgazrda kacs surs generals aulis 
gadasaxleba gadaafiqrebinos, magram uSedegod. auls mainc gadaasaxleben. 
vaJia gadasaxlebul, gzad mimaval `CeCenTa qaravans~ daeweva da sayvarel 
qals TavisTan darCenas sTxovs. elisosagan uars iRebs: qals surs Tavisi 
xalxis bedi bolomde gaiziaros! maSin vaJia maTTan wasvlas gadawyvets, 
magram CeCnebi nebas ar rTaven, radgan qristianis muslimTa Soris yofna 
dauSvebelia. eliso aulTan erTad midis, vaJia ki- mTaSi rCeba. 

`moTxrobaSi ZiriTadi siuJeturi xazi vaJias da elisos siyvarulia, 
xalxis gadasaxleba ki tragikuli fonia qal-vaJis ganwiruli siyvaruli-
sa da, amave dros, mizezi maTi daRupvisa. filmSi ZiriTadi ambavi xalxTa 
gadasaxlebaa, xolo elisosa da vaJias siyvaruli am araadamianuri trage-
diis fragmentia. moTxrobaSi xalxis gadasaxleba momxdar faqtadaa aRwe-
rili. filmSi ki gadasaxlebis istoriaa naambobi. igi gamoyenebulia mefis 
mTavrobis antierovnuli politikis sulis gamosamJRavneblad~ (baqraZe, 
1989, 145). 
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filmSi dramaturgiuli kolizia gadasaxlebis istoriis rekonstui-
rebiTaa miRweuli. istoriis amgvari `moyola~ filmSi, erTgvari mxileba 
iyo caristuli imperiis `mankieri praqtikisa~. niSandoblivia, rom 1920-
iani wlebis meore naxevridan mefis ruseTis `antixati~ qarTul kinoSi 
ukve warmatebiT iyo damkvidrebuli. 

Sengelaias filmSi sakiTxis, geografiuli lokaciis-istoriuli kav-
kasiis orientalizacia da egzotizacia srulad uaryofilia. filmis 
dramaturgiaSi qalis agentoba xdeba wamyvani xazi. eliso emansipirebuli 
qalia, romelic revoluciur ideebs ganasaxierebs: piradis daTrgunvis 
xarjze sazogado sikeTisTvis brZolas. kerZos da sajaros, individisa da 
masis maradiuli diqotomiebis vizualuri ritorika filmSi TviTmyofad 
mxatvrul saxes iZens: adamianTa glova-cekvaSi gadadis, individis piradi 
tragedia masis pirad tragediad iqceva. avangarduli jgufidan (H2SO4) 
kinoSi mosuli nikoloz Sengelaias formalisturi Ziebebi da ritmuli 
montaJi filmis xmovan-xedviT plasts sxva masStabs sZens. 

Tavad reJisori ki ase afasebda films: `Cvens mizans ar warmoadgenda 
al. yazbegis `elisos~ ilustracia mogvewyo kinoSi. dagvainteresa ideam, 
romelic mocemulia `elisoSi~. es aris Zveli reJimis dapyrobiTi poli-
tikis gamoaSkaraveba da misi Sedegebis saxeoba... yazbegs beletristikis 
xaTriT daumaxinjebia istoriuli simarTle koloniuri politikis da 
ukeT ver gaunaTebia saWiroebisdagvarad. maSin Cven daviwyeT TviT isto-
riuli dokumentebis Seswavla, gavecaniT tergis olqis ufrosis saidum-
lo arqivs (romelic mxolod revoluciis Semdeg iqna gamoaSkaravebuli 
da xelmisawvdomi) da sxva mraval masalebs. am masalebis Semdeg Cven 
`elisos~ dramaturgiuli kolizia sruliad SevcvaleT. scenarSi Seviyva-
neT ufro masebis moqmedeba da misi mdgomareobis gadmocema~ (kereseliZe, 
2014, gv.128 ) 

mniSvnelovania, rom filmSi dramaturgiulad sakvanZo momentebs, 
elisosTan erTad sxva qalebic qmnian. CeCenTa aulis mamasaxlis asTa-
muris mowinaaRmdege saidulas coli (aseTi personaJi literaturul 
pirvelwyaroSi saerTod ar gvxvdeba) xalxs mamasaxlisis winaaRmdeg amxe-
drebs. `Cemi qmari rom yofiliyo mamasaxlisi, auli upatronod ar darCe-
boda da sofels Tofebi eqneboda~ _ es fraza dramaturgiul intrigas 
badebs, magram misi ganviTareba ar xdeba. 

rogorc aRvniSne, 1920-iani wlebis sabWoTa qarTul kinoSi `axali 
qali~, mxolod mixeil Wiaurelis namuSevarSi gxvdeba. `saba~ (1929) anti-
alkoholuri propagandistuli filmia, sadac mTavari gzavnili swored 
alkoholis damRupvel SedegebSia. veriko anjafariZis meuRle (aleqsand-
re jaliaSvili) tramvais mZRolia, romelic arafxizel mdgomareobaSi 
sakuTar Svils daejaxeba. sabWoTa moqalaqeebi mis ojaxs mTeli filmis 
msvlelobis manZilze TanaugrZnoben da gulSematkivroben, am incidentis 
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Semdeg sabas sajaro sasamarTlos uwyoben, sadac `sabWoTa ideologiis 
generalur xazs~ acdenili gmiri pirobas debs, rom alkohols samudamod 
gandevnis cxovrebidan.

kadri kinofilmidan „saba“ (1929 w., reJisori: mixeil Wiaureli).  

© saqarTvelos erovnuli arqivi

Wiaurelis filmSi ori tipis qalia: veriko anjafariZis gmiri- maro 
`Zveli~ cxovrebis vizualuri metaforaa, saSinao SromaSi Cabmuli, susti 
da uuflebo qali. mas reJisori upirispirebs `axal qals~- pionerxelm-
ZRvanel olRas (eka WavWavaZe) romelic sazogadoebriv cxovrebaSi aqti-
uradaa CarTuli da sxva qalebis emansipaciazec zrunavs! orive qali erT 
socialur klass (muSaTa) warmoadgens. avtori am yoveliveze saerTo Tmis 
varcxnilobiT migvaniSnebs, magram arsobrivad isini erTmaneTisgan radi-
kalurad gansxvavebuli qalebi arian.

mixeil Wiaureli kinoenis saSualebiT or sruliad gansxvavebul 
qals, erTmaneTs upirispirebs: xSirad `axali qals~ kamera qveda rakur-
siT gviCvenebs, riTac mis sidiadesa, imperatiulobas usvams xazs... veriko 
anjafariZis gmirs ki _ zeda rakursiT, rac mis dakninebuli uflebrivi 
mdgomareobis pirdapiri gamoxatulebaa. 
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veriko revoluciamdeli qalis saxes mogagonebT, maSin roca olRa-vi-
zualurad mkafiod reprezentirebuli tipuri, sabWoTa ̀ axali qalia~, mas 
gaaCnia agentoba da sakuTari roli partiul aqtivobebSi. niSandoblivia, 
rom am `axal qalSi~ feminurze metad, maskulinuri Strixebi Warbobs. e.i. 
Tu qali emansipirebulia da realizebuli, TiTqos is qalurobas kargavs.

1920-iani wlebis sabWoTa kinoSi damkvidrebuli `axali qali~ drois 
sul mcire intervalSi icvleba, 1932 wlidan sayovelTaod miRebuli so-
crealizmis doqtrina mkvidrdeba, partiuli ideologiis axali forma da 
meTodi, romelmac qalis monumenturi ikonografia upirobo alternati-
vad aqcia. 

daskvna 

1920-iani wlebidan 1930 wlamde qalis saxis reprezentacia da misi mo-
difikaciebi araerTgvarovani da kompleqsuri iyo. ruseTidan Camosuli 
`saxkinmrewvis~ bazaze momuSave araqarTveli reJisorebi (perestiani, 
barski, bek-nazarovi) adgilobriv yofas, istoriul warsuls da sinamd-
viles saTanadod ar icnobdnen. maTi filmebi ZiriTadad me-19 saukunis 
meore naxevris literaturis mixedviT iqmneboda, sadac revoluciamdel 
sazogadoebaSi mcxovrebi `Cagruli qali~ caristul ideologias gamoxa-
tavda da `Zvelisa~ da `axlis~ dapirispirebis vizualuri metafora iyo. 

amas garda, centridan (ruseTi) periferiaSi (saqarTvelo) Camosul 
reJisorebs saqarTvelos mimarT orientalisturi damokidebuleba hqon-
daT. filmebSi damkvidrda kavkasiis eTnografiisa da tradiciebis egzo-
tizaciis mZlavri tendencia. orientalisturi midgoma vrceldeboda 
qal personaJebzec. saqarTvelos istoriuli warsulis damaxinjebuli 
reprezentirebisas qali gmirebi (`tariel mklavaZis mkvlelobis saqme~ 
1925/ `naTela~ 1926/ `bela~ 1927 ) mamakaci reJisorebis `orientalisturi 
mzeris~ qveS eqceodnen.

personaJi qalebis reprezentacia kardinalurad icvleba 1920-iani 
wlebis meore naxevridan. nikoloz Sengelaias filmi `giuli~ (1927) xdeba 
pirveli nimuSi, sadac qalis obieqtivizacia da istoriuli kavkasiis ori-
entalizacia srulad uaryofilia. ufro metic, aq qalis agentoba, misi 
neba da survili dramaturgiis wamyvani xazi xdeba.

naSromis meore nawilSi kvlevis Sedegad gamoikveTa, rom nikoloz 
Sengelaias Semdgom filmSi `eliso~ (1928) qarTul kinoSi, qalis sruli-
ad axali saxe-xati iqmneba. mTavari gmiri axalgazrda, eTnikurad CeCeni 
qali- eliso revoluciur-memarcxene ideebis gamoxatulebad gvevlineba. 

mixeil Wiaurelis antialkoholur-propagandistuli filmi `saba~ 
erTaderTia `saxkinmrewvis~ 1920-iani wlebis kinonaratSi, romelSic sab-
WoTa `axal qals~ vxvdebiT. bolSevikuri ideologiis simbolo `axali 
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qali~ olRa (eka WavWavaZe) sazogadoebriv-politikur asparezze aqtiu-
ria da sxva `Cagruli qalebis~ emansipaciazec zrunavs. Tumca, Wiaurelis 
filmis gmiri, 1920-iani wlebis rusul sabWoTa kinoSi damkvidrebuli 
`axali qalisgan~ gansxvavebiT, ar warmoadgens aleqsandra kolontais Te-
oriuli moZRvrebebis gamoxatulebas. 

daskvnis saxiT unda iTqvas, rom 1920-iani wlebis qarTul sabWoTa ki-
noSi qali personaJebi `orientalisturi mzeridan~ `axal qalamde~ trae-
qtoriaze moZraobisas Zireulad icvlian formas da Sinaarss. ideolo-
giis, propagandisa da cenzuris gavlenis Tanadroulad maTi ekranuli 
saxeebic icvleboda. 1930-iani wlebidan, socrealizmis damkvidrebasTan 
erTad, sabWoTa kinoSi qalis monumenturi ikonografia upirobo alter-
nativa xdeba. 
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THE EVOLUTION OF LGBTQ+ CHARACTERS IN DISNEY  
CARTOONS 1950-2020: A LITERATURE REVIEW

INTRODUCTION

Representing diverse characters in media, particularly in animated cartoons, plays 
a significant role in shaping societal perceptions and attitudes (Hall & Open University, 
1997). This article explores the evolution of LGBTQ+ characters in Disney cartoons from 
the 1950s onwards, focusing on their representation, storylines, and the audience’s 
reactions to them. 

As a leading animated content producer, Disney has been instrumental in shaping 
the cultural landscape and influencing societal norms (Wasko, 2001). Since the 1950s, 
Disney cartoons have been a staple of children’s entertainment, with their narratives 
and characters often serving as a reflection of societal values and norms at the time 
(Giroux & Pollock, 2018). The power of Disney’s storytelling lies in its global reach and 
ability to shape the imaginations of millions of children and adults alike (Zipes, 2011). 
As such, the portrayal of characters and their narratives can have profound implications 
for how audiences understand and engage with various social issues, including those 
related to gender and sexuality (Butler, 2006).

However, the representation of LGBTQ+ characters in these cartoons has been a 
topic of ongoing debate and scrutiny (Benshoff & Griffin, 2006). In the early years, Dis-
ney’s portrayal of LGBTQ+ characters was often subtle and coded, reflecting the soci-
etal attitudes and legal restrictions of the time (Doty, 1993). Characters that exhibited 
non-heteronormative behaviors or characteristics were often relegated to the sidelines 
or used for comedic effect (Russo, 1987). This lack of overt representation has been 
criticized for reinforcing harmful stereotypes and contributing to the marginalization of 
the LGBTQ+ community (Meyer, 2010).

This coded representation was not unique to Disney but was a common practice in 
Hollywood and other forms of media during this period (Dyer, 2002). However, given 
Disney’s influence and reach, these portrayals significantly shaped societal perceptions 
of the LGBTQ+ community (Gross, 2001).

In recent decades, there has been a noticeable shift in Disney’s approach to 
LGBTQ+ representation. Characters such as Sheriff Blubs and Deputy Durland from 
“Gravity Falls” or LeFou in the live-action adaptation of “Beauty and the Beast’’ have 
been openly identified as LGBTQ+, marking a significant departure from the coded rep-
resentations of the past (Walters, 2001). This shift reflects broader societal changes, 
with increasing acceptance and visibility of the LGBTQ+ community (Dhaenens, 2012).
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Yet, the reception of these characters and storylines has been mixed. While some 
audiences have praised Disney for its increased representation, others have criticized 
the company for not going far enough or for tokenizing LGBTQ+ characters (Sender, 
2005). These reactions highlight the complexities and challenges of representing di-
verse identities in media, particularly in content aimed at children (Bond, 2015).

Moreover, the impact of these representations extends beyond the screen. How 
LGBTQ+ characters are portrayed in Disney cartoons can influence how children and 
adults perceive and understand the LGBTQ+ community (Martin & Kazyak, 2009). This 
underscores the importance of nuanced and respectful representation, as it can foster 
understanding and acceptance (Worthen, 2013).

This article will examine the evolution of LGBTQ+ characters in Disney cartoons, 
drawing on academic literature and audience responses to analyze the impact and im-
plications of these representations. By doing so, it aims to contribute to the ongoing 
discourse on diversity and representation in media, providing a nuanced understanding 
of how these portrayals have evolved and their role in shaping societal attitudes to-
wards the LGBTQ+ community.

BACKGROUND

The representation of gender in Disney’s animated characters is a critical aspect 
of their communication with contemporary audiences. For instance, the commercial 
success of Disney’s feature-length animation Frozen is attributed not only to Disney’s 
aesthetic principles and global marketing capabilities but also to the independent and 
active gender representation of Elsa and Anna (Oh & Choi, 2014). These characters 
reflect the myth of women living in modern society, and their linguistic meaning can 
appear affluently, signifying effective communication with contemporary audiences.

Disney’s treatment and representation of gender and queer identity in its films 
have been subject to criticism. Jacques (2021) argues that Disney’s seemingly progres-
sive representation of gender and queer identity serves as a form of baiting to modern 
audiences. They suggest that Disney appears to embrace progressive feminism and ho-
mosexually-inclusive ideologies, only to undermine and disavow them with narrative 
maneuvering that undercuts the film’s ostensible message. This lack of proper repre-
sentation of LGBTQ+ characters and the negative subsequent treatment of those seen 
in its films complicates the evolutionary progress that Disney claims it has achieved.

The representation of characters in Disney films is a medium of communication that 
delivers the story to the audience. Over time, character development has evolved within 
different beliefs, lifestyles, cultures, and socio-economic contexts. The representation of 
female androgyny characters, widely illustrated in many Disney animations, shows the 
real-life revival of females worldwide. However, the character of female androgyny is 
not widely introduced in some cultures due to the belief that certain genders should only 
portray certain roles and norms, leading to negative mindsets (Zulkifli & Haris, 2021).
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Disney’s animated films also use visual creativity to meet the educational needs 
of the creative economy community. For instance, the Disney animated film Zooto-
pia uses specific visual representations to represent the idea of utopia metaphorically 
(Isfiaty, 2023). The originality of the imagery engages the audience’s imagination and 
fosters a sense of personal connection with the entire work.

In addition to the representation of gender and queer identities, Disney’s animated 
films also explore ethnolinguistic Otherness, giving voice to multilingual discourse prac-
tices where code-switching stands out as a key conversational strategy in expressing lin-
guacultural diverse identities. This is particularly evident in such animation production 
companies as Walt Disney, Pixar, and Dreamworks, which began to produce ethnical-
ly diverse films offering deep sociolinguistic insights into non-dominant countries and 
populations whose richness is conveyed on the screen by dialogues interspersed with 
their native languages, acting as vital symbols of their ethnocultural identity (Monti, 
2023).

Furthermore, the production of molecular animations plays an increasing role in 
scientific visualization and science communication. These animations engage viewers 
through non-fictional, documentary-type storytelling and aim at advancing the audi-
ence. Every scene of a molecular animation is designed to secure clarity, draw atten-
tion, guide the eye, establish relationships, convey dynamics, and trigger a reaction 
(Werner, 2022).

The concept of gender fluidity, which has gained prominence in recent years, is 
also reflected in Disney’s animated films. This concept, which refers to the ability of 
individuals to change their gender identity or expression throughout their lives, has 
been represented in fairy tales and children’s literature over time, from the early-mod-
ern to the post-modern periods. This representation of gender-bending phenomena 
in Disney’s animated films provides new understandings of sexuality and challenges 
traditional gender norms (Raynard-Leroy & Trinquet Du Lys, 2021).

METHODOLOGY

The methodology is designed to provide a comprehensive understanding of the 
representation and its societal impact.

LITERATURE REVIEW PROCESS

The study commenced with an extensive literature review, sourcing materials from 
academic databases like JSTOR and Google Scholar using keywords such as “LGBTQ rep-
resentation,” “Disney cartoons,” and “animation diversity.” Inclusion criteria were set 
to select studies published between 1950 and 2020, focusing on animation, LGBTQ+ 
themes, and cultural impact analyses.
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_ 154 _

CONTENT ANALYSIS

A qualitative content analysis was performed on a selection of Disney cartoons. 
The selection criteria included cartoons’ popularity, critical acclaim, and availability. 
Each cartoon was scrutinized for explicit and implicit LGBTQ+ representations, noting 
their evolution over the study period.

AUDIENCE AND CRITICAL RECEPTION ANALYSIS

Audience reactions were gathered from various platforms, including social media, 
viewer ratings, and reviews. This analysis provided insights into public perception and 
societal impact. Similarly, critiques from LGBTQ+ advocacy groups and media outlets 
were evaluated to understand critical reception.

COMPARATIVE ANALYSIS

The portrayal of LGBTQ+ characters in Disney cartoons was compared with repre-
sentations in other major animation studios. This comparison aimed to contextualize 
Disney’s approach within the broader animation industry and societal attitudes towards 
LGBTQ+ issues.

ETHICAL CONSIDERATIONS

Given the sensitivity of LGBTQ+ topics, especially in media consumed by children, 
ethical considerations were central to this research. The study-maintained objectivity 
and a respectful approach throughout the analysis process.

REPRESENTATION OF LGBTQ+ CHARACTERS IN DISNEY CARTOONS

The representation of LGBTQ+ characters in Disney cartoons has gradually evolved, 
moving from subtle, often ambiguous depictions to more explicit and diverse portray-
als. 

In the early years, from the 1950s to the 1980s, LGBTQ+ characters in Disney car-
toons were largely invisible or, at best, subtly suggested. This subtlety often manifested 
in coded characters, a common practice in Hollywood during the era of the Hays Code 
and continued censorship (Benshoff, 1997). Characters such as the flamboyant flower 
in “Alice in Wonderland” (1951) or the effeminate King Hubert in “Sleeping Beauty” 
(1959) can be seen as examples of this coding (Doty, 1993). Even the character of Baloo 
in “The Jungle Book” (1967), with his carefree, non-traditional masculine demeanor, 
has been interpreted by some as a coded gay character (Griffin, 2000).

The 1990s and early 2000s saw a slight shift, with Disney introducing characters 
that could be interpreted as LGBTQ+ due to their non-conforming gender behaviors 
or their close relationships with characters of the same sex. For instance, Ursula, the 
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villain in “The Little Mermaid” (1989), was reportedly inspired by the drag queen Di-
vine (Schroeder, 2018). Similarly, Timon and Pumbaa from “The Lion King” (1994) have 
been read as a same-sex couple by some viewers (Bell, 2006). The character of Hades 
in “Hercules” (1997), with his flamboyant mannerisms and sarcastic wit, has also been 
interpreted as a coded gay character (Hanson, 2003).

In the Pixar universe, a subsidiary of Disney, there were also subtle hints of LGBTQ+ 
characters. In “Finding Nemo” (2003), the character of Jacques, the French-accented 
shrimp, has been interpreted by some as a coded gay character due to his effeminate 
mannerisms (Miller, 2005). In “Ratatouille” (2007), the character of Anton Ego, with 
his refined tastes and solitary lifestyle, has also been read as a coded gay character 
(Johnson, 2009).

However, it wasn’t until the 2010s that Disney began to include more explicit 
LGBTQ+ representation in their cartoons. This was seen in shows like “Gravity Falls” 
(2012-2016), where Sheriff Blubs and Deputy Durland were confirmed to be a couple in 
the series finale. Similarly, “Star vs. the Forces of Evil” (2015-2019) featured a same-sex 
kiss in one of its episodes, marking a significant milestone in Disney’s representation of 
LGBTQ+ characters (Johnson, 2017).

In the 2020s, Disney has continued to push the envelope, with shows like “The Owl 
House” (2020-present) featuring a bisexual lead character, Luz, and a lesbian couple, 
Amity and Willow. This explicit representation has been met with praise for increased 
visibility and criticism for the continued marginalization of these characters (Smith, 
2022). In “Out” (2020), a Pixar short film, the main character, Greg, is depicted as a gay 
man preparing to come out to his parents, marking a significant step in LGBTQ+ repre-
sentation in Disney’s short films (Robinson, 2021).

While the representation of LGBTQ+ characters in Disney cartoons has certainly 
evolved over the decades, it is important to note that this progression has been slow 
and often fraught with controversy. The journey from subtle, coded characters to more 
explicit representation reflects changes within Disney as a corporation and broader so-
cietal shifts in attitudes towards the LGBTQ+ community.

AUDIENCE REACTIONS TO LGBTQ+ CHARACTERS

Audience reactions to LGBTQ+ characters in Disney cartoons have varied widely, 
reflecting societal attitudes toward the LGBTQ+ community. Viewer ratings and social 
media reactions provide valuable insights into these attitudes.

EARLY REACTIONS AND CODED CHARACTERS

In the early years of Disney animation, LGBTQ+ characters were often coded, their 
identities subtly hinted at but never explicitly acknowledged. This was largely due to 
societal norms and censorship laws of the time. However, even these coded characters 
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elicited reactions from audiences. Some viewers recognized and appreciated the subtle 
representation, while others remained oblivious.

The character of Ursula in “The Little Mermaid” (1989) is a notable example of a 
coded queer character. Her design and mannerisms were inspired by the drag queen 
Divine, and some viewers and scholars have interpreted her as a queer character (Bell 
et al., 1995). However, Disney has never officially confirmed this interpretation.

SHIFT IN ATTITUDES AND INCREASED VISIBILITY

As societal attitudes towards the LGBTQ+ community began to shift, so did the 
representation of LGBTQ+ characters in Disney cartoons. The 1990s and 2000s saw a 
gradual increase in the visibility of these characters. Audience reactions to this change 
were mixed. Some viewers applauded the increased representation, while others ex-
pressed discomfort or disapproval.

Disney’s “Mulan” (1998) offers an interesting case study. The titular character, Mu-
lan, disguises herself as a man to take her father’s place in the Chinese army. This nar-
rative of gender performance and transformation has led some viewers and scholars to 
interpret Mulan as a queer character (Jacques & Macie, 2021). However, others have 
criticized the film for only allowing Mulan to achieve hero status through her perfor-
mance as a male, rather than as a female (Jacques & Macie, 2021).

RECENT DEVELOPMENTS AND OVERT REPRESENTATION

In recent years, Disney has made strides in including more overtly LGBTQ+ charac-
ters in their cartoons. This has been met with both praise and criticism. Supporters laud 
Disney for promoting diversity and inclusivity, while critics argue that such representa-
tion is either tokenistic or inappropriate for children’s content.

The character of Elsa from “Frozen” has been the subject of much debate, with some 
viewers interpreting her as a queer character due to her narrative of self-acceptance and 
the lyrics of her song “Let It Go” (Pullen, 2012). However, Disney has not officially con-
firmed this interpretation, leading to accusations of “queerbaiting” or hinting at a char-
acter’s queerness without explicit confirmation (Jacques & Macie, 2021; Pullen, 2012).

Disney’s representation of LGBTQ+ characters and themes is not limited to its fea-
ture films. The company has also included LGBTQ+ characters in its television shows, 
such as the character of Cyrus Goodman in the Disney Channel show “Andi Mack” who 
comes out as gay in the show’s second season (Bond, 2015). This representation was 
generally well-received, with viewers praising the show’s positive and realistic portrayal 
of a young gay character (ibid).

However, Disney’s representation of LGBTQ+ characters has also faced backlash. 
For instance, the inclusion of a same-sex couple in the background of a scene in “Toy 
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Story 4” (2019) led to calls for boycotts in some countries (ibid). Similarly, the brief 
appearance of a lesbian couple in “Finding Dory” (2016) was criticized by conservative 
groups (ibid).

SOCIAL MEDIA IMPACT

The advent of social media has significantly influenced audience reactions. Plat-
forms like Twitter and Facebook allow viewers to voice their opinions and engage in 
discussions about LGBTQ+ representation in Disney cartoons. These platforms also pro-
vide a space for LGBTQ+ viewers to express their feelings of validation or critique the 
representation they see.

A study by Zhang et al., (2018) introduces a framework to characterize public 
discussions on Facebook, which can be applied to understand audience reactions to 
LGBTQ+ characters in Disney cartoons. Furthermore, Duguay (2019) examines the mi-
crocelebrity labor of everyday queer women on Instagram and Vine, which can provide 
insights into how LGBTQ+ characters and their representation are perceived and dis-
cussed on these platforms.

THE IMPACT OF LGBTQ+ CHARACTERS ON DISNEY CARTOONS

The inclusion of LGBTQ+ characters in Disney cartoons has been a transformative 
force, reshaping narratives, influencing audience perception, and redefining Disney’s 
brand image.

CHANGING NARRATIVES

The introduction of LGBTQ+ characters has undeniably altered the narrative land-
scape of Disney cartoons. Traditionally, Disney stories revolved around heterosexual 
love interests, with princesses waiting for their prince charming and heroes seeking 
their fair maidens (Gross, 2001). However, the inclusion of LGBTQ+ characters has dis-
rupted this narrative, introducing new storylines that reflect the diversity of human 
experiences and relationships (Gandy et al., 1993).

For instance, the character of Sheriff Blubs in “Gravity Falls” is openly gay and his 
relationship with Deputy Durland adds a new layer to the narrative, one that deviates 
from the traditional love stories Disney is known for. Similarly, the character of Cyrus 
Goodman in “Andi Mack” is a young boy who comes out as gay, a storyline that had 
never been explored in Disney’s children’s programming before. These narratives not 
only provide representation for the LGBTQ+ community but also introduce audiences 
to different perspectives, fostering empathy and understanding (Bond, 2015).
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AUDIENCE PERCEPTION

The impact of LGBTQ+ characters extends beyond the screen, influencing audience 
perception and sparking important conversations (Calzo & Ward, 2009). Disney car-
toons are a staple of childhood, and the stories they tell shape the worldviews of their 
young viewers. By including LGBTQ+ characters, Disney is normalizing these identities 
and relationships, teaching children that they are just as natural and valid as heterosex-
ual ones.

Audience reactions to these characters have been largely positive, with many 
praising Disney for its inclusivity. Parents have expressed appreciation for the repre-
sentation, noting that it helps them discuss topics of sexuality and identity with their 
children. However, there has also been backlash from conservative groups who believe 
such themes are inappropriate for children’s programming. Despite this, Disney has 
stood by its decision to include LGBTQ+ characters, demonstrating a commitment to 
representation and diversity (Walters, 2001).

DISNEY’S BRAND IMAGE

The inclusion of LGBTQ+ characters has also had a significant impact on Disney’s 
brand image. Once known for its traditional, often conservative narratives, Disney is 
now seen as a progressive company that values diversity and representation. This shift 
has not only broadened Disney’s audience but also increased its cultural relevance.

Disney’s decision to include LGBTQ+ characters in its cartoons is a reflection of so-
cietal changes. As society becomes more accepting of different sexual orientations and 
gender identities, it is only natural for media to reflect this diversity. By doing so, Disney 
is staying relevant and continuing to appeal to a modern audience.

However, it’s important to note that Disney’s representation of LGBTQ+ characters 
is not without criticism. Some argue that the representation is too subtle or that Disney 
is not doing enough to promote diversity. For instance, the “exclusively gay moment” 
in the live-action version of “Beauty and the Beast” was criticized for being too brief 
and not explicit enough. Despite these criticisms, the inclusion of LGBTQ+ characters is 
a step in the right direction and shows Disney’s willingness to evolve and adapt (Bond, 
2015).

The impact of LGBTQ+ characters on Disney cartoons is profound, influencing nar-
ratives, audience perception, and Disney’s brand image. While there is still room for 
improvement, the inclusion of these characters is a significant stride towards greater 
representation and diversity in media. As Disney continues to include more LGBTQ+ 
characters in its cartoons, it will be interesting to see how this shapes the future of 
Disney narratives and the impact it has on future generations of viewers (Calzo & Ward, 
2009).
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CONCLUSION

The evolution of LGBTQ+ characters in Disney cartoons from the 1950s onwards, as 
examined in this study, provides a mirror to the societal changes and attitudes towards 
the LGBTQ+ community. 

In the early years, Disney’s portrayal of LGBTQ+ characters was largely indirect 
and often coded, reflecting the societal norms and restrictions of the time (Gandy et 
al., 1993). Characters like Ursula in “The Little Mermaid” (1989) were inspired by drag 
queens, but their identities were not explicitly acknowledged (Bell et al., 1995). This 
subtle representation, while a step forward, was not without its critics who argued that 
it perpetuated harmful stereotypes (Benshoff, 1997).

The turn of the century saw a gradual shift in Disney’s approach to LGBTQ+ rep-
resentation. Characters like Oaken in “Frozen” (2013) and Sheriff Blubs and Deputy 
Durland in “Gravity Falls” (2012-2016) were more openly queer, reflecting a growing 
acceptance of the LGBTQ+ community (Pullen, 2012). However, these characters were 
often secondary or minor, leading to criticisms of tokenism (Meyer, 2010).

In recent years, Disney has made strides toward more inclusive representation. 
Introducing explicitly LGBTQ+ main characters, such as Luz Noceda in “The Owl House” 
(2020-present), marks a significant milestone in Disney’s evolution. This progress, 
while commendable, is not without its challenges. The reception of these characters 
has been mixed, with some audiences embracing the change, while others resist it.

The impact of these characters on audience perceptions and attitudes is complex 
and multifaceted. Research suggests that representation can influence societal atti-
tudes , but the specific impact of Disney’s LGBTQ+ characters requires further study. 
It is crucial to consider factors such as the audience’s age, cultural context, and the 
characters’ portrayal.

In conclusion, the evolution of LGBTQ+ characters in Disney cartoons reflects so-
cietal changes and attitudes towards the LGBTQ+ community. While there has been 
significant progress, much work remains to be done. As society continues to evolve, so 
too must our media representations, ensuring that they are inclusive, respectful, and 
reflective of our diverse world.
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baia sixaruliZe

`axali msoflmxedvelobebis~ naRmebi  
qarTul kulturaSi2

sakvlevi Tema/Temis aqtualuroba

XX saukunis dasawyisSi saqarTvelos TiTqmis samwliani Tavisufleba 
romelic bolSevizmma STanTqa, ar aRmoCnda TviTgamorkvevisTvis sakma-
risi. meoce saukunis 90-ian wlebSi saqarTvelos meored gauCnda Sansi, rom 
kolonializmis marwuxebisagan Tavi daeRwia. es urTulesi procesi uzar-
mazari kataklizmebiT mimdinareobda. qveyana ar iyo mzad, rom Tvali gaes-
worebina mimdinare socio-kulturuli da ekonomikuri procesebisaTvis, 
romelic msoflioSi viTardeboda. amitom, arsebul problemebTan gamkla-
veba sakmaod mZafrad, xSirad dramatulad, tragikuladac ki warimarTa. 

qveynis postkolonialuri viTareba iTxovda Zveli bolSevikuri 
ideologiisgan ganTavisuflebas. magram rogorc Cans, bolSevikuri ideo-
logia imdenad fesvgamdgari iyo qarTul cnobierebaSi, rom mis gadasafa-
seblad bevri ram gaxda saWiro. is, rom dRes, damoukideblobis mopovebi-
dan sami aTeuli wlis gasvlis Semdeg, jer kidev ar gvaqvs demokratiul 
faseulobebze damyarebuli RirebulebaTa sistema, kvlav mZimed mimdina-
re procesebis maCvenebelia. 

miuxedavad amisa, gvaqvs sakuTari sakmaod seriozuli istoriuli gamoc-
dileba, da Tumca es gamocdileba monarqiuli wyobilebis pirobebSi Sevimu-
SaveT, mainc gagvaCnia identobis kriteriumebi, romlebic fsevdopatrio-
tizmis miRma inarCunebs saukuneebSi gamotarebul RirebulebaTa sistemas. 
qarTuli fsevdopatriotizmi koloniuri qveynis Zalze bunebrivi gamoZaxi-
lia, rogorc erTaderTi identificirebis niSnuli sakuTar TavTan da kon-
servaciiT kolonialur sivrceSi gadarCenis erTaderTi gza. `naRmebi~ aris 
is riskebi, romlebic iZulebuls xdis kulturas, arasworad transformir-
des, kulturis ideologiuri iZuleba, istoriuli fsevdomorfoza.

winamdebare kvleva miznad isaxavs, gamoikvlios, Tu ra saSualebebs 
mimarTa bolSevikurma mmarTvelobam ucxo ideologiis Zalismieri gziT 
damyarebis periodSi da rogor iqna am procesSi Cabmuli mecniereba; ro-
gor Seecada bolSevikuri mmarTveloba, safuZveli moemzadebina qarTu-
li kulturis ruseTis sazRvrebSi legitimaciisTvis da ra roli iTamaSa 
mecnierebam bolSevikuri ideologiis CamoyalibebaSi. ganxiluli iqne-

2 eZRvneba 1924 wlis ajanyebidan 100 wlisTavs.
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ba, aseve, Tu ratom dasWirda sabWoTa ideologias qarTuli kulturis 
mkacrad SemosazRvra qristianul arealSi; 1920-iani wlebis bolSeviku-
ri mmarTvelobis gavlena qarTul kulturaze, kerZod, lingvistikasa da 
damwerlobaze da bolSevikuri periodis qarTveli mecnierebis ganacxadi 
qarTuli damwerlobis warmoSobaze. kvleva emyareba hermenevtikul me-
Tods, SedarebiT da istoriografiul analizs. 

1. `mSromel kacs samSoblo ara aqvs~  
(karl marqsi, fridrix engelsi, `komunisturi partiis manifesti~)

1917 wlis bolSevikuri revoluciis mTavari amocana mmarTveli kla-
sebis ekonomikuri da politikuri kontrolisgan Zaladobrivi gziT ga-
Tavisufleba da `mSvidoba, miwa da puri~-s wil, carizmis, eklesiis, aris-
tokratiis ganadgureba iyo.

am droisTvis sxva viTarebaa qarTul sazogadoebaSi. saqarTvelos 
damoukideblobis gamocxadebis Sedegad, droebiTi politikuri gaerTi-
aneba, amierkavkasiis demokratiuli federaciuli respublika (1918 apri-
li-maisi), iSleba da arCevnebis Sedegad daniSnuli mmarTveli menSevikuri 
partia iRebs mmarTvelobas, romelic bolSevikebisgan gansxvavebiT, so-
cializmis araZaladobrivi gziT damkvidrebas emxroba.

menSevikuri saqarTvelos damarcxebis (1921) Semdeg bolSevikebi qmnian 
amierkavkasiis socialisturi federaciuli sabWoTa respublikas (asfsr 
1922_1936), romelmac 16 weli iarseba. am periodSi axali msoflmxedvelo-
ba qarTul kulturis sxvadasxva SreebSi axdenda kulturis `identobis 
koreqtirebas~, (damwerlobis CaTvliT). 

bunebrivia, 16 weli axali faseulobebis CamoyalibebisTvis ase Tu ise 
sakmarisi droa, miTumetes, rom mTavari mamoZravebeli swored qarTuli 
nacionalizmis (stalinis sityvebiT, `nacional-uklonizmis~) da sxva si-
tyvebiT, erovnuli damoukideblobis ideis ganadgureba iyo. 

1922 wels, qveynis marTvis saqmeSi `nacional-uklonistebad~ wode-
bul qarTvel bolSevikebs meti damoukidebloba surdaT moskovisagan. 
amitom ruseTis da qarTvel bolSevikebs Soris SexedulebaTa uTanxmo-
ebis Sedegad, ikinZeba gaxmaurebuli `qarTuli saqme~ (Smith, 1922, gv. 528). 
amierkavkasiis federacia sami respublikis adgilze rusul gubernias 
qmnida, sadac samuSao ena, ra Tqma unda, rusuli iyo. am faqtiT regionis 
rusifakacia Sors aRar iyo (macaberiZe, 2022, gv. 35).

amierkavkasiis federaciis Seqmna, amave dros, akmayofilebda rkp(b) ck 
samxareo komitetis ambiciebsac. sami `erovnuli~ respublikis nacvlad 
samarTavad iRebdnen `adekvatur~ erTeuls. amasTan erTad, poloneTis 
samxedro ataSis konstantinopolSi 1921-1924 wlebSi, polkovnik leon 
bobickis SefasebiT, bolSevikebma memkvidreobiT miiRes mefis ruseTis 
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politika mezobel saxelmwifoebTan da mxareebTan damokidebulebaSi 
(baxtaZe, 2020).

ratom gaxda saWiro amierkavkasiis kulturebis erTiani warmoSobis Te-
oriis ganmtkiceba sabWoTa bolSevikuri sistemisaTvis da ra doqtrina iqna 
gamoyenebuli axali msoflmxedveleobrivi `identobis~ gansamtkiceblad?

2. ratom erTiani amierkavkasia? axali identobis Seqmna

1922 wels bolSevikebis mizania saqarTvelos saxelmwifos Zalauf-
lebis SezRudva, sxvaze damokidebul erTeulad gadaqceva nebismieri sa-
kiTxis miRebasa da gadawyvetaSi. 

1922 wlis 10 dekembers, baqoSi, amierkavkasiis sabWoebis rigiT I yri-
loba gaimarTa. assrfk-is Seqmnidan sul raRac 8 Tvis Tavze gadawyda 
amierkavkasiis respublikebis kidev ufro metad integracia, rac 1922 
wlis 10 dekembers gamoixata `federaciuli kavSiris~ nacvlad `feder-
aciuli respublikis~ SeqmnaSi. formaluri gadawyvetileba TviTon res-
publikebma miiRes. am cvlilebis Tanaxmad, amierkavkasiis respublikebs 
_ saqarTvelos, somxeTs, azerbaijans _ federaciis Semadgenlobidan 
calmxrivi aqtiT gasvlis ufleba aRar hqondaT. aseT viTarebaSi saqarT-
velosTvis praqtikulad SeuZlebeli gaxda sabWoTa kavSiris datoveba, 
rac procedurulad jer amierkavkasiis respublikidan gasvlas niSnavda. 

1918_1921 wlebis politikuri, saxelmwifo da sazogado moRvawis, grigol 
lorTqifaniZis azriT, ruseTisTvis yvelaze saSiSi saqarTvelo iyo _`sakmari-
sia saqarTvelos saxelmwifoebrivi gamoqandakeba da amierkavkasiis ori da-
narCeni eric TavisTavad dakristaldeba somxur da azerbaijanul saxelm-
wifoebad. moSaleT, aafeTqeT da aTqvifeT saqarTvelo, da mTeli kavkasiac 
erovnulad aqoTebuli da aWrelebuli iqneba~ (macaberiZe, 1922, gv. 34).

`amierkavkasiis~ gaerTianebis Semdeg, cakis (centraluri aRmasrule-
beli komiteti), moTxovniT, kulturul-politikuri gadawyvetilebisT-
vis saswrafod mzaddeba mecnieruli safuZveli, _ iqmneba sami respub-
likis (saqarTvelo, somxeTi, azerbaijani) saerTo identoba.

amierkavkasiis sabWoTa federaciuli respublikis gerbi
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miznis misaRwevad sxvadasxva doneze daigegma muSaoba. gadaudebeli 
saWiroebaa saqarTvelos Zlieri, gavleniani, e.i. wamyvani poziciis Sesus-
teba kavkasiaSi. iwyeba muSaoba istoriis gadasawerad, koreqtivebi Sedis 
warsulis qronikebSi.

qarTuli nacionalizmis amoZirkvis mizniT iqmneba `axali mexsiereba~, 
raTa dadasturdes, rom qarTuli kulturis Seqmna Tavidanve sxva, `ufro 
Zlieri~ kulturebis ZalisxmeviT iyo ganpirobebuli. maleve samecniero 
narkvevebSi Cndeba iribi Tu pirdapiri miniSneba, rom qarTuli kultura, 
ucxo kulturebis (mag., berZnuli, somxuri) erTiani ZalisxmeviTaa Seqmni-
li (kekeliZe, 1923)

kulturulad, enobrivad da religiurad erTmaneTisgan damoukide-
beli kulturebis aerTianebis brwyinvale imperiuli ideis avtoris vi-
naoba dRes ar aris cnobili, Tumca arqivis Seswavlis SesaZlebloba bevr 
faqts gamoamzeurebs. amierkavkasiis sami qveynis gaerTianebisTvis, sar-
Tulebrivad aSenebuli, kargad gaTvlili gegma regionis istoriul-kul-
turuli cnobieris safuZveli gaxda. 

am interesis gasatareblad SeirCa samecniero kadrebi, `mecnieru-
li agentura~, romlebic dargebis kontrolTan erTad nergavdnen axal 
Sexedulebebs, da qadagebdnen axalSeqmnil miTebs (magaliTad, `ruseTi 
_ qarTvelTa ganmanaTlebeli~). aseT `Setyobinebebs~ Sorsmimavali miz-
nebi amoZravebdaT, upirveles yovlisa, sabWoTa reJimisTvis xelsayreli 
miTebis danergva qarTuli kulturis Sesaxeb). Tezisi _ `kavkasiaSi qris-
tianobis gavrceleba am erebis kulturuli cxovrebis dasawyisia~, _ iqca 
mijnad, romlis gadalaxva TiTqmis SeuZlebeli gaxda.

amierkavkasiis sabWoTa federaciuli respublikis gerbis detali,  
gerbis marjvena mxare

cak-ma istoriul-kulturuli sarCuli daudo amierkavkasiis erTian 
identobas: XVII-XIX saukuneebSi arsebuli cnoba somexi swavlulis mesrop 
maStocis mier somxebisTvis, qarTvelebisTvis, da albanelebisTvis anba-
nis gamogonebis Sesaxeb. somxur mwerlobaSi maStocis moRvaweobis areali 
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rom TandaTanobiT gauzrdiaT da igi amierkavkasiis xalxTa momaqcevlad 
da maTTvis damwerlobaTa Semoqmedad uqceviaT, es TvalnaTliv gamoCnda 
zaza aleqsiZis gamokvlevebiT. mecnierma ori umniSvnelovanesi somxuri 
wyaros `epistoleTa wignisa~ da uxtanesis `istoria qarTvelTa da some-
xTa ganyofisa~ (vaRarSapati, 1871, somxur enaze) Seswavlisas yuradReba 
gaamaxvila koriunis Txzulebaze, romelSic maStoci sami damwerlobis 
Semoqmedad warmogvidgeba. 

`amierkavkasiis federacia~

zaza aleqsiZem maStocis Sesaxeb cnobaTa Semcveli somxuri wyaroebis 
kritikuli analizis Sedegad, es cnobebi gviandel interpolaciad miiC-
nia. `epistoleTa wignisa~ da uxtanesis `istoriis~ kvlevis safuZvelze, 
zaza aleqsiZem daaskvna, rom cnoba maStocis mier qarTuli anbanis Seqmnis 
Sesaxeb XVII saukuneSic ar yofila popularuli (aleqsiZe 1968, 1975). aRsa-
niSnavia x. gafrindaSvilis pozicia aRniSnul sakiTxTan dakavSirebiT, 
romelic vrclad mogvyavs:

`Txzulebis teqstologiurma da wyarTmcodneobiTma analizma aCvena, 
rom maStocis mogzaurobis yvelaze sruli marSruti da misi saqmianobis 
farTo masStabiT aRwera koriunis Txzulebis mxolod gviandelma, XVII-
XIX saukuneebis teqstebma Semogvinaxa. SedarebiT adrindel, XIV saukunis 
xelnawerebSi maStocis moRvaweobis areali bevrad mcirea da maTSi arafe-
ria naTqvami maStocis qarTlisa da albaneTis mefe-episkoposebTan vizi-
tisa da qarTuli da albanuri anbanebis Seqmnis Sesaxeb. XIV saukunis ̀ cxov-
rebebis~ Seswavla kidev erTxel mowmobs, rom koriunis TxzulebaSi cnoba 
maStocis mier qarTuli da albanuri damwerlobebis Seqmnis Sesaxeb gvi-
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andeli interpolaciaa da maStocis moRvaweobis areali TandaTan gauz-
rdiaT rogorc mqadageblobiTi, ise anbanTSemoqmedebiTi TvalsazrisiT“ 
(gafrindaSvili, 2019, gv. 224). rac Seexeba s. raps, igi somxur tradiciaSi 
maStocis rolis gazrdas qarTul-somxur saeklesio ganxeTqilebas ukav-
Sirebs. misi azriT, cnoba maStocis mier qarTuli anbanis Seqmnis Sesaxeb 
gviandeli interpolaciaa da 607 wlis Semdeg unda iyos Camatebuli kori-
unis TxzulebaSi (Rapp 2003, gv. 450; gafrindaSvili 2019, gv. 220). 

3. enobrivi erTobidan anbanur erTobamde

r. patariZe wignSi ̀ qarTuli asomTavruli~ (1980) aRniSnavs ̀ qarTuli an-
banis berZul-somxuri Teoria CvenSi sabolood korneli kekeliZem Camoay-
aliba~. korneli kekeliZe, _ Tbilisis da kievis seminariis kursdamTavre-
buli, SemdgomSi diakvani, 1916-1918 wlebSi Tbilisis seminariis reqtori 
da mefis ruseTis ndobiT aRWurvili piri iyo. Tbilisis seminariaSi kor-
neli kekeliZis Tanajgufelia ioseb juRaSvili, rac aseve sayuradReboa. 
misi naSromi `qarTuli literaturis istoria~ sergo orjonikiZis mmarT-
velobisas, 1923 wels ibeWdeba. naSromSi mocemul SesavalSi naTqvamia rom 
wignis samizne segmenti kapitalisturi qveynebis `didi~ erebia. rogorc 
Cans, `wiTlebi~ mas gansakuTrebulad endobian, radgan mecnieri orjer, 
1927 da 1929 wlebSi, amierkavkasiis cak-is wevri xdeba, Semdeg delegati, 
1927-1931 wlebSi ki q. Tbilisis muSaTa, glexTa da jariskacTa sabWos dep-
utatia. 1926 wels kekeliZe iniSneba saqarTvelos ssr ganaTlebis komisar-
iatis kolegiis wevrad da saterminologio komitetis Tavmjdomared. 1949 
saqarTvelos ssr saarqivo sammarTvelo mas centraluri arqivis qarTuli 
xelnawerebis mecnieruli aRwerilobis redaqtorad niSnavs.

amierkavkasiaSi qristianobis erTi wyarodan SemoReba bolSevikuri 
koncefciis erT-erTi mamoZravebeli punqtia. am koncefciis Tanaxmad, 
qarTuli kultura, faqtobrivad, qristianobidan iwyeba. am miznisTvis 
saWiro iyo argumentebis Segroveba/gamoqveyneba. 1923 wels korneli ke-
keliZe werda: `rogorc cnobilia, qristianoba saerTaSoriso religiaa, 
Tavdapirvelad berZnul-romaul samyaroSi aRmocenebuli da gavrcele-
buli, amitom misi literatura, romelic Tavidanve berZnul enaze Seiqmna 
da aRbeWdilia misi dogmebi, yvela qristiani qveynisaTvis, visac undoda 
marTlmadidebel qristian erTa ojaxSi qonoda adgili, savaldebulod 
iyo miCneuli~ (kekeliZe, 1923, gv. 160). igi, aseve, aRniSnavs: `yovelive cda, 
damtkicebul iqnes mwerlobis arseboba saqarTveloSi qristianobis Se-
moRebamde, uSedegod unda CaiTvalos~ (kekeliZe, 1923, gv. 161). es fraza 
orientirebulia momavalze da erTgvarad krZalavs yovelgvar daSvebas 
da qarTuli kulturis istorias qristianobidan iwyebs.

qarTvel mecniers koriunis cnobebi WeSmaritebad miaCnia da misi az-
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riT, saqarTveloSi `mefisa da eklesiis meTauris iniciativiT iqmneba 
anbanis Semqmneli komisia~, romlis SemadgenlobaSi Sedis, sxvaTa Soris, 
Turme, somxuri da berZnuli enebis mcodne vinme jaRi. 

`am komisias instruqtorad somxeTidan mouwvevia maSToci, romelic 
mrCevelia, da komisiis wevrebs berZnuli anbanis garda win udevT somxu-
ri anbanic saWiro SemTxvevaSi saxelmZRvanelod. amitom qarTul anbanis 
prototipia berZnuli, xolo zogierT SemTxevaSi somxuri anbani~ (keke-
liZe, 1923, gv. 33). 

Tavisi Tvalsazrisi qarTuli anbanis warmoSobis Sesaxeb mecniers ga-
moTqmuli aqvs orgzis: pirvelad, `Zveli qarTuli literaturis pirvel 
tomSi~, (1923 w.), meored Jurnal ̀ mnaTobis~ 1929 wlis me-5/6 da me-7 nomreb-
Si, werilSi `qarTuli kulturis ori dResaswauli~. qarTuli qristiano-
bamdeli kulturis arseboba sabWoTa mecnierebisTvis damabrkolebelia. 
`kekeliZe saerTod uaryofs warmarTuli qarTuli kulturis arsebobis 
SesaZleblobas~, wers ramaz patariZe (1980, gv. 30).

4. rusuli sasuliero ganaTleba da axali msoflmxedveloba

ra iyo 19-e saukunis mefis ruseTSi qristianuli eklesiis mamoZra-
vebeli idea? l. manCesteris Tanaxmad, XIX saukuneSi e.w. `popoviCebi~, sa-
suliero pirTa Svilebi, ruseTis inteligencias warmoadgendnen. qarTul 
konteqstSi maT `tetiaTa motrfialeni~ erqvaT. isini ar agrZelebdnen 
mSoblis saqmianobas, _ saeklesio moRvaweobas, maTi misia universiteteb-
Si damkvidreba da studentebiTvis sakuTari msoflmxedvelobas gazia-
reba, maTi `mowinave ideebiT~ damoZRvra iyo (Manchester, 1998). 

ganekuTvneboda Tu ara k. kekeliZe ojaxis warmomavlobiTa da sta-
tusiT `popoviCebs~? kekeliZis mama marTlmadidebeli eklesiis dabali 
rangis saeklesio piri, _ `medaviTne~ iyo, romelic exmareboda mRvdels 
RvTismsaxurebasa da sxva ritualebis SesrulebaSi, wignebis kiTxvaSi, Tu 
galobaSi. kekeliZem mefis ruseTis pirobebSi daamTavra jer Tbilisis sa-
suliero, Semdeg kievis sasuliero seminariebi. ra iyo is konceptebi, riT-
ic rusuli sasuliero seminaria kvebavda momaval sasuliero pirebs? 

`isini (popoviCebi) iyvnen marTlmadidebel sasuliero pirTa Svilebi, 
romelTa umetesoba gaizarda ruseTis imperiis ukidegano sivrceSi mimo-
fantul Rarib soflebSi. `popoviCebi~ gansakuTrebuli mtrobiT epyro-
bodnen ruseTis mmarTvel klass, _ Tavadaznaurobas. rusi samRvdeloeba 
ki saxelmwifoSi yvelaze daxuruli iyo, mogvagonebda ra indoeTis erT-
erT kastas, an bibliur levianebs, romlebsac rusi sasuliero pirebi 
xSirad adarebdnen Tavs XIX saukuneSi, saero pirebisTvis ki, sulieri gza 
praqtikulad Caketili rCeboda~ (Manchester, 2015, gv. 7). TavianT profesi-
ul da politikur saqmianobaSi sasuliero pirebis Svilebs SeeZloT dasa-
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vluri kulturidan nasesxebi saero principebisa da ideebis gamoyeneba, 
magram maTi TviTSegneba rusul eklesiaSi iyo fesvgadgmuli.

`popoviCebis~ umetesobam nebayoflobiT daTmo sasuliero wodeba. 
miubrundnen ra `amqveyniur sofels~, isini rusuli inteligenciis nawil-
ad iqcnen. `popoviCebs~ sul ufro da ufro myari poziciebi eWiraT sagan-
manaTleblo institutebSi (Manchester, 2015, gv. 11). aRsaniSnavia, rom isi-
ni sekularizmiT gamoirCeodnen: es `erTi mxriv, maT saSualebas aZlevda, 
tradiciuli marTlmadideblobis warmomadgenelebs da Tanamedroveobas 
Soris Suamavlis roli eTamaSaT, meore mxriv ki maT ruseTsa da dasavleTs 
Soris mediatorad aqcevda~ (Manchester, 1998, gv. 344).

ra faseulobebi eqneboda rusuli sasuliero ganaTlebamiRebul war-
momadgenel qarTuli warmoSobis moRvawes? rogorc Tavisi epoqis da 
ruseTis imperiis sasuliero sferos warmomadgenels, kekeliZes hqonda 
sekularuli ideebi. mis naSromSi `aTi statia presisaTvis~ vkiTxulobT: 

`1. saWiroa RvTismsaxureba gamartivdes, cxovrebas dauaxlovdes...
2. saRvTo da saeklesio wignebis sabeWdavad unda SemoRebul iqmnes 

mxedruli anbani, vinaidan farTo masisTvis xelmisawvdomia...
3. survilisamebr eklesiis gareSe saero tanisamosi ataron eklesiis 

msaxurebma...
4. grZeli Tma da wveri ar unda iyos savaldebulo~ (kekeliZe, 2019, gv. 

71-72)
amgvarad, rusuli sasuliero ganaTleba da ̀ axali~ (bolSevikuri) mso-

flmxedveloba erTiani iyo imperiuli miznebis ganxorcielebaSi, xolo k. 
kekeliZe Tavisi epoqis Svilia, imJamindeli rusuli imperiis samecniero 
sazogadoebis tipuri warmomadgeneli.

5. sabWoTa kavSiris lingvisturi doqtrina 1923-1952 wlebSi

e.w. `iafeturi Teoria~ mecnierebaSi cnobilia rogorc `enis axali 
doqtrina~ anu marizmi. marizmis arsebobis periodSi sabWoTa kavSiris 
mecnierul wreebSi `Zveli doqtrina~ gaxldaT `indoevropeistika~, igive 
`burJuaziuli enaTmecniereba~. daaxloebiT 1923-1926 wlebSi, `iafeturi 
Teoriis~ modelis gamoyenebiT, marma scada klasobrivi brZolis marqsis-
tuli Teoriis gamoyeneba lingvistikaSi, sadac amtkicebda, rom enis sx-
vadasxva fena Seesabameboda sxvadasxva socialur klasebs.

mari aRniSnavda, rom erTi da igive socialuri klasi gansxvavebul 
qveynebSi, saubrobs erTi fuZis mqone enebze, romlebic lingvisturad da 
fonetikurad ufro axlosaa erTmaneTTan, vidre sxva klasebis metyvele-
basTan. ufro martivad rom vTqvaT, maris SexedulebiT, ena klasobrivi 
fenomenia.
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niko mari cdilobda safuZvlad marqsis Teoria gamoeyenebina. soci-
alur struqturaSi karl marqsi or elements _ bazissa da zednaSens _ 
gamoyofda. yovelive is, rac aramaterialuria (maT Soris filosofia, re-
ligia, xelovneba), miekuTvneba zednaSens, amitom enac aramaterialuria, 
e.i. ganekuTvneba zednaSens. marqsistuli terminologiiT, ena komponen-
tia, ekonomikuri fuZidan amosuli ideologiuri zednaSeni (mari, 2023).

niko maris Tanaxmad, marqsizmisa da iafeturi Teoriis rigi gan-
cxadebebis igiveobidan gamomdinare, orive swavleba unda gaerTiandes 
(Джидалаев, n.d.). mars swamda, rom ena da misi gramatika (da ara mxolod 
leqsikis mcire nawili) icvleba yovel axal socialur-ekonomikur sis-
temaSi; aseve, rodesac kacobrioba erTiani ekonomikis mqone klasobrivi 
sazogadoebisken miiwevs, am procesis dasaCqareblad saWiroa xelovnu-
ri zomebis miReba, kerZod, aucilebelia, xelovnurad Seiqmnas erTi 
msoflio ena, radgan iafetur Teorias ar SeuZlia Sexedos kacobriobis 
momaval metyvelebas sxvagvarad, garda xelovnurad Seqmnili enisa (mari, 
1936, gv. 398). 

1949 wels ssrk mecnierebaTa akademiis prezidiumma specialur sxdo-
maze ganixila `situacia lingvistur frontze~ da miiRo n. maris `axali 
swavleba~. maris lingvisturi Teoria erTaderT marqsistul Teoriad 
iqna miCneuli (Джидалаев, n.d.). marizmis batonoba gagrZelda meoTxedi 
saukune (1925-1950 ww.), vidre stalinis 1952 wlis gancxadebiT da a. Ciqo-
bavas `enaTmecnierebis safuZvlebis~ gamocemiT bolo ar moeRo.

SeiZleboda Tu ara korneli kekeliZes safuZvlad gamoeyenebina niko 
maris doqtrina Tavis kvlevebSi? k. kekeliZes statiaSi ̀ axali siurprizi~, 
(1915-1917) mtkicebulebad moyavs niko maris argumentebi, romlis Tanax-
mad afxazebic qarTvelTa modgmis, anu iafeturi xalxia (`aTi statia pre-
sisTvis~, gv. 35). irkveva, rom am droisTvis marizmi ukve ZalaSia da misi 
doqtrina qarTveli sabWoTa mecnierebis mZlavri argumentia. mari Tvli-
da, rom somxuri da TviT rusulic ki, e.w. `iafetur~ enebs miekuTvneboda. 
`zogierT stadiaze rusuli aRmoCnda ufro axlos qarTul enasTan, vidre 
romelime indoevropul enasTan, Tundac slavurTan, an kavkasiis rome-
lime enasTan, romelic iTvleboda qarTulTan erTad erTi jgufis enad, 
magaliTad, megruli, an lazuri (Филин, 1937). 

amrigad, `iafeturi Teoria~ gaxlavT is sabWoTa doqtrina, romel-
mac `aiZula~ sabWoTa qarTveli mecnierebi, saerTo amierkavkasiuri war-
moSobis anbanuri TeoriisTvis miecaT gza. miuxedavad amisa, reifildis 
(Rayfield, 2015) SexedulebiT, niko maris, rogorc mecnieris sruli uaryo-
fa, gamarTlebuli ar iqneba. mars aqvs mignebebi, romlebic Tanamedrove 
lingvistikisTvisac Rirebulia, Tumca misi `iafeturi Teoria~ sabWoTa 
kavSiris interesebs emsaxureboda.
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6.vmoskovi - `mesame romi~, samarTlmemkvidris idea 

ra kavSiria qarTuli anbanis Seqmnasa da mesame romis ideas Soris? bol-
Sevikuri amierkavkasiis anbanuri `doqtrinis~ Tanaxmad, qarTuli anbani bi-
zantiis imperiis (`meore romis~) Zalisxmevis Sedegad Seiqmna. moskovis sam-
Tavrom Camoayaliba sakuTari politikur-religiuri ideologia, romelic 
miuTiTebda mis gaTavisuflebaze ucxo meurveobisgan. es ideologia da-
fuZnebuli iyo mtkicebaze, rom moskovi iyo `mesame romi~ da konstantino-
polisa (`meore romis~) da Zveli romis politikuri da religiuri poziciis 
memkvidre (Toumanoff 1955, gv. 411). politikur-religiuri pozicionireba 
kulturul faseulobebze gadis da amrigad, bolSevikuri gegmis pirveli 
amocana _ amierkavkasiaSi samive qveynis saerTo qristianul diskursSi 
Casma siZneles ar warmoadgenda. es iyo, ase vTqvaT, `bizantiuri sarCuli~, 
`meore romis~ idea, romlis memkvidresac Tavs ruseTi acxadebda.

meore etapze aucilebeli iyo qristianobis da kulturis cnebebis 
gaigiveba. amisTvis ganaTleba-mwignobroba, romelic anbanze iyo damok-
idebuli, aseve, erTi wyarodan unda yofiliyo miRebuli. aseTi wyaro 
ruseTSi moRvawe bolSevikebisTvis bizantia-somxeTia, saidanac kavkasi-
aSi Semodis qristianoba, romelic moaqvT somxeTis gamaqristianebelT, _ 
berZen qalbatonebs, _ wminda rifsimes, wminda gaianes da maT dobil wmin-
da ninos. bolSevikur koncefciaSi saqarTvelos ganmanaTleblis wminda 
andria pirvelwodebulis amagi ukana planze gadadis, xolo islamuri 
qveynebis identoba kavkasiidan qreba.

daskvna

bolSevikur aneqsias mohyva ideologiis Camoyalibeba, romlis 
erT-erTi instrumenti gaxda mecniereba da mecnieruli naSromebi. sava-
raudoa, rom rigi qarTveli sabWoTa mecnierebi CarTuli iyvnen bolSe-
vikuri ruseTisTvis koloniuri ideologiis legitimaciis procesSi. le-
gitimacia xdeboda rogorc istoriul-kulturul niadagze, aseve, ufro 
masStaburad _ amzadebdnen axal istoriul narativs saerTaSoriso aRi-
arebis mosapoveblad.

winamdebare kvlevaSi gamokveTili tendenciebi aCvenebs, Tu ra ganz-
raxvebi hqondaT qarTuli kulturis mimarT sabWoTa mesveurebs, rogor 
aTanabrebdnen da erT Targze `keravdnen~ isini sruliad gansxvavebul 
kulturebs. bolSevikuri amierkavkasiis politikur-kulturuli do-
qtrina efuZneboda Semdeg ideas, _ `erTi respublika, _ sami kultura 
saerTo Ziris mqone sami anbaniT. IV saukune, _ qristianobis miRebis xana, 
_ qarTuli kulturis istoriis sawyisad dgindeba, kulturis Seqmnis sa-
wyis zRvarad da misi ̀ gadalaxva~ dResac ki, 21-e saukuneSi, sazogadoebaSi 
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`codvad~ aRiqmeba. `warmarTuli qarTuli kultura~ ar aris sakmarisad 
gamokvleuli. 

niko maris ̀ iafeturi Teoria~, rogorc saerTo lingvisturi warmoSobis 
Teoria, amagrebs rusuli bolSevikuri imperiisa da amierkavkasiis politi-
kur-kulturuli doqtrinas, xazs usvams ra maT lingvistur erTobas, `Zmo-
bas~. lingvistur Teorias efuZneba amierkavkasiis xalxTa saerTo anbanuri 
warmoSobis Teoria. bolSevikuri doqtrinis gamo qarTuli anbanis warmo-
Sobis mimarTulebiT izRudeboda samecniero kvlevebi. 1980 wels sabWoTa 
cenzuram r. patariZis `qarTuli asomTavruli~ gayidvebidan amoiRo, gamom-
cemloba `nakadulis~ direqtori arCil sulakauri Tanamdebobidan gadaay-
enes, xolo r. patariZe mecnierul saqmianobas praqtikulad CamoaSores. am 
SezRudvis Sedegad qarTuli anbanis warmoSobaze diskusia dRes radikalu-
rad gansxvavebul Tvalsazrisebs Sorisaa moqceuli. aseve iblokeboda kul-
turis istoriis sxva mimarTulebis kvlevebi (magaliTad, s. makalaTias 1938 
wlis naSromi `jege-misarionis kulti Zvel saqarTveloSi~). 

bolSevikuri Zalisxmevis Sedegad ̀ dadginda~, rom qarTuli kulturis 
`gasaRebi~ `mesame romSi~, moskovSi Zevs. am midgomis Tanaxmad, qarTuli 
anbanis Semqneli bizantiuri imperia (`meore romi~), somxuri qristianuli 
saxelmwifos daxmarebiT qmnis qristianul qarTul anbans (asomTavruls) 
da safuZvels udebs qarTuli kulturis arsebobas. moskovi bizantiis 
memkvidrea da uflebamosilia, kvlavac koreqtivebi Seitanos misi wina-
morbedis mier inicirebul (qarTul) kulturaSi. dResac ki sagrZnobi Za-
lisxmevaa saWiro fesvgadgmuli bolSevikuri doqtrinis Sesacvlelad.
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Tea Wanturia

audiovizualuri kultura rogorc ekologiis 
problemebis gadaWris instrumenti

bevr problemas, romelsac vawydebiT, pirovnulidan globaluramde, 
kulturuli ganzomileba aqvs. progresis gzaze msoflio kulturis amJa-
mindeli mdgomareoba, mecnierebis da kulturologebis mxridan fasde-
ba rogorc krizisuli (i. levini, 2017, n. oreskesi, 2010, n. harari, 2017). 
teqnogenuri civilizaciis ganviTareba miuaxlovda kritikul etapebs. 
man amowura ganviTarebis rezervebi da warmoSva mTeli rigi probleme-
bi, romelTa gadaWrac SeuZlebelia axali tipis civilizaciiis Camoya-
libebamde. Svedi filosofosi, oqsfordis universitetis profesori 
nik bostromi, Tavis naSromSi `Superintelligence~, gamoTqvams azrs, rom 
`axali ideebi da teqnologiebi ganviTardeba saSineli siswrafiT da me-
ga-dedamiwaze arsebuli globaluri civilizacia gaxdeba Tavisuflad 
integrirebuli koleqtiuri superinteleqti~.3 am mosazrebaSi bostro-
mi iTvaliswinebs momavlis scenars, sadac axali ideebi da teqnologiebi 
swrafad viTardeba, warmoqmnis globalur civilizacias, romelic ayali-
bebs Tavisuflad integrirebul koleqtiur superinteleqts. bostromis 
es koncefcia asaxavs teqnologiuri winsvlis potenciur traeqtorias da 
mis gavlenas kacobriobis momavalze.

Tanamedrove samyaroSi prioritetulad iTvleba ekologiuri krizi-
sis daZleva, masobrivi ganadgurebis iaraRis gamoyenebis prevencia, ara-
Zaladobrivi samyaros Seqmna; aseve SimSilis, siRaribis, gaunaTleblo-
bis aRmofxvra, nedleulis axali wyaroebis moZieba, ekonomikis Semdgomi 
ganviTarebis uzrunvelyofa, samecniero da teqnologiuri revoluciis 
uaryofiTi Sedegebis Tavidan acileba. am mimarTulebiT mniSvnelovani 
nabijia bunebisadmi axali damokidebulebis Seqmna da ekologiuri kul-
turis Camoyalibeba.4

 bolo aTwleulis gamanadgurebelma movlenebma, maT Soris buneb-
rivma (miwisZvrebi, wyaldidobebi, tyis xanZarebi da sxv.) da xelovnurma 
(omebi, garemos dabinZureba, kiberusafrTxoebis darRveva da sxv.) ka-
tastrofebma, pandemiebma (Swine Influenza, Covid-19), lokalurma katas-

3 Bostrom, N. (2014) Superintelligence. Oxford University Press. p.56.

4 Wanturia, T. (2023). ekranuli kultura _ Tanamedrove civilizaciis flag-
mani. saxelovnebo mecnierebaTa Ziebani, # 2 (92), 2023, gv. 58-59.
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trofulma epidemiebma (Ebola), ara mxolod socialuri qaosi Semoitanes 
cxovrebis ritmSi, aramed daTeses socialuri SiSi, ramac daarRvia sqema 
_ geo-, bio- da sociosfero, daangria adamianis ganviTarebis koevolu-
ciuri procesebi. am sferoebis urTierTkavSirebis gaanalizebisas, Cven 
SegviZlia ufro CavuRrmavdeT bunebrivi da adamianis mier gamowveuli 
kataklizmebis, pandemiebis, adgilobrivi momakvdinebeli epidemiebis ze-
moqmedebas adamianis ganviTarebasa da sazogadoebis funqcionirebaze.

 zemoTaRniSnuli procesebi gaxda iseTi movlenebis ganviTa-
rebis safuZveli, rogorebicaa: socialuri qaosi (samoqalaqo areuloba, 
saprotesto aqciebi, demonstraciebi da a.S.), socialuri SiSi (viruse-
biT dainficirebis da omis Sedegebis gancdis SiSi), sazogadoebrivi wes-
rigis moSla (kriminali, Zarcva, Zaladoba), socialuri erTobis rRveva 
(institutebis, sazogadoebis da Tanamoqalaqeebisadmi ndobis Semcireba, 
gaucxoeba, izolaciis gancda).5 mniSvnelovan problemad iqca stigmati-
zacia _ usamarTlo, mizanmimarTuli diskriminaciis da dezinformaciis 
gamo. magaliTad, garkveuli regionebis mosaxleoba an eTnikuri jgufebi 
SeiZleba daadanaSaulon daavadebis gavrcelebaSi an konfliqtis zonebSi 
mtrebad Seracxon. gamovlinda fsiqologiuri distresi (uimedoba, eg-
zistencialuri SeSfoTeba, socialuri izolacia da sxv.).6

 saerTo jamSi, SeiZleba iTqvas, rom bolo aTwleulis movlenebma 
daarRvia am urTierTdakavSirebuli sferoebis wonasworoba da funqci-
onireba. am darRvevam, savaraudod, gavlena moaxdina adamianis cxovrebis 
sxvadasxva aspeqtze, maT Soris garemos dinamikaze, socialur erTianoba-
ze da kacobriobis ganviTarebis saerTo traeqtoriaze.

dRevandel samyaroSi aucilebelia adamianis arsebobis axali Rire-
bulebiTi orientirebis Camoyalibeba. gansxvavebuli damokidebuleba 
bunebisadmi da garemos SesanarCuneblad resursebis racionaluri gamo-
yeneba aris is problemebi, romlebic asocirebulia sazogadoebis mzard 
digitalizaciasTan. cifruli eko-civilizaciis etapobrivi ganviTareba, 
axali meTodebis da paradigmebis Zieba, cxovrebis xarisxis, aseve, ekolo-
giuri sazogadoebebis, kulturuli struqturis aRdgenis saSualebas 
iZleva. es yovelive imaze miuTiTebs, rom mecnierebma unda Seqmnan axali 
Teoriebi da ganaviTaron Tanamedrove konstruqciebi globaluri samya-
ros momavlisTvis. 

aRsaniSnavia, rom kulturul seqtorze COVID-19-is pandemiis grZel-
vadiani Sedegebis fonze, iuneskom gaaZliera Tavisi Zalisxmeva wevr sa-
xelmwifoebTan mTeli kulturuli ekosistemis mxardasaWerad.7

5 Klein, N. (2008) The Shock Doctrine: The Rise of Disaster Capitalism. Picador.

6 Bauman Z. (2006) Liquid Fear. Polity.

7 Culture for sustainable development. [Online]. UNESCO. Available at:  
https://en.unesco.org/https%3A//www.unesco.org/en/sustainable-development/culture 
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cnobili amerikeli romanisti, poeti, eseisti, garemos dacvis aqti-
visti, kulturis kritikosi vendel beri wers: `dedamiwis movla _ Cveni 
yvelaze uZvelesi, yvelaze Rirseuli da bolos da bolos yvelaze sasi-
amovno pasuxismgeblobaa. Cveni erTaderTi imedi aris SevinarCunoT is, 
rac misgan darCa da wvlili SevitanoT mis ganaxlebaSi~.8 v. beris es mosa-
zreba mxars uWers garemosdacviTi meTvalyureobis mniSvnelobas, ayali-
bebs mas, rogorc maradiul, sapatio da potenciurad sasiamovno pasuxis-
mgeblobas, romelic gadamwyvetia Cveni planetisa da momavali Taobebis 
keTildReobisTvis.

statiaSi warmodgenilia teqno-kulturuli paradigma, romlis 
mTavari prioritetia ekologia. es inovaciuri koncefcia asaxavs 
mzard globalur cnobierebas aqtualuri garemosdacviTi sakiTxebis 
irgvliv. es gadasvla niSnavs farTo sazogadoebis mier imis gacnobie-
rebas, rom Cveni ganviTarebis amJamindeli traeqtoria saWiroebs xe-
laxla Sefasebas da adaptacias Cveni planetis da misi macxovreblebis 
keTildReobis uzrunvelsayofad. es midgoma miznad isaxavs garemos-
Tan holisturi urTierTobis Camoyalibebas, rac xels uwyobs grZel-
vadian keTildReobas. paradigmas, romelic aTavsebs ekologias mis 
birTvSi, aqvs potenciali, aamaRlos cnobiereba garemosdacviT sa-
kiTxebTan dakavSirebiT.

am konteqstidan gamomdinare sainteresoa, warmovaCinoT xmovan-xed-
viT Semoqmedebis ramdenime mniSvnelovani SesaZlebloba, rac unisonSia 
ekologiis da teqno-kulturuli paradigmis integraciasTan.

audiovizualuri kulturis potenciali _ xelovnebis da garemos-
dacviTi cnobierebis sferoebis gaerTianebiT, audiovizualuri kultu-
ris koncefcia xdeba saimedo instrumenti garemosdacviTi problemebis 
gadasaWrelad. es Serwyma eleganturad usvams xazs princips, rom Semo-
qmedebiToba da cnobiereba SeiZleba gaerTiandes rTuli ekologiuri 
problemebis gadasaWrelad. mniSvnelovania audiovizualuri kulturis 
da misi potencialis gaRrmaveba Cvens planetaze pozitiuri cvlilebebis 
waxalisebisTvis.9

epoqaSi, sadac xmovan-xedviT Semoqmedebas aqvs uprecedento gavlena, 
mediis, kinos, audio landSaftis da cifruli narativis Zalis gamoyeneb-
am SeiZleba SemogvTavazos inovaciuri gadawyvetilebebi aqtualuri ga-
remosdacviTi sakiTxebisTvis. 

vizualuri da smeniTi elementebis harmoniuli sinTezi audiovizu-
alur SinaarsSi aris emociuri kavSirebis damyarebis da rTuli gzavnile-

8 Berry, W. (2003) The Art of the Commonplace: The Agrarian Essays. Counterpoint. p.95.

9 Bakhtiary, M. J., Behzadi, M. (2023). Digital Storytelling. [Online]. ResearchGate. https://www.rese-
archgate.net/publication/372133782_Digital_Storytelling_Unleashing_the_Power_of_Narrative_in_
the_Digital_Age [July 2023]
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bis efeqturad gadmocemis mZlavri saSualeba. am elementebis ostaturad 
gamoyeneba SesaZleblobas aZlevs Semqmnelebs (reJisorebs, scenaristebs, 
prodiuserebs da a.S.) gamoiwvion konkretuli emociebi, gazardon CarTu-
loba da gadmoscen ideebi auditoriasTan Rrma rezonansis gziT. audio-
vizualuri kontenti aris ambis Txrobis Zlieri saSualeba. damajerebeli 
TxrobiT ki, Sinaarss SeuZlia, efeqturad Camoayalibos mosazrebebi, sx-
vadasxva perspeqtivis warmodgeniT, socialuri sakiTxebis xazgasmiT da 
moraluri Rirebulebebis gadmocemiT.

garemosdacviTi cnobierebis amaRleba _ audiovizualuri kulturis 
sferos aqvs arsebiTi potenciali garemosdacviTi cnobierebis amaRle-
bis da pozitiuri moqmedebebis gasaZliereblad. logikuria, Cndeba kiTx-
va, konkretulad ras vgulisxmobT am yoveliveSi? _ saintereso ekranul 
narativebs, romlebic xazs usvamen garemosdacviT sakiTxebs da gavlenas 
axdenen adamianebis cxovrebaze, SeuZliaT Seqmnan emociuri kavSiri, ro-
melic mayurebels aRuZravs survils, izrunos garemoze.10

vizualur warmodgenas aqvs unikaluri unari, warmoaCinos rogorc 
bunebrivi samyaros silamaze, aseve garemos degradaciis saSineli Sede-
gebi. es kontrastuli portretebi SeiZleba gaxdes garemoze Cveni da-
fiqrebis provocirebis instrumenti. dokumentur filmebs aqvT unari, 
CauRrmavdnen garemosdacviT rTul sakiTxebs, gadmoscen siRrmiseuli 
informacia, eqspertTa mosazrebebi da realuri magaliTebi. maT SeuZ-
liaT, naTeli mohfinon naklebad cnobil problemebs, mayurebels Se-
sTavazon potenciuri gadawyvetilebebi da miscen proaqtiuli nabijebis 
gadadgmis motivacia. 

sainteresoa is faqti, rom dResdReobiT yalibdeba garemosdacviTi 
kinos axali tipi, romelSic mdgradobis sakiTxi gaTvaliswinebulia ara 
rogorc mxolod Tema, aramed produqtis Seqmnis procesSic.

audiovizualuri industria TandaTan iTvaliswinebs garemosdacviT 
sakiTxebs, ris Sedegadac isini dRes xelovnebis am formis ZiriTad Temad 
iqca. garemosdacviTi sazrunavebis birTvi aris klimati _ Tema, romelic 
yvelaze xSirad Suqdeba mediaSi, rogorc amas frangi mwerali giom sente-
ni amtkicebs.11 

ekranuli Semoqmedebis warmoeba (filmebi, satelevizio Souebi, musi-
kaluri videorgolebi da a.S.) xSirad moiTxovs mniSvnelovan resursebs 
da energias, aman ki SeiZleba gamoiwvios ekosistemis degradacia. Tumca, 
unda aRiniSnos, rom bolo wlebSi mzardi moZraobaa garemoze zemoqmede-
bis Sesamcireblad, rac gamoixata imaSi, rom bevrma mwarmoebelma kompani-
am wamoiwyo ekologiurad sufTa praqtika, rogoricaa ganaxlebadi ener-

10 Dorlin, O. (2019). Toward An Ecological Cinema. [Online]. Public Books. https://www.publicbooks.org/
toward-an-ecological-cinema/ [Accessed 23 January 2019]

11 Sainteny, G. (2015). Le climat qui cache la forêt. Rue Echiquier.
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giis wyaroebis gamoyeneba, narCenebis Semcireba da mdgradi transportis 
ganviTareba.

sapasuxismgebloa audiovizualuri Semoqmedebis ekologiurad suf-
Ta formiT warmoebis koncefciaSi ara marto produqciis Seqmna, aramed 
gavrcelebac. xmovan-xedviTi kulturis TanamSromloba garemosdacviT 
sakiTxebTan miznad isaxavs mayureblis qcevis Secvlas ukeTesobisken. 

xmovan-xedviT SemoqmedebaSi garemosdacviTi sakiTxebis integrire-
bisas Cndeba eko-kino, filmis saxeoba, romelSic ekologiuri probleme-
bi xSirad mTavari Temaa da umetes SemTxvevaSi, realobas da mecnieruli 
faqtebis obieqturobas eyrdnoba. is aseve xdeba mediumi sxva gzavnile-
bisTvisac. axali ekologiuri praqtika iZens adgils audiovizualur in-
dustriaSi, romelic miznad isaxavs ekologiuri katastrofebis Tavidan 
acilebis inovaciuri gzebis SemuSavebas adreul etapze.12

cnobili britaneli mecnieri da telewamyvani ser devid frederik 
atenboro, romelic cnobilia Tavisi dokumenturi filmebiT da satele-
vizio serialebiT, maT Soris `Planet Earth~ da `The Blue Planet~, amtkicebs, 
rom audiovizualuri kultura gadamwyvet rols TamaSobs garemosdac-
viTi cnobierebis xelSewyobaSi. misma filmebma mniSvnelovani wvlili 
Seitanes bunebis da veluri bunebis Sesaxeb kinowarmoebis sferoSi da 
gadamwyveti roli iTamaSes garemosdacviTi cnobierebis amaRlebaSi. 13 

atenboros Tvalsazrisis Sesabamisad, sxvadasxva filmebSi efeqturad 
aris demonstrirebuli ekologiuri problemebi da katastrofebi. Seg-
viZlia warmogidginoT ramdenime maTgani.

dokumentur filmSi `uxerxuli simarTle~ (An Inconvenient Truth _ Para-
mount Vantage, 2006), romlis reJisoria amerikeli devis gugenhaimi, mTavar 
gmirad amerikeli garemosdamcveli albert gori gvevlineba. mecnieruli 
monacemebis, vizualuri damxmare saSualebebisa da realuri magaliTe-
bis kombinaciis gamoyenebiT, filmi gadmoscems planetaze globaluri 
daTbobis gavlenas, maT Soris temperaturis matebas, polaruli yinulis 
dnobas da eqstremalur aminds. is aseve xazs usvams Sedegebs ekosistemeb-
sa da adamianTa sazogadoebebze. martivi eniT a. gori asaxavs globaluri 
daTbobis samecniero da politikur aspeqtebs, xazs usvams potenciur Se-
degebs, Tu adamianis mier warmoqmnili naxSirorJangis gamonabolqvi ar 
Semcirdeba. (suraTi1, film `An Inconvenient Truth _ Paramount Vantage~ pos-
teri)

12 Dorlin, O. (2019). Toward An Ecological Cinema. [Online]. Public Books. https://www.publicbooks.org/
toward-an-ecological-cinema/ [Accessed 23 January 2019]

13 BBC Wildlife Magazine. (2022).Who is Sir David Attenborough? [Online]. Discover Wildlife. https://
www.discoverwildlife.com/people/david-attenborough-facts [Accessed 8 August 2022]
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filmSi asaxulia globaluri daTbobis Sedegebi mTels msoflioSi 
rogorebicaa: sikvdili eqstremaluri sicxis talRebis Sedegad, usaxl-
karoba wyaldidobis gamo, gvalvis, Rvarcofebis, qariSxlebis da taifu-
nebis ufro xSiri SemTxvevebi; aseve, asaxulia yoveldRiurad temperatu-
ris TiTqos da umniSvnelo mateba, romelic gavlenas axdens ekologiur 
ciklebze. filmi miuTiTebs Cveni planetis katastroful momavalze, im 
SemTxvevaSi, Tu saswrafo zomebi ar iqneba miRebuli. 

`uxerxulma simarTlem~ didi roli iTamaSa ekologiuri krizisis 
Sesaxeb sazogadoebis cnobierebis amaRlebaSi da mniSvnelovan sagan-
manaTleblo instrumentad iqca skolebsa Tu umaRles saswavlebleb-
Si.14

14 Coriddi, J. (2008). An Inconvenient Truth. [Online]. A Development Education Review. Available at: htt-
ps://www.developmenteducationreview.com/issue/issue-6/inconvenient-truth 
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dokumenturi filmi `warRvnamde~ (- Appian Way, RatPac Documentary 
Films, Insurgent Docs, Mandarin Film Productions, National Geographic Documentary 
Films), romlis reJisoria amerikeli fiSer stivensi, warmoadgens yovlis-
momcvel mimoxilvas klimatis cvlilebaze, ekosistemebze, velur bune-
basa da adamianTa Temebze. filmi ikvlevs iseT sakiTxebs, rogorebicaa 
tyeebis ganadgureba, okeanis mJavianoba, yinulis qudebis dnoba da a.S. 
filmi iwyeba anTropocenis epoqis axsniT, romelic aRniSnavs im periods, 
rodesac adamianis saqmianobam daiwyo mniSvnelovani globaluri zemoqme-
deba dedamiwis klimatsa da ekosistemebze. am winapirobis SeqmniT, is aCve-
nebs, Tu rogor gamoiwvia adamianebma ekologiuri katastrofa. (suraTi 
2, film `Before the Flood~ posteri)
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Tamamad SegviZia vTqvaT, rom `warRvnamde~ aris Zlieri da damajere-
beli dokumenturi filmi, romelic ara mxolod warmoadgens klimatis 
cvlilebas, aramed individebs sTavazobs mowodebas moqmedebisken da 
mTavrobebs ki _ Temebs am kritikuli garemosdacviTi sakiTxebis gadasa-
Wrelad. is aris mniSvnelovani gasaRebi klimatis cvlilebis winaaRmdeg 
brZolaSi da ukeTesi cvlilebebis motivatori.

amerikuli drama ̀ aRTqmuli miwa~ (Promised Land _ Participant Media Image 
Nation 2012), romlis reJisoria gas van santi, (mTavar rolSi met deimoni) 
_ ikvlevs ramdenime rTul sakiTxs, romlebic dakavSirebulia energeti-
kul industriasTan, garemosdacviT sazrunavTan da eTikur dilemebTan.

filmis centraluri sakiTxi `frekingis~ garSemo trialebs. frekin-
gi (fracking) anu plastebis hidravlikuri gagleja aris bunebrivi airis da 
navTobis mopovebis intensificirebis erT-erTi meTodi, rodesac, Wabur-
Rilidan xdeba wylis, qviSis da qimikatebis narevis maRali wneviT miwaSi 
CaWirxvna, qanebis daSla da namarxi sawvavis gaTavisufleba. meTodis ar-
sia maRalgamtari xelovnuri napralis Seqmna. filmi xazs usvams garemos 
da janmrTelobis problemebs, romlebic dakavSirebulia frekingTan, 
maT Soris miwisqveSa wylebis, haeris dabinZureba da bunebrivi landSaf-
tebis ganadgureba.

filmi gviCvenebs, Tu rogor SeiZleba, xelovnurma Carevam garemoSi, 
magaliTad `frekingma~, dayos sazogadoeba dapirispirebul jgufebad. 
mosaxleobis nawili am yovelives aRiqvams, rogorc ekonomikuri zrdis 
da siRaribisgan Tavis daRwevis SesaZleblobas, meore nawils ki uCndeba 
garemos da janmrTelobis gauaresebis legitimuri SiSi. es dayofa qmnis 
daZabulobas da konfliqts megobrebsa da mezoblebs Soris. filmSi aseve 
warmodgenilia sainformacio asimetriis sakiTxi, sadac energokompanias 
ufro meti resursi da sainformacio gavlena aqvs, vidre adgilobriv mo-
saxleobas.

mTlianobaSi, `aRTqmuli miwa~ exeba ekonomikuri interesebis, gare-
mosdacviTi sazrunavebis, eTikuri dilemebis kompleqsur urTierTqme-
debas frekingis konteqstSi. filmi mayurebels sTavazobs, dafiqrdes 
moklevadian ekonomikur sargebelsa da grZelvadian garemosdacviT da 
janmrTelobis Sedegebze, aseve, Zalauflebebis dinamikaze, romelic Car-
Tulia aseT gadawyvetilebebSi. `aRTqmuli miwa~ asaxavs damafiqrebel na-
rativs, romelic aCens kiTxvebs energetikuli industriis praqtikis md-
gradobis da eTikuri sakiTxebis Sesaxeb.

rac Seexeba animacias da infografikas, is gvTavazobs gzebs rTuli 
samecniero koncefciebis gasamartiveblad, riTac maT ufro farTo au-
ditoriisTvis xelmisawvdoms gaxdis. am vizualur saSualebebs SeuZliaT, 
efeqturad warmoaCinon iseTi procesebi, rogorebicaa tyeebis ganadgu-
reba, klimatis cvlileba da dabinZureba, rac maT ufro sainteresos da 
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informaciuls xdis. (suraTi 3. Climate Change and its effects! https://dattmedi.
com/blog/climate-change-and-its-effects/)

animaciuri samecniero fantastikuri filmi `Wall-E~ (2008 _ Pixar Ani-
mation Studio), romlis reJisoria amerikeli endriu stentoni, warmogvid-
gens erTi SexedviT gasarTob, gulis amaCuyebel ambavs, sadac warmoCeni-
lia ramdenime damafiqrebeli da mniSvnelovani sakiTxi. 

animaciuri filmis erT-erTi centraluri Temaa garemos ukontro-
lo degradaciis da konsiumerizmis Sedegebi. moqmedeba xdeba momavalSi, 
dedamiwis zedapiri dafarulia nagviT da garemo dabinZurebulia, ris ga-
moc adamianebma miatoves mSobliuri planeta da kosmoss Seafares Tavi. 
es aris gamafrTxilebeli narativi garemos mdgradobis mniSvnelobis da 
Warbi moxmarebis Sedegebis Sesaxeb. warmodgenili scenari asaxavs kacob-
riobis uunarobis gamo ekologiuri problemebis (klimatis cvlileba da 
resursebis amowurva) gaRrmavebis potenciur Sedegebs.

filmSi mkafiod Cans `mjdomare~ adamianebis (romlebic mTlianad 
damokidebulni arian teqnologiaze) da momxmarebluri cxovrebis wesis 
kritika. es aspeqti aCens SeSfoTebas adamianis janmrTelobasa Tu fizi-
kur keTildReobaze Tanamedrove teqnologiebis gavlenis Sesaxeb da ase-
ve varauds, Tu rogor SeiZleba, teqnologiam komunikaciis da komfortis 
uzrunvelyofisas gamoiwvios emociuri gancalkeveba da martooba.

~Wall-E~ sabolood ubedurebis fonze gvigzavnis imedis gzavnils. 
filmis finalSi naTlad Cans, Tu rogor aris SesaZlebeli odesRac dabin-
Zurebuli garemos gardarCena da bunebis gaaxalgazrdaveba. swori qmede-

audiovizualuri kultura rogorc ekologiis problemebis gadaWris instrumenti



_ 184 _

bebiT, azrovnebis da bunebisadmi damokidebulebis SecvliT, SesaZlebe-
lia adamianis saqmianobiT gamowveuli garemosdacviTi zianis aRmofxvra 
da adamianis bunebasTan metad daaxloveba. (suraTi 4, animacia `Wall-E~ 
posteri)

aseve mniSvnelovania eko-arti. aseT instalaciebs da gamofenebs SeuZ-
liaT audiovizualuri kulturis elementebis Serwyma garemos filoso-
fiasTan. am proeqtebma SeiZleba gamoiyenon multimediuri elementebi, 
maT Soris video, xmovani peizaJebi da interaqtiuli displeebi audito-
riis CarTvisTvis bunebis, ekologiuri sakiTxebis sensorul da intele-
qtualur kvlevebSi.

imersiul teqnologiebs, rogoricaa virtualuri realoba (VR) da gaZ-
lierebuli realoba (AR), SeuZliaT mnaxvelebis `CaZirva~ garemoSi, sadac 
SesaZlebelia garemosdacviTi sakiTxebis Cveneba, Zlieri emociuri reaq-
ciebis gamowveva da Cveni planetis dacvis aucileblobis grZnobis gaRvi-
veba. proeqtebi SeiZleba Seiqmnas ekosofiur principebTan Sesabamisoba-
Si, rac xels Seuwyobs bunebisadmi TanagrZnobas, individebs ki SeeZlebaT 
virtualurad Seiswavlon sxvadasxva ekosistemebi da garemo, maSinac ki, 
Tu fizikurad ar SeeZlebaT maTi monaxuleba. 

iseT platformebze, rogoricaa Instagram, TikTok da YouTube, mokle 
videoebma, pirdapirma CarTvebma da istoriebma SeiZleba efeqturad mi-
aRwion axalgazrda auditorias. socialuri mediis tendenciebi da ga-
mowvevebi, aseve emsaxureba garemosdacviTi cnobierebis amaRlebas da 
am mimarTulebiT sxvadasxva aqtivobaSi CarTulobis gaZlierebas, rac 
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niSnavs mdgradi ganviTarebis Sesaxeb informaciis gaziarebas da sazo-
gadoebis waxalisebas, monawileoba miiRon garemosdacviT sakiTxebTan 
dakavSirebul RonisZiebebSi, diskusiebSi an proeqtebSi. konkretul ga-
remosdacviT sakiTxebze orientirebuli mokle filmebis Seqmna warmoad-
gens ZiriTadi informaciis `Sededebul~ formatSi gadacemis efeqtur 
saSualebas. am filmebis Cveneba SesaZlebelia RonisZiebebze, kinofesti-
valebze da onlain-platformebze.15

amgvarad, audiovizualuri Txrobis emociuri potencialis gamoyene-
ba xels Seuwyobs ufro informirebuli da ekologiurad Segnebuli sazo-
gadoebis Seqmnas. mimzidveli vizuali da damajerebeli Txroba ki SeiZle-
ba gaxdes xidi _ mecnierul faqtebsa da sazogadoebis gagebas Soris.

rogorc zemoT aRvniSneT, audiovizualuri kultura aris mZlavri 
instrumenti garemosdacviTi sakiTxebis Sesaxeb cnobierebis amaRle-
bisTvis, Tumca is aseve awydeba garkveul gamowvevebs da potenciur pro-
blemebs.

 mwvane SeniRbva (Greenwashing ) _ ra aris mwvane SeniRbva? es termini 
asaxavs process, romelic qmnis cru STabeWdilebas an awvdis cru infor-
macias imis Sesaxeb, Tu ramdenad ekologiurad sufTaa kompaniis produq-
tebi. ̀ mwvane SeniRbva~ gulisxmobs usafuZvlo gancxadebebs momxmareble-
bis mosatyueblad, raTa daajeron isini, TiTqos kompaniis produqtebi 
ekologiurad sufTaa an ufro met pozitiur gavlenas axdens garemoze, 
vidre realurad aris.

termini `Greenwashing~ pirvelad 1986 wels gamoiyena amerikelma eko-
logma jei vesterveldma statiaSi, sadac dagmo sastumroebis gavrcele-
buli praqtika, romlebic iTxovdnen stumrebisgan pirsaxocebis xelaxla 
gamoyenebas energiis dazogvis mizniT. vesterveldi amtkicebda, rom igi-
ve sastumroebi faqtiurad arafers akeTebdnen garemos dasacavad da rom 
`pirsaxocebis~ moTxovna `mwvane SeniRbvis~ aqti iyo.16

mniSvnelovania gvesmodes, rom `mwvane SeniRbvis~ sawinaaRmdegod, 
momxmareblebi da dainteresebuli mxareebi unda iyvnen fxizlebi da 
kritikulebi garemosdacviTi pasuxismgeblobis Sesaxeb gancxadebebis 
Sefasebisas. kompaniebis realuri praqtikis kvlevam, mesame mxaris ser-
Tifikatebis moZiebam, maTi Zalisxmevis saerTo gamWvirvalobis gaTva-
liswinebam, SeiZleba didi samsaxuri gauwios individebs, raTa maT miiRon 
informirebuli gadawyvetilebebi da mxari dauWiron namdvilad ekolo-
giurad Segnebul bizness.

15 Gómez-Casillas, A., and Gómez Márquez, V. The effect of social network sites usage in climate change 
awareness in Latin America. [Online]. National Library of Medicine. Available at: https://www.ncbi.nlm.
nih.gov/pmc/articles/PMC10150149/# [Accessed 1 May 2023]

16 Sullivan, J. (2009). Greenwashing‘ Gets His Goat. [Online]. Recordonline. Available at: https://www.
recordonline.com/story/news/2009/08/01/greenwashing-gets-his-goat/51926672007/ [Accessed Au-
gust 2009]
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sensacionalizmi, araswori interpretacia da  
yuradRebis diapazoni. 

emociurad datvirTuli cifruli kontentis Seqmnas, ra Tqma unda, 
SeuZlia cnobierebis amaRleba, magram arsebobs zedmetad Sors wasvlisa 
da SiSis gaRvivebis an garemosdacviTi sakiTxebis sensacionalizaciis ris-
ki. Sesabamisad, sandoobis SesanarCuneblad da auditoriaSi grZelvadiani 
apaTiis an skepticizmis Tavidan asacileblad, mniSvnelovania problemebis 
da potenciuri gadawyvetilebebis dabalansebuli xedva. eWvgareSea, rom 
mecnieruli kvlevis da ekologiuri procesebis zusti warmodgena umTa-
vresia kargad informirebuli sazogadoebis ganviTarebisTvis. garemos-
dacviT sakiTxebze monacemTa arasworma interpretaciam an informaciis 
arasworad warmodgenam SeiZleba gamoiwvios gaugebroba, rac xels SeuSlis 
auditoriis unars, CaerTos informirebul diskusiebSi. 

cifruli komunikaciis epoqaSi yuradRebis diapazoni SesamCnevad 
Semcirda. amis miuxedavad, audiovizualuri teqnologiebi sazogado-
ebisTvis rTuli Temebis efeqturad miwodebis saSualeba gaxda. simarti-
vis xazgasma sasicocxlod mniSvnelovania farTo auditoriis mosazidad, 
magram is moiTxovs frTxil navigacias, raTa Tavidan aviciloT balansis 
darRveva gamartivebasa da metismet gamartivebas Soris. am konteqstSi 
gamartiveba gulisxmobs informaciis mniSvnelovani detalebis mkafiod 
da pirdapir warmodgenas kompromisis gareSe, aseve, sakiTxis xelmisawv-
domobis uzrunvelyofas informaciis danakargis gareSe.

audiovizualur medias, efeqturi gamoyenebis SemTxvevaSi, SeuZlia 
gadamwyveti roli iTamaSos garemosdacviTi gamowvevebis gadaWraSi pozi-
tiuri damokidebulebis STagonebiT, pasuxismgeblobis grZnobis gaZliere-
biT da koleqtiuri Zalisxmevis mobilizebiT. es dinamikuri urTierTqmede-
ba audiovizualur kulturas, garemosdacviT cnobierebasa da koleqtiur 
moqmedebas Soris metyvelebs imaze, Tu ra Rrma gavlena SeiZleba hqondes 
medias sazogadoebis damokidebulebebze da qcevebze. kacobriobis ekolo-
giur gamowvevebTan brZolis fonze, vizualuri istoriebis Txrobis Zala 
Cndeba, rogorc transformaciis mamoZravebeli. es aris platforma gare-
mosdacviTi sakiTxebis gadaudeblobis Sesaxeb komunikaciisTvis da xels 
uwyobs Cveni planetis momavlis dacvis saerTo valdebulebas. arsebiTad, 
kulturas, teqnologias da ekologias Soris TanamSromloba scildeba 
Cveul sazRvrebs, is qmnis gamZleobis, adaptaciis, kacobriobasa da bunebas 
Soris ufro harmoniuli Tanaarsebobis dapirebis damajerebel narativs.

amerikeli biologi, konservatori da mwerali reiCel karsoni, Tavis 
naSromebSi wers: `is, vinc Wvrets dedamiwis silamazes, poulobs Zalis 
marags, romelic gaZlebs, vidre sicocxle gagrZeldeba~.17 es mosazreba 

17 Carson, R. (1998) The Sense of Wonder. Harper. P. 47.
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varaudobs, rom kavSiri bunebriv samyarosTan SeiZleba iyos STagonebis, 
siZlieris da motivaciis Rrma wyaro. miuxedavad imisa, rom avtorma es 
mosazreba gansxvavebul konteqstSi da sxva epoqaSi warmogvidgina, misi 
ZiriTadi idea namdvilad SeiZleba gamoviyenoT audiovizualuri kul-
turis erT-erT misiis ganmartebisas _ garemosdacviTi cnobierebis xel-
Sewyoba. reiCel karsonis am gzavnilis audiovizualur kulturasTan mi-
marTebaSi ganxilva niSnavs, rom dedamiwis silamazis, mravalferovnebis 
da daucvelobis CvenebiT dRevandeli da momavali TaobebisTvis SegviZ-
lia samyaros pativiscemis, dacvis aucileblobis demonstrireba. (sura-
Ti 5. avtori AKI _ `Nature vs Singularity~ From: Aki)

saerTo jamSi, audiovizualuri kultura da ekologia Tanamedrove 
sazogadoebis ori mniSvnelovani aspeqtia, romlebic mWidrod arian erT-
maneTTan dakavSirebulni. xmovan-xedviTi Semoqmedebis da ekologiis ur-
TierToba rTuli, saintereso, aqtiuri da mravalmxrivia. am TanamSrom-
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lobis warmoeba da moxmareba pirdapir gavlenas axdens garSemo arsebul 
bunebriv samyaroze. audiovizualuri teqnologiebi adamianebs axali da 
inovaciuri gadawyvetilebebis miRebis saSualebas aZleven.

amdenad, audiovizualuri Semoqmedebis misiaa codnis, kulturis da 
ekologiis gardaqmna, ganviTareba, amaRleba da Secnoba. mas SeuZlia, Se-
qmnas SemoqmedebiTi SesaZleblobebis farTo areali, axali produqtebis 
da servisebis SemuSavebidan dawyebuli arsebuli codnis da kulturis ga-
Zlierebamde. 
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cifruli teqnologiebis gamoyenebis  
Taviseburebebi sabanko seqtorSi:  

literaturis mimoxilva

1. Sesavali

dRes sabanko momsaxurebis bazarze Zlieri konkurenciaa, momxma-
reblebi fulisa da finansuri sakiTxebis mimarT ukeT informirebulni 
arian, rac kritikulobis xarisxs zrdis. sabanko marketingis koncefcia 
zogadi marketingis ganviTarebisa da safinanso seqtorSi gazrdili kon-
kurenciis Sedegad warmoiSva (Todua & Gogitidze 2021; Grimbald & Mah, 2023). 
cifruli transformaciis mizezi fizikurad daSorebuli teritoriebis 
momsaxureba, konkurentebisgan diferencireba, an saoperacio xarjebis 
Semcireba SeiZleba iyos. cifruli transformacia identificirebulia 
rogorc procesi, romlis mizania arsebiTi cvlilebebis SetaniT, infor-
maciis, informaciuli teqnologiis, komunikaciis da dakavSirebis teq-
nologiis Serwyma. aplikaciebis meSveobiT, momxmareblebs mokle droSi 
SeuZliaT miiRon informacia gaweuli xarjebis, investiciebisa da sagada-
saxado mdgomareobis Sesaxeb. zemoaRniSnuli upiratesobebi ufro mim-
zidvels xdis internet bankings ara mxolod axalgazrdebisTvis, aramed 
smartfonebis nebismieri mflobelisTvis (Talbot, Ordonez-Ponce, 2020; An&a, 
et al.,2020). 

eleqtronuli bankingis gamoCenam fizikur pirebs meti SesaZleblo-
bebi misca. aRniSnuli sargebeli xarjebis dazogvaSi, met moqnilobasa da 
TavisuflebaSi, sabanko darbazis rigSi miRebuli stresis Semcirebasa da 
drois minimizebaSi gamoixateba (Nigudge & Pathan, 2014). aRniSnulis gaTva-
liswinebiT, Tanamedrove sabanko industriaSi, cifruli teqnologiebis 
gamoyenebis Taviseburebebis Seswavla aqtualuri sakiTxia. Tanamedro-
ve teqnologiebi momxmarebelTa qcevaze gavlenas axdenen da am faqtis 
gauTvaliswinebloba biznesis Cavardnis risks zrdis. cifruli marketin-
gis instrumentebi cvlian reklamirebis, sazogadoebasTan urTierTo-
bis, produqtisa da momsaxurebis gayidvis specifikas (Nso, 2018). bankebis 
saWiroeba drosa da sivrceSi ar Secvlila, Tumca momxmareblebTan ur-
TierTobis menejments da Sesabamisad sabanko marketings 21-e saukuneSi 
udidesi misia akisria. es aris uwyveti procesi, romelsac mudmivi kvleva 
da ganviTareba sWirdeba (Todua & Gogitidze, 2022).
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2. literaturis mimoxilva

2.1 cifruli sabanko servisebis Sesaxeb momxmarebelTa  
gaTviTcnobiereba

sxvadasxva cifruli produqtis Sesaxeb informaciis martivad misaw-
vdomoba momxmarebelTa ukeTesad gaTviTcnobierebas ganapirobebs, rac 
SemdgomSi momsaxurebis miRebazec pirdapir aisaxeba. amasTan, produqci-
is/momsaxurebis Sesaxeb informirebuloba momxmareblebs meti sargeblis 
miRebis da ukeTesi arCevanis gakeTebis saSualebas aZlevs (Shanmugapriya & 
LakshmiranI, 2021).

anuzis da alamros mier Catarebul kvlevaSi ganxilulia faqtorebi, 
romlebic iordaniaSi eleqtronuli bankingis gamoyenebaze gavlenas ax-
dens (Anouze & Alamro, 2019). ZiriTad faqtorebad dasaxelebulia aRqmuli 
sargeblianoba, gamoyenebis simartive, ndoba da eleqtronuli sabanko ser-
visebis Sesaxeb informirebulobis done. iordanieli momxmareblebis mier 
internetbankingze uaris Tqmis mizezi servisebis xelmisawvdomobis Sesa-
xeb informirebis dabali donea (Anouze & Alamro, 2019). bevr ganviTarebad 
qveyanaSi momxmareblebi upiratesobas aniWeben finansuri momsaxurebis mi-
Rebis tradiciul gzebs (bankis momsaxure personalTan pirispir kontaqts) 
(Salem et al., 2019). anuzis da alamros kvlevaSi (Anouze & Alamro, 2019) xazgas-
mulia momxmarebelTa gaTviTcnobierebis mniSvneloba eleqtronuli sa-
banko servisebis gamoyenebisas. rogorc hovardi da muri aRniSnaven (Howard 
& Moore, 1982), momxmareblebi produqtebsa da servisebSi unda gaTviTcno-
bierdnen manam, sanam maT gamoyenebas ganizraxaven. Sesabamisad, avtorebis 
mosazrebiT, is iordanieli momxmareblebi, romlebic internetbankings ar 
iyeneben, amis mizezad asaxeleben imas, rom maT ar ician msgavsi servisebis 
xelmisawvdomobis da sargeblis Sesaxeb (Anouze & Alamro, 2019). 

2.2 cifruli sabanko servisebis gamoyenebis simartivis aRqma

nebismieri sistemisadmi damokidebuleba efuZneba im rwmenas, rom misi 
gamoyeneba martivia (Davis et al., 1989). gamoyenebis simartivis aRqma (Percei-
ved Ease of Use _ PEOU) warmoiqmneba maSin, rodesac adamians sjera, rom 
sistemis gamoyeneba mas zedmeti energiisa da Zalisxmevis gaRebis gareSe 
SeuZlia (Davis et al., 1989). devisi da misi kolegebi acxadeben, rom Tu indi-
vids sistemis sargeblianobis sjera, is martivad miiRebs gadawyvetilebas 
mis aTvisebaze (damokidebulebis Camoyalibebis gareSe) (Davis et al., 1989). 
aRniSnul naSromSi ganxilulia gamoyenebis simartivis gavlena momxma-
rebelTa kmayofilebaze da am ukanasknelis gavlena internetsabanko ser-
visebis xelaxali gamoyenebis ganzraxvaze (Davis et al., 1989). saberZneTSi 
Catarebulma kvlevam warmoaCina adgilobrivi sabanko organizaciebis 
gacifrulebasTan dakavSirebuli problemebi, aseve maTi mzadyofna yo-
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veldRiur samuSao rutinaSi cifruli sistemebisa da teqnologiebiT mu-
SaobasTan mimarTebiT (Kitsios et al., 2021). 

momxmareblebis mier cifruli sabanko servisebis gaazrebis/gagebis 
xarisxis dasadgenad mkvlevrebi farTod iyeneben gamoyenebis simartivis 
determinants. 2018 wels Catarebuli kvlevebis mixedviT, gamoyenebis si-
martive mniSvnelovnad moqmedebs cifrul bankingze (Mbama & Ezepue, 2018). 
aseve, 2022 wels, CrdiloeT kviprosze Catarebul kvlevaSi naCvenebia, rom 
aRqmuli sargeblianoba, gamoyenebis simartive, inovaciuroba da aRqmuli 
siamovneba mobiluri bankingis gamoyenebis ganzraxvaze dadebiT gavlenas 
axdens. kvlevis Sedegebidan irkveva, rom marketologebma yuradReba unda 
gaamaxvilon mobiluri sabanko aplikaciebis ganviTarebaze axalgazrda 
Taobis moTxovnebis dasakmayofileblad (Gokmenoglu & Kaakeh, 2022).

2.3 socialuri media marketinguli aqtivobebi cifrul bankingSi

socialuri mediis marketingi dRes momxmareblebTan komunikaciis 
mTavari sayrdenia. kompaniebi, sakomunikacio miznebidan gamomdinare, so-
cialur media-arxebSi reklamebs aTavseben da momxmarebelTa segmentaci-
as axdenen, raTa maTTan wvdoma gazardon (Camarate & Maritz, 2018). 

sabanko marketingi ufro metad socialur mediazea koncentrire-
buli, radgan am sivrces aqtiurad iyeneben axalgazrdebi. aRniSnulis 
gaTvaliswinebiT, banki valdebulia, Seqmnas inovaciuri reputacia, waaxa-
lisos auditoria socialur mediaSi pozitiuri informaciis gadacemis-
ken da gaamyaros ndoba sabanko produqtis da momsaxurebis mimarT (Vejačka, 
2015). Sesabamisad, bankebi iyeneben Facebook-s momxmareblebis komentareb-
sa da saCivrebze dasakvirveblad, maTTvis pasuxis myisierad gasacemad, 
rac aseve zrdis ndobis maCvenebels. 

socialuri media aqtivobebis gamoyeneba yovlismomcveli da efeqtu-
ri strategiaa momxmareblebTan komunikaciisTvis. is saSualebas iZleva, 
rom bankebma saxaliso, saintereso da rezonansuli internet-kontenti 
momxmarebelTa interesebze dayrdnobiT ganaviTaron (Onuorah et al., 2022). 
iordaniaSi Catarebuli kvlevis Sedegad dadginda, rodesac saqme saban-
ko servisebs exeba, marketinguli aqtivobebi socialur mediaSi momxma-
rebelTa damokidebulebis da loialobis zrdaze dadebiT gavlenas ax-
dens, (Elareshi et al., 2023).

2022 wels Catarebul kvlevaSi naTqvamia, rom bankebi, romlebic axal 
teqnologiebs ver moergebian, Tanamedrove droSi gadarCenas ver SeZle-
ben. aseve aRsaniSnavia, rom socialuri media mobilur bankingSi gavleni-
ani saSualebaa axalgazrda momxmareblebSi servisebis gamoyenebis Sesaxeb 
gadawyvetilebis miRebis procesis dasaCqareblad (Sharma et al., 2022). so-
cialuri mediis platformebs (mag. Instagram) aqtiurad iyeneben indonezi-
aSi axali momxmareblebis mosazidad da servisebis gamoyenebis wasaxali-

cifruli teqnologiebis gamoyenebis Taviseburebebi sabanko seqtorSi...
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seblad. cifruli bankis socialuri mediis angariSi meoradi monacemebis 
analizis saSualebas iZleva, rac SemdgomSi axalgazrda momxmareblebis 
loialurobis zrdaze axdens gavlenas (Zhafran, 2022).

2.4 cifruli sabanko servisebis mimarT momxmarebelTa ndoba

ndoba internet biznes-transaqciebis sakvanZo faqtoria (Piriyakul et 
al., 2015) ndoba ganisazRvreba, rogorc `ganzogadebuli molodini~, rom 
dapirebas SeiZleba daveyrdnoT (Wahab et al., 2009). ndoba da aRqmuli sar-
geblianoba ZiriTad faqtorebad aris dasaxelebuli mobiluri bankingis 
gamoyenebis ganzraxvis gansazRvrisas saudis arabeTSi Catarebul kvleva-
Sic. mobilur bankingSi momxmarebelTa qcevis gansazRvrisas da nebismie-
ri saqmiani urTierTobisTvis ndoba gadamwyvet rols asrulebs, radgan 
is amcirebs risks da gaurkvevlobas (Tiwari et al., 2021). 

bankebma, momxmarebelTa ndobis gasamyareblad, yuradReba unda gaa-
maxvilon maTi konfidencialurobis da usafrTxoebis dacvaze onlain 
tranzaqciebis ganxorcielebisas. aseve, maT unda miawodon klientebs re-
gularuli informacia cifruli sabanko politikis, sxvadasxva servise-
bis, funqciebisa da momxmarebelTa interesebis dasacavad miRebuli zo-
mebis Sesaxeb (Alnemer, 2022).

2.5 momxmareblebis mier cifruli sabanko servisebis  
gamoyenebis ganzraxva

gamoyenebis ganzraxva literaturaSi farTodaa Seswavlili. araerTi 
kvleva aCvenebs, rom qceviT ganzraxvasa da faqtobriv gamoyenebas Soris 
damokidebuleba arsebiTia. Sesabamisad, servisis gamoyenebis ganzraxvis 
analizi gvexmareba adamianebis realuri qcevis gagebaSi (Davis et al., 1989; 
Zhang et al., 2018). amasTan, mocemuli determinantis Seswavla finansuri 
institutebis mier iseTi aplikaciebis SemuSavebisas aris efeqturi, rom-
lebic sabanko seqtorSi momxmarebelTa mier servisebis gamoyenebis ganz-
raxvas gazrdian (Kumari & Devi, 2022). iordaniis kerZo bankebis monacemebis 
gaanalizebis Sedegad kvlevam aCvena, rom aRqmuli gamoyenebis simartive, 
sargebeli da sandooba cifruli sabanko servisebis gamoyenebis ganzrax-
vaze axdens gavlenas, rac cifruli produqtebis realur gamoyenebaze ai-
saxeba. am faqtorebis gaTvaliswineba momxmareblebSi mobiluri bankingis 
pozitiur aRqmas uwyobs xels (Alkhawaldeh et al., 2022; Rahi et al., 2021). momx-
mareblebi cifruli finansuri servisebis upiratesobas aRiqvamen maSin, 
rodesac aRqmuli riski dabalia. swored amis Semdgom izrdeba ukontaqto 
finansuri momsaxurebiT sargeblobis ganzraxvac (Chen et al., 2023). saban-
ko servisebis xelaxali gamoyenebis ganzraxvaze mniSvnelovani dadebiTi 
gavlenis moxdena SeuZlia gamoyenebis simartives, aRqmul sargebelsa da 
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ndobis faqtors, rac cifruli produqtebis realur gamoyenebaze dade-
biTad aisaxeba (Nelwan et al., 2021; Rahi et al., 2021).

2023 wels bangladeSSi Catarebuli kvlevis mizani iyo momxmarebel-
Ta ganzraxvaze moqmedi faqtorebis dadgena, rac bankis menejerebs daex-
mareboda saTanado politikis Camoyalibebasa da filialebSi vizitis 
gareSe cifruli servisebis gamoyenebis waxalisebaSi. kvlevis Sedegad 
dadginda, rom cifruli operaciebisadmi ndoba aCqarebs maTi gamoyene-
bis ganzraxvas, rac Tavis mxriv momxmareblebs realuri qcevisken (cif-
ruli servisebis gamoyenebisken) ubiZgebs (Ashraf, 2023). aRniSnuli mosaz-
reba dadasturda 2021 wels Catarebul kvlevaSic, sadac naTqvamia, rom 
momxmarebelTa mier cifruli sabanko servisebis gamoyenebis ganzraxvis 
wasaxaliseblad aucilebelia bankebma uzrunvelyon sasargeblo, advil-
ad gamosayenebeli, sando da arasarisko mobiluri transaqciebi (Himel et 
al., 2021). 

2.6 cifruli sabanko servisebis Sesaxeb momxmarebelTa  
kmayofileba

momxmarebelTa kmayofileba aris gancda imisa, rom produqtma an 
momsaxurebam momxmareblebis molodinebi gaamarTla (Yoon, 2010). momxma-
rebelTa molodini SeiZleba ganvsazRvroT rogorc winaswari rwmena da 
prognozebi tranzaqciaTa gacvlis dros (Mwiya et al., 2022). momxmarebelTa 
kmayofileba mTavar strategiul miznad aris miCneuli, razec organiza-
ciam yuradReba unda gaamaxvilos (Zouari & Abdelhedi, 2021). momxmarebelTa 
kmayofileba bankebis muSaobis efeqtianobis Sesafaseblad mTavari faq-
toria. roca molodinebi marTldeba, izrdeba kmayofilebis xarisxi, ra-
zec damyarebulia loialuroba. momxmarebelTa kmayofilebis gareSe amis 
miRweva warmoudgenelia, winaaRmdeg SemTxvevaSi isini konkurentebisken 
advilad gadainacvleben (Sasono et al., 2021; Nițescu, 2016). eleqtronuli 
bankingi momxmarebelTa ukeT asaTviseblad gamoiyeneba. kmayofileba aris 
umniSvnelovanesi faqtori, romelic bankebs konkurentuli upirateso-
bis SenarCunebaSi exmareba (Li et al., 2021). eleqtronuli bankingi umTavres 
rols asrulebs momsaxurebis xarisxis amaRlebaSi da sabanko seqtoris 
gaZlierebaSi, radgan eleqtronuli gadaxdis gamo xdeba momxmarebelTa 
kmayofilebis donis mateba, produqtiulobis zrda, sabanko operaciebis 
Rirebulebis Semcireba, angariSsworeba ufro swrafad da didi moculo-
biT (Reddy, 2021).

sxvadasxva qveyanaSi Catarebuli kvlevebis mixedviT, eleqtronuli 
bankingiT momxmarebelTa kmayofilebaze moqmedi faqtorebi universalu-
ria da konkretuli qveyniT/regioniT ar Semoifargleba (Almansour & Elkr-
ghli, 2023).

saudis arabeTSi Catarebuli kvlevis ZiriTadi mizani internetbankis 

cifruli teqnologiebis gamoyenebis Taviseburebebi sabanko seqtorSi...
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momxmarebelTa kmayofilebis ganmsazRvreli faqtorebis gamovlena iyo 
COVID-19-is pandemiis periodSi. kvlevis Sedegebma aCvena, rom kmayofi-
lebaze moqmedebs momxmareblebTan mWidro urTierTqmedeba, problemis 
dauyovnebliv gadaWra da damxmare jgufis swrafi reagireba. es ki Tavis 
mxriv internetsabanko servisebis gamoyenebis ganzraxvazec dadebiTad 
aisaxeba (Alarifi & Husain, 2023). Tu momxmarebels akmayofilebs internet-
bankis gamoyenebis simartive, efeqturoba, konfidencialuroba, usaf-
rTxoeba da saimedooba, is servisebis xelmeored gamoyenebis Sesaxeb 
gadawyvetilebas martivad iRebs (Todua & Gogitidze, 2022; Egala et al., 2021). 
reagirebisa da saimedoobis mniSvneloba gamokveTilia 2022 wels Cata-
rebul kvlevaSic, sadac veb-arqiteqturac momxmarebelTa kmayofilebis 
sakvanZo faqtoradaa dasaxelebuli (Mir et al., 2022). iseTi cvladebis gaT-
valiswineba, rogoricaa teqnologiebis aRqma, momsaxurebis xarisxi da 
ndoba aucilebelia, raTa momxmarebelTa kmayofilebis zrdas da bankebis 
progress xeli SevuwyoT (Murdifin et al., 2021; Rajasulochana, 2022). konkretu-
li finansuri organizaciis mier mowodebul servisebTan gamartivebuli 
wvdoma momxmarebelTa kmayofilebasa da loialurobaze dadebiTad aisa-
xeba, rac Tavis mxriv sabanko produqtebis gamoyenebis ganzraxvazec moq-
medebs (Vetrivel et al., 2021). 

daskvna

msoflio kvlevebis Seswavlis safuZvelze gamoikveTa internetban-
kingis mniSvnelovani roli momxmareblebTan urTierTobis procesSi. 
aRsaniSnavia, rom cifruli bankingi pirdapir gavlenas axdens urTierTo-
bebis marketingze. pirispir interaqciis Semcirebis miuxedavad, is metad 
loialuri da mravalmxrivi kavSirebis Camoyalibebis saSualebas iZleva. 
rac Seexeba gamosakvlev cvladebs, ZiriTad faqtorebad gamoiyo gaTvi-
Tcnobiereba, gamoyenebis simartive, cifruli sabanko servisebis mimarT 
ndoba da socialur mediaSi marketinguli aqtivobebis gavlena. aRniSnu-
li determinantebi dadebiT damokidebulebas avlenen cifruli sabanko 
servisebis gamoyenebis ganzraxvaze, rac Tavis mxriv moqmedebs internet 
bankingis gamoyenebiT kmayofilebaze. mkvlevrebis naSromebma aCvena, rom 
ZiriTadi determinantebi, -rogoricaa gaTviTcnobiereba, ndoba, gamoye-
nebis simartive da socialuri media marketinguli aqtivobebi _ dadebiT 
gavlenas axdenen cifruli sabanko servisebis gamoyenebis ganzraxvaze. 

ganxiluli statiebidan gamomdinare, naTelia, rom bankis marketingi 
mimarTuli unda iyos cifruli sabanko servisebis mudmiv gaumjobeseba-
ze, rac momxmareblebSi meti sargeblis aRqmas Seuwyobs xels da, Sesabami-
sad, gazrdis miRebuli momsaxurebiT kmayofilebasac. 

SegviZlia vivaraudoT, rom qarTveli momxmareblebis mier cifru-
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li sabanko servisebis gamoyenebaze moqmedi faqtorebi globalur momx-
marebelTan garkveulwilad identuria. momxmareblebi metad iyeneben 
internet banks im SemTxvevaSi, Tu misi marTva martivia da gamoyenebis 
sargebeli mkafiod aris aRqmuli. provaideri bankisgan momxmareblebi xa-
risxian da sando momsaxurebis miwodebas iTxoven, raTa cifrulma banking-
ma klientis saWiroebebi metad daakmayofilos. momxmareblebTan mWidro 
cifruli interaqcia socialuri mediis saSualebiT dadebiTad moqmedebs 
ndobis amaRlebaze; momxmareblebis mier cifruli servisebis gamoyeneba 
naklebad sariskod aRiqmeba, rac internet bankis gamoyenebas waaxalisebs. 
aqedan gamomdinare, zemoT mimoxiluli naSromebi miuTiTebs, rom qarTu-
li bankebisTvis cifruli marketinguli strategiis Seqmnisas saWiroa im 
cifruli servisebis, maT Soris socialuri mediis arxebis gaTvaliswine-
ba, rac momxmarebelTa molodinebis gamarTlebis Sansebs zrdis. 
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SiSi da TamaSi me-20 saukunis 50-ianelebisa da  
TanamedroveTa poeziaSi

`XX saukunis 60-iani wlebidan qarTul xelovnebaSi, sakmaod aqtiurad- 
prozasa Tu poeziaSi, ikveTeba axali tipis kulturuli pozicia, romelic 
aRadgens modernizmis esTetikur-msoflmxedvelobriv interesebs da ya-
libdeba, rogorc dominanturi nacionaluri kulturis alternativa~18 
da mas, rogorc sami kulturuli sivrcidan erT-erTs eniWeba statusi _ 
`alternatiuli kultura~, xolo esTetikuri poziciiT inovaciuria. Seg-
viZlia vTqvaT, rom Cven mier sakvlevi Tematika swored `alternatiuli 
kulturis~ kuTvnilebaa da SiSica da TamaSic misi msoflmxedvelobrivi 
interesebidan gamomdinareobs. qarTul sinamdvileSi Cndeba teqstebi, 
romlebSic SiSisa da TamaSis fenomeni ki ar ikargeba, piriqiT-ufro mZaf-
ri StrixiTa da datvirTviT Semodis azrovnebaSi. SeiZleba iTqvas, marki-
rebulic ki xdeba. RmerTisgan mitovebul adgilebs SeniRbva erTvis, amas 
emateba SiSi `sxva cxovrebisa~, romelic SeiZleba iseve fuWad gaataro, 
rogorc `adrindeli cxovreba~.

sainteresoa, me-20 saukunis dasawyisidan 80-ian wlebamde da Taname-
drove poetur azrovnebaSi, Tu rogor Semodis SiSis fenomeni. qarTul 
da, zogadad, msoflio poeziisTvis SiSi ar aris ucxo personaJi. XIX sau-
kunis amerikeli poetis edgar pos leqsebidan mkiTxveli erTgvarad ukve 
icnobs mas. is Tavisi klasikuri zemoqmedebiT Semodis da moicavs adamia-
nis pirovnebas. 

drosTan erTad pirovneba scildeba mxolod sakuTar fobiebTan br-
Zolas, sikvdilisadmi SiSic daZlia. mas Semecnebuli aqvs, rom cxovre-
ba, garkveuli doziT, TviT adamianisgan cinizms saWiroebs. unda dasva 
mravali kiTxva, oRond sarkazmulad, dacinviT, TviTonve unda dascino 
sakuTar SiSs. dumili simarTlis, marTal kacad yofnis SiSis gamo amiTi 
unda Secvalo.

rac Seexeba Tanamedrove filosofiur Tu sazogadoebriv (anda jer-
jerobiT filosofiurs, vinaidan sazogadoeba ar aris gamofxizlebuli 
da am misias poeti iRebs sakuTar Tavze) azrs, igi misulia im daskvnamde, 
rom adamiani maSin aris Tavisufali, rodesac azrovnebs, iRebs gadawy-

18 wifuria bela, `qarTuli teqsti sabWoTa/postsabWoTa/postmodernul konteqstSi~, 
ilias saxelmwifo universitetis gamomcemloba, 2016, gv. 73-76.
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vetilebebs, dgas `Sekrebilobis mwvervalze.~... `is Zalebi ki, romlebic 
xels uSlian adamians Sekrebas, gadawyvetilebis miRebas, aris laCroba, 
sizarmace, SiSi...~19 adamianic, totalitarizmisgan Cabudebuli kankalis 
miuxedavad, Tavisuflebis SenarCunebis mizniT TamaSs iwyebs. sakuTar 
dros gamonaxavs da egosTan saubrobs, monologSia gamudmebiT. jer Tavad 
unda daiwyos TamaSi, raTa miizidos mayurebeli (mkiTxveli). man icis, rom 
utopiaSi, `ararsebul adgilas~ cxovrobs, arsad aRar aris azri, magram 
cdilobs TviTon iyos azrSi. utopias ar SeiZleba miekuTvnos adgili, 
Tumca igi adamianTa cxovrebis realobaSi TamaSdeba. adamians uCndeba 
moTxovnileba Seqmnas Tavisi idealuri saxelmwifo, samyaro, sadac SiSis 
gareSe icxovrebs, sxva Tu ara sakuTar Tavs mainc rom TviTonve araferi 
daaklos da avnos am nervul fonze.20

aqedan gamomdinare, iqmneba poeturi Tu prozauli teqstebi, (am 
SemTxvevaSi poeturi nimuSebi gvaqvs mxedvelobaSi) sadac poeti da misi 
lirikuli gmiri TamaSobs sakuTar Tavs, sxvas _ nebismier pirs, oRond 
maTSi sakuTar Tavs ganyenebulad moiazrebs, mas am TamaSSi veravin exeba. 
igi amiTi maqsimalurad malavs SiSs.

sainteresoa, Tu ratom SemoiWra literaturaSi SiSisa da TamaSis 
fenomeni da ratom aris sakvlevi sakiTxi mniSvnelovani Tanamedrove 
mecnierebaSi. unda aRiniSnos, es ori cneba TiTqmis yvela sferos moi-
cavs. SiSisa da TamaSis fenomens mravali samecniero kvleva mieZRvna 
filosofiur, fsiqologiur Tu socialuri mecnierebebis WrilSi. rac 
Seexeba literaturaTmcodneobis sferos, SiSisa da TamaSis Semosvla 
mxatvrul literaturaSi aq naklebad aris axsnili, gansakuTrebiT qar-
Tul samecniero literaturaSi. maTi, rogorc mxatvruli azrovnebis 
kuTvnileba da ganmsazRvrel cnebebad aRqma TiTqmis ar aris gamokvleu-
li, gansakuTrebiT me-20 saukunis bolo periodis qarTul mwerlobaSi. 
xolo amerikeli poetebis leqsebze ucxoenovani kritika metnaklebad 
exeba SiSisa da TamaSis fenomens. SeiZleba TviT es cnebebi zustad ar 
iyos formulirebuli, rogorc SiSi da TamaSi, magram amerikeli avto-
rebis teqstebSi am ori cnebis arseboba samecniero literaturaSi ukve 
SeniSnulia. 

saliteraturo kritikis mixedviT, modernizmSi SiSi aRqmulia, ro-
gorc subieqturobis rRveva, xolo postmodernistul esTetikaSi, radg-
an saqme gvaqvs `mesianisturi didi narativebis gacamtverebasTan,~ (Jan 
fransua liotari) `yoveli calkeuli subieqtis pirad, individualur 
egzistenciaSi swored poezias eniWeba subieqtis egzistenciisaTvis saz-
risisa da xsnis miniWebis Zala, miT umetes, Tuki gaviTvaliswinebT, rom 
kirkegoriseuli egzistenciis eTikuri faza (anu SiSis, sasowarkveTisa da 

19 mamardaSvili merab, `saubrebi filosofiaze,~ `mecniereba,~ Tbilisi, 1992, gv. 58.

20 Sdr. iqve, gv. 220.
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Zrwolis faza) yoveli calkeuli subieqtisaTvis gardauvali ontologi-
uri aucileblobaa.~21 

sakvlevi masalis srulyofilad gageba-gaazrebisaTvis saWirod mi-
viCnevT SiSisa da TamaSis cnebis aRqmas filosofiasa da sociologiaSi. 
gansakuTrebiT mniSvnelovania danieli filosofosisa da Teologis, sio-
ren kirkegoris, naSromi `SiSis cneba,~ romelSic fundamenturad aris ga-
mokvleuli SiSis sxvadasxvagvari gamovlineba epoqasa Tu individSi. kir-
kegorTan SiSis cneba SfoTsa da brZolas miekuTvneba, romelic erovnul 
rakursSic SeiZleba moviazroT. SiSi erTgvari simptomia adamianSi sulis 
myofobisa.22 

me-20 saukunis avstrieli filosofosi, fsiqoanalitikosi zigmund 
froidi saubrobs `me~-ze. igi aRniSnavs, rom `me~ erTgvari kompleqsia az-
rovnebis, grZnobis, SegrZnebisa da intuiciisa,~ amitom rodesac `me~-s es 
oTxi polusi exSoba igi iTrguneba, rac iwvevs SiSs.23 igi `arsebiTad gare-
samyaros realobis warmomadgenelia. froidi erTgan SiSs Zlieri moTxo-
vnilebis gamoxatulebadac aRiqvams, romelic TviT me-20 saukunes moaqvs. 

Sveicarieli fsiqoanalitikosi, karl gustav iungi `me~-ze saubri-
sas agrZelebs froidiseul diskurss. iungis azriT, awmyos kuTvnlebad 
Tavis Sesacnobad upirveles yovlisa, misi Secnoba dagWirdeba, Tumca is 
garkveul sirTuleebTan aris kavSirSi, radgan am dros adamiani Taname-
droveobis nawili xdeba, xolo `awmyos Semcnobeli Tanamedrove adamiani 
yovelTvis euli iyo...~ 24

sainteresoa,rom iungi, TiTqosda, aTanabrebs emociasa da grZnobas, 
ufro zustad ki erTi gamomdinareobs meorisgan amitom SiSi (grZnoba) ra-
Rac emociis (Tundac epoqaluri) Zvrebis Sedegia. amasTanave, igi ambobs, 
rom mxatvruli qmnileba ar aris sneuleba, amitom is sxvagvar, arasame-
dicino midgomas moiTxovs. `amaSi mdgomareobs xelovnebis zemoqmedebis 
saidumlo [...] igi gamudmebiT wvrTnis epoqis suls, qmnis formebs, romle-
bic epoqis suls yvelaze metad aklia [...].~25

avstrieli filosofosi, ludvig vitgenStaini paralels avlebs Ta-
maSsa da enas Soris da aRniSnavs, rom enas, iseve rogorc TamaSs, wesebi gaa-
21 bregaZe konstantine, `qarTuli poeziis aRmavali xazi,~ `arili~, 29 seqtemberi, 2013. 

http://arilimag.ge/konstantine-bregaZe-qar 

22 kirkegori sioren, `SiSis cneba,~ germanulidan Targmna, SeniSvnebi da komentarebi 
daurTo viqtor rcxilaZem. Tbilisi, sulxan-saba orbelianis saswavlo universiteti, 
`universali,~ 2014. 

23 froidi zigmund ̀ fsiqoanalizi,~ Targmna vitali kakabaZem, Tbilisi, ̀ siaxle,~ 2008, gv. 127. 

24 iungi, karl gustav, `Tanamedrove adamianis sulieri problema,~ Targmna nugzar ku-
WuxiZem. quTaisi, 2014, gv. 75. 

25 iungi karl gustav, `poeziasTan analitikuri fsiqologiis mimarTeba~, Targmna levan 
bregaZem, krebulSi: `literaturis Teoriis qrestomaTia~, me-3 tomi, redaqtorebi: 
irma ratiani, gaga lomiZe, Tbilisi, GCLA Press, 2015, gv. 27, 40. 
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Cnia, romlebic gansazRvravs, romeli gamoTqmaa swori da araswori. aqedan 
gamomdinare, adamiani -moTamaSe xvdeba, rom SiSis nacvlad unda iTamaSos, 
anda CaerTos sxvebis mier dagegmil TamaSSi, winaaRmdeg SemTxvevaSi, See-
wireba wesebis daumorCileblobas. is eufleba am xerxs, sxva gza ar aqvs.26

giorgi nodia naSromSi `TamaSis cneba kulturis filosofiaSi~ ambobs, 
rom `TamaSi aris TviTmiznuri qmedeba, romelic ar aris gansazRvruli an 
gamarTlebuli raime misTvis garegani viTarebiT. mas Tavis TavSi aqvs mi-
zanic da sazrisic.~ mas mohyavs Teoretikosebis gansazRvrebebi TamaSis 
Sesaxeb: grosi _ `mizezad yofnis sixaruli;~ biuleri _ `funqciuri sia-
movneba;~ `formis neba;~ boitendaiki: `Tavisuflebisken ltolva;~ piaJe _ 
`realobis dauflebis sixaruli;~ vigotski _ `TamaSis paradoqsi.~27 

TamaSis Teoretikosebiseuli ganmartebebidan amerikeli avtorebis 
leqsebSi `Tavisuflebisadmi ltolva~ da `TamaSis paradoqsi~ arsebiTad 
SeigrZnoba, romlebsac ideurad exmianeba lia sturuasa da besik xaranau-
lis poezia, sadac ufro sayuradRebo da zusti, albaT, biuleris (`fun-
qciuri siamovneba,~ `formis neba~), boitendaikisa (`Tavisuflebisken 
ltolva~) da vigotskis (`TamaSis paradoqsi~) definicia iqneba Sesatyvisi 
imitom, rom maTi lirikuli gmirisTvis TamaSi ar aris wminda, Tavisi fun-
qciuri gagebiT. igi `formis,~ reJimis `nebaa.~ Sesabamisad eswrafvis kaci 
TamaSis saSualebiT `Tavisuflebisaken ltolvas,~ rac TavisTavad `Tama-
Sis paradoqss~ iwvevs.

XX saukunis 30-ian wlebSi holandieli filosofosi iohan haizinga 
aqveynebs wigns `adamiani moTamaSe~, romelSic SeniSnavs, rom TamaSi kul-
turis fenomenia da man garemos Secvlis procesi sakuTar fantaziaSi, 
TamaSis dros ganaxorciela.“ igi poezias kulturis uadres faqtorad 
miiCnevs da SeniSnavs, rom is TamaSSi iSva da leqsis forma emsaxureboda 
yovelive imis gamoxatvas, rac ki mniSvnelovani da arsebiTia sazogado-
ebrivi cxovrebisTvis.

`rasac poeziis ena saxeebis meSveobiT sCadis, TamaSia...ase rom yoveli 
saxe sxva araferia, Tu ara gamocanaze pasuxi TamaSis gziT, radgan poezia-
Si gmirma unda Seasrulos dasaxuli amocana, gadaWras problema, gauZlos 
winaaRmdegobas. Sesabamisad, SeiZleba iTqvas, SiSic gardaisaxeba TamaSad, 
SiSi winaaRmdegobaa, romelic lirikulma gmirma TamaSis saxiT unda daZ-
lios. 28

50-ian wlebSi SoTa CantlaZe erT-erTi im pirvel qarTvel poetTag-
ania, romelsac Tavis poeziaSi SiSisa da TamaSis urTierTmimarTeba Se-

26 vitgenStaini ludvig, `filosofiuri gamokvlevebi,~ mTargmn. giga zedania, red. guram 
TevzaZe. `logos presi~, Tbilisi, 2003, gv. 109.

27 nodia giorgi, ̀ TamaSis cneba kulturis filosofiaSi,~ 1987, Tbilisi, ̀ mecniereba~. gv. 8.

28 hoizinga iohan. `TamaSis, rogorc kulturis movlenis arsi da mniSvneloba,~ `saunje~ 
1985 (6), gv. 289.
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moaqvs. SoTa CantlaZis poezia gamoxatavs sabWoTa adamianis yoveldRiur 
yofas, rom is ver iqneba bednieri da mSvidi arsebul realobaSi. sxeul-
Si wriali da foriaqia, fanqaric ar aris werisTvis mzad, anu realoba ar 
aZlevs poeturi azris gamoxatvis, Tavisuflebis saSualebas, garemoeba 
leqsis weris nebas ar rTavs. tramvais xmac ki SiSis zars scems lirikul 
gmirs, uecari xma, romelic dRis erT-erTi Semadgeneli nawilia, mas aSi-
nebs.

`ager tramvaimac gadaigriala,
aTrTolda Senoba, aTrTolda magida,
aTrTolda magida mraval wigniani,
aTrTolda suraTi, kedels rom dakide~.29

sainteresoa is, rom SoTa CantlaZis SemoqmedebaSi mniSvnelovani 
adgili swored tramvais ukavia. mis aRqmaSi is aris swored totalita-
ruli samyaros simbolo/metafora erTgvari markeri, romelic Tavisi 
mouxeSavi xmiT erTi mxriv, afxizlebs, meore mxriv, afrTxobs adamia-
nebs.

imedis momcemi mzec `arasaimedoa~, igi sxivebis nacvlad civi Tovlis 
mTovaria.teqstSi naxsenebia satirul-iumoristuli Jurnali `niangi~, 
romelic gamoxatavs sabWoTa adamianis satirul yofas. poets am Jurna-
lis Sesabamisi Temebis momzadeba evaleba, amitomac xdeba igi ara WeSariti 
poeti, aramed saqveyno masxara, romelsac sxva gza ar darCenia.

lirikul gmirs mxolod locva-vedrebaRa gaaCnia: `RmerTo damifare~ 
mis gadamrCenel sityvebad qceula, igi sulis simSvides natrobs, Tavad 
sikvdilsac ar SeuSindeba, oRondac ar SeiSalos. am epoqaSi mcxovrebma 
individma icis, rom es is droa, romelic ara sikvdils, aramed sulier sik-
vdils gvTavazobs:

`RmerTo damifare, RmerTo damifare,
mohgvare nervebs silbo da simSvide,
Tundac zecaSi SenTan damibare,
oRond nu mimiyvan SeSlamde.~30

70-80-iani wlebis poeziaze saubrisas saliteraturo kritikaSi lia 
sturuasi da besik xaranaulis leqsebis magaliTze TamaSi socrealistu-
ri sivrcidan gaqcevis erT-erT saSualebad aris Sefasebuli.

TamaSis gziT individi (aq, poeti/ lirikuli gmiri) iniRbeba, msaxiobis 
ampluas irgebs, raTa ar SeniSnon, rom eSinia (mxdalad ar CaTvalon,anda 
SeSinebuli advilad ar daimorCilon).

29 CantlaZe SoTa, `masalebi qarTuli poeziis sxva anTologiisTvis: me-20 saukunis me-2 
naxevari~ Tbilisi, `merwyuli~, 2018, gv. 32. 

30 iqve. gv. 33. 
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adamiani, am SemTxvevaSi, adamiani-poetica da mkiTxveli-mayurebe-
lic (vinaidan poeti SiSiT gamowveuli TamaSis dros aRmqmels, mkiTxvels 
gadascems sakuTar gancdebsa da energias) monawileni xdebian im didi 
epoqiseuli kataklizmebisa, (politikuri Tu socialuri) romlebic maT 
`mTavar gamTamaSeblebad~ (besik xaranauli) aqcevs.

`gana SeiZleba, icxovro da Tan Seeguo,
rom ar iyo gamorCeuli?
...gana SeiZleba iyo gulwrfeli da ar iyo wasagebad gamzadebuli?~ 

(besik xaranauli `rac ar iTamaSeba, ar icxovreba~)31

lia sturuas azriT, Zrwola materialuria, xolo SiSi ufro ire-
aluri, metafizikuri. adamiani maSin ar TamaSobs, roca monologSia sa-
kuTar TavTan da roca leqsi avtors `gauucxovdeba~, misgan gava, (dabe-
Wdaven,xalxi waikiTxavs) es ukve iqceva Teatrad, TamaSad. `anatomiur 
Teatrze~ saubrisas poeti aRniSnavs, rom Semoqmeds swored imitom surs 
mkiTxvels ayurebinos, naTlad daanaxos `gulis simebis fexis ZarRvebiT 
Secvla~ Tundac `kenWisa Tu emociebis amoWra,~ rom sanam adamiani cocxa-
lia mas surs, klinikuri sikvdilis procesi gaiazros da zemodan daxedos 
sakuTar Tavs, samyaros, Sesabamisad, mkiTxvelsac rTavs nebas masTan er-
Tad daeswros anatomiur TeatrSi yofnas, romelis saoperacio magidas 
ufro hgavs.

e. w. `gulis simebi~
fexis ZarRvebiT Secvales,
Tirkmelic xels gaayoles,
qirurgisTvis sulerTia
kenWs amoWris, Tu emocias...
raRa dagrCa?~ 

(lia sturua, `anatomiuri Teatri~)32

mogvianebiT am ori poetis paralelurad qarTul sinamdvileSi Cnde-
ba teqstebi, romlebSic SiSisa da TamaSis fenomeni ki ar ikargeba, piri-
qiT-ufro mZafri StrixiTa da datvirTviT Semodis azrovnebaSi. SeiZle-
ba iTqvas, markirebulic ki xdeba.

80-iani wlebidan badri guguSvilis, karlo kaWaravasa da Tamaz baZa-
Ruas leqsebSi SiSis dros realobisa da adamianebisgan Tavdacvis saWiro-
ebas vxedavT.

poeti badri guguSvili poetad yofis Semdegnair meTods gvTva-
zobs-mas miaCnia, rom realobisa da adamianebisgan Tavdacvaa saWiro, 
maTgan Tavis dasaRwevad ki mxolod siRaribe daexmareba.

31 xaranauli besik, `leqsebi, poemebi~, Tbilisi, `merani“, 1988, gv. 96.

32 sturua lia, `leqsebi, poemebi~, Tbilisi, `saqarTvelo~, 1991, gv. 117. 
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`riT ver gaigeT, rom
Cemi Raribuli tansacmliT,
mouwyobeli biniT
da cudi xasiaTiT
Tavs vicav Tqvengan...~ 
   (`meTodi~)33

poeti idealuri qalaqis saxes xatavs da xelisgulebiT, SexebiT cdi-
lobs aRmoaCinos igi, sadac adamianebs sikvdilisTvis ar imeteben. 

`xelisgulebi eZeben qalaqs,
Sens sust cremlebze rom daeteva;
qalaqs,
romelsac Seifarebs pepelas frTebi
da futkris mier atacebuli yvavilis mtveri~; 
   (`xelisgulebi eZeben~)34

bela wifuria ganixilavs badri guguSvilis poemas `xorcis dedofa-
li~ da daaskvnis, rom poets axasiaTebs eqspresiuli, konfliqturi da 
kontrastuli leqsebi: `poeti gviCvenebs xorcieli adamianis konfliqts 
xorciel samyarosTan, romelSic gamomwyvdeulia. aseve gviCvenebs kul-
turul konfliqts [...], rac gulisxmobda sabWoTa sinamdviliT gayalbe-
buli qarTuli patriotuli idealebis realistur-paTetikur reprezen-
tacias [...]. teqsti dagvafiqrebs postsabWoTa saqarTvelos kulturuli 
izolaciaze, qarTuli kulturis konfliqtze Tanamedrove Tavisufali 
kulturis sivrcesTan; da, cxadia, teqsti dagvafiqrebs gauyalbebeli Se-
moqmedebiTi mcdelobebis realurobaze _ masTan dakavSirebuli yovelg-
vari Sedegis, marcxisa da miRwevis SesaZleblobis gaTvaliswinebiT.~ 35

literaturaTmcodneobaSi karlo kaWarava miCneulia im miswrafebe-
bis gamomsaxvelad, romelic qarTul kulturaSi dasavluri paradigmis 
damkvidrebas cdilobs.karlo kaWaravas Semoqmedebaze saubrisas salite-
raturo kritikaSi gansakuTrebiT xazgasmulia is kulturuli pozicia, 
romlis safuZvelzec poeti sabWouri naratividan Tavis daxsnas Taname-
drove kulturul arealSi avangarduli esTetikis gziT cdilobs. 

`kaWaravas SemoqmedebiTi amocana iyo, iseve, rogorc misi amocana 
iyoindividualuri Semoqmedebis wvliliT saerTo kulturuli/socio-
kulturuli konteqstis xelaxali modernizacia~36 (bela wifuria)

karlo kaWarava, romelic me-20 saukunis 90-ianebis yofas saocari 

33 guguSvili badri, leqsebi, https://poetry.ge/pages/badri-gugushvili/poems. 

34 iqve. 

35 wifuria bela, `rubrika~ 18.05.2021, https://literature.iliauni.edu.ge/rubrika/1878. 

36 kaWarava karlo, `100 leqsi~, Tbilisi: `inteleqti~, 2010, gv. 8. 
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tragizmiT sTavazobs mkiTxvels da am drois mcxovrebi adamianis absur-
dul arsebobas SeagrZnobinebs. leqsSi `Tqven TamaSobdiT~ personaJebad 
qceulan SimSili, damcireba, janmrTelobis gauareseba, martooba, umiz-
nod xetiali, msxverpladqceva, Seuracxyofa, SimSili, SiSi. 

poeti TamaSTan erTad sizmarsac gvTavazobs, romelsac koSmaruli 
SeiZleba ewodos, radgan mudmivad figurireben Caketili gasasvlelebi, 
sirenebi, mosaklavad ganwiruli qalebis kivili, ` bavSvebi, romlebTac

yviTeli Tmebi da nacrisferi Tvalebi hqondaT~.
is dro damdgara, rodesac msaxiobebs absurduli Tayvanismcemlebi 

hyavT, mayurebeli-Semfasebelic gulwrfelobamoklebulia, mas Sefa-
sebis unari aqvs warTmeuli, realobis aRqma daqveiTebuli. misi sazrisi 
mxolod msaxiobTa kulisebSi SeWraa.

`isini hgvanan scenis absurdulad Tayvanismcemlebs,
romlebic moulodnelad msaxiobTa sapirfareSoebSi SeWrilni,
aqedan ecnobian scenis kumirTa cxovrebas.
aq ageben isini garemosTan urTierTobis
TavianT geometriul uxilav sqemebs.
cinizmi maT xelebSi uamrav patara CaquCebadaa
danawevrebuli~.37

qveyana da realoba mxolod absurdSia moqceuli, saWoroa Zili, rom-
lis Semdeg individis gamoRviZebas fasi miecema.

sxva leqsi `koncerti~ isev absurdul realobas gviCvenebs. liriku-
li gmiri daaskvnis, rom `es samyaro Seminulia da mina TovliT ifareba~ _ 
ufro civi da miukarebeli xdeba.

leqsis personaJis yofa ganusazRvrelia.igi SeiZleba TeatrSi iyos, 
meore wuTas restoranSi ijdes da garemos, realobas aTvalierebdes. mas 
aqa-iq mogzaurobiT tkboba ki ar dausaxavs miznad, aramed igi poet-damk-
virveblis rols iTavsebs, romelsac surs yvelafers Tavisi saxeli daar-
qvas, amitom TavSi mxolod ritorikuli kiTxvebi utrialebs: 

`vin arian isini? musikosebi? bavSvebi?
muSebi Tu angelozebi?
me isev mikvirs, Tu arada, maS ratom vyvebi?
vin arian isini? frinvelebi? msaxiobebi?
policielebi?~38

 lirikuli gmiris gulistkivilia is, rom komendantis saaTic ki ver 
gviwesrigebs yofas. komendantis saaTis dros erTdroulad SeiZleba dai-
bados SiSica da siyvarulic,

37 iqve, gv. 24.

38 iqve, gv. 25.
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`romeli baRidan gamogviwvdian xels sveli miwis gaswvriv
moarul tankebs Soris?
es aris siyvaruli komendantis saaTis dros.
SiSi da samxedro-sportuli reJimi~.39

Tamaz baZaRuas poeziaSi wina planze egzistencialuri SiSi ikveTe-
ba-aq ganmsazRvrelia adamianis yofna-aryofnisadmi dasmuli kiTxvebi. 
aseve SeiniSneba sikvdilis winaswarWvretis gancda da aqedan gamowveuli 
SiSSeparuli simSvide.

`Seni nabijiT siCume dadis
da uxerxulad daborialobs
oTaxSi sadac sicarieles
gaudgams fesvi da simartoves,
es meramdene dRea siCume
wveba Sens Tbil da nacnob loginSi.~40

90-iani wlebis poeziaSi Cans, rom individs realoba sakuTar Tavsac 
akargvinebs. poeti am yvelafrisgan Tavis daRwevas cdilobs da acxadebs, 
rom iniRbeba.SeniRbva iqceva normad.adamiani TandaTan iazrebs amgvar 
realobasTan morgebis saWiroebas (zviad ratiani, daTo barbaqaZe). 

Tanamedrove poeti daTo barbaqaZe ganxiluli poetebis msgavsad ut-
rialebs kiTxvebs: `sad varT?“ da `vin varT?“

romel Sens frTaSi? romel Cems fiqrSi?~ (`Sen xar qaris gamonagoni~)41

is problemebi, romlebic manamdec arsebobda da Taviseburad aZlevd-
nen poetebi poetur elfers, Tanamedrove poeziaSi Semdegnairad trans-
formirdeba, rogorc koleqtiur qvecnobierSi daleqili xatebi:

`Cvens sxeulSi Cveni frTxili moZraobebi
feTqebadi naxtomebi
gabneuli am sxeulis sxvadasxva centrisken
dakarguli am sxeulis Zieba
Signidan an garedan
rac ukve TiTqmis sulerTia
gamqrali Crdilebi
da maTi xsovnis Tvalis feridan
gaCenili sxva Crdilebi
maTi gadaadgilebebi

39 iqve, gv. 31. 

40 baZaRua Tamaz, aRmosavleTis varskvlavi, ̀ arili~, 10.08.2015, http://arilimag.ge/Tamaz-ba-
ZaRua-aRmosavl

41 barbaqaZe daTo, `Sejamebis uaryofa, cameti leqsi, sami esse da kidev erTi leqsi~, Tbi-
lisi, `merwyuli~, 1999. gv. 44.
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Cvens moTvalTvale fiqrSi
Cvens SeSinebul sigiJeSi...~ 
   (`morigi wamis poetika~)42

is droa, rodesac adamianebi erTmaneTis SexebiT ganicdian SiSs da es 
grZnoba RimilSic Cans, gamosWvivis.

poeti midis im daskvnamde, rom realoba sakuTar Tavsac akargvinebs, 
ver cnobs sakuTar pirovnebas,ucnobia upirvelesad sakuTari Tavis, 
Semdeg sxvebisTvis. mas saxe dakarguli aqvs.adamianur grZnobebs mokle-
bulia, moyvasisadmi zrunva misTvis ucxoa. 

`sxva 
romelic gulgrilia sakuTari Tavis mimarT
romelzec me araferi vici
romelic aravin uwyis vin aris
romelic me ar mexeba
swored rom me var.~ 
    (`sxva~)43

am kuTxiT (SiSi da TamaSi) sainteresoa zviad ratianis poezia. liri-
kuli gmiri rodesac saubrobs poetis arssa da poeziaze, igi axali xed-
viT Semodis. misi TqmiT, TanamedroveobaSi, am yofaSi mniSvnelovania civi 
poezia, romelic kerZiviT xeliT iWmeva da pirSi qvavdeba, raTa saTqmeli 
realobis adekvaturi iyos da ara Selamazebuli.

me miyvars civi poezia da ara cxeli,
ara wvnianSi Calbobili, aramed xmeli,
romelic TiTqmis qvavdeba xmaSi~.
    (`SeveSvaT riTmebs~)44

poetis SexedulebiT leqsi araferia nawerisa da masSi Cateuli sevdis 
garda, Tu igi Tavisuflebas ar emsaxureba da misi damweri Tavisufali ar 
aris. leqsSi Tavisufali sityva unda igrZnobodes. (`leqsi ra aris~)

misTvis sityvaSi `Cven~ Tanamedrove poetebi moiazrebian, romlebic 
`sakuTar wvenSi ixarSebian~ da `sakuTari TvaliT nanaxsac ki veRar ije-
reben~. Tanamedroveobas skepticizmi gasdevs fonad. poeti gamudmebiT 
cdilobs aravisgan arafriT gairCeodes. gavixsenoT paolo iaSvilis poe-
ti: `dadis quCaSi bevris msgavsi Cemi sxeuli~ _ poeti mxolod fizikurad 
msgavsia adamianebis, suliT ki sxva samyaros miakuTvnebs sakuTar Tavs.

am yvelafris fonze poeti realobidan Tavis daRwevas cdilobs da 

42 iqve, gv. 45. 

43 iqve, gv. 47.

44 ratiani zviad, leqsebi, `arili~, 20.09.2013, http://arilimag.ge/zviad-ratiani-leqsebi-2.
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xmamaRla axcadebs, rom SeiniRba, TiTqos sakuTar Tavs ajerebs, rom es 
normaluria, Tavis `me~-sTan dialogSia, raTa gaiazros aseTi realobis 
saWiroeba da masze morgeba

`egre sadaa:
rac gareTaa, yvelaferi simarTle iyos,
da rac CemSi _ TiTqmis arasdros.
SeviniRbe.
ar iyo sxva gza.
Cem Tavs Signidan veRar vcnobdi,
sxvebi _ garedan.
simarTle TiTqos gaTanabrda.
sawyenia, leqsebi gaqrnen.~ _ poezia qreba 
     (`egre sadaa~)45

Tuki ukve leqsis avtorisTvis samyaros dasasruli normad aRiqmeba, 
misi TqmiT, poeti besik xaranauli samyaros aRsasruls ver Seegueba. ami-
tomac wers metapoezias, raTa samyaro gadaarCinos. poeti zviad ratiani 
besik xaranaulis Tanamedrove poeziis amgvarad aRiqvams:

`rogor Tu sulerTia? Caicina
da dajda sawer magidasTan xaranauli.
man miiRo gamowveva. man ukve icis,
Tu rogori wignis weras daiwyebs axla
da daiwyebs, saxeldobr, riT~ 
   (`damalvas azri aRar hqonda~)46

zviad ratianis lirikuli gmirisTvis Tanamedrove poeziaSi poeti ar 
unda Candes, arc misi grZnobebi. Tanamedrove da WeSmariti poezia isaa, 
romelic jer ar dawerila, metic _ mas verasodes davwerT. amgvari da-
mokidebulebiT igi erTgvarad upirispirdeba besik xaranauls, romelic 
ambobs, rom metapoezia unda SesTavazos mkiTxvels.

`xolo leqsebi,
Tuki saerTod Sedgebian grZnobebisgan,
iseTebisgan, Cven rom ver vwvdebiT.
rogorc Cven SevdgebiT leqsebisgan,
romlebsac ver vwerT~. 
    (`sxva ra saqme aqvT~)47

rac Seexeba eka qevaniSvilis poezias, aq mkiTxveli e. w. `borderiza-

45 iqve. 

46 iqve.

47 iqve.
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ciis~ mowme xdeba. samSoblos dRiTidRe dakargvis SiSi SemaZrwunebelia. 
eka qevaniSvilis lirikuli gmiri dakarguli teritoriebisgan gamowveul 
daumarxavi mkvdrebis SiSs sTavazobs mkiTxvels-ki dakarge samSoblos na-
wili, magram unda geSinodes, rom kidev ar wagarTvan, ki mogikvda axlobe-
li, magram unda geSinodes, rom Seni micvalebulis saflavze ver mixval,-
Sen ki gadarCi, magram unda geSinodes, rom adre Tu gvian Senc maTi bedi ar 
gaiziaro: uunarobis SiSi yovlismomcveli xdeba.

`es miwa _ kremiani namcxvris Sua naWeri Cven gvekuTvnis.
xidis aqeT xalxs.
aq nu. Tqven yua. Tqven nafSvenebi. Tqven carieli qila gatlikeT.
saseiroa enas rogor gadaiseravT.
Zalian didxans yiddiT xamsas _ suni guls gvirevs.
didxans marxavdiT mkvdrebs _ gveSinia.
da didxans darCiT uReltexilze _ susxi CamogyvaT.
odnav marjvniv gadaiwieT. ufro kidisken, 
    ufro axlos gadasavardnTan.
roca aravin Semogvxedavs, mogawvebiT da gadagTelavT.
aq nu dadgebiT.~48

aqedan gamomdinare, warmodgenil poetur teqstebze dakvirvebiT Si-
Sisa da TamaSis cnebebi Semdegnairad aRiqmeba da nawevrdeba: 

SiSisa da TamaSis fenomeni poeti-adamianisTvis erTgvari ganwmen-
da-kaTarzisia; SiSi individualobis mimaniSnebelia, TamaSi-saTqmelis ga-
moxatvis forma. 

adamini Sordeba egos da sakuTari Tavis garedan yurebas iwyebs. liri-
kuli gmiri xan Cveulebrivi adamiania, xan msaxiobi, xan poeti, xanac-Rmer-
Ti. iSleba zRvari poetsa da mkiTxvels Soris; kosmosis warmoidgineba 
scenad, SemdgomSi uCinardeba scena da mayurebeli; poeziis dro aRar rCe-
ba.

poetebi leqsebiT operireben adamianebze. leqsebi aireklavs realo-
bas, romelSic aseve saxlobs SeSliloba da SiSi. Sesabamisad, aSkara xdeba, 
rom ukve me-20 saukunis 50-ian wlebidan qarTveli poetebis teqstebSi ga-
movlenili alternatiuli kulturisaTvis damaxasiaTebeli niSnebi erTi 
mxriv, sabWoTa sistemis winaaRmdeg protestis, xolo, meore mxriv, dasa-
vluri azrovnebis gavlenis Sedegia.

48 qevaniSvili eka, Zveli siyvarulis simRera da sxva leqsebi, `arili, 24.07.2022, http://ari-
limag.ge/eka-qevaniSvili-Zveli-si
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zurab sanaZe

amerikisa da sabWoTa kavSiris politika dasavleT 
saharis konfliqtisadmi civi omis periodSi

Sesavali

meoce saukunis msoflio istoriaSi erT-erTma yvelaze mniSvnelovan-
ma, gardamtexma da, amavdroulad, tragikulma movlenam _ meore msoflio 
omma, _ saerTaSoriso arenaze sruliad axleburi wesrigi moitana. erTi 
mxriv, damarcxda faSisturi `borotebis imperia~, Tumca am Sedegis miRwe-
vas milionobiT adamianis sicocxle Seewira. xolo Seqmnilma saerTaSoriso 
dRis wesrigma farda axada axal `borotebis imperias~ _ sabWoTa kavSirs, _ 
romelmac, Tavis mxriv, `rkinis farda~ CamouSva da mis miRma xalxTa ideo-
logiur, fizikur Tu moralur ganadgurebas mihyo xeli. aSS da dasavleTis 
saxelmwifoebi zemoxsenebulis winaaRmdeg gamovidnen da daiwyo axali eta-
pi, romelsac Cven `civi omis~ saxeliT vicnobT. `civi omi~, pirvel rigSi, 
iyo ideologiuri dapirispireba amerikul liberalizmsa da sabWoTa ko-
munizms Soris. procesi meore msoflio omis Semdgom, 1946 wels daiwyo da 
1991 wels _ sabWoTa kavSiris dangreviT dasrulda. 

meore msoflio omis Semdeg ori zesaxelmwifo upirispirdeba erT-
maneTs _ amerikis SeerTebuli Statebi da sabWoTa socialisturi res-
publikebis kavSiri. `civi omi~ ki iyo maT Soris ideologiuri, aseve, ek-
onomikuri, geopolitikuri, socialuri da kulturuli dapirispireba. 
pirdapiri, farTomasStabiani, e.w. cxeli dapirispireba zesaxelmwifoebs 
Soris ar yofila. Tumca orive maTgans hyavda mokavSireTa banaki, sabWo-
Ta kavSirma ki oficialurad Seqmna _ sabWoTa socialisturi banaki, ro-
melSic, faqtobrivad, mTeli balkaneTi, aRmosavleT germania, poloneTi, 
Cexoslovakia, ungreTi da rumineTi Sedioda. 

konfliqti ideologiurad aqcia ori dapirispirebuli Zalis memkvid-
reobiT miRebulma ideologiurma bunebam. rogorc civi omis istoriaSi 
SeniSnaven, amerikuli da sabWoTa ideologiebi universalisturi iyo, 
rac imas gulisxmobs, rom maTi warmodgenebi yvela ersa da xalxs exeboda. 
isini amayobdnen TavianTi TaviT, warsuliTa da TanamedroveobiT. aSS-ca 
da sabWoTa kavSiric cdilobda, gardaeqmna evropa da TavianTi gavlenebi 
gaevrcelebinaT. TiToeuli mxare mTeli civi omis ganmavlobaSi SiSSi iyo, 
raTa meore mxare masze win ar wasuliyo. aSS da ssrk cdilobda, saerTaSo-
riso politikis axali formebi warmoedginaT (Westad and Engerman, 2010).
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civi omis periodSi, miuxedavad imisa, rom zesaxelmwifoebs Soris ar 
yofila pirdapiri, `cxeli dapirispireba~, gamoiyofa ramdenime konfli-
qti, romelic istoriaSi `civi omis konfliqtebiTaa~ cnobili. esenia _ 
koreis omi, karibis krizisi, vietnamis omi da avRaneTis omi. amasTanave, 
mimdinareobda dapirispireba mesame samyaroSi, gavlenebis mosapoveblad 
gamalebuli brZola, Sejibri kosmosSi, kulturis, sportis, ekonomikis, 
teqnologiebisa Tu sxva sferoebSi. 

SeerTebuli Statebi da sabWoTa kavSiri civi omis periodSi gavle-
naTa mosapoveblad ibrZodnen CrdiloeT afrikaSic. Cveni kvleva Seexeba 
ara sruliad CrdiloeT afrikas, aramed maRribis regionSi mimdinare da-
savleT saharis konfliqts. sakuTriv maRribis regioni moicavs 4 saxelm-
wifos _ marokos, alJirs, Tunissa da libias. aqve unda aRvniSnoT, rom 
dasavlur istoriografiaSi, maT Soris qarTul istoriografiasa da aR-
mosavleTmcodneobaSi maRribis regionSi swored zemoxsenebuli 4 qveya-
na miiCneva. Tumca, arsebobs gansxvavebuli mosazrebac, romlis Tanaxmad, 
maRribi moicavs mavritaniasac da dasavleT saharasac, TumcaRa es ukanas-
kneli axleburi da naklebad gavrcelebuli interpretaciaa. 

maRribis regioniT evropis daintereseba me-19 saukunidan iwyeba. 
ucxo Zalebma ukve nacnob da gamocdil xerxebs mimarTes _ urTierTdapi-
rispirebul mxareebs aqezebdnen, nawilobriv mxars uWerdnen, mmarTvelTa 
pretendentebs Tanadgomas ucxadebdnen, fuliT moisyididnen an Zalas iy-
enebdnen. cxadia, es iyo evropuli imperializmis gamoxatuleba. me-20 sau-
kunis dasawyisisTvis ukve safrangeTi flobda alJirs, tuniss, marokos, 
xolo libiaze gavlena italiam daamyara 1911 wels. amerikis SeerTebuli 
Statebi ki cdilobda ar Careuliyo evropuli koloniebis saqmeSi . faq-
tobrivad, aSS pasiur rolSi iyo CrdiloeT afrikisadmi meore msoflio 
omamde. Tumca omma naTeli mohfina maRribis regionis geostrategiul da 
ekonomikur mniSvnelobas, ris Semdegac aSS Tavis interesebs gadaxeda da 
sagareo politikuri kursi radikalurad Secvala. amave periodSic ukve 
gaaqtiurda da asparezze gamovida sabWoTa kavSiri Tavisi interesebiTa 
da gegmiT maRribis regionSi.

qarTul istoriografiaSi, axali da uaxlesi istoriis farglebSi, civi 
omis sakiTxebis Seswavlas mniSvnelovani adgili uWiravs da aqtualobas ar 
kargavs, vinaidan procesi sakmaod xangrZlivi da kompleqsuri iyo, romlis 
Sedegebi dRes gvaqvs saxeze. civi omis konfliqtebis, mxareTa politikasa 
Tu Sedegebs araerTi akademiuri naSromi exeba, Tumca qarTulenovani da 
ara mxolod qarTuli naSromi, romelic konkretulad maRribis regionSi 
mimdinare dasavleT saharis konfliqtsa da konfliqtis mimarT civi omis 
mTavari aqtorebis politikas Seiswavlis, naklebad mogvepoveba.

naSromSi mimoxiluli da gaanalizebulia pirveladi da meoreuli 
wyaroebi. amasTanave, gamoyenebulia kvlevis istoriuli da SedarebiTi 

amerikisa da sabWoTa kavSiris politika dasavleT saharis konfliqtisadmi...
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meTodebi. SedarebiTi analizis saSualebiT ganxilulia amerikis SeerTe-
buli Statebisa da sabWoTa kavSiris politikis saerTo da ganmasxvavebe-
li niSnebi regionSi civi omi mimdinareobisas.

dasavleT saharis konfliqti

dasavleT saharis konfliqti dRemde aqtiuri konfliqtia, romelic 
saTaves gasuli saukunis 70-ian wlebSi iRebs. am konfliqtze saubrisas 
kidev ufro kargad Cans aSS-sa da sabWoTa kavSiris arCevani da interes-
ebi dapirispirebuli mxareebisadmi. vidre maT damokidebulebas Sevexe-
biT, mimovixiloT dasavleT saharis konfliqtis gamomwvevi faqtorebi da 
omis mimdinareoba civi omis periodSi.

Tavdapirvelad, konfliqtSi dapirispirebul mxareebs warmoadgend-
nen espaneTi, maroko da mavritania polisarios frontis winaaRmdeg, ro-
melsac zurgs alJiri umagrebda. Tu istorias gadavxedavT, 1934 wels, 
espaneTma gaaerTiana mis kontrolqveS myofi sanapiro zolis teritorie-
bi da Seqmna espaneTis saharis provincia. es areali mudam konfliqturi 
iyo: iq mcxovrebi adgilobrivi mosaxloeba yovelTvis ibrZoda espanuri 
mmarTvelobis winaaRmdeg. mas Semdeg, rac dekolonizaciis procesi aq-
tiur fazaSi Sevida, espanur saharaSi nacionalizmi momZlavrda. paral-
elurad, marokos samefos hqonda teritoriuli pretenziebi espaneTTan 
swored dasavleT nawilSi. 

1971 wels, axalgazrda studentTa jgufma marokoSi daiwyes organi-
zeba moZraobis Sesaqmnelad saguia el-hamrisa da rio de oros ganTavi-
suflebisTvis, rac male angariSgasawev moZraobad Camoyalibda, saxel-
wodebiT _ polisario49. moZraoba cdilobda marokosgan da alJirisgan 
mxardaWera moepovebina, Tumca mxolod alJirisa da libiis mxardaWeris 
miReba moaxerxa. isini maleve gadavidnen dasavleT saharaSi, raTa espane-
Tis winaaRmdeg SeiaraRebuli dapirispireba wamoewyoT. espaneTma, 1975 
wels, datova Tavisi e.w. kolonia, rasac Semdgom mohyva madridis SeTanx-
meba 14 noembers, romlis mixedviTac, espaneTma oficialurad ganacxada 
uari Tavis teritoriebze dasavleT saharis nawilSi, dasavleT saharis 
teritoria ki marokosa da mavritanias Soris unda gadanawilebuliyo. 
iq dainiSneboda orive qveynis mier wardgenili gubernatori, romelsac, 
espanuri proteqtoratis dasrulebis gardamaval periodSi, espaneli ad-
ministraciis warmomadgenlebic daexmarebodnen. samive qveyana iziarebda 
samSvidobo principebs da iRebdnen pasuxismgeblobas, raTa daecvaT re-
gionis mosaxleoba, maTi Sexedulebebi da uzrunvelyoT usafrTxoeba da 
stabiluroba. (Declaration, 1975)

49 polisario/POLISARIO espanuri akronimia
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espaneTisTvis dasavleT saharis daTmoba martivi namdvilad ar iyo. mi-
uxedavad imisa, rom marokom 1960-ian wlebSi saharis provinciisTvis brZo-
la gaaaqtiura da gaerosac ki mimarTa, raTa aRniSnuli regioni dekoloni-
zebuli teritoriebis siaSi daematebinaT, espaneTi, Tavis mxriv, cdilobda 
garkveuli mcire teritoriebis daTmobiT mainc SeenarCunebina saharis 
provincia da, agreTve, Riad Tu farulad dapirispireboda marokos mxri-
dan organizebul saprotesto moZraobas. Tumca, espaneTi iyo, ase vTqvaT, 
mZlavri saerTaSoriso wnexis qveS, gansakuTrebiT gaero-s mxridan, rome-
lic Tavis mxriv, ganicdida marokosa da mavritaniis zewolas. 

konfliqtSi didi roli iTamaSa `mwvane marSma~. es iyo marokos xeli-
suflebis mier organizebuli masobrivi demonstracia 1975 wels, romlis 
mizani iyo eiZulebinaT espaneTi, raTa naxevrad metropoliuri saharis 
provincia espaneTs marokosTvis gadaeca. sayuradReboa, rom mwvane marSs 
2 milionze meti mxardamWeri da moxalise hyavda. Tumca, Cven gvsurs, aq Se-
vniSnoT, rom mwvane marSis qmedebebs gaero ar scnobs da mwvaved akriti-
kebs momxdars Tavis 380-e rezoluciaSi. gaeros gadawyvetilebis Tanaxmad, 
is gmobs mwvane marSis ganzraxvasa da Cadenil qmedebas, wina rezolucie-
bis ugulvebelyofas. gaero mouwodebda marokos, gaeyvana mwvane marSis 
SenaerTebi dasavleT saharis teritoriidan (UN Resolution N380). marokom ar 
gaiTvaliswina gaeros 1975 wels miRebuli 377-e da 379-e rezoluciebi.

sainteresoa, rom madridis SeTanxmeba warmoadgenda 1975 wlis iusti-
ciis saerTaSoriso sasamarTlos deklaraciis darRvevasac, romlis Tanax-
mad, arc marokosa da arc mavritanias teritoriuli suvereniteti da pre-
tenziebi dasavleT saharaze ar gaaCniaT (ICJ-CIJ, 1975). gaerTianebuli erebis 
organizaciamac mogvianebiT ar cno madridis xelSekruleba. gaero mxars 
uWers dasavleT saharis xalxis legitimur uflebebsa da saharis arabTa 
demokratiuli respublikis damoukideblobas (Chograni, 2021).

madridis SeTanxmebis sapasuxod, momdevno wels, polisariom gadawyvita 
Seeqmna damoukidebeli saxelmwifo, _ saharis arabTa demokratiuli respu-
blika (sadr / SADR) _ da wamoiwyo omi marokosa da mavritaniis winaaRmdeg. 

polisario samxedro daxmarebas, iaraRsa da javSanteqnikas, finansur 
da, agreTve, politikur mxardaWeras saerTaSoriso donezec alJirisgan 
iRebda. aqve aRvniSnoT, rom, mogvianebiT, alJirma polisarios neba darTo 
Tavisi Stab-bina tindufis (Tindouf) regionSi, alJiris samxreT-dasavleT 
nawilSi, mavritaniis sazRvarTan, daearsebina; iqve ganTavsda ltolvil-
Ta banakebic, rasac humanitaruli, finansuri da administraciuli dax-
mareba alJirma gauwia. sayuradReboa, rom alJiri konfliqtSi pirdapir 
ar CarTula da arc polisariosadmi masStabur samxedro daxmarebas aRia-
rebs, Tumca is Tavis teritoriaze polisarios sajariso SenaerTebis wv-
rTnasac ki uzrunvelyofda. alJiris meSveobiT, sabWoTa kavSiric, nawi-
lobriv, polisarios frontis mxardamWeri iyo. 

amerikisa da sabWoTa kavSiris politika dasavleT saharis konfliqtisadmi...
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alJiri gaerosa Tu sxva saerTaSoriso donis Sexvedrebze, Riad 
da aqtiurad uWerda mxars dasavleT saharis xalxis TviTgamorkvevis 
uflebasa da maT damoukideblobas. alJirma ramdenjerme umaspinZla 
samSvidobo mizniT polisariosa da marokos Soris molaparakebebis 
raunds. agreTve, alJiri didi yuradRebiT akvirdeba da cdilobs, kon-
fliqtis zonaSi gaeros dadgenilebebi Sesruldes, rac, Tavis mxriv, 
marokos gaRizianebasac iwvevs. marokom araerTxel daadanaSaula al-
Jiri polisarios pirdapir samxedro mxardaWeraSi, Tumca, oficialu-
rad, alJiri uaryofda braldebas da mxolod moralur da politikur 
mxardaWeraze akeTebda aqcents. realurad ki, rom ara alJiris samxe-
dro daxmareba, polisarios Zalian gauWirdeboda marokos winaaRmdeg 
operaciebis warmarTva, Tanac unda gaviTvaliswinoT, rom amerikis 
SeerTebuli Statebi marokos mxars imiT uWerda, rom moTxovnil dax-
marebas awvdida. 

mavritaniam konfliqti male datova, vinaidan is patara qveyanaa, 
SezRuduli resursebiT. mavritaniam aRiara sadri-s damoukidebloba 
da samSvidobo xelSekrulebasac moawera xeli polisariosTan. omidan 
mavritaniis gamoTiSvis Semdeg, marokom mavritaniisTvis gankuTvnili 
teritoriebic miierTa; amasTanave, gazarda samxedro kontigenti da-
savleT saharaSi (asi aTasze meti jariskaci). Tumca, polisarios fron-
tic agrZelebda partizanul oms. 1980 wels, marokom sasazRvro are-
alSi kedlis aSeneba daiwyo, raTa Semomavali partizanebisTvis xeli 
SeeSala. polisariom am kedels `sircxvilis~ saxeli daarqva. kedeli 
2700 km sigrZisaa da erTgvar TavdacviT bariers warmoadgens marokos 
mier kontrolirebad teritoriebsa da polisarios kontrolirebad 
nawils Soris. kedeli 1980-1987 wlebSi Sendeboda. vrceldeboda in-
formaciac, rom maroko fosfats aralegalurad moipovebda okupire-
buli teritoriidan. TandaTan mxareebma gaanalizes, rom CixSi iyvnen 
da 1991 wels, gaeros SuamavlobiT, xeli moaweres cecxlis Sewyvetis 
Sesaxeb SeTanxmebas, gaero-m ki samSvidobo misia miavlina dasavleT 
saharaSi (United Nations Mission for the Referendum in Western Sahara, MINUR-
SO) (Chograni, 2021) 

civi omis dasrulebis Semdgomi periodi Cven am SemTxvevaSi ar gvain-
teresebs, Tumca aRsaniSnavia, rom konfliqti dRemde mougvarebelia: 
arc referendumi Catarebula dasavleT saharaSi, vinaidan is araerTxel 
gadaido polisarios frontsa da marokos Soris davis gamo, Tu vin aris 
uflebamosili xmis misacemad dasavleT saharis statusisTvis. Sedegad, 
marokos isev okupirebuli aqvs teritoriis umetesi nawili, rac daaxlo-
ebiT regionis 80 procentia. (BBC, 2023)
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wyaro: ruka aRebulia veb-gverdidan: Arabcenterdc.org. The Four-Approach Dilemma of 
the Western Sahara Conflict. 2017, https://arabcenterdc.org/resource/the-four-approach-di-

lemma-of-the-western-sahara-conflict/ 

rac Seexeba sabWoTa kavSirisa da amerikis pozicias konfliqtisadmi, 
jer kidev konfliqtis sawyis fazaSi, sabWoTa kavSirma dagmo espaneTis 
qmedebebi dasavleT saharaSi. es is periodia, roca marokosa da sabWoTa 
kavSirs Soris sakmaod didi savaWro xelSekrulebebi iyo gaformebuli da 
partnioruli urTierToba aRzevebas ganicdida. mxareebi Zalian axlos 
iyvnen SeTanxmebasTan, romlis mixedviT moskovi SeZlebda aeSenebina mes-
kalaSi axali fosfatis maRaro, saidanac sabWoTa kavSiri 10 milion tona 
fosfats miiRebda weliwadSi. Sesabamisad, rodesac dasavleT saharis kon-
fliqti gamwvavda da mTavar aqtorad ukve maroko mogvevlina, sabWoTa 
kavSirma misi mxardaWera arCia. leonid breJnevi Riadac ki acxadebda amas. 
Tumca maleve Seiqmna uxerxuloba, vinaidan maRribis qveynebs erTiani po-
zicia ar hqondaT dasavleT saharis sakiTxisadmi da mxardamxar ar iyvnen, 
xolo sabWoTa kavSirs alJirTanac sakmaod mWidro urTierTobebi hqonda. 
moskovi namdvilad rTul situaciaSi aRmoCnda: erTi mxriv, mas aRelvebda 
marokosTan sakmaod momgebiani potenciuri savaWro kavSirebi, xolo, meo-
re mxriv, alJirTan arsebuli urTierTobebi da, agreTve, alJiris sabWoTa 
kavSirisadmi mxardaWera angolas sakiTxSi. moskovi maqsimalurad frTxil 
pozicias iWerda. marokos delegaciis moskovSi vizitis dros, 1975 wels, 
delegaciis xelmZRvanelma al-iazim ganacxada, rom maroko ibrZvis ucxo-
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elTa batonobis winaaRmdeg dasavleT saharaSi, xolo sabWoTa megobrebs es 
yovelive kargad esmiT da mxars uWeren marokoel xalxs imperializmisa da 
kolonializmis winaaRmdeg brZolaSi (Zoubir, 1987).

sabWoTa kavSirs, realurad, ori kurdRlis daWera surda, Tumca es 
arc Tu ise martivi iyo. sabWoTa liderebs mouwiaT gancxadebebis gake-
Teba imis Taobaze, rom dasavleT saharis xalxi imsaxurebda damoukideb-
lobas da TavianTi uflebebis aRiarebas. agreTve, saerTaSoriso arenaze, 
politikur doneze, sabWoTa liderebi alJiris poziciasac amagrebdnen 
da mas mxars uWerdnen. paralelurad, sabWoTa kavSirs sulac ar surda 
fosfatTan dakavSirebuli molaparakebebis CaSla marokosTan, Tumca 
maTi mcdelobebi warumatebeli aRmoCnda, radgan, sabolood, mefe hasan 
meorem garigeba SeaCera (Solarz, 1979).

aqve SevexoT marokos komunistur partias, maTi memkvidre moZraobisa 
da ali iatas pozicias, romelsac is 1977 wels micemul interviuSi jero-
vnad afiqsirebs. ali iatas mixedviT, komunistebi Tavidanve mxars uWerd-
nen marokosa da mwvane marSs. dasavleT saharis xalxis reintegracia unda 
momxdariyo TavianT mSobliur qveyanasTan _ marokosTan. misi TqmiT, da-
savleT sahara marokos erovnuli nawili iyo da teritoriisTvis brZola 
ara mxolod progresuli, aramed revoluciuri nabijia (Yata and Paul, 1977). 

sabWoTa kavSiri gaeros rezoluciebs dasavleT saharis konfliqt-
Tan dakavSirebiT eTanxmeboda, Tumca is polisarios fronts pirdapir da 
Riad mxars ar uWerda. ali iata imasac ki acxadebda, rom polisario ar iyo 
erovnuli liberaluri moZraoba da is espaneTisa da alJiris erTgvar sa-
TamaSos warmoadgenda da maT emsaxureboda. sabWoTa kavSirs, misi TqmiT, 
Zalze mWidro kavSirebi alJirTan ar hqonda da amisTvis mxolod calsaxa 
maCveneblebs imowmebs, alJiris ekonomikur birJaze ssrk-ze mxolod 8 
procentiani wili modis, xolo danarCeni amerikasTan, safrangeTTan, da-
savleT germaniasTan da sxva kapitalistul qveynebTan kavSirebia (Yata and 
Paul, 1977). bunebrivia, ali iatas poziciebi da Sexedulebebi oficialuri 
moskovis politikasa da pozicias ar gamoxatavs. aqve vaxsenoT, rom sawyis 
etapze, ssrk winaaRmdegi iyo, alJirs polisariosTvis mieca ufleba, ga-
moeyenebina alJirisTvis miwodebuli sabWoTa samxedro teqnika. Tumca, 
sabolood, moskovma Tavisi gadawyvetileba Secvala. omis aqtiuri fazis 
dros vrceldeboda xmebi, rom ssrk pirdapirac awvdida polisarios ia-
raRs, Tumca es ar dasturdeba. xolo, gacilebiT cxadi iyo, rom alJiris 
SuamavlobiT, polisarios fronti sabWour samxedro teqnikas iyenebda. 

polisarios fronts ssrk-Tan diplomatiuri kavSirebis damyareba da 
saharis arabTa demokratiuli respublikis politikuri aRiarebac surda. 
agreTve, polisariom araerTxel mimarTa sabWoTa kavSirs samxedro dax-
marebisTvis. Tumca, verc diplomatiur aRiarebas miaRwies ssrk-sgan da 
verc Ria samxedro mxardaWera miiRes. magram gaeros sxdomebze sabWoTa 
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kavSiri pirdapir acxadebda polisarios legitimur uflebebze sadr-Si 
da, aseve, miuTiTebda, rom dasavleT saharis xalxis erTaderTi kanonieri 
warmomadgeneli, swored, saharis arabTa demokratiuli respublika unda 
yofiliyo (Zoubir, 1987). realurad, sabWoTa kavSirs marokosTan da al-
JirTan urTierTobebi metad anaRvlebda, vidre polisarios fronti. ami-
tomac, is TavSekavebul pozicias iWerda da mxolod da mxolod iribad, 
Tumca Ria gancxadebebiT, uWerda mxars sadr-sa da polisarios, parale-
lurad ki marokoel xalxsa da mTavrobas. sabWoTa kavSiri, garkveulwil-
ad, ianusis saxa subieqts mogvagonebs dasavleT saharis konfliqtSi. 

rac Seexeba aSS-s pozicias, is marokos mxardamWeri iyo dasavleT 
saharis konfliqtSi. Tavdapirvelad, aSS-s mwvave reaqcia hqonda, rodes-
ac marokom aSS-s mier miwodebuli iaraRis gamoyeneba daiwyo polisarios 
winaaRmdeg, Tumca mogvianebiT, gaeros rezoluciebisa da mowodebebis 
miuxedavad da imis gaTvaliswinebiT, rom, aseve, kongresis daTanxmebac 
arcTu ise martivi iyo, aSS-m mainc marokos mxardaWera arCia da momdevno 
etapze moTxovnili samxedro daxmarebac ki miawoda.

marokos mefe hasan II (1961-1999) ki acxadebda, rom amerikuli samxedro 
daxmareba erTgvari fasi iyo maTTan megobrobisa. rodesac SeerTebulma 
Statebma dainaxa, rom marokos ukve safrTxe daemuqra da Setevebi qveynis 
SigniTac daiwyo, jimi karteris administraciam daamtkica 235 milioni do-
laris Rirebulebis iaraRis paketi marokosTvis. 1980 wlis ianvarSi, prezi-
dentis am gadawyvetilebas kongresSi, bunebrivia, dacvis saWiroeba mohyva, 
razec ganacxades, rom amerikis SeerTebuli Statebis mTavari interesi iyo, 
Tavidan aecilebinaT maTi megobrisa da mokavSiris, marokos, damarcxeba.

SeerTebul Statebs namdvilad surda, rom maTi mokavSire Zala damar-
cxebuli ar enaxa, vinaidan es faqti regionSi amerikis gegmebsac Seafer-
xebda. aqve aRvniSnoT, rom zogadad, aSS-c, safrangeTic da zogadad dasa-
vleTic polisarios aradasavlur banakSi ganixilavda, miuxedavad imisa, 
rom sabWoTa kavSiri polisarios fronts ar exmareboda. aq mniSvnelovan 
rols TamaSobda alJiris faqtoric, romelsac iseTive axlo da mWidro 
politikuri kavSirebi ar hqonda aSS-sTan rogoric marokos samefos. ma-
roko civi omis periodSi calsaxad da Riad prodasavluri orientaciis 
mqone qveyana iyo. ver vityviT, rom is aSS-s marioneti iyo, Tumca SeerTe-
buli Statebi mas yovelTvis mwvane Suqs unTebda, radgan maroko mTavari 
aqtori iyo regionSi komunizmisa da socializmis winaaRmdeg brZolaSi. 
amasTanave, amerikis prezident jon kenedidan dawyebuli, qveyana gansaku-
Trebulad amaxvilebda yuradRebas kolonializmis dros, evropis impe-
rialisturi qveynebisgan daCagruli erebis dacvis kuTxiT. kenedi imasac 
ki acxadebda, rom ekonomikuri zrda rogorc samxreTSi, ise CrdiloeTSi, 
SesaZloa, swored politikuri demokratiis xelSemwyobi aRmoCndes. es 
kursi ki momdevno etapebzec gagrZelda (Kennedy, 1961). 
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SesaZloa, paradoqsulia, Tumca amerikis SeerTebuli Statebi yo-
velTvis mxars uWerda gaeros rezoluciebs dasavleT saharis sakiTxTan 
dakavSirebiT. ra Tqma unda, unda gaviTvaliswinoT isic, rom aSS sakmaod 
sensitiuria sadr-Tan mimarTebiT, vinaidan misi istoriis gaTvaliswine-
biT, Statebi mudam momxre iyo erTa TviTgamorkvevis uflebisa (Zoubir, 
2018). amasTanave, marokosTan arsebulma politikurma, samxedro da eko-
nomikurma interesebma gansazRvra Statebis upirobo mxardaWera samefo-
sadmi, rogorc sando mokavSirisadmi arabul samyaroSi. paralelurad, 
aSS-s Zalianac awuxebda sabWoTa gavlenebis zrda CrdiloeT afrikaSi, mi-
uxedavad imisa, rom polisarios fronti sabWour pirdapir daxmarebas ar 
iRebda, Tumca ki Zalianac surdaT. vaSingtoni SeSinebuli iyo, regionSi 
ar gaCeniliyo prosabWouri saxelmwifo. rogorc henri kisinjeri acxa-
debda, `amerika ewinaaRmdegeba kidev erTi angolas miRebas afrikaSi~ (Bin-
der, 1975). vfiqrobT, amiT yvelaferi kidev ufro naTelia. 

aSS-marokos urTierToba SedarebiT daiZaba mas Semdeg, rac mefe ha-
sanma muamar kadafTan (1969-2011) 1984 wels gaaforma xelSekruleba, ro-
melic arabul-afrikuli kavSiris Camoyalibebas gulisxmobda, TiToeuli 
Semavali saxelmwifos suverenitetis upirobo SenarCunebiT. bunebrivia, 
SeTanxmeba moicavda mWidro ekonomikur, socialur da politikur TanamS-
romlobas. SeerTebul StatebSi kongresis, mediisa Tu sxvadasxva saxelm-
wifo institutebis wevrebi marokos mwvaved akritikebdnen gadadgmuli 
nabijisTvis, rac maTTvis sakmaod moulodneli iyo da amas Ralatad mi-
iCnevdnen. mefe hasani ki maqsimalurad cdilobda, vaSingtoni daerwmune-
bina, rom sagangaSo araferi iyo. man Tavisi mrCeveli, ahmed reda gueirac 
ki gagzavna aSS-Si lobirebisTvis. maroko acxadebda, rom am SeTanxmebiT 
is cdilobda, erTgvari Semakavebeli gavlena hqonoda muamar kadafize. 
saintereso ki is mocemuloba gaxldaT, rom aSS, ase vTqvaT, endo hasan II-s 
da reiganis administraciam `davelodoT da vnaxavT~ (wait and see) pozi-
cia airCia. maT mxolod gaafrTxiles maroko, rom kadafs ar endobodnen, 
xolo samefosadmi gankuTvnili daxmarebaTa miwodeba ganagrZes. Sesabami-
sad, marokom 1985 wlis bolosTvis, Tavisi ekonomikuri da samxedro dax-
marebis paketi, Cveulebisamebr, miiRo (Damis, 1985).

aSS SeSfoTebuli iyo im faqtiTac, rom 1970-iani wlebis bolosa da 80-
iani wlebis dasawyisSi SeiniSneboda polisarios frontis kavSiric libiasa 
da SeerTebuli Statebis sxva mtrebTan. bunebrivia, es gacilebiT metad ̀ af-
rTxobda amerikas~. amas Tan erTvoda is garemoebac, rom TandaTan gamoik-
veTa marokos araradikaluri pozicia israelis mimarT, israeli ki aSS-s 
megobari da mokavSire saxelmwifo iyo. zogadad, maroko arabuli qveynebis 
im mcire jgufs miekuTvneba, romelTac israelTan SedarebiT megobruli 
urTierToba aqvs. Sesabamisad, es yovelive mniSvnelovan rols TamaSobda 
Statebis poziciis arCevisas. Cvens sakvlev periods ar exeba, Tumca me-20 
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saukunis miwurulsa da 21-e saukunis dasawyisSi aSS-sa da alJirs Soris ur-
TierTobebi sagrZnoblad daTba, politikur donezec ki, Tumca amas Seer-
Tebuli Statebis mxardaWera marokosadmi ar Seucvlia (Zoubir, 2018).

aqve SevexoT gaerTianebuli erebis organizaciis saqmianobas dasa-
vleT saharis regionSi. rogorc zemoT aRiniSna, gaero gmobs marokos 
qmedebebs da aRiarebs dasavleT saharis xalxis uflebas TviTgamorkvevi-
sa da damoukidebeli saxelmwifos Seqmnis Sesaxeb. amas cxadyofs zemoT 
xsenebuli rezoluciebic. Tumca, ramdenad efeqturad muSaobda gaero 
konfliqtis zonaSi da ramdenad misi misia axerxebda rezoluciebiT gaT-
valiswinebuli valdebulebebis Sesrulebas?

civi omis dasasruls gaero-m mniSvnelovani roli iTamaSa cecxlis 
Sewyvetis sakiTxSi, Tumca rogorc zemoT aRiniSna, konfliqti dRemde 
`gayinulia~ da araerTxel gaRvivda dapirispirebuli mxareebis provoka-
ciaTa gamo. MINURSO aris gaerTianebuli erebis organizaciis misia dasa-
vleT saharaSi, romelic referendumisTvis Seiqmna 1991 wels, gaeros 690-
e rezoluciis Tanaxmad, raTa dasavleT saharis xalxs Tavad gadaewyvita, 
marokosTan integracia surdaT, Tu damoukidebloba (UN Resolution N690, 
1991). dainiSna gaero-s generaluri mdivnis specialuri warmomadgeneli, 
romelsac hqonda erTaderTi da eqskluziuri pasuxismgebloba refe-
rendumTan dakavSirebul sakiTxebze. mas gaero-s amocanebis SesrulebaSi 
unda daxmareboda gaero-s specialuri misia, samoqalaqo da samxedro po-
liciis integrirebuli jgufi (MINURSO, 2023). 

zemoT rogorc aRiniSna, referendumi dRemde ar Catarebula. amis 
mTavar mizezad saxeldeba Semdegi garemoeba _ polisarios sakmaod Sez-
Ruduli xedva hqonda. is eyrdnoba 1974 wlis espanur cenzs mosaxleobis 
aRweris Sesaxeb, xolo marokom xedva sakmaod gaaforTova da moiTxovs 
xmis mimcemTa Soris CaiTvalon amJamad marokos teritoriaze mcxovrebi 
warmoSobiT dasavleT sahareli xalxic. gaero dRemde cdilobs, mxareebs 
moelaparakos, gaTvaliswinebul iqnas maTi interesebi, moagvaros te-
qnikuri detalebi. agreTve, organizacia ar iRebs dasavleT saharis da-
moukideblobas erT-erT variantad, upirobod mxars uWers xalxis Tvi-
Tgamorkvevis uflebas. MINURSO-s Stab-bina mdebareobs qalaq leiunTan, 
tindufis savele ofisTan, tindufSi ki ltolvilTa banakebia ganTavse-
buli. gaeros misia maqsimalurad cdilobs, pirvelive dRidan xeli Seu-
wyos ndobis aRdgenis process mxareebs Soris. is exmareba ojaxebs da na-
Tesavebs, erTmaneTs estumron rogorc dasavleT saharis teritoriaze, 
aseve, alJirSi, tindufis banakebSi (Theofilopoulou, 2006). 

aRsaniSnavia isic, rom dekolonizaciis procesSi bunebrivi iyo da-
savleT saharis mosaxleobis gaaqtiurebuli brZola. dResac, saerTaSo-
riso sazogadoebis sakmaod didi nawili uWers maT mxars da akritikebs 
marokosa da samefos mxardamWerebs. raRa Tqma unda, aq paradoqsulia 
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Tavad marokoc, romelic damoukideblobamde antikoloniur politikas 
atarebda da TviTgamorkvevis uflebaze apelirebda, Tumca es mxolod ma-
Sin, rodesac saqme marokos exeboda, dasavleT saharis mimarT ki samefos 
radikalurad sapirispiro pozicia uWiravs. 

Tu kolonializma bevri omi, sisxlisRvra, kulturuli ganxeTqi-
lebebi, simware dautova msoflios, dekolonizaciam da am procesis Se-
degad Seqmnilma saerTaSoriso viTarebamac araerTi politikuri pro-
blema moitana. im periodSi da dResac, garkveulwilad, saerTaSoriso 
sazogadoeba moicavs uamrav saxelmwifos, romelsac dResac ganviTarebis 
kuTxiT araerTi problema aqvs. dekolonizacias Tan mohyva eTnikuri, re-
ligiuri, ideologiuri, dasavlur-komunisturi Tu sxva dapirispirebe-
bi. Tumca, ra Tqma unda, es rodi niSnavs procesis mcdarobas. did saxelm-
wifoebs naklebad rom ainteresebdeT erTmaneTTan metoqeoba, gacilebiT 
stabilur saerTaSoriso viTarebasac miviRebdiT. am ukanasknelis naTe-
li magaliTia aSS-sabWoTa kavSiris sagareo politikuri veqtorebi dasa-
vleT saharis konfliqtisadmi, romelic icvleboda imisda mixedviT, Tu 
zesaxelmwifoebi metoqeobis ra etapze iyvnen da Tu rogori urTierToba 
hqondaT maT marokosa da alJiris mimarT. 

Sejamebis saxiT SeiZleba iTqvas, rom sabWoTa kavSirisTvis civi omis 
periodSi yvelaze mTavari, bunebrivia, sul mcire, ZalTa wonasworobis 
dacva iyo da is maqsimalurad cdilobda, meti qveyana gaaerTianebina so-
cialistur banakSi. sabWoTa sagareo politika dasavleT saharis konfli-
qtisadmi, iseve rogorc maRribis regionisadmi, imave kurss atarebda, ra-
sac, zogadad, axlo aRmosavleTisa da mesame samyaros qveynebis mimarT. 
upirveelsi sazrunavi, ra Tqma unda, ssrk-s usafrTxoebis interesebis 
uzrunvelyofa iyo, ZiriTadad, regionSi aSS-sTvis aqtiuri konkurenciis 
gaweviT. sabWoTa kavSiri gansakuTrebul sifrTxiles iCenda im qveynebi-
sadmi, romlebic pirdapir Tu iribad Crdilo-atlantikur organizacias-
Tan iyo dakavSirebuli. am kuTxiT maRribis regioni mas potenciur stra-
tegiul da geopolitikur upiratesobas sTavazobda. 

axlo aRmosavleTis regionSi dawyebulma nacionalisturma moZraobeb-
ma, SeerTebul Statebsa da sabWoTa kavSirs meti gasaqani misca da es erTg-
vari xelsayreli saSualeba aRmoCnda, raTa arab liderebTan axlo, mWidro 
kontaqtebi daemyarebinaT. Tumca regionSi aRzevebuli arabuli naciona-
lizmi identuri ar iyo maRribis nacionalur-damoukideblobis procesisa. 
zogadad, CrdiloeT afrikiT aSS da sabWoTa kavSiri meore msoflio omis 
Semdeg dainteresda, xolo maRribiT aqtiuri daintereseba cota mogviane-
biT moxda, rac, bunebrivicaa, vinaidan am dros moipoves safrangeTis yo-
filma koloniebmac damoukidebloba. agreTve, unda aRiniSnos, rom axlo 
aRmosavleTSi sabWoTa kavSirsac da aSS-sac xiblavda regionis uzarmazari 
resursebi, navTobi, geopolitikuri mniSvneloba, rac axlo aRmosavleTSi 
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moqmedebisTvis strategiul punqts warmoadgenda orive mxarisTvis. 1960-
iani wlebidan regionisadmi interesi kidev ufro gaizarda da e.w. `kagebem~ 
(saxelmwifo usafrTxoebis komiteti) sadazvervo samuSaoebic ki daiwyo 
mTel afrikasa da axlo aRmosavleTSi, rac grZeldeboda dasavleT saharis 
konfliqtis drosac. sabWoTa kavSiri maqsimalurad cdilobda, aRekveTa 
Tavis interesTa areSi moqceul qveynebSi dasavluri ekonomikuri gavlena, 
moexdina amis minimizacia, aSS xalxis mtrad daexata da antidasavluri ori-
entaciis maqsimizacia moexerxebina.

amerikis SeerTebuli Statebica da sabWoTa socialisturi respubli-
kebis kavSiric dekolonizaciis Sedegad warmoqmnili damoukidebeli er-
ebis daxmarebasa da xelSewyobas gamalebiT cdilobda. mTavari aq maT mier 
gaweuli ekonomikuri da samxedro daxmareba iyo. dasavleT saharis kon-
fliqtSi irib Tu pirdapir CarTulobas, sul mcire mxardaWeras, mTavari 
aqtorebis _ marokosa da alJirisadmi politikuri kursi ganapirobeb-
da. Tu sabWoTa kavSiri gaero-s sxdomebze Riad uWerda mxars sadr-s, aSS 
ufro TavSekavebul politikas atarebda am kuTxiT. Tumca realurad 
sabWoTa kavSirica da SeerTebuli Statebic dasavleT saharis konfliqt-
Si iribad CarTulni iyvnen da maTTvis mTavari iyo marokosa da alJiris 
poziciebi, maTTan partnioroba, rac, Tavis mxriv, ganapirobebda am ori 
zesaxelmwifos pozicias maRribis regionSi.
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IDENTIFICATION OF THE INCIDENCE OF  
POST-TONSILLECTOMY BLEEDING AND EVALUATION OF  

POSSIBLE BLEEDING RISK FACTORS IN  
ADULT GEORGIAN PATIENTS

INTRODUCTION:

According to the American Academy of Otolaryngology-Head and Neck Surgery, 
a tonsillectomy can be defined as a `surgical procedure performed with or without 
adenoidectomy that completely removes the tonsil, including its capsule, by dissecting 
the peritonsillar space between the tonsil capsule and the muscular wall.“ (Bohr et al… 
2023) Various techniques include cold steel dissection, electrocautery, laser ablation, 
and harmonic scalpel. (Basu et al… 2019) These methods differ in their potential be-
nefits, allowing surgeons to plan operations based on patient characteristics and pre-
ferences. In Georgia, electrocautery and laser ablation are the most common surgical 
techniques for performing tonsillectomy. A tonsillectomy should be performed if the 
patient has recurrent tonsillitis. The primary reason for tonsillectomy in the past years 
was frequently recurring infections. Approximately seven episodes of tonsillitis in one 
year or four or more recurrent infections annually in the past 3 years. (Windfuhr et al.. 
2016) However, nowadays the main and additional indication for performing this ope-
ration is a sleep disorder, such as sleep apnea. (Verma et al… 2017)

Although tonsillectomy is considered one of the straightforward operations, its re-
covery period (From day 0 to day 21 ) can be complicated by life-threatening complica-
tions, such as pulmonary edema, dehydration, bleeding, and even sometimes requires 
a blood transfusion. One of the most serious complications during the post-tonsillec-
tomy period is post‐tonsillectomy hemorrhage (PTH) which may occur at any time. No-
wadays there are more PTH cases in the adult population than in patients under 16 ye-
ars. However, the risk factors and the prevention mechanisms of PTH remain unclear. 
(Tetsuro Hoshino et al… 2017)

Post-tonsillectomy bleeding is classified as primary and secondary. Primary hem-
orrhage is defined as postoperative bleeding which occurs within 24 hours of surgery. 
The incidence of post-tonsillectomy hemorrhage varies, between 0.28%-20% (Miller 
and Handler 1986) Differences between primary and secondary hemorrhages are be-
tween 0.2% _ 2.2%. and secondary 0.1% -4.8%, (Wall et al. 2018) The reported cases 
of post-tonsillectomy bleeding in the different literature widely vary, among medical 
centers.
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The research aim is to collect data on patients in the Georgian population and ana-
lyze the main risk factors of bleeding risks.

MATERIALS AND METHODS

Based on the National Clinics of Otorhinolaryngology, we have collected medical 
histories of adult patients >16 years, diagnosis _ chronic tonsilitis and operated ton-
sillectomy. Retrospective review of post-tonsillectomy medical cards and identificati-
on of the reason for re-hospitalization in the postoperative period. Evaluation of the 
secondary (group 2) and primary (group 1) hemorrhage rate. We used databases of 
the National Center of Otorhinolaryngology Japharidze _ Qevanishvili clinic and created 
statistics of the patients who underwent tonsillectomy. A retrospective analytical study 
includes data of 786 patients, who underwent tonsillectomy in the National Centre of 
otorhinolaryngology. Data was collected only for the adult patients, All patients visited 
the clinic bleeding from the left or right side, bleeding from both sides. Data analysis 
characterized patients into two, primary and secondary bleeding groups. Both of these 
groups were compared with the nonbleeding group for identification of the main and 
the most common possible bleeding risk factors.

Inclusion criteria were patients attending the outpatient department, operated 
tonsillectomy, and those aged > 16 years old. Exclusion criteria were age less than 16 
years, patients operated by both tonsillectomy and adenoidectomy, and patients who 
underwent those operations together: septoplasty or turbinoplasty and tonsillectomy. 

Statistical analyses were performed using SPSS software.

RESULTS

A total of 786 patients underwent tonsillectomy only 101 had a complication, such 
as bleeding. Primary post-tonsillectomy hemorrhage in 48 patients and secondary 
post-tonsillectomy bleeding occurred in 53 patients. The subjects’ ages ranged from 16 
to 55 years, with a mean age of 33.2±8.7 years. The study duration was seven months. 
Of 101 patients who had a post-operative hemorrhage 49 (48.51%)) were male and 52 
(51.49%) were female. There was no significant difference between the genders. Also, 
685 (87.15%) recovered without any surgical intervention, while 53 (6.74%) who had a 
secondary post-tonsillectomy bleeding underwent surgery to control PTH. 

Only 2 (0.254%) patients had received an intraoperative blood transfusion. The 
mean PTH day was days 0, 10, and 11.

NINO BESIASHVILI, IRINA DATIKASHVILI-DAVID 



_ 229 _

Table 1. Frequency of the secondary bleeding days

According to Table (2) smoking and recurrent infection were the main reasons for 
PTH. 75 (74.25) patients had a recurrent infection (more than 7 times per year, or 4 
times per year during the previous 3 years) before they had their operations, and 60 
patients (59.40%) had an active smoking history.

 

Table 2. Correlation between smoking, obesity, and recurrent infections in PTH 

The study has shown that the most common possible bleeding risk factors during 
the post-tonsillectomy period from day 0 to day 21 are: smoking status, obesity, and 
recurrent infections.

DISCUSSION

Tonsillectomy with or without adenectomy is more frequent in pediatric otorhi-
nolaryngology. However, some authors describe age as a significant risk factor for 
post-tonsillectomy hemorrhage. (Inuzuka et al. 2020) There are a few research contain-

IDENTIFICATION OF THE INCIDENCE OF POST-TONSILLECTOMY BLEEDING AND EVALUATION...
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ing the adult population. Because the most common and researched reasons for PTH 
are recurrent infections and smoking status, which occurs mostly in adults.

There is a lot of research in the literature about risk factors of post tonsillectomy 
bleeding but still, the main reason is unclear, especially in the adult population. An in-
teresting fact is that in different researches, the rate of post-tonsillectomy bleeding are 
not the same. D’Agostino et al collected data about 3306 patients in pediatric and adult 
populations who underwent adenotonsillectomy with different surgical techniques. They 
found the rate of hemorrhage was 1.78%, and all of them had late post-tonsillectomy 
bleeding. In Raut’s prospective, randomized, multi-unit study this number is 16.9%, 
based on 200 patients. 

In 2014 _ 2018 Yoshiaki Inuzuka et al collected data from 325 adult patients 
(range: 19‐70 years) who underwent a surgical procedure, tonsillectomy to identi-
fy the main risk factors of post-tonsillectomy hemorrhage. Retrospective analysis 
showed that Post‐tonsillectomy hemorrhage mostly occurred on postoperative days 
0 or 6. However, in 2001 Raut et al published research was the most common day for 
bleeding in the postoperative period was mentioned as 15-17 days. (Raut et al. 2001) 
Dr. Ikoma et al. in 2014 reported that PTH occurs on days 5 and 6 after the surgery. 
Many research findings indicate that the incidence of bleeding tends to be higher 
during the first week after surgery, our study shows that most of the patients who 
had secondary bleeding required secondary surgery. Hemorrhage day in that case 
was after seven days.

The techniques of tonsillectomy can be grouped as cold and hot methods. Cold 
methods include dissection, guillotine, microdebrider, harmonic scalpel, plasma-medi-
ated ablation, and cryosurgery. Hot methods include electrocautery, laser, coblation, 
and radiofrequency. (Hoshino et al. 2017) The frequency of post-tonsillectomy hem-
orrhagic complications reported in the literature exhibited significant variation, inde-
pendent of the surgical approach. (Motta and Testa 2018) However, the current study 
demonstrated. That the surgical approach didn’t have a significant role in the case of 
bleeding.

There are studies in the literature where the authors describe gender as a signifi-
cant risk factor for PTH. Possible explanations are the effects of female hormones, such 
as estrogens, and their role in wound healing. (Hardman MJ et al... 2005) In this study, 
there was not a significant correlation between sex and PTH.

Yoshiaki Inuzuka et al, in their finding, did not mention obesity as a risk factor for 
PTH. Otherwise, in the other study obesity (BMI>25) was declared as independently 
associated with the incidence of PTH. (Tetsuro Hoshino et al… 2017) the reason for this 
discrepancy between studies is unclear. We conclude that obesity increases PTH, espe-
cially in the secondary period after the operation.
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LIMITATIONS

The study’s limitations are the low number of patients and short period for the 
research. We could not identify all the underestimated and possible risk factors of PTH. 
For the generalization of the result, larger randomized studies would be required to 
know all the potential risk factors of PTH in the postoperative period.

CONCLUSION

It can be considered that PTH occurs in the postoperative period after day seven 
may require surgery. Age has a significant role in the prediction of the postoperative pe-
riod’s hemorrhage. In addition, surgeons should encourage patients to maintain body 
mass index and stop smoking before their tonsillectomy procedure. To decrease the risk 
factors of PTH it could be beneficial to find new criteria. 
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nika tyeSelaSvili

miwis safaris klasifikacia  
cageris municipalitetSi distanciuri  

zondirebisa da manqanuri swavlebis gamoyenebiT

Sesavali

miwis resursebi warmoadgens erT-erT umniSvnelovanes bunebriv re-
surs, romelic landSafturi garsis mTel rig komponentebs moicavs. mi-
wis safaris zusti identifikacia da monitoringi aucilebelia miwis re-
sursebis swori menejmentisa da racionaluri gamoyenebisaTvis, vinaidan 
Sesabamisi Tematuri rukebi Seadgens miwis menejmentis sistemis baziss 
informaciuli TvalsazrisiT (Chatziantoniou , et al., 2017).

msoflios TiTqmis yvela ganviTarebad Tu ganviTarebul sazogado-
ebaSi urbanizaciis daCqarebuli procesis gaTvaliswinebiT, aucilebelia 
statistikuri da distanciuri zondirebis monacemebis integraciis gziT 
Sefasdes misi gavlena miwis safaris cvlilebebze, risi saboloo mizanic 
aris mdgradi, ekologiaze orientirebuli dagegmarebis SemuSaveba da pri-
oritetizacia Sesabamis praqtikul gadawyvetilebaTa miRebis procesSi.

ukanasknel periodSi miwis safaris analizisa da monitoringisaTvis 
mTavar wyaros warmoadgens distanciuri zondirebiT miRebuli masale-
bi. maTi kombinacia geografiul informaciul sistemebTan da xelovnuri 
inteleqtis teqnologiebTan iZleva saSualebas efeqturad da swrafad 
moxdes miwis safaris rukebis Sedgena, didi monacemebis analizi da tren-
debis gamovlena.

winamdebare kvlevis mizans warmoadgens aRniSnuli teqnologiebis ga-
mocda da gamoyeneba qarTul realobaSi, distanciuri zondirebis sxvadasx-
va wyaroebis analizisa da manqanuri swavlebis algoriTmebis gamoyenebiT.

literaturis mimoxilva

termini `distanciuri zondireba~ pirvelad 1950-ian wlebSi amerikis 
SeerTebul StatebSi iqna gamoyenebuli evelin prutis mier da zogadad ga-
nisazRvreba, rogorc mecniereba obieqtebze informaciis mopovebis Sesa-
xeb maTTan uSualo fizikuri kontaqtis gareSe (Johannsen & Barney, 1981). 

distanciuri zondirebis monacemebidan miwis safaris klasifikaciis 
meTodebi zogadad or jgufad SeiZleba daiyos _ piqselze dafuZnebuli 
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da obieqtze dafuZnebuli meTodebi (Salehi, et al., 2012). piqselze dafuZne-
buli meTodebi farTod gamoiyeneba calkeuli miwis safaris kategoriis 
farglebSi individualuri piqselebis klasifikaciisaTvis da dafuZne-
bulia mxolod speqtrul signaturaze, mezobeli piqselebis gaTvalis-
winebis gareSe (Verburg, et al., 2011). obieqtze orientirebuli meTodebi 
dafuZnebulia konkretuli scenis farglebSi, piqselebis mniSvnelobe-
bisgan Sedgenil, SedarebiT homogenur obieqtebze, miwis safaris fiziku-
ri parametrebis identificirebisaTvis (rogoricaa speqtri, teqstura, 
forma). am meTodis mTavari problemaa segmentaciis masStabebis SerCeva 
obieqtebis misaRebad, romlebic miwis safaris specifikur tipebs SeiZ-
leba Seesabamebodes, rac xSirad erTi da igive gamosaxulebis farglebSi 
vlindeba zedmeti an arasakmarisi segmentaciiT (Ming, et al., 2015).

piqselze da obieqtze dafuZnebuli klasifikaciis meTodebi Ta-
vis mxriv or kategoriad iyofa: marTvadi da aramarTvadi klasifikacia. 
aramarTvadi klasifikaciisas klasterizaciis algoriTmebi (mag.: ISODA-
TA, K-means) gamosaxulebidan miRebuli statistikuri informaciis sa-
fuZvelze speqtrul monacemebs yofs jgufebad (Camps-Valls & Tuia, 2009). 
marTvadi klasifikaciis dros saWiroa damatebiTi monacemebis, rogorc 
miTiTebis gamoyeneba iseTi klasifikatorebis gasawvrTnelad, rogori-
caa magaliTad, maqsimaluri albaToba, xelovnuri neironuli qselebi, 
gadawyvetilebis xeebi da a.S. (Camps-Valls & Tuia, 2009). samecniero litera-
turaSi dominirebs mosazreba, rom marTvadi klasifikatorebis warmado-
ba aRemateba aramarTvadi klasifikatorebis warmadobas (Song, et al., 2005). 
amis mizezi isaa, rom aramarTvadi klasifikatorebi gamarTulad muSaobi-
saTvis saWiroebs klasebs Soris sufTad gancalkevebul speqtrul maCve-
neblebs, rac realobaSi sakmaod iSviaTi SemTxvevaa (Song, et al., 2005).

ukanasknel periodSi distanciuri zondirebis teqnologiis ganviTa-
rebis kvaldakval, saWiro gaxda axali meTodebis SemuSaveba sxvadasxva 
sensorebiT mopovebuli masalebis ufro swrafad, zustad da maqsimalu-
rad avtomatizirebuli damuSavebisaTvis. amas Sedegad mohyva dedamiwis 
Semswavlel mecnierebebSi manqanuri swavlebis algoriTmebisadmi inte-
resis swrafi zrda da Sesabamisad yovelwliurad axali modelebisa da 
midgomebis SemuSaveba, rac dResac grZeldeba. sul ufro da ufro aqti-
urad gamoiyeneba manqanuri swavlebis algoriTmebi aero da Tanamgzavru-
li gamosaxulebebidan informaciis analizisa da manipulaciisaTvis da 
etapobrivad anacvlebs tradiciul meTodebs.

swori meTodis SerCeva klasifikaciisaTvis umniSvnelovanesia, raTa 
gamosaxulebidan rac SeiZleba zustad moxdes informaciis amoReba (Lu & 
Weng, 2007). literaturaSi maqsimaluri albaTobis klasifikatori aris 
yvelaze xSirad gamoyenebadi meTodi gamosaxulebebis klasifikaciisaT-
vis. Tumca, Tu gamosaxulebis histograma ar mihyveba normaluri ganawi-
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lebis mruds da speqtrul arxebs Soris maRali korelaciaa, klasifikacia 
arazust Sedegebs iZleva, radgan am SemTxvevaSi kovariantobis matrica 
arastabiluri xdeba (Richards & Jia, 2006). 

araparametruli klasifikatorebi, romlebic winamdebare kvlevaSia 
gamoyenebuli, klasebis identificirebisaTvis ar saWiroebs monacemTa 
statistikur parametrebs. es modelebi, rogoricaa SemTxveviTi tye, say-
rdeni veqtorebis manqana da xelovnuri neironuli qseli, yvelaze Sesafe-
risia multimodaluri, e.w. xmauriani an mwiri monacemebis analizisaTvis. 
amavdroulad, sakvlevi teritoriis winaswari da detaluri codna mniS-
vnelovania maTTvis sawvrTneli monacemTa nakrebis sworad SesarCevad.

sakvlevi teritoria

nax.1. cageris municipaliteti

cageris municipaliteti raWa-leCxumisa da qvemo svaneTis regionSi, 
kavkasionis mTavari wyalgamyofi qedis samxreT ganStoebebs Soris mdeba-
reobs. municipalitetis farTobi mcired aRemateba 755 km2-s, rac daaxlo-
ebiT, qveynis mTeli teritoriis 1%-s Seadgens. CrdiloeTi sazRvari 
miuyveba leCxumis qeds da esazRvreba lentexis municipalitets, aRmosa-
vleTiT, ambrolauris municipalitetisgan gamoyofilia md. askiswyliTa 
da TavSavis qedis samxreT ferdobebiT, samxreTi sazRvari md. lexidaris 
marcxena sanapirosa da xvamlis masivis miuyveba. dasavleT sazRvars war-
moadgens asxis karstuli masivi.

municipalitetis administraciuli centria qalaqi cageri. mosaxle-
obis raodenoba 2014 wlis aRweris mixedviT Seadgens 10 387 kacs. eTnikuri 

miwis safaris klasifikacia cageris municipalitetSi distanciuri zondirebisa...
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Semadgenlobis 99,8%-s warmoadgenen qarTvelebi. municipalitetis teri-
toria dayofilia 19 administraciul erTeulad. dReisaTvis dasaxle-
buli punqtebis raodenoba saqarTvelos municipalitetebis reestris 
monacemebiT 58 sofeli da 1 qalaqia.

miwis safaris klasifikaciis procesSi, dasamuSavebeli farTobis 
Semcirebis da modelirebis siCqaris gazrdis mizniT, gaTvaliswinebuli 
ar aris leCxumisa da egrisis qedebis samxreTi ferdobebis maRalmTiani 
nawili, subalpuri, alpuri da nivaluri zonebi. aseve, xvamlis masivi da 
mimdebare teritoria. gamomdinare aRniSnulidan, sakvlevi teritoriis 
farTobi Seadgins 225 km2-s da vrceldeba municipalitetis sazRvrebSi 
Semavali yvela dasaxlebuli punqtis da mimdebare, mravalferovani bune-
brivi da met-naklebad gardaqmnili, bunebriv-anTropogenuri landSaf-
tebis farglebSi. 

kvlevis meTodebi da monacemebi

sakvlevi teritoriis farglebSi miwis safaris klasifikaciisaTvis 
gamoyenebulia Sentienl-2 da PlanetScope Tanamgzavruli gamosaxulebebi.

Sentinel-2 warmoadgens mzis sinqronuli orbitis mqone, pasiur dedami-
wis sadamkvirveblo sistemas da misi gadaRebuli gamosaxulebebi Sedgeba 
xiluli, axlo infrawiTeli da mokletalRuri infrawiTeli speqtruli 
diapazonis 13 arxisagan. sivrciTi rezolucia arxebis mixedviT Seadgens 
10, 20 da 60 metrs. Tanamgzavris mier gadaRebuli gamosaxulebebi ganTav-
sebulia Ria monacemTa bazaze _ (https://scihub.copernicus.eu/) da TiTqmis 
onlain reJimSi ganaxlebadi masala ufasodaa xelmisawvdomi.

arxi aRwera talRis sigrZe (µm) rezolucia (m)
1 sanapiro aerozoli 0.433 _ 0.453 60
2 cisferi 0.458 _ 0.523 10
3 mwvane 0.543 _ 0.578 10
4 wiTeli 0.650 _ 0.680 10
5 mcenareulobis wiTeli zRvari 0.698 _ 0.713 20
6 mcenareulobis wiTeli zRvari 0.733 _ 0.748 20
7 mcenareulobis wiTeli zRvari 0.773 _ 0.793 20
8 axlo infrawiTeli 0.785 _ 0.900 10
8A viwro axlo infrawiTeli 0.855 _ 0.875 20
9 wylis orTqli 0.935 _ 0.955 60
10 mokletalRuri infrawiTeli _ Cirrus 1.365 _ 1.385 60
11 mokletalRuri infrawiTeli-1 1.565 _ 1.655 20
12 mokletalRuri infrawiTeli-2 2.100 _ 2.280 20

cxrili 1. Sentinel-2 speqtruli arxebi da sivrciTi garCevadoba
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zogadi fizikur-geografiuli maxasiaTeblebisa da dReisaTvis faq-
tobrivad arsebuli miwaTsargeblobis formebidan gamomdinare, sakvlev 
teritoriaze warmodgenili obieqtebi (Senoba-nagebobebi, sasoflo-sa-
meurneo miwis nakveTebi da sxv.) xasiaTdeba mcire geometriiT, amitom 
saSualo da dabali garCevadobis gamosaxulebebis klasifikaciiT maTi 
amocnoba garTulebulia da rig SemTxvevebSi SeuZlebelic. 

zemoT aRniSnulidan gamomdinare, Tanamgzavruli gamosaxulebebis 
kidev erT wyaros, romelic winamdebare kvlevaSia gamoyenebuli Senti-
nel-2-is sivrciTi garCevadobis gazrdis mizniT, warmoadgens PlanetSco-
pe (Planet Labs PBC, https://www.planet.com/). es aris mikroTanamgzavrebis 
jgufis, saxelwodebiT `Dove~, produqti, romlis sivrciTi garCevadoba, 
daaxloebiT, 3 metrs udris. 

arxi aRwera talRis sigrZe (µm) rezolucia (m)

1 wiTeli 0.590 _ 0.670 3

2 mwvane 0.500 _ 0.590 3

3 cisferi 0.455 _ 0.515 3

4 axlo infrawiTeli 0.780 _ 0.860 3

cxrili 2. PlanetScope-is speqtruli arxebi da sivrciTi garCevadoba

miuxedavad imisa, rom igi sivrce-droiTi garCevadobis TvalsazrisiT 
aRemateba Sentinel-2-s, mniSvnelovnad CamorCeba radiometriuli xarisxiT. 
dReisaTvis, PlanetScope-is sxva Tanamgzavrul gamosaxulebebTan kombina-
ciis ramdenime meTodi arsebobs. winamdebare kvlevaSi gamoyenebuli me-
Todi efuZneba gaSparoviCisa da iogunis (Gašparović & Jogun, 2017) mier Se-
moTavazebul midgomas. 

xelovnuri neironuli qseli (xnq) warmoadgens e.w. Savi yuTis tipis, 
pirdapiri struqturis models, romlis gawvrTna xdeba ukugavrcelebis 
algoriTmis gamoyenebiT. xnq funqcionirebs rogorc adamianis tvini an 
nervuli sistema, romelic Sedgeba aqsonebiT urTierTdakavSirebuli 
nervuli qsovilebisagan.

xelovnur neironul qsels SeuZlia sawvrTnel magaliTebze dayrdno-
biT `Seiswavlos~ garkveuli fenomeni da moamzados Sesabamisi Sedegebi, im 
SemTxvevaSic, rodesac es sawvrTneli monacemebi kompleqsuri xasiaTisaa, 
an Seicavs Secdomebs da arasrulia. aqedan gamomdinare, misi funqcionire-
ba hgavs adamianis tvinis simulacias. xnq-s yovelTvis gaaCnia minimum erTi 
Semavali fena, dafaruli Sre da gamomavali fena. TiToeuli Sre Sedgeni-
lia arawrfivi procesorebis _ neironebisagan. erTi fenis Semadgeneli 
neironebi dakavSirebulia rogorc erTmaneTTan, ise danarCeni fenebis 
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neironebTan, rac qmnis erTgvar qsels. neironebs Soris kavSiri fenebis 
Tanmimdevrobis mixedviT aris Sewonili. avtomaturi swavleba xorciel-
deba TiToeul neironTan dakavSirebuli qselis dinamiuri koreqtirebiT.

sayrdeni veqtorebis manqana (svm) aris marTvadi araparametruli man-
qanuri swavlebis modeli, romelic Tavdapirvelad Seiqmna binaruli kla-
sifikaciebisaTvis. sayrdeni veqtorebis manqana hiperspeqtruli sibrtyiT 
hyofs monacemTa wertilebs calkeul klasebad. am procesSi veqtorebi 
uzrunvelyofen gamyofi zRvris siganis maqsimizacias. modelis gamoyene-
biT SesaZlebelia mravali uwyveti an diskretuli cvladis, aseve wrfivi da 
arawrfivi sawvrTneli nimuSebis dajgufeba sxvadasxva klasebSi. 

distanciuri zondirebis amocanebis gadawyvetisaTvis yvelaze xSirad 
gamoiyeneba modelis birTvi polinomuri an radialuri bazisuri funqci-
iT, Tumca miwis safaris klasifikaciisaTvis ukanasknels gaaCnia ukeTesi 
warmadoba, vidre sxva tradiciul meTodebs. 

SemTxveviTi tye warmoadgens ansambluri tipis araparametrul man-
qanuri swavlebis algoriTms. misi gamoyenebiT SesaZlebelia sxvadasxva 
tipis monacemebis damuSaveba. magaliTad, es SeiZleba iyos, Tanamgzavru-
li gamosaxulebebi, ricxviTi da statistikuri monacemebi da sxva. 

SemTxveviTi tye aris ansambluri swavlebis meTodi, romelic dafuZ-
nebulia gadawyvetilebis xeebze da aerTianebs farTo, regresiisa da kla-
sifikaciis xeebis jgufebs. 

kvlevaSi gamoyenebuli Sentinel-2 gamosaxulebis CamotvirTva ganxor-
cielda evropis kosmosuri saagentos saZiebo plaTformis _ Creodias ga-
moyenebiT (https://finder.creodias.eu/). S-2-is 13 speqtruli arxidan kvlevaSi 
gamoyenebulia 10 arxi, pirveli, mecxre da meaTe arxebis gamoklebiT.

gamosaxuleba gadaRebulia 2022 wlis 29 maiss. konkretuli scena 
SeirCa sakvlev teritoriaze mocemul TariRSi Rrublianobis donis gaT-
valiswinebiT. 

Planetscope warmoadgens komerciul produqts da ufasod ar aris xel-
misawvdomi. PS Tanamgzavrul gamosaxulebebze wvdoma miviReT kompania 
Planet-is ganaTlebisa da da kvlevis programis farglebSi (Planet’s Educati-
on and Research program). Tanamgzavruli gamosaxulebebis kombinaciis miz-
nebidan gamomdinare, mniSvnelovania, rom S-2-isa da PS-is scenebis gada-
Rebis TariRebs Soris arsebobdes minimaluri sxvaoba (ramdenime dRis 
farglebSi). gamoyenebuli PS gamosaxuleba, romelic faravs sakvlev te-
ritorias S2-is Sesabamisad gadaRebulia 29.05.2022-Si da CamotvirTulia 
Planet-is saZiebo sistemidan (https://www.planet.com/explorer/).

rogorc zemoT aRiniSna, kvlevaSi Sentinel-2-isa da PlanetScop-is spe-
qtruli arxebis kombinacia dafuZnebulia gaSparoviCisa da iogunis 
(Gašparović & Jogun, 2017) mier SemoTavazebul meTodze, rac gulisxmobs va-
riaciuli (P + XS) Serwymis teqnikas. 
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gamosaxulebebze maTematikuri gadaTvlebi da sxvadasxva manipula-
ciebi ganxorcielda ENVI 5.3-sa da ArcGIS Pro 3.0-Si. speqtruli arxebis 
SerwymisaTvis gamoviyeneT Ria kodis programuli uzrunvelyofis pake-
ti Orfeo Toolbox (OTB) 8.1.0. saWiro algoriTmebis nakrebze wvdoma miviReT 
Monteverdi _ BundleToPerfectSensor xelsawyos saSualebiT.

miwis safaris klasifikacia manqanuri swavlebis algoriTmebis 
gamoyenebiT

sakvlev teritoriaze miwis safaris klasifikaciisaTvis, rogorc 
aRiniSna, SeirCa manqanuri swavlebis sami modeli _ xelovnuri neironu-
li qseli, sayrdeni veqtorebis manqana da SemTxveviTi tye. klasifikaciis 
procesi ganxorcielda R programuli enis gamoyenebiT, sadac modeli-
rebis parametrebis regulirebisaTvis ZiriTadad veyrdnobodiT Caret-is 
biblioTekis funqciebs.

pirvel etapze, sakvlevi teritoriis farglebSi klasifikaciis sqema 
ganisazRvra evropis garemos saagentos programiT _ CORINE SemuSavebuli 
miwis safaris kategoriebis adaptaciiT cageris municipalitetisaTvis. 
saerTo jamSi gamoiyo miwis safaris 7 klasi (cxrili 3).

gansazRvruli 
klasi

dasaxeleba CORINE 
sistemaSi

aRwera

agraruli  
daniSnulebis 

miwebi

Heterogeneous  
agricultureal areas

erTwliani da mravalwliani kulture-
bisaTvis gamoyenebuli miwis nakveTebi, 
Sereuli bunebriv mcenareulobasTan.

Senoba-nagebobebi
Discontinuous urban 

fabric

urbanuli konstruqciebi (Senobebi, 
gzebi da sxv.), romelbic gancalke-

vebulia mcenareulobiT an Ria sivrciT 
da ar qmnis erTian zedapirs. 

wiwvovani tye Coniferous forest

mcenareuli formacia, romelSic do-
minirebs wiwvovani saxeobebi da varjis 

proeqciuli dafaruloba aRemateba 
30%-s.

foTlovani tye Broad-leaved forest

mcenareuli formacia, romelSic do-
minirebs farTofoTlovani saxeobebi 
da varjis proeqciuli dafaruloba 

aRemateba 30%-s.

mdelo Natural grassland

mdeloebi bunebrivi mdgomareobiT an 
zomieri anTropogenuri datvirTviT. 
SeiZleba moicavdes gruntis elemen-

tebsac.
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grunti Bare rock
teritoriebi mcenareuli safaris gare-
Se, an bunebrivad mwiri mcenareulobiT, 

sadac zedapiris 90% uWiravs qanebs.

wylis obieqtebi Inland waters mtknari wylis tbebi, tborebi, wyalsa-
cavebi, mdinareebi da arxebi.

cxrili 3. miwis safaris klasifikaciis sqema

sakvlev teritoriaze sanimuSo monacemebis Segroveba ganxorcielda 
ArcGIS Pro 3.0-sa da QGIS versia _ 3.24.1-is gamoyenebiT. Svidive gamoyofi-
li klasisaTis SemTxveviTobis principiT SeirCa 700 nimuSi. Segrovebuli 
poligonebis safuZvelze Seiqmna rastruli fena 3m rezoluciiT, kombi-
nirebuli Tanamgzavruli gamosaxulebis sivrciTi garCevadobidan gamom-
dinare, romlis Semdgomi konvertaciis safuZvelze miviReT wertilebis 
fena gamosaxulebidan speqtruli sidideebis amosaRebad. 

nax. 2. speqtruli arxebis histogramebi

aRniSnuli procedurebis Sedegad miviReT 110 765 sanimuSo piqseli, 
saidanac 70% gamoviyeneT modelebis gawvrTnisaTvis, xolo 30% datest-
visaTvis. 

sawvrTneli monacemebis nakrebi Semdgom etapze gamoyenebul iqna manqa-
nuri swavlebis modelebis parametrebis regulirebisaTvis. Ziebis proces-
Si optimaluri an saukeTeso parametris konkretuli modelisaTvis gansa-
zRvris Semdeg moxda maTi gamoyeneba sruli sawvrTneli monacemebisaTvis.

SemTxveviTi tyis klasifikatorisaTvis n-tree parametri e.i. tyeSi 
xeebis raodenoba ganisazRvra, rogorc 500. m-try parametris dasaSvebi 
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minimaluri mniSvneloba aris 2, xolo maqsimaluri mniSvneloba 10, am 
SemTxvevaSi gamoyenebuli speqtruli arxebis, rogorc saprognozo mona-
cemebis raodenobidan gamomdinare. modelis parametrebis optimizaciis 
procesSi m-try gamoicada mniSvnelobebiT _ 2; 3; 4; 5; 8. yvelaze maRali 
sizuste aCvena m-try parametrma mniSvnelobiT 3, rac SeirCa saboloo mo-
delisaTvis (nax.3). 

nax. 3. SemTxveviTi tyis klasifikatoris optimizaciis Sedegebi

Semdegi modeli, romelic gamovcadeT sakvlev teritoriaze miwis sa-
faris klasifikaciisaTvis aris L2 regulirebuli, ormagi sayrdeni veq-
torebis manqana lagranJis mamravliTa da wrfivi birTviT. modelis ga-
marTvisaTvis gamoiyeneba 2 parametri _ Rirebulebis (Cost) da danakargis 
(Loss) funqcia (nax.4).

nax. 4. Rirebulebisa da danakargis funqciaTa  
urTierTdamokidebuleba miRebuli modelisaTvis
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xelovnuri neironuli qselis optimizaciisaTvis, Cvens SemTxvevaSi, 
gamoyenebuli parametrebia zoma, anu dafarul SreSi neironebis raodeno-
ba da wonis Semcirebis maregulirebeli. dafarul SreSi neironebis rao-
denobis sworad SerCeva erT-erTi sakvanZo momentia xnq-s arqiteqturis 
gansazRvris procesSi. dafaruli neironebis arasworad SerCeuli rao-
denobis SemTxveveaSi qsels uWirs kompleqsur monacemTa nakrebSi niSne-
bis aRmoCena, an piriqiT, aman SeiZleba gamoiwvios qselis gadatvirTva, ise 
rom, sawvrTneli monacemebis raodenoba aRar aRmoCndes sakmarisi dafa-
rul SreSi arsebuli yvela neironis gasawvrTnelad, rac sabolood mode-
lirebis uxarisxo Sedegebs ganapirobebs. neironebs Soris kavSiris wonis 
Semcirebis regulireba aris swavlebis siCqaris damatebiTi parametri. 
aRniSnuli elementiT xdeba wonebis eqsponenturad Semcireba nulisaken, 
rac amcirebs modelis kompleqsurobs da azRvevs gadatvirTvisagan. xe-
lovnuri neironuli qselis regulirebis Sedegad SerCeuli parametrebi 
mocemulia naxazze 5.

nax. 5. xelovnuri neironuli qselis optimizaciis Sedegebi

saboloo klasifikaciisaTvis miviReT xelovnuri neironuli qse-
li erTi dafaruli SriT. rogorc nax.5-dan Cans jvaredini Semowmebis 
Sedegad, mocemuli parametrebidan yvelaze maRali sizuste aCvena 
wonis Semcirebis maregulirebelma mniSvnelobiT 0.01. dafarul Sre-
Si neironebis raodenoba saboloo modelisaTvis ganisazRvra 15-is 
odenobiT.
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klasifikaciis Sedegebi

manqanuri swavlebis algoriTmebiT Sentinel-2-sa da PlanetScope-is kom-
binirebuli gamosaxulebis klasifikaciis Sedegebis analizi aCvenebs, rom 
miRebuli modelebidan sakvlev teritoriaze miwis safaris klasifikaci-
isaTvis yvelaze maRali saerTo sizuste aqvs xelovnur neironul qsels 
(0.9943). mxolod marginaluri sxvaobiT, mas mosdevs SemTxveviTi tyis 
klasifikatori (0.9937), xolo yvelaze dabali mniSvneloba miviReT sayr-
deni veqtorebis manqanisaTvis (0.9712). Tumca, unda aRiniSnos, rom samive 
modelisaTvis saerTo sizustis maCveneblebi sakmaod maRalia. gansxva-
vebuli suraTi miviReT sakvlevi teritoriis farglebSi calkeuli miwis 
safaris kategoriebis xvedriTi wilis mxrivac.
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xelovnuri neironuli qseli 15.76 1.84 18.01 37.82 21.62 2.25 2.70 100

SemTxveviTi tye 18.66 2.25 11.5 40.44 24.0 0.93 2.22 100

sayrdeni veqtorebis manqana 13.59 1.32 13.62 27.19 41.22 0.87 2.19 100

cxrili 4. miwis safaris calkeuli kategoriebis procentuli wili sakvelvi 
teritoriis farglebSi sxvadasxva modelebis mixedviT

rogorc mocemuli cxrilidan Cans, xelovnuri neironuli qselisa da 
SemTxveviTi tyis modelebis mixedviT, sakvlev teritoriaze dominant 
miwis safaris kategorias warmoadgens foTlovani tye, xolo sayrdeni 
veqtorebis manqanis mixedviT _ mdelo. yvelaze mcire farTobiT klasi-
ficirebuli kategoria xelovnuri neironuli qselisa da sayrdeni veqto-
rebis manqanis SedegebiT aris Senoba-nagebobebi, xolo SemTxveviTi tyis _ 
gaSiSvlebuli grunti.

miuxedavad imisa, rom yvelaze maRali sizuste klasifikaciis proces-
Si aCvena xelovnuri neironuli qselis modelma, es suraTi mniSvnelovnad 
gansxvavebulia calkeuli miwis safaris klasebis mixedviT, rac naTlad 
Cans maTi vizualuri interpretaciiT da realur mdgomareobasTan Seda-
rebiT.
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nax. 7. modelirebuli farTofoTlovani tye sof. gvesos midamoebSi.  
zeda marcxena suraTze xelovnuri neironuli qseli, marjveniv _ sayrdeni 

veqtorebis manqana; qveda marcxena suraTze _ SemTxveviTi tye,  
marjvniv _ Spot 6-is Tanamgzavruli gamosaxuleba (2.5m).

foTlovani tyis klasifikacia sakmaod maRali sizustiT moxda samive 
modelis mier. es klasi, umeteswilad, kargad gamoiyo mimdebare areale-
bisgan, miuxedavad imisa rom misi sazRvari sxva obieqtebTan mimarTebiT 
yovelTvis mkveTri ar aris. nax.7-ze Cans, rom foTlovani tye kargadaa ga-
moyofili mimdebare wiwvovani tyis koromisagan, agreTve gaSiSvlebuli 
gruntis monakveTebze ganviTarebuli mwiri mcenareuli formaciebisag-
an, sakarmidamo miwis nakveTebisagan da a.S. vizualuri interpretaciiT 
sayrdeni veqtorebis manqanis mier klasificirebuli foTlovani tye xa-
risxobrivad ukeTesia vidre danarCeni ori modeliT miRebuli da yvela-
ze metad Seesabameba realur mdgomareobas.
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nax. 8. modelirebuli wiwvovani tye sof. alpanis midamoebSi. zeda marcxena 
suraTze xelovnuri neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; 
qveda marcxena suraTze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli 

gamosaxuleba (2.5m).

foTlovani tyis msgavsad, ZiriTadad, kargi Sedegebi miviReT wiwvo-
vani tyis klasifikaciis SemTxvevaSic. zogierT arealze, piqselebis gark-
veuli raodenoba klasificirda SecdomiT, rac gamowveulia am terito-
riebis daCrdilviT. gamocdili modelebidan yvelaze maRali sizustiT 
wiwvovani tye klasificirda xelovnuri neironuli qselis gamoyenebiT, 
xolo SedarebiT naklebi sizuste aCvena SemTxveviTi tyis klasifikator-
ma. 

miwis safaris klasifikacia cageris municipalitetSi distanciuri zondirebisa...



_ 246 _

nax. 9. modelirebuli mdelo sof. ucxeris midamoebSi. zeda marcxena suraTze 
xelovnuri neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; qveda 

marcxena suraTze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli gamo-

saxuleba (2.5m).

sakvlev teritoriaze mdelo farTod gavrcelebuli klasia da war-
modgenilia TiTqmis yvela dasaxlebis periferiaze. Warbobs meoradi 
mdeloebi, romlebic ZiriTadad saZovrebad gamoiyeneba. am klasis mode-
lirebisas sakmaod Sereuli suraTi miviReT algoriTmebis mixedviT. iseT 
monakveTebze, sadac balaxovani safari SedarebiT degradirebulia, uke-
Tesi Sedegi aCvena xelovnurma neironulma qselma, Tumca modelma klas-
Si gaaerTiana iseTi arealebic, sadac mdelo Sereulia mcire tyis koro-
mebTan da sazRvari TandaTan icvleba. aseT monakveTebze ukeTesi Sedegi 
aCvena sayrdeni veqtorebis manqanam, Tumca degradirebuli monakveTebi 
naklebi sizustiT amoicno. SemTxveviTi tyis Sedegi ki, orive aRweril 
SemTxvevaSi, CamorCeba danarCenebs.
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nax. 10. gaSiSvlebuli grunti sof. zeda luxvanos midamoebSi. zeda marcxena 
suraTze xelovnuri neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; 
qveda marcxena suraTze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli 

gamosaxuleba (2.5m).

gaSiSvlebuli gruntis gamovlinebebi sakvlev teritoriaze dakav-
Sirebulia sxvadasxva geodinamikuri procesebis moqmedebasTan da rig 
SemTxvevebSi anTropogenur saqmianobasTan. es klasi umetesad gavrce-
lebulia mewyrul ubnebze, kldezvavebiT dazianebul teritoriebze, 
agreTve, sxvadasxva infrastruqturuli samuSaoebisaTvis xelovnurad 
gaSiSvlebul arealebsa da karierebze, Sesabamisad xasiaTdeba metad dis-
kretuli gavrcelebiT. gruntis klasfikacia yvelaze maRali sizustiT 
ganxorcielda sayrdeni veqtorebis manqanis gamoyenebiT. modelma kargad 
gaarCia erTmaneTisagan sruliad gaSiSvlebuli da mwiri mcenareulobiT 
dafaruli monakveTebi. SemTxveviTi tyis modelma klasSi gaaerTiana mxo-
lod gamokveTilad Ria arealebi, xolo mcenareulobis uSualo mosaz-
Rvre teritoriebi arasworad amoicno, zogierT monakveTze, rogorc 
sasoflo-sameurneo miwebi, xolo zogierTze, rogorc mdelo. sawinaaRm-
dego suraTi aCvena xelovnuri neironuli qselis algoriTma. meCxeri 
mcenareulobiT dafaruli areali gaaerTiana klasSi da mxolod is adgi-
lebi ugulvebelyo, romlebzec SedarebiT xSiri mcenareuli safaria gan-
viTarebuli da ufro cxadadaa gamoyofili gaSiSvlebuli gruntisagan. 
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nax. 11. damuSavebuli miwebi cageris aeroportis midamoebSi. zeda marcxena 
suraTze xelovnuri neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; 
qveda marcxena suraTze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli 

gamosaxuleba (2.5m).

sakvlev teritoriaze sasoflo-sameurneo miwebi sxvadasxva, erTwli-
ani da mravalwliani kulturebiT qmnis erTgvar mozaikas. miwis nakveTe-
bis umetesi nawili mcire farTobisaa (< 1 ha). SedarebiT didi zomis nakve-
Tebi warmodgenilia cageris qvabulis farglebSi, md. cxeniswylis orive 
napirze. 

agraruli miwebis klasifikaciisas met-naklebad msgavsi suraTi mivi-
ReT samive modelis SemTxvevaSi. aRniSnuli klasi ufro maRali sizustiT 
amoicno xelovnuri neironuli qselis klasifikatorma da Tumca gark-
veuli SecdomebiT, magram danarCen modelebze ukeTesad gamoyo miwis sa-
faris sxva kategoriebisagan. yvelaze dabali xarisxiT klasificirebuli 
gamosaxuleba miviReT sayrdeni veqtorebis manqanis gamoyenebiT.

nika tyeSelaSvili
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nax. 12. q. cageri da mimdebare teritoriebi. zeda marcxena suraTze xelovnu-

ri neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; qveda marcxena 
suraTze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli gamosaxuleba 

(2.5m).

cageris municipalitetSi urbanuli teritoriebi warmodgenilia um-
etesad meCxrad dasaxlebuli soflebis saxiT da arcerT arealze, garda 
qalaq cagerisa, ar qmnis raime niSandobliv, uwyvet sivrces. infrastru-
qturis ZiriTad nawils Seadgens sacxovrebeli saxlebi da satransporto 
komunikaciebi, romlebic mcire geometriiT xasiaTdeba. calkeuli obie-
qtebi, xSir SemTxvevaSi, daCrdilulia xeebiT, rac arTulebs maT deSifr-
irebas. aRniSnulidan gamomdinare, samive modelisaTvis yvelaze metad am 
klasis gamoyofa garTulda da Secdomebis umetesobac masTan asocirde-
ba. Segrovebuli sawvrTneli nimuSebis speqtruli analizic aCvenebs, rom 
yvelaze maRali variaciebi da saSualo mniSvnelobebidan gadaxra, swo-
red, urbanuli teritoriebis nimuSebTanaa dakavSirebuli.

gamoyenebuli modelebidan urbanuli teritoriebi naklebi Secdome-
biT gansazRvra SemTxveviTi tyis klasifikatorma. urbanuli teritorie-
bi yvelaze dabali xarisxiT klasificirda sayrdeni veqtorebis manqanis 
mier.

miwis safaris klasifikacia cageris municipalitetSi distanciuri zondirebisa...
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nax. 13. md. lajanura da lajanuris wyalsacavi. zeda marcxena suraTze xelovnuri 

neironuli qseli, marjveniv _ sayrdeni veqtorebis manqana; qveda marcxena sura-

Tze _ SemTxveviTi tye, marjvniv _ Spot 6-is Tanamgzavruli gamosaxuleba (2.5m).

sakvlev teritoriaze hidrografiul qsels qmnis md. rioni da md. 
cxeniswyali SenakadebiT. md. rionis mTavari Senakadis, md. lajanuras 
qvemo welSi mdebareobs lajanuris wyalsacavi (sarkis farTobi ~ 1.5 km2), 
romlis klasifikaciis Sedegebi mocemulia nax.13-ze. aRniSnuli monak-
veTi da zogadad wylis obieqtebi maRali sizustiT klasificirda samive 
modelis mier. mocemuli suraTis vizualuri analiziT Cans, rom sayrdeni 
veqtorebis manqaniT miRebuli gamosaxuleba, danarCen modelebze ufro 
detalurad aRwers realur mdgomareobas.

daskvna

kvlevis Sedegebidan gamomdinare, SeiZleba iTqvas, rom sakvlev te-
ritoriaze miwis safaris klasifikaciisaTvis gamocdilma samive model-
ma, calkeuli klasebi gansazRvra gansxvavebuli sizustiT. gamoyofili 
klasebidan yvela modelma ufro zustad amoicno farTofoTlovani da 
wiwvovani tyeebi, aseve wylis obieqtebi, xolo yvelaze metad garTulda 
urbanuli arealebis deSifrireba. xarisxobrivad xelovnuri neironuli 
qselis mier klasificirebuli miwis safaris ruka, saerTo jamSi, aRemate-
ba sayrdeni veqtorebis manqanisa da SemTxveviTi tyis algoriTmebiT miRe-
bul gamosaxulebebs. 

kvlevis procesSi arsebuli SezRudvebi klasifikaciis Sedegebze ram-
denime mimarTulebiT vlindeba. aRsaniSnavia, rom sawvrTneli monaceme-

nika tyeSelaSvili
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bis Seqmna ganxorcielda naxevrad avtomatur reJimSi, amitom SesaZlebe-
lia Seicavdes garkveul xarvezebs.

Sesrulebul kvlevaSi miwis safaris klasifikaciisaTvis gamoviyeneT 
mxolod Tanamgzavruli gamosaxulebis speqtruli arxebi. Sedegebis ga-
saumjobeseblad modelirebis procesSi SesaZlebelia damatebiT iseTi 
cvladebis Semotana, rogoricaa sxvadasxva speqtruli indeqsebi (mag.: 
NDVI, NDWI da sxv.), topografiuli elementebi da a.S.

miRebuli miwis safaris rukebis detalizaciaze mniSvnelovani gavle-
na iqonia Sentinel-2-is sivrciTi garCevadobis gazrdam PlanetScope-is maRa-
li garCevadobis gamosaxulebasTan Serwymis gziT. am SemTxvevaSi SesaZ-
lebeli gaxda gamosaxulebaze ufro mcire zomis obieqtebis amocnoba da 
rukaze asaxva. S-2-sa da Serwymis Sedegad miRebul gamosaxulebas Soris 
arsebuli sivrciTi rezoluciis didi sxvaobis gaTvaliswinebiT, mainc 
garTulda zogierTi mcire geometriis sasoflo-sameurneo miwis nakve-
Tebis, Senobebisa da gzebis amocnoba.

miuxedavad arsebuli SezRudvebisa, miRebuli miwis safaris ruke-
bi mniSvnelovan monacems warmoadgens konkretuli municipalitetis 
farglebSi miwis resursebis ganawilebis zogadi sivrciTi da raodenob-
rivi parametrebis analizisaTvis, miT ufro, rom aseTi infromacia sak-
vlevi teritoriisaTvis pirvelad Seiqmna. miRebuli produqti SesaZ-
lebelia gamoyenebul iqnes cageris municipalitetSi miwis resursebis 
marTvis sxvadasxva aplikaciebisaTvis.
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Natia Gegelashvili

THE ROLE OF WELL-BEING IN THE STUDENT-CENTERED LEARNING APPROACH

College students face unique challenges and stressors, such as academic demands, 
social pressures, financial concerns, and transitioning into adulthood. Therefore, pro-
moting and prioritizing students’ well-being is crucial for their success, personal devel-
opment, and overall quality of life during their college years and beyond. Efforts to en-
hance college students’ well-being may involve providing support services, promoting 
healthy lifestyles, fostering a positive campus environment, addressing mental health 
concerns.

Mental health challenges among students have become increasingly prevalent in 
recent years. High expectations and competitiveness in education systems can lead to 
increased stress and anxiety among students. The pressure to excel academically, per-
form well on exams, and secure future opportunities can take a toll on their mental 
well-being.

Also, the rise of social media and technology has created a new set of challeng-
es for students. Constant exposure to curated and idealized versions of others’ lives 
on social media platforms can contribute to feelings of inadequacy, comparison, and 
low self-esteem. Additionally, excessive screen time and online interactions can impact 
sleep patterns and overall mental health.

By incorporating concern for well-being in student-centered learning approach, 
educators can address these issues proactively. By fostering emotional resilience, stress 
management skills, and self-care practices, universities can better support students’ 
mental health and reduce the negative impact on their learning.

naTia gegelaSvili

keTildReobis roli studentze orientirebuli swavlebis midgomaSi

studentebi dganan iseTi gamowvevebisa da stresis winaSe, rogoricaa 
akademiuri moTxovnebi, socialuri da finansuri problemebi da zrdas-
rulobis asakSi gadasvla. amitom, studentebis keTildReobis xelSewyo-
ba gadamwyvetia maTi warmatebis, pirovnuli ganviTarebisa da cxovrebis 
saerTo xarisxis gaumjobesebisaTvis studentobis wlebSi da mas Semde-
gac. studentebis keTildReobis gaumjobesebis mcdelobebi SeiZleba 
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moicavdes damxmare servisebis miwodebas, jansaRi cxovrebis wesis popu-
larizacias, kampusSi pozitiuri garemos xelSewyobas, fsiqikuri janmr-
Telobis problemebis mogvarebas.

fsiqikuri janmrTelobis gamowvevebi studentebs Soris gansakuTre-
biT aqtualuri xdeba bolo wlebSi. ganaTlebis sistemebSi arsebulma 
maRalma molodinebma da konkurentunarianobis moTxovnam SeiZleba ga-
moiwvios studentebis stresisa da SfoTvis zrda. molodinebma, romelic 
iTvaliswinebs karg akademiur moswrebas, gamocdebze kargi Sedegebis mi-
Rebas da samomavlo SesaZleblobebis uzrunvelyofas, SeiZleba gavlena 
iqonios studentebis mentalur keTildReobaze.

garda amisa, socialuri mediisa da teqnologiebis zrdam Seqmna axali 
gamowvevebi studentebisTvis. socialuri mediis platformebze sxvebis 
cxovrebis idealizebul versiebTan sakuTari Tavis mudmivma Sedarebam 
SesaZloa, xeli Seuwyos araadekvaturobis da dabali TviTSefasebis gan-
cdas. garda amisa, ekranTan gatarebulma drom da onlain-interaqciam 
SeiZleba, gavlena moaxdinos Zilis reJimze da mTlianad fsiqikur janm-
rTelobaze.

studentze orientirebuli swavlebis midgomaSi keTildReobis mid-
gomis integraciiT, profesor-maswavleblebs saSualeba eZlevaT, stu-
dentebTan erTad imuSaon zemoT aRniSnuli gamowvevebis dasaZlevad. emo-
ciuri mdgradobis, stresis marTvis unarebisa da sakuTar Tavze zrunvis 
praqtikis xelSewyobiT, universitetebs SeuZliaT, mxari dauWiron stu-
dentebis fsiqikur janmrTelobas da Seamciron is faqtorebi, romlebic 
negatiur gavlenas axdenen maT swavla-ganaTlebaze.

Tariel Elashvili 

EXAMINING A TEACHER’S ROLES AND RESPONSIBILITIES FOR IMPLEMENTING 
DIGITAL GAMEPLAY IN THE CLASSROOM

The use of digital games in education has become increasingly popular as a method 
to engage students and enhance the learning process. However, the existing discourse 
on game-based learning has predominantly focused on empowering students, over-
looking the crucial role of teachers. This article aims to address this gap by examining 
the various roles that teachers fulfill in game-based learning. Through a review of litera-
ture, the article explores the pedagogical foundations underlying empirical studies and 
investigates the specific roles and activities of teachers in game-based learning.

This scoping review underscores the importance of teacher pedagogical approach-
es in game-based learning and emphasizes the need for future research to explore ef-
fective instructional strategies and their influence on student learning outcomes. Fur-
thermore, the article presents a theoretical and empirical framework that elucidates 
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how teachers facilitate games by transitioning through various roles, such as instructor, 
playmaker, guide, and explorer. The findings indicate that the teacher’s role varies de-
pending on the learning objectives and the game’s context, ranging from being a leader 
to a facilitator, an organizer and planner of pedagogical elements, and a guide and tutor 
during gameplay sessions.

The article emphasizes the importance of understanding the constraints under 
which teachers work and argues for a better understanding of the contexts in which 
games are used and the roles teachers play in game-based learning scenarios.

  
tariel elaSvili 

maswavleblis rolebisa da pasuxismgeblobebis Semowmeba saklaso 
oTaxSi cifruli TamaSebis gamoyenebis procesSi

cifruli TamaSebis gamoyenebam ganaTlebaSi popularoba moipova, 
rogorc studentebis CarTulobis da saswavlo gamocdilebis gazrdis 
saSualebam. Tumca, TamaSze dafuZnebuli swavlebis Sesaxeb arsebuli 
diskusia, ZiriTadad orientirebulia studentebze da maswavleblebis 
roli xSir SemTxvevaSi ugulebelyofilia. statiaSi ganxilulia TamaSze 
dafuZnebuli swavlebis procesSi maswavleblebis sxvadasxva roli da 
maTi mniSvneloba arsebuli literaturis Tvisebrivi analizis safuZvel-
ze. sferos mimoxilvis standartuli meTodologiis mixedviT, sxvadasx-
va cifruli biblioTekebidan SeirCa 2013-2023 wlebSi gamoqveynebuli 27 
statia da 6 wigni. statiaSi ganxilulia is sirTuleebi, romlebTanac gam-
klavebac uwevT maswavleblebs videoTamaSebiT swavlebis midgomis gamoy-
enebisas sxvadasxva viTarebaSi.

garda amisa, statiaSi warmodgenilia Teoriuli da empiriuli Car-
Co imis gasagebad, Tu rogor warmarTaven maswavleblebi leqcias in-
struqtoris, gamTamaSeblis, megzuris da mkvlevaris rolebis morgebiT. 
Sedegebi aCvenebs, rom maswavleblis rolebi gansxvavdeba TamaSis konte-
qstis mixedviT. 

statia xazs usvams maswavleblebis mniSvnelovan rols saganmanaTleb-
lo TamaSebis arCevaSi, momzadebaSi, swavlebasa da gamoyenebaSi. maswav-
lebelTa sxvadasxva rolebis da maTi gavlenis gacnobierebiT is iZleva 
Rirebul Sexedulebebs saklaso oTaxSi TamaSebis, rogorc saganmanaT-
leblo instrumentebis, efeqturobisa da sicocxlisunarianobis gasaum-
jobeseblad.
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Tamar Toloraia

ASPECTS OF DECENTRALIZATION IN THE CONTEXT OF INCLUSIVE PRESCHOOL 
EDUCATION

The article analyzes a case study, specifically examining the Oni municipality, to 
elucidate the process of incorporating aspects of political decentralization by local 
self-government. This exploration aims to establish innovative service models tailo-
red to the population‘s diverse needs, focusing on early and preschool education _ a 
groundbreaking initiative in Georgia.

The article introduces a pattern delineating the interplay among local and central 
governments, private sector representatives, and community members. This examp-
le, a pioneering endeavor in the realm of early and preschool education in Georgia, 
addresses challenges within the field through the initiative of the local municipality. 
The collaborative efforts across these sectors, showcased in the Oni municipality case, 
vividly exemplify decentralization support through the cohesive involvement of various 
institutions. The outcomes directly impact the well-being of preschool children, their 
parents, and their families.

Emphasizing the significance of accessible preschool education, particularly in high 
mountainous, and sparsely populated regions, the Oni municipality serves as a note-
worthy example. This case study yields valuable insights into how resolving a specific 
issue related to alternative preschool education services can yield multifaceted bene-
fits. These include safeguarding the child‘s fundamental rights, fostering women‘s em-
ployment, averting population migration, cultivating public-private partnerships, and 
facilitating transparent planning and project implementation. The equal engagement of 
stakeholders at various stages reinforces local self-government and contributes to the 
transparent execution of initiatives.

The article highlights the synergistic outcomes resulting from the alignment of indi-
viduals under a cohesive vision and mutual aspirations aimed at advancing the broader 
societal welfare, as exemplified by this collaborative undertaking.

Tamar Toloraia

decentralizaciis aspeqtebi inkluziuri skolamdeli  
ganaTlebis konteqstSi

onis municipalitetis SemTxvevis Seswavlis safuZvelze gaanali-
zebulia adgilobrivi TviTmmarTvelobis mier politikuri decent-
ralizaciis aspeqtebis gaTvaliswinebis procesi mosaxleobis saWiro-
ebebze morgebuli momsaxurebebis axali formebis Sesaqmnelad. masSi 
gadmocemulia adgilobriv da centralur mTavrobebs, kerZo seqtoris 
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warmomadgenlebs da Temis wevrebs Soris urTierTobis nimuSi, romelic 
saqarTvelos adreuli da skolamdeli ganaTlebis mimarTulebiT munici-
palitetis iniciativis pirveli mcdelobaa sferoSi arsebuli gamowvevis 
sapasuxod. aRniSnul seqtorebs Soris TanamSromlobis Sedegi pirdapir 
avlens sxvadasxva instituciis konsolidaciis gziT decentralizaciis 
mxardaWeras da kavSirSia skolamdeli asakis bavSvebis, maTi mSoblebisa da 
ojaxebis keTildReobasTan. amasTanave, TiToeuli bavSvisTvis misawvdo-
mi skolamdeli ganaTlebis uzrunvelyofa kidev ufro met mniSvnelobas 
iZens maRalmTiani da mcirekomliani mosaxleobisTvis, risi TvalsaCino 
magaliTic onis municipalitetia. am SemTxvevis Seswavla iZleva Rire-
bul informacias, Tu rogor SeiZleba konkretuli problemis gadaWram, 
romelic alternatiuli skolamdeli ganaTlebis momsaxurebis danerg-
vas gulisxmobs, araerTi sargebeli moitanos sazogadoebisTvis: bavSvis 
fundamenturi uflebebis dacva, qalebis dasaqmebis xelSewyoba, mosaxle-
obis migraciis prevencia, sajaro da kerZo partniorobis Camoyalibeba, 
proeqtebis dagegmvis da mimdinareobis etapebze dainteresebuli mxaree-
bis Tanabari CarTuloba, saqmianobebis gamWvirvaloba, adgilobrivi Tvi-
TmmarTvelobis gaZliereba. vrceli CamonaTvali im Zalisxmevis Sedegia, 
roca adamianTa jgufi erTi xedviT da saerTo molodiniT erTiandeba 
meti sazogadoebrivi sikeTisTvis. statiac swored am movlenas exeba. 

Tamar Gurgenishvili

THE IMPACT OF SOCIAL MEDIA ON ENGLISH AS A FOREIGN LANGUAGE MAJOR 
UNIVERSITY STUDENTS’ COGNITIVE SKILLS: AN EXPLORATORY CASE STUDY 

This research article was aimed at investigating the impact of social media on the 
cognitive skills of English as a Foreign Language (EFL) students. With the increasing 
prevalence of social media platforms in the lives of students, it is crucial to understand 
its potential effects on their cognitive development. The research explores both the 
positive and negative aspects of social media usage and investigates its influence on 
cognitive skills such as ability to concentrate attention, memorization, critical think-
ing, and problem-solving abilities. This research article applied a mixed methodology, 
both qualitative and quantitative methods to find the answer to the posed research 
questions. The data were collected through an online questionnaire in Google forms. 
The study identifies various ways in which social media can affect EFL students’ cogni-
tive skills. 40 respondents from a university in Georgia participated in the survey. The 
findings suggest that social media can serve as a valuable tool for language learning, 
offering opportunities for increased exposure to the development of cognitive skills and 
interactive communication. However, the respondents mentioned that they dedicate 
less time to studies than to navigation in social network sites. Overall, this research 
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sheds light on the complex relationship between social media and the cognitive skills of 
EFL students. By understanding these dynamics, educators and students can navigate 
the digital landscape more effectively, harnessing the positive aspects of social media, 
while minimizing its potential negative impact on cognitive development.

Tamar gurgeniSvili

inglisuris rogorc ucxo enis Semswavleli universitetis  
studentebis SemecnebiT unarebze socialuri mediis gavlena

winamdebare statia miznad isaxavs socialuri mediis gavlenis 
gamokvlevas inglisuris, rogorc ucxo enis (EFL) Semwavleli studen-
tebis SemecnebiT unarebze. studentTa cxovrebaSi socialuri mediis 
platformebis mzardi dominirebis gamo, gadamwyveti mniSvneloba aqvs 
misi potenciuri efeqtis gagebas studentTa kognitur ganviTareba-
ze. winamdebare statia ikvlevs socialuri mediis gamoyenebis rogorc 
dadebiT, aseve uaryofiT aspeqtebs da aseve mis gavlenas SemecnebiT 
unarebze, rogoricaa yuradRebis koncentrirebis unari, damaxsovreba, 
kritikuli azrovneba da problemis gadaWris unarebi. dasmul sakvlev 
kiTxvebze pasuxis misaRebad statiaSi gamoyenebuli iqna rogorc Tvise-
brivi, aseve raodenobrivi kvlevis meTodebi. monacemebi Segrovebuli 
iqna Google-is formebSi onlain-kiTxvaris meSveobiT. kvleva asaxavs sx-
vadasxva gzebs, romliTac socialur medias SeuZlia, gavlena moaxdinos 
inglisuris rogorc ucxo enis Semswavleli studentebis SemecnebiT 
unarebze. gamokiTxvaSi monawileoba miiRo 40 respondentma saqarTve-
los kerZo universitetidan. miRebuli Sedegebis Tanaxmad aRmoCnda, 
rom socialuri media SeiZleba iyos Rirebuli instrumenti enis Ses-
wavlisTvis, rac uzrunvelyofs SemecnebiTi unarebis ganviTarebasa da 
interaqtiuli komunikaciis gazrdis SesaZleblobebs. Tumca, respon-
dentebma agreTve aRniSnes, rom socialur qselebSi navigaciasTan Se-
darebiT nakleb dros uTmoben swavlas. saerTo jamSi, aRniSnuli kvleva 
naTels hfens socialur mediasa da inglisuris rogorc ucxo enis Sems-
wavleli studentebis SemecnebiT unarebs Soris kompleqsuri urTier-
Tobis arsebobas. xsenebuli dinamikis gaTvaliswinebiT, maswavleblebsa 
da studentebs SeuZliaT cifruli arealis ufro efeqturad gamoyene-
ba, socialuri mediis pozitiuri aspeqtebis aTviseba kognitur ganvi-
Tarebaze misi potenciuri negatiuri zemoqmedebis minimumamde Semcire-
bis gziT.
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Lela Goginava

EXPLORING BEST PRACTICES AND CHALLENGES OF TEACHING HERITAGE  
LANGUAGE IN COMPLEMENTARY SCHOOLS: A REVIEW OF LITERATURE

This paper explores the nature, best practices, challenges, and unique roles of lan-
guage-teaching complementary schools in maintaining the heritage language of immi-
grant communities. These schools, also known as Sunday schools, Saturday schools, or 
weekend schools, operate independently of mainstream schooling and aim to provide 
additional learning opportunities for immigrant children. They play a crucial role in help-
ing children maintain a connection with their country of origin and develop their social 
and cultural identities. The article reviews the literature published in the last 10 years 
and addresses four main questions: the nature and scope of complementary schools in 
Europe; effective strategies for preserving and transmitting heritage languages; the role 
of church-affiliated supplementary schools; and the challenges faced by complementa-
ry schools in terms of resources. The methodology involved searching various databas-
es and selecting relevant articles for analysis. The review highlights the significance of 
complementary schools as socially, politically, and educationally important institutions 
that foster community languages and literacy. It discusses the coexistence of “separate 
bilingualism” and “flexible bilingualism” within these schools and the importance of 
addressing the needs of immigrant and ethnic minority children in mainstream educa-
tion. The paper also explores the instructional practices employed by complementary 
schools and compares the experiences and practices in Asian and European languages. 
Overall, the article aims to provide insights into the best practices and challenges of 
complementary schools in teaching heritage languages to immigrant children.

lela goginava

memkvidreobis enis swavlebis saukeTeso praqtikisa da gamowvevebis 
Seswavla damatebiT skolebSi: literaturis mimoxilva

aRniSnuli naSromi Seiswavlis enis swavlebis damatebiTi skole-
bis bunebas, saukeTeso praqtikas, gamowvevebsa da maT unikalur rols 
emigrantTa TemSi memkvidreobis enis SenarCunebis saqmeSi. aRniSnuli 
skolebi, romlebic aseve cnobilia, rogorc sakvirao skolebi, SabaTis 
skolebi an SabaT-kviris skolebi, funqcionireben ZiriTadi saswavlo 
procesisgan damoukideblad da miznad isaxaven damatebiTi saswavlo Sesa-
Zleblobebis uzrunvelofas emigranti bavSvebisTvis. isini mniSvnelovan 
rols asruleben da exmarebian bavSvebs, SeinarCunon kavSiri warmoSobis 
qveyanasTan da ganaviTaron TavianTi socialuri da kulturuli idento-
ba. statiaSi mimoxilulia mocemul TematikasTan dakavSirebuli bolo 
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10 wlis periodSi gamoqveynebuli literatura, romelic oTx ZiriTad 
sakiTxs exeba: damatebiTi skolebis bunebasa da masStabs; memkvidreobis 
enebis SenarCunebisa da swavlebis efeqtur strategiebs; eklesiasTan 
afilirebuli damatebiTi skolebis rols da damatebiTi skolebis winaSe 
arsebuli gamowvevebs resursebTan mimarTebaSi. meTodologia moicavda 
sxvadasxva monacemTa bazis moZiebas da analizisTvis Sesabamisi statiebis 
SerCevas. mimoxilva xazs usvams damatebiTi skolebis, rogorc socialu-
rad, politikurad da saganmanaTleblo TvalsazrisiT mniSvnelovani in-
stitutebis rols, romlebic xels uwyoben msoflio xalxebis enebisa da 
wignierebis SenarCunebasa da ganviTarebas. masSi ganxilulia `calkeuli 
orenovnebisa~ da `moqnili orenovnebis~ Tanaarseboba damatebiT skoleb-
Si da imigrantebisa da eTnikuri umciresobebis bavSvebis saWiroebebis 
dakmayofilebis mniSvneloba ganaTlebis ZiriTad safexurze. mimoxilva 
aseve Seiswavlis damatebiTi skolebis mier gamoyenebul saswavlo praq-
tikis magaliTebs da adarebs aziur da evropul enebTan mimarTebaSi arse-
bul gamcdilebasa da praqtikas. saerTo jamSi, mimoxilvis mizania, uz-
runvelyos informaciis miwodeba emigranti bavSvebisTvis memkvidreobis 
enebis swavlebis procesSi damatebiTi skolebis saukeTeso praqtikasa da 
gamowvevebze. 

Teona Diasamidze

ISSUES RELATED TO THE ORGANISATION OF COMPULSORY EDUCATION  
IN GEORGIA

Education is an essential aspect of human existence, and ensuring the realizati-
on of this fundamental human right is a primary objective in the contemporary global 
landscape. The prioritization of primary and basic education has led to numerous inter-
national and national initiatives aimed at improving compliance with legislative frame-
works. Despite concentrated efforts to enhance educational accessibility and adheren-
ce to compulsory education mandates, enforcement remains a significant challenge, 
posing a shared concern globally, including in Georgia.

Effective enforcement of compulsory education at the national level requires a 
complex legislative arrangement of the issue regulating and cooperation between sta-
te agencies, identification of authorized entities, and coordinated work of responsible 
individuals.

The paper examines international and national normative documents that regula-
te compulsory education, alongside official statistical data. It analyzes studies on the 
challenges faced by out-of-school and at-risk students in Georgia. Subsequently, in-
terviews were conducted with the heads of the educational resource center and the 
psychosocial service, drawing upon the gathered information.
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Following the interviews, a variety of challenges associated with ensuring the pro-
vision of compulsory education have been identified. Additionally, recommendations 
have been proposed, aiming to enhance the legislative framework concerning the pro-
vision of compulsory education for students who have discontinued their education 
and those who are currently out of school. These recommendations also seek to impro-
ve the effectiveness of their integration into formal educational settings.

Teona diasamiZe

saqarTveloSi savaldebulo ganaTlebis organizebis praqtikis 
sakiTxebi

ganaTleba kacobriobis arsebobis ganuyofeli nawilia da misi, ro-
gorc adamianis ZiriTadi uflebis ganxorcieleba Tanamedrove msoflios 
erT-erT ZiriTad prioritets warmoadgens. dawyebiTi da zogadi ganaT-
lebis uzrunvelyofis mizniT, araerTi saerTaSoriso Tu erovnuli ka-
nonmdeblobis Tanmimdevruli optimizaciis mcdelobisa, savaldebulo 
ganaTlebis praqtikuli aRsruleba jer kidev mniSvnelovan gamowvevas 
warmoadgens msoflios mraval qveyanaSi. gansakuTrebiT, yuradRebas 
moiTxovs skolis miRma darCenili mozardebis da skolidan ganTesili 
moswavleebis savaldebulo ganaTlebis Teoriuli da praqtikuli orga-
nizebis sakiTxi, rac dRemde ar aris siRrmiseulad mokvleuli saqarT-
veloSi.

savaldebulo ganaTlebis efeqtiani aRsruleba erovnul done-
ze, moiTxovs sakiTxis maregulirebeli da saxelmwifo uwyebaTaSorisi 
TanamSromlobis kompleqsur sakanonmdeblo mowesrigebas, uflebamosi-
li subieqtebis gamokveTas da pasuxismgebel pirTa koordinirebul mu-
Saobas. 

naSromSi Seswavlilia savaldebulo ganaTlebis maregulirebeli 
saerTaSoriso da erovnuli normatiuli dokumentebi da oficialuri 
statistikuri monacemebi, gaanalizebulia saqarTveloSi skolis miRma 
da skolidan ganTesili moswavleebis problemebTan dakavSirebuli kvle-
vebi. miRebul informaciaze dayrdnobiT gamokiTxulia saganmanaTleblo 
resurs-centris xelmZRvanelebi da mandaturis, fsiqosocialuri samsa-
xuris ufrosi. 

interviuebis Sedegad, gamokveTilia savaldebulo ganaTlebis uz-
runvelyofasTan dakavSirebuli rigi gamowvevebi da SeTavazebulia re-
komendaciebi, romelic xels Seuwyobs skolidan ganTesili da skolis 
miRma darCenili moswavleebis savaldebulo ganaTlebis uzrunvelyofis 
sakanonmdeblo mowesrigebas da formalur ganaTlebaSi maTi CarTvis efe-
qtianobas. 
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Mariam Qalebashvili
Tinatin Tchintcharauli

EXECUTIVE FUNCTIONS, RUMINATION AND RESILIENCE:  
DIFFERENCES REVEALED BY STRESS LEVEL AND SEX (GENDER) ANALYSIS 

The aims of the present study are 1) to explore the relations between resilience, 
rumination and executive function (EF) under the lens of perceived stress and sex (gen-
der); and 2) to identify out of the nine executive functions (attention, emotion regula-
tion, flexibility, inhibition, organization, planning, self-monitoring, working memory, 
initiative) which ones are the predictors of resilience and rumination.

Method: Quantitative method was applied. Convenience sample was sent self-ad-
ministered questionnaires of executive function, rumination, resilience and perceived 
stress. 186 participants (age range 18-74, men _ 64, women _ 122) were divided into 
low (95 = 52 women + 43 men) and high (91 = 70 women + 21 men) perceived stress 
subgroups. The collected data were processed in SPSS, by means of correlation-regres-
sion analysis and T-test for independent groups.

Results: Rumination moderately correlated with EF and resilience. For the whole 
sample (186), resilience was predicted by emotion regulation, self-monitoring (-), plan-
ning, organization and inhibition (-); rumination was predicted by emotion regulation 
(-), attention (-) and inhibition. Women turned out to ruminate more than men, while 
men turned out to have a higher level of resilience. Executive functions (except for 
emotion regulation) did not significantly differ based on sex. For women, resilience was 
predicted by emotion regulation and planning; and the predictor of rumination was 
emotion regulation (-). For men, resilience and rumination were both predicted by initi-
ative. Besides emotion regulation, initiative and self-monitoring (-) predicted resilience 
of those women who had high perceived stress. Emotion regulation was a predictor of 
resilience of the men with high perceived stress.

Interpretation: To deal with rumination and develop resilience, it is important, on 
the one hand, to exercise the action-oriented EFs (initiative, planning and organizati-
on); and on another hand, to employ and moderate those EFs which are action-stop-
pers or action-delayers (inhibition and self-monitoring). Emotion regulation has to be 
taken into consideration as it stood out in almost all statistical models. In contrast to 
the general model, high perceived stress revealed a reversal of predictors on the basis 
of sex: women’s resilience showed connections to initiative, whereas men’s resilience 
appeared to be associated with emotion regulation. Such results can be explained by 
cultural or gender differences. 
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mariam qalebaSvili 
TinaTin WinWarauli 

aRmasrulebeli funqciebi, ruminacia da fsiqologiuri medegoba: 
gansxvavebebi stresis donisa da sqesis mixedviT (2022)

sakiTxis dasma: winamdebare kvleva miznad isaxavs sqesisa da aRqmuli stre-
sis mixedviT, medegobas, ruminaciasa da aRmasrulebel funqcias (EF) Soris 
kavSirebisa da cxra aRmasrulebeli funqciidan (yuradReba, emociis regula-
cia, moqniloba, inhibicia, iniciativa, organizeba, dagegmva, TviTmonitorin-
gi, muSa mexsiereba) medegobisa da ruminaciis prediqtorebis Seswavlas.

meTodi: kvleva raodenobrivi meTodis gamoyenebiT ganxorcielda. xel-
misawvdom SerCevas daegzavna aRmasrulebeli funqciis, ruminaciis, medego-
bisa da aRqmuli stresis kiTxvarebi. monawileoba 186-ma zrdasrulma miiRo 
(asaki 18-74 weli), 122-ma _ qalma da 64-ma mamakacma. dabali aRqmuli stre-
sis mixedviT dajgufda 95 monawile (52 mdedr + 43 mamr), xolo maRali maCve-
neblis mixedviT _ 91 (70 mdedr + 21 mamr). monacemebi damuSavda korelaci-
ur-regresuli analizisa da jgufTaSorisi T kriteriumis gamoyenebiT. 

Sedegebi: ruminacia zomier uaryofiT korelaciaSi iyo EF-sa da mede-
gobasTan. mTliani SerCevisTvis, medegobas winaswarmetyvelebda: emoci-
is regulacia, TviTmonitoringi(-), dagegmva, organizeba da inhibicia(-); 
ruminacias _ emociis regulacia(-), yuradReba(-) da inhibicia. sqesis 
mixedviT gamoikveTa Semdegi gansxvavebebi: qalebs _ ruminaciis maRali 
maCveneblebi hqondaT, mamakacebs ki _ medegobis. aRmasrulebeli funq-
ciebi, garda emociis regulaciisa, mniSvnelovnad ar gansxvavdeboda. qa-
lebis medegobas _ emociis regulacia da dagegmva winaswarmetyvelebda, 
ruminacias _ mxolod emociis regulacia(-); mamakacebis medegobisa da 
ruminaciis(-) prediqtori iniciativa iyo. maRali aRqmuli stresis dros, 
qalebis medegobas, emociis regulaciasTan erTad, iniciativa da TviTmo-
nitoringi(-) winaswarmetyvelebda, mamakacebis medegobis prediqtori ki 
emociis regulacia iyo.

interpretacia: ruminaciasTan gasamklaveblad da medegobis gasaZlie-
reblad, mniSvnelovania, erTi mxriv, moqmedebaze orientirebuli aRmasru-
lebeli funqciebis (iniciativa, dagegmva da organizeba) ganviTareba, xolo 
meore mxriv, qcevis Semakavebeli an damayovnebeli funqciebis (inhibicia 
da TviTmonitoringi) zomieri gamoyeneba. yuradsaRebia emociis regula-
ciac, rac statistikuri analizis TiTqmis yvela modelSi dominirebda. 
sqesTaSorisi gansxvavebis TvalsazrisiT, saintereso iyo Sedegebis erTg-
vari Sebruneba: Tu qalebis medegobis prediqtori, zogad modelSi, emoci-
is regulacia iyo, kacebis medegobis prediqtori ki _ iniciativa, maRali 
stresis dros prediqtorebi piriqiT gamovlindnen. aRniSnuli Sedegebi 
SesaZloa aixsnas kulturis an genderuli TaviseburebebiT.
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Nino Kavtaradze

FROM „ORIENTALIST GAZE“ TO „NEW WOMAN“ (ON THE EXAMPLE OF  
GEORGIAN SOVIET CINEMA OF THE 1920S)

What was the role of women in Georgian cinema of the first half of the 1920s? How 
were female characters depicted under the „orientalist gaze“ of directors? How were 
prevailing „orientalist“ perspectives toward female characters replaced by left-revoluti-
onary ideas, and in what form was the „new woman“ established in Georgian cinema? 
To what extent did social status determine the legal status of women in the Soviet Uni-
on of the 1920s, and how did cinema reflect these dynamics? Finally, how do Georgian 
Soviet films of the silent period allow for criticism and reinterpretation through the lens 
of feminist film theories? This work provides answers and analyses to these questions.

Since 1921, Soviet cinema entered a new phase. In 1923, the central institution 
of film production, „Sakhkinmretsvi“ (Goskinprom), was established, marking the be-
ginning of one of the most interesting and unique periods in Georgian cinema, both 
thematically and stylistically.

In the first half of the 1920s, Russian directors were involved in Georgian film pro-
duction. Notable examples include Amo Bek-Nazarov („Father‘s Killer“ / 1923), Ivane 
Perestiani („Arsena Jorjiashvili“ / 1921), and Vladimir Barsky („Teacher“ / 1922). In 
Barsky‘s film „Arsena Kachaghi“ (1923), Georgian silent film star Nato Vachnadze made 
her debut, portraying an oppressed, weak, disenfranchised woman living in pre-revo-
lutionary 19th-century society.

It is noteworthy that a significant percentage of Georgian films from the 1920s 
are named after women („Giuli,“ „Bela,“ „Mary _ Daughter of the Count,“ „Natela,“ 
etc.). This phenomenon cannot be considered a manifestation of „Soviet feminism“ but 
rather a form of „positive discrimination.“ Women, often depicted through the male 
gaze, expressed ideological messages in Georgian cinema of the 1920s and were sub-
jected to a form of objectification by directors.

From the second half of the 1920s, Soviet film production expanded further. Young 
Georgian filmmakers such as Mikheil Chiaureli, Mikheil Kalatozishvili, Aleksandre Tsuts-
unava, Zakaria Berishvili, and Nikoloz Shengelaya emerged. Shengelaya‘s film „Eliso“ 
(1928) significantly altered the portrayal of oppressed women, presenting an emanci-
pated woman inspired by the revolutionary-leftist ideas of the 1920s. In „Saba“ (1929), 
Mikheil Chiaureli offered his interpretation of the „new woman,“ characterized more by 
masculine traits than feminine ones.
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nino qavTaraZe 

 `orientalisturi mzeridan~ _ `axal qalamde~
 (1920-iani wlebis qarTuli sabWoTa kinos magaliTze)

rogori iyo 1920-iani wlebis pirveli naxevris qarTul kinoSi qalis 
roli, ra xerxebiTa da gzebiT eqceoda personaJi qali reJisoris `ori-
entalisturi mzeris~ qveS? rogor `Canacvlda~ drois sul mcire inter-
valiT qali personaJebis mimarT gabatonebuli `orientalizmi~ memarcxe-
ne-revoluciuri ideebiT da ra formiT mkvidrdeba qarTul kinoSi `axali 
qali~? ramdenad gansazRvravda socialuri statusi 1920-iani wlebis sab-
WoTa yofaSi qalis uflebriv mdgomareobas da rogor airekla es yoveli-
ve kinom? ramdenad iZleva uxmo periodis qarTuli sabWoTa filmebi fe-
ministuri kinoTeoriebis diskursSi kritikisa da axleburad `wakiTxvis~ 
saSualebas? swored am kiTxvebze pasuxebsa da analizs moicavs naSromi.

1921 wlidan sabWoTa kino axal fazaSi Sedis, 1923 wels iqmneba kino-
warmoebis centraluri institucia `saxkinmrewvi’’ (goskinpromi) da qar-
Tul kinoSi erT-erTi yvelaze saintereso, TviTmyofadi periodi iwyeba: 
rogorc Tematuri , ise _ formiseuli TvalsazrisiT.

 1920-iani wlebis pirvel naxevarSi kinowarmoebis procesSi ruseTidan 
Camosuli reJisorebi erTvebian: amo bek-nazarovi (`mamis mkvleli~ /1923) iva-
ne perestiani (`arsena jorjiaSvili~/1921) da vladimer barski (`moZRvari~/ 
1922) swored mis filmSi ̀ arsena yaCaRi~ (1923) pirvelad Cndeba qarTuli uxmo 
kinos varskvlavi nato vaCnaZe, romelic me-19 saukunis, revoluciamdel sa-
zogadoebaSi mcxovrebi Cagruli, susti, uuflebo qalis saxe-xats qmnis.

 simptomuria, rom 1920-iani wlebis qarTul kinoSi qalis saxeli pro-
centulad yvelaze met films hqvia (`giuli~ `bela~ `Tavadis asuli meri~ 
`naTela~...) es faqti cxadia, `sabWoTa feminizmis~ gamovlinebad ver CaiT-
vleba, ufro metic aq `pozitiur diskriminaciasTanac~ ki gvaqvs saqme. 
mamakacuri mzeris qveS `momwyvdeuli~ qalebi 1920-iani wlebis qarTul 
kinoSi ideologiasac gamoxatavdnen da reJisorTa mxridan erTgvari 
obieqtivaciis msxverplic iyvnen. 

1920-iani wlebis meore naxevridan sabWoTa kinowarmoeba kidev ufro 
masStaburi xdeba. `saxkinmrewvSi~ asparezze axalgazrda qarTveli av-
torebi gamodian: mixeil Wiaureli, mixeil kalatoziSvili, aleqsandre 
wuwunava, zaqaria beriSvili, nikoloz Sengelaia. am ukanasknelis filmi 
`eliso~ (1928) Zireulad cvlis Cagruli qalis saxes da ekranze, 1920-iani 
wlebis revoluciur-memarcxene ideebiT STagonebul emansipirebul qals 
qmnis. mixeil Wiaureli filmSi `saba~ (1929) `axali qalis~ miseul inter-
pretacias gvTavazobs, romelSic feminurze metad, maskulinuri Strixe-
bi Warbobs. 
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Georgy Slavin-Rudakov

THE EVOLUTION OF LGBTQ+ CHARACTERS IN DISNEY CARTOONS 1950-2020:  
A LITERATURE REVIEW

This article explores the evolution of LGBTQ+ characters in Disney cartoons from 
the 1950s onwards, focusing on their representation, storylines, and the audience’s re-
actions to them. As a leading animated content producer, Disney has been instrumen-
tal in shaping the cultural landscape and influencing societal norms. The representation 
of characters and their narratives can have profound implications for how audiences 
understand and engage with various social issues, including those related to gender 
and sexuality. However, the representation of LGBTQ+ characters in these cartoons 
has been a topic of ongoing debate and scrutiny. This article examines the evolution of 
LGBTQ+ characters in Disney cartoons, drawing on academic literature and audience 
responses to analyze the impact and implications of these representations. By doing so, 
it aims to contribute to the ongoing discourse on diversity and representation in media, 
providing a nuanced understanding of how these portrayals have evolved and their role 
in shaping societal attitudes towards the LGBTQ+ community. The article also discusses 
the changing narratives and audience perception of LGBTQ+ characters, and the impact 
of social media on audience reactions. Including LGBTQ+ characters in Disney cartoons 
has been a transformative force, reshaping narratives, influencing audience percep-
tion, and redefining Disney’s brand image.

giorgi slavin-rudakovi

lgbtq+ personaJebis evolucia `disneis~ multfilmebSi  
1950-2020 wlebSi: literaturis mimoxilva

statiaSi ganxilulia `disneis~ multfilmebis lgbtq+ personaJebis 
evolucia 1950-iani wlebidan. statia fokusirebulia personaJTa rep-
rezentaciaze, siuJetebze da auditoriis reaqciaze. rogorc animaci-
uri kontentis wamyvani prodiuseri, `disnei~ xels uwyobs kulturuli 
landSaftis Camoyalibebasa da socialur normebze gavlenis moxdenas. 
personaJebisa da maTi narativebis warmodgenas SeiZleba hqondes didi 
zegavlena imaze, Tu rogor igebs auditoria sxvadasxva, _ maT Soris 
genderTan da seqsualobasTan dakavSirebul, _ socialur sakiTxs da ra 
saxis mimarTebas amyarebs maTTan. aRniSnul animaciebSi lgbtq+ perso-
naJebis reprezentacia mimdinare debatebisa da analizis Temaa. statia 
eyrdnoba akademiur literaturas da auditoriis pasuxebs am reprezen-
taciebis gavlenisa da Sedegebis gasaanalizeblad. amiT is miznad isaxavs, 
xeli Seuwyos mravalferovnebisa da media-reprezentaciis Sesaxeb arse-
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bul diskurss, uzrunvelyos niuansuri gageba imis Sesaxeb, Tu rogor gan-
viTarda es reprezentaciebi da ra roli iqonies maT lgbtq+ Temis mimarT 
sazogadoebis damokidebulebis CamoyalibebaSi. statiaSi, aseve, ganxilu-
lia lgbtq+ personaJebis narativebis da auditoriis aRqmis cvlileba da 
socialuri mediis gavlena auditoriis reaqciaze. `disneis~ multfil-
mebSi lgbtq+ personaJebis CarTva iyo transformaciuli Zala, romelic 
cvlis narativebs, gavlenas axdens auditoriis aRqmaze da `disneis~ imi-
jis transformacias axdens. 

Baia Sikharulidze

MINES OF “NEW WORLDVIEWS” IN GEORGIAN CULTURE

From today’s perspective, identifying the ideological superstructure of the early 
years of Bolshevik rule (1922-1927) should not be difficult. However, the task of ana-
lyzing recent history and liberating it from ideological “mines” remains the responsibil-
ity of our generation. The traces and consequences of the “historical superstructures” 
built during the Soviet period on Georgian (and not only) consciousness, which have 
contributed to the current socio-cultural situation, are not yet fully understood.

Although the goals that the Bolshevik “worldview-building machine” served are 
clear today, we are not surprised even by the facts of intimidation and recruitment of 
scientists during the Bolshevik period. Yet, the aspects of artificially created culture, 
which expressed the vital interests of the Soviets and aimed to construct a “new” future 
in the collective consciousness, remain significant.

This theory was supported by a corps of Soviet Georgian scientists, whose views 
were echoed by foreign scholars and historians. The “transformed” identities creat-
ed by Georgian Soviet scientists continue to influence contemporary scientific circles, 
both foreign and Georgian. During the Soviet period, recognized scientific cadres, who 
exposed the workings of the new Soviet identity machine, played a key role in dissem-
inating new imperial values and introducing new consciousness among the conquered 
nations.

It is essential to declare and address the cultural-historical superstructure and 
ideological pseudo-scientific “findings.” Our consciousness, which has often consid-
ered these opinions organic, needs to be liberated to perceive the real picture. Today, 
more than 100 years after the Sovietization of Georgia, it is crucial to assess the risks of 
the awareness shaped by the ideologized science described above.
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baia sixaruliZe

`axali msoflmxedvelobebis~ naRmebi qarTul kulturaSi

dRevandeli gadasaxedidan, bolSevikuri mmarTvelobis pirveli wle-
bis (1922-1927) msoflmxedvelobrivi dakveTa-zednaSenis identificireba 
TiTqos ar unda yofiliyo rTuli, magram jerjerobiT, uaxlesi istoriis 
analizi da misi ideologiuri `naRmebisgan~ gamonTavisufleba isev Cveni 
Taobis pasuxismgeblobaa. bolomde ar aris gacnobierebuli im `istoriu-
li zednaSen(eb)is~ kvali da Sedegebi, romelic sabWoTa periodSi daeSena 
qarTul (da aramarto), cnobierebas, da dRevandeli socio-kulturuli 
viTareba ganapiroba.

Tumca, is miznebi, rasac bolSevikuri `msoflmxedvelobis amgebi man-
qana~ emsaxureboda, dRes cxadia, ar gvikvirs Tundac `bolSevikuri peri-
odis mecnierTa daSineba-gadabirebis faqtebi, da mainc, _ naklebad aris 
gamomzeurebuli xelovnurad Seqmnili kulturis aspeqtebi, rac sabWo-
ebis sasicocxlo interess gamoxatavda da farTo sazogadoebis xalxis 
cnobierebaSi `axal~ momavals agebda.

am Teorias amyarebda sabWoTa qarTvel mecnierTa korpusi, romelTa 
Sexedulebebs eyrdnobodnen ucxoeli swavlulebi Tu istorikosebi.

qarTuli sabWoTa mecnierebis mier Seqmnili `transformirebuli~ 
identobebi dResac zemoqmedebs, da sxvadasxva ucxour Tu qarTul Ta-
namedrove samecniero wreebze kvlav axdens gavlenas. sabWoTa periodSi 
aRiarebuli samecniero kadrebi, romlebic apoxierebdnen axali sabWoTa 
identobis Sesaqmnel manqanas, erTad Carxavdnen ra axali imperiuli fa-
seulobebis qveS dapyrobil erebs, rodesac sakuTar Tavze iRebdnen ra 
axali cnobierebis damnergavis rols.

sasurvelia da unda gacxaddes kulturul-istoriuli zednaSeni, 
ideologiuri fsevdomecnieruli `mignebebi,~ da Cveni cnobiereba, ro-
melic am mosazrebebs organulad miiCnevs, realuri suraTis aRsaqmelad 
gamonTavisufldes.

dRes, saqarTvelos gasabWoebidan 100 welze meti xnis Semdeg, sasur-
velia, Sefasdes cnobierebis ra riskebi moamzada zemoTaRwerilma ideo-
logizebulma mecnierebam.

Tea Chanturia

AUDIOVISUAL CULTURE AS A TOOL FOR SOLVING ENVIRONMENTAL PROBLEMS

This paper aims to provide a thorough study of the interaction between audiovisu-
al culture and environmental issues, with a clear focus on inspiring positive action and 
raising environmental awareness. The primary objective of the review is to explore the 
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transformative potential of audiovisual content in fostering a caring attitude towards 
nature and mobilizing collective efforts for environmental sustainability.

The article presents the results of a detailed literature review, drawing from the 
works of renowned scientists, cultural scholars, and environmental activists such as 
Yuval Levin, Naomi Oreskes, Wendell Berry, and others. Their perspectives form the ba-
sis for the development and transformation of the techno-cultural paradigm, in which 
ecology is a core component. The literature review depicts the current state of global 
culture, identifies critical stages of technogenic civilization, and emphasizes the need 
for a new approach to nature.

Furthermore, a comparative analysis is conducted using selected examples of au-
diovisual content. This includes discussions on documentaries like “An Inconvenient 
Truth” and “Before the Flood,” as well as feature films such as “Promised Land” and 
“Wall-E.”

These examples are analyzed to illustrate the effectiveness of audiovisual culture 
in promoting environmental awareness and facilitating positive change. The themes, 
narrative techniques, and impact of these works are explored, underscoring their role 
as powerful tools for communicating complex environmental issues.

The paper further explores the emergence of eco-cinema and eco-friendly pro-
duction practices in the audiovisual industry. It also discusses the role of eco-art, im-
mersive technologies, and social media platforms in raising environmental awareness.

In conclusion, by presenting a review of existing literature and a comparative analy-
sis of the role of audiovisual culture, this article aims to play a positive role in addressing 
environmental challenges. A synthesis of insights from scientific papers and real-world 
examples provides a solid foundation for understanding the potential of audiovisual 
content to promote environmental awareness and encourage positive environmental 
action.

Tea Wanturia

audiovizualuri kultura rogorc ekologiis problemebis  
gadaWris instrumenti

naSromi miznad isaxavs audiovizualur kulturasa da garemosdacviT 
sakiTxebs Soris urTierTqmedebis mimoxilvas, kerZod, misi mizania audi-
ovizualuri Sinaarsis transformaciuli potencialis ganxilva, bune-
bisadmi mzrunveli damokidebulebis Camoyalibeba da garemos mdgrado-
bisTvis koleqtiuri Zalisxmevis mobilizeba. 

statiaSi asaxulia literaturis mimoxilvis Sedegebi, romlebic ga-
momdinareobs cnobili mecnierebis, kulturologebis da garemosdacvi-
Ti aqtivistebis (iuval levini, naomi oreskesi, vendel beri da sxv.) naS-
romebidan. maTi Sexedulebebi ayalibebs teqno-kulturuli paradigmis 
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ganviTarebis da transformaciis safuZvels, sadac ekologia birTvis Se-
madgeneli nawilia. literaturis mimoxilva warmoaCens globaluri kul-
turis amJamindel mdgomareobas, gansazRvravs teqnogenuri civilizaci-
is kritikul etapebs da xazs usvams bunebisadmi axali damokidebulebis 
formirebis aucileblobas.

 audiovizualuri Sinaarsis SerCeuli magaliTebis gamoyenebiT Ca-
tarebulia SedarebiTi analizi. maT Soris, warmodgenilia dokumenturi 
filmebi „uxerxuli simarTle“ da „warRvnamde“, aseve, mxatvruli Si-
naarsis filmebi, rogorebicaa „aRTqmuli miwa“ da „Wall-E“. es magali-
Tebi ganxilulia garemosdacviTi cnobierebis amaRlebis da pozitiuri 
cvlilebebis xelSewyobaSi audiovizualuri kulturis efeqturobis 
sailustraciod. gaanalizebulia am nawarmoebebis Temebi, Txrobis teq-
nika da gavlena, rac TvalsaCinod warmoaCens maT rTuli garemosdacviTi 
sakiTxebis gadmocemis mZlavr instrumentebad.

 naSromi damatebiT ikvlevs audiovizualur industriaSi eko-ki-
nos da ekologiurad sufTa warmoebis praqtikis gaCenas. igi, aseve, gani-
xilavs eko-xelovnebis, imersiuli teqnologiebis da socialuri mediis 
platformebis rols garemosdacviTi cnobierebis amaRlebaSi.

 dasasruls, arsebuli literaturis mimoxilvis da audiovizualu-
ri kulturis rolis SedarebiTi analizis warmodgeniT, es statia dade-
biT rols Seasrulebs garemosdacviTi gamowvevebis gadaWraSi. samecni-
ero naSromebidan da realuri magaliTebidan miRebuli Sexedulebebis 
sinTezi qmnis myar safuZvels audiovizualuri Sinaarsis potencialis 
gasagebad, ekologiuri cnobierebis xelSewyobisTvis da pozitiuri gare-
mosdacviTi moqmedebebisTvis

Nino Gogitidze

FEATURES OF THE USE OF DIGITAL TECHNOLOGIES IN BANKING SECTOR

Innovation in the digital era has also affected the banking sector & changed cus-
tomer relations. The use of digital technologies has increased the level of competition 
& transformed consumer dem&s. This means that today consumers are more willing to 
receive banking services with the help of digital platforms.

The concept of e-banking is based on developing & implementing financial ser-
vices through the Internet. In addition, digital integration reduces costs & automates 
optimizing processes, channels & products. The paper discusses the developments in 
the world in recent years, which confirm the necessity of digitization of the banking 
industry. 

The presented examples show that digital technologies are not limited in time & 
space & are more customized to the user. The reviewed studies confirm that the in-
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ternet changes the face-to-face relationship between banks & customers & influences 
relationship marketing. However, technology transmits information in cyberspace in 
highly creative ways. Based on the literature, it can be inferred that technological ad-
vances may, on one h&, increase the rate of connections, while on the other h&, they 
may reduce direct communications.

nino gogitiZe

cifruli teqnologiebis gamoyenebis Taviseburebebi sabanko  
seqtorSi: literaturis mimoxilva

inovaciis ganviTarebam cifrul eraSi sabanko seqtorzec imoqmeda da 
momxmarebelTan urTierTobis formebi Secvala. cifruli teqnologie-
bis gamoyenebam gazarda konkurenciis xarisxi da momxmarebelTa moTxo-
vnebi gardaqmna. es ki gulisxmobs imas, rom dRes momxmareblebs metad 
surT, sabanko momsaxureba cifruli platformebis daxmarebiT miiRon. 

eleqtronuli bankingis koncefcia internetis saSualebiT finansuri 
servisebis SemuSavebasa da danergvas efuZneba. amasTan, cifruli integ-
racia amcirebs xarjebs da procesebis, arxebis da produqtebis avtomati-
zebul optimizacias axdens. 

naSromSi ganxilulia bolo wlebSi msoflioSi ganviTarebuli movle-
nebi, romlebic sabanko industriis gacifrulebis aucileblobas adas-
turebs. warmodgenili magaliTebidan Cans, rom cifruli teqnologiebi 
ar aris SezRuduli drosa da sivrceSi da is momxmarebelze metad mor-
gebulia. ganxiluli kvlevebi adastureben, rom interneti cvlis banke-
bisa da momxmareblebis pirispir urTierTobis sistemas da gavlenas ax-
dens urTierTobebis marketingze. amasTan, teqnologiebis gamoyenebisas 
informacia kibersivrceSi metad kreatiuli meTodebiT gadaicema. Seswa-
vlili masalebidan SeiZleba davaskvnaT, rom teqnologiurma miRwevebma, 
erTi mxriv, SesaZloa, gazardos kavSirebis maCvenebeli, meore mxriv ki Se-
amciros pirdapiri komunikaciebi. 

Nunu Balavadze

FEAR AND PLAY IN GEORGIAN POETRY FROM THE 1950S ONWARDS

This paper discusses how fear can become a plague caused by an age, or how a per-
son turns to play to get rid of fear and save himself physically or spiritually. This became 
one of the hallmarks of the 20th century.

In the 1950s, Shota Chantladze was one of the first Georgian poets who brought 
the interplay of fear and play into his poetry. The poetry of the 1970s and 1980s, using 
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the examples of Lia Sturua and Besik Kharanauli, evaluates play as one of the ways to 
escape from the social realist space.

Since the 1980s, in the poems of Badri Gugushvili and Karlo Kacharava, we see the 
need to defend ourselves from reality and people in times of fear. Existential fear is 
evident in Tamaz Badzagua’s poetry.

In the poetry of the 1990s, it can be seen that reality causes individual to loses 
himself. The poet tries to escape from all this and declares that he disguises himself. 
Disguise becomes the norm. A person gradually realizes the need to adapt to this kind 
of reality (Zviad Ratiani, Dato Barbakadze). As for Eka Kevanishvili’s poetry, the reader 
here witnesses the so-called ‘Borderization’. The fear of losing the motherland day by 
day is shocking.

We can conclude that the lyrical subject is an immigrant. We witness the so-called 
`internal emigration~. The audience comprises both contemporary society and future 
readers who will read these artistic texts years later.

 
nunu balavaZe 

SiSi da TamaSi me-20 saukunis 50-ianelebisa da TanamedroveTa 
poeziaSi

statiaSi saubaria, Tu rogor SeiZleba iqces SiSi epoqisgan gamowveul 
senad da individis gadarCenis mizniT rogor transformirdeba is TamaSad; 
anda SiSisgan Tavis dasaRwevad da fizikurad Tu sulierad gadasarCenad 
rogor mimarTavs adamiani TamaSs. zemoaRniSnul gancdebisadmi msgavsi da-
mokidebuleba qarTul poeziaSi me-20 saukunis erT-erT markerad iqca. 

50-ian wlebSi SoTa CantlaZe erT-erTi im pirvel qarTvel poetTagan-
ia, romelsac Tavis poeziaSi SiSisa da TamaSis urTierTmimarTeba Semoa-
qvs.

70-80-iani wlebis poeziaze saubrisas lia sturuas da besik xaranau-
lis leqsebis magaliTze TamaSi Sefasebulia, rogorc socrealisturi 
sivrcidan gaqcevis erT-erT saSualebad.

80-iani wlebidan badri guguSvilisa da karlo kaWaravas leqsebSi Si-
Sis dros realobisa da adamianebisgan Tavdacvis saWiroebas vxedavT.

 Tamaz baZaRuas poeziaSi wina planze egzistencialuri SiSi ikveTe-
ba-aq ganmsazRvrelia adamianis yofna-aryofnisadmi dasmuli kiTxvebi.

90-iani wlebis poeziaSi Cans, rom individs realoba sakuTar Tavsac 
akargvinebs. poeti am yvelafrisgan Tavis daRwevas cdilobs da acxadebs, 
rom iniRbeba. SeniRbva iqceva normad. adamiani TandaTan iazrebs amgvar 
realobasTan morgebis saWiroebas.(zviad ratiani, daTo barbaqaZe).

rac Seexeba eka qevaniSvilis poezias, aq mkiTxveli e. w. `borderiza-
ciis~ mowme xdeba. samSoblos dRiTidRe dakargvis SiSi SemaZrwunebelia. 
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SegviZlia davaskvnaT, rom moTamaSe _ lirikuli subieqti _ emigran-
tia (arsebuli realobidan sakuTar sulSi gadasaxlebuli. vxdebiT e.w. 
`Sinagani emigraciis~ mowmeni (individi naklebad urTierTobs sazogado-
ebaSi da, Sesabamisad, iketeba sakuTar arsebaSi). mayurebeli, erTi mxriv, 
lirikuli subieqtis Tanamedrove sazogadoebaa, meore mxriv, momavlis 
mkiTxveli, romelic am mxatvrul teqstebs ukve wlebis Semdeg waikiTxavs.

Zurab Sanadze

AMERICAN AND SOVIET UNION POLICY TOWARDS THE WESTERN SAHARA  
CONFLICT DURING THE COLD WAR

The Western Sahara conflict has been one of the main obstacles to a stable and 
peaceful environment in North Africa since it originated in the 1970s and remains unre-
solved, despite active involvement from the United Nations. The severity of the conflict 
is underscored by the involvement of several opposing parties: Western Sahara, the ad-
ministration of this territory, Morocco, and Algeria. In Georgian historiography, there 
are very few works on this topic.

This paper discusses the evolution of the Western Sahara conflict from its inception 
to the end of the Cold War, focusing on the attitudes of the USA and the Soviet Union 
towards this conflict. The primary research issue is the foreign policy of the United 
States and the Soviet Union regarding Western Sahara during the Cold War. This issue 
is important and relevant because, although the main actors of the Cold War did not 
directly confront each other in the Maghreb region and North Africa in general, they 
chose allies and both sides tried to extend their interests to Third World countries as 
much as possible.

The policies of the United States and the Soviet Union towards the Western Sahara 
conflict represent a clash of interests between hegemonic powers during the Cold War 
era. Examining the Western Sahara conflict highlights the distinct choices and interests 
of both the US and the Soviet Union regarding the involved actors.

zurab sanaZe

amerikisa da sabWoTa kavSiris politika dasavleT saharis  
konfliqtisadmi civi omis periodSi

dasavleT saharis konfliqti CrdiloeT afrikaSi stabiluri da mSvidi 
garemos erT-erTi mTavari Semaferxebeli faqtoria, vinaidan dapirispi-
reba saTaves gasuli saukunis 70-ian wlebSi iRebs da dRemde gadauWrelia, 
miuxedavad gaerTianebuli erebis organizaciis aqtiuri CarTulobisa. 
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konfliqtis simwvaves ganapirobebs is mocemuloba, romelSic ramdenime 
dapirispirebuli mxarea: dasavleT sahara da am teritoriis mmarTveloba, 
maroko da alJiri. 

naSromSi warmodgenilia dasavleT saharis konfliqtis mimdinareoba 
konfliqtis dawyebidan civi omis dasrulebamde da amerikisa da sabWoTa 
kavSiris damokidebuleba am dapirispirebis mimarT. mTavar sakvlev sa-
kiTxs warmoadgens SeerTebuli Statebisa da sabWoTa kavSiris sagareo 
politika dasavleT saharis mimarT civi omis dros. sakiTxi mniSvnelovani 
da aqtualuria, vinaidan civi omis mTavari aqtorebi, SesaZloa, pirdapir 
ar upirispirdebodnen erTmaneTs maRribis regionSi da, zogadad, Crdi-
loeT afrikaSi, Tumca isini irCevdnen mokavSireebs da orive mxare cdi-
lobda, maqsimalurad, Tavisi interesebis gavrcelebas mesame samyaros 
qveynebze. 

qarTul istoriografiaSi Cven TiTqmis ar mogvepoveba Sromebi aR-
niSnuli Temis irgvliv. mwirad gvaqvs kvlevebi CrdiloeT afrikaSi civi 
omis Sesaxeb da, faqtobrivad, siaxles warmoadgens dasavleT saharisa da 
iq mimdinare konfliqtis rolis Seswavla aSS-isa da sabWoTa sagareo po-
litikur rakursSi. 

amerikuli da sabWoTa politika konfliqtis mimarT, civi omis dros 
hegemonobis msurveli mxareebis interesTa jaxia; dasavleT saharis kon-
fliqtze saubrisas ki kidev ufro kargad Cans amerikisa da sabWoTa kavSi-
ris arCevani da interesebi konfliqtSi CarTuli aqtorebisadmi.

Nino Besiashvili
Irina Datikashvili-David 

IDENTIFICATION OF THE INCIDENCE OF POST-TONSILLECTOMY BLEEDING AND

EVALUATION OF POSSIBLE BLEEDING RISK FACTORS IN ADULT GEORGIAN PATIENTS

Background: Tonsillectomy is one of the most common surgical procedures in Otor-
hinolaryngology. In Georgia, approximately 3,500 procedures, and in the United States, 
more than 500,000 procedures are performed annually. Although it is considered one 
of the straightforward operations, its recovery period can be complicated by life-thre-
atening complications, such as pulmonary edema, dehydration, bleeding, and even 
death of the patient.

Objective: The study aims to evaluate the incidence of primary and secondary 
post-tonsillectomy bleeding and name the possible risk factors of post-tonsillectomy 
hemorrhages.

Methods: Based on the National Clinic of Otorhinolaryngology, Georgia, between 
January 2023 and June 2023, we collected medical histories of adult patients, more 
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than 16 years old, diagnosed with chronic tonsilitis, and operated on both tonsils. We 
did a retrospective review of post-tonsillectomy medical cards and identification of the 
reason for re-hospitalization in the postoperative period.

Results: Of 786 patients, only 101 developed post-tonsillectomy hemorrhage 
(12.85%). Primary post-tonsillectomy hemorrhage occurred in 48 patients, whereas 
secondary post-tonsillectomy bleeding occurred in 53 patients. For those patients who 
underwent secondary surgery during the post-tonsillectomy period, the most common 
days for bleeding were days 0, 10, and 11. secondary post-tonsillectomy hemorrhage 
occurred in patients with a smoking history, obesity, and recurrent tonsillitis.

Conclusion: The study has shown, that the most common possible bleeding risk 
factors during the post-tonsillectomy period from day 0 to day 21 are: smoking status 
and obesity, recurrent infections. To decrease the risk factors in the post-tonsillecto-
my period is necessary to find new criteria for clarification of the underestimated risk 
factors.

nino besiaSvili
irina daTikaSvili-davidi

tonzileqtomiis Semdgomi sisxldenis sixSiris identificireba 
da sisxldenis SesaZlo risk-faqtorebis Sefaseba qarTvel   
zrdasrul pacientebSi

1. ilias saxelmwifo universitetis sabunebismetyvelo mecnierebi-
sa da medicinis fakultetis doqtoranti. 2. irina daTikaSvili-davidi 
aris ilias saxelmwifo universitetis sabunebismetyvelo mecnierebisa 
da medicinis fakultetis profesori. 

Sesavali: tonzileqtomia erT-erTi yvelaze gavrcelebuli qiru-
rgiuli proceduraa otorinolaringologis departamentSi. wlis gan-
mavlobaSi saqarTveloSi daaxloebiT 3500 procedura tardeba. xoli 
amerikis SeerTebul StatebSi es ricxvi 500000-s aWarbebs. miuxedavad 
imisa, rom aRniSnuli operacia iTvleba erT-erT martiv qirurgiul 
Carevad, misi post-operaciuli periodi SesaZloa garTuldes iseTi  
sicocxlisTvis saSiSi mdgomareobebiT, rogoricaa filtvis SeSupeba, 
dehidratacia, sisxldena, rasac pacientis gardacvalebac ki SeiZleba 
moyves.

mizani: kvlevis mizania Seafasos pirveladi da meoradi post-tonz-
ileqtomiis sisxldenebis sixSire da daasaxelos misi gamomwvevi  SesaZ-
lo risk-faqtorebi.

meTodebi: kvlevis Catarebis lokacia: yel-yur-cxviris sneulebaTa 
erovnuli centri, jafariZe-qevaniSvilis klinika, saqarTvelo. kvlevis 
periodi 2023 wlis ianvari _ 2023 wlis ivnisi. Cven SevagroveT im zr-
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dasruli pacientebis  (asaki 16 welze meti asaki) samedicino istorie-
bi romelTac daesvaT diagnozi, qronikuli tonziliti da CautardaT 
operacia ormxrivi tonzileqtomia. kvleva iTvaliswinebs aRniSnuli 
samedicino baraTebis retrospeqtul mimoxilvasa da identificirebas 
postoperaciul periodSi rehospitalizaciis mizezebis.

Sedegebi: kvlevam aCvena, rom 786 pacientidan mxolod 101-s ganuvi-
Tarda tonzileqtomiis Semdgomi sisxldena (12,85%). pirveladi  sisx-
ldena dafiqsirda 48, xolo meoradi _ 53 pacientSi. tonzileqtomiis 
Semdgom periodSi, sisxldena ganviTarda umetesad 0, 10 da 11 dRee-
bi. meoradi sisxldena aReniSnaT im pacientebs, romlebsac anamnezSi 
aReniSnebodaT morecidive tonziliti, iyvnen Tambaqos momxmareblebi 
da hqondaT maRali BMI indeqsi.

daskvna: kvlevam aCvena, rehospitalizaciis yvelaze xSiri mizezi aris 
post-tonzileqtomiuri sisxldena romlis SesaZlo riski-faqtorebi 
post-tonzileqtomiis periodSi, 0-dan 21 dRemde aris: mowevis statu-
si, simsuqne, morecidive infeqciebi. risk-faqtorebis Sesamcireblad 
aucilebelia siRrmiseuli kvlevebi raTa moxdes axali kriteriumebis 
moZieba da Sefasebul iqnas post tonsileqtomiuri sisxldenebis zusti 
riskis faqtorebi. 

Nika Tkeshelashvili

LAND COVER CLASSIFICATION IN TSAGERI MUNICIPALITY BASED ON SATELLITE 
IMAGERY AND MACHINE LEARNING

Land cover information is important for solving many geospatial problems. Accura-
te and up-to-date land cover data, regionally and globally, is essential for effective im-
plementation and monitoring of the United Nations Millennium Development Goals. 
The 7th Millennium Development Goal (MDG 7) is the rational use of natural resources, 
which is an important challenge for such developing countries as Georgia. One of the 
problematic issues in this process is the scarcity or absence of appropriate spatial data 
at the local level.

Within the framework of the present study, land cover classification from various 
satellite images was performed in Tsageri municipality, Georgia and three machine le-
arning models selected for this purpose _ random forest, support vector machine and 
artificial neural network _ were tested and compared. Farther, by synthesizing the 
spectral bands of medium spatial resolution Sentinel-2 and high spatial resolution Pla-
netScope satellite images, the accuracy of land cover classification has been increased 
for detailed mapping.

The results of the study showed that the models developed for land cover classi-
fication determined specific classes with different accuracy. The land cover map clas-
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sified by the artificial neural network is overall superior, qualitatively, to the maps ob-
tained by the support vector machine and random forest algorithms.

 Increasing the spatial resolution of Sentinel-2 by combining it with high-resolution 
PlanetScope imagery has had a significant impact on the detail of land cover maps. In 
this case, it became possible to recognize relatively small objects in the study area. 

As a result of the research, the thematic digital maps of land cover were prepared 
for the municipality of Tsageri for the first time and the ongoing situation was analyzed. 
The obtained data provides an important basis for urban planning, land administration, 
natural disaster mitigation, resource management and other spatial and economic de-
cisions at the municipal and national levels.

nika tyeSelaSvili

miwis safaris klasifikacia cageris municipalitetSi  
distanciuri zondirebisa da manqanuri swavlebis gamoyenebiT

informacia miwis safaris Sesaxeb mniSvnelovania araerTi geosivrcu-
li problemis gadaWrisaTvis. zusti da uaxlesi miwis safaris informa-
cia, regionul da globalur doneze, aucilebelia gaeros aTaswleulis 
ganviTrebis miznebis efeqturi gatarebisa da monitoringisTvisac. aTas-
wleulis ganviTarebis me-7 mizans (MDG 7) warmoadgens bunebrivi resur-
sebis racionaluri gamoyeneba, rac mniSvnelovani gamowvevaa iseTi gan-
viTarebadi qveynebisaTvis, rogoric saqarTveloa. am procesSi erT-erT 
problematur sakiTxs warmoadgens lokalur doneze Sesabamisi sivrciTi 
monacemebis simwire an ararseboba.

winamdebare kvlevis farglebSi, sxvadasxva Tanamgzavruli gamosaxu-
lebebis gamoyenebiT moxda miwis safaris klasifikacia cageris municipa-
litetSi da am miznis gansaxorcieleblad SerCeuli manqanuri swavlebis 
sami modelis _ SemTxveviTi tyis, sayrdeni veqtorebis manqanisa da xe-
lovnuri neironuli qselis gamocda da urTierTSedareba. aseve, saSualo 
sivrciTi garCevadobis Sentinel-2-sa da maRali sivrciTi garCevadobis Pla-
netScope-is Tanamgzavruli gamosaxulebebis speqtruli arxebis sinTeziT 
miwis safaris klasifikaciis sizustis gazrda detaluri rukebis Sesaq-
menlad.

kvlevis Sedegebma aCvena, rom miwis safaris klasifikaciisTvis Seqm-
nilma modelebma sakvlevi teritoriis farglebSi calkeuli klasebi gan-
sazRvra gansxvavebuli sizustiT. xarisxobrivad xelovnuri neironuli 
qselis mier klasificirebuli miwis safaris ruka, saerTo jamSi, aRemate-
ba sayrdeni veqtorebis manqanisa da SemTxveviTi tyis algoriTmebiT miRe-
bul gamosaxulebebs. 

 miwis safaris rukebis detalizaciaze mniSvnelovani gavlena iqonia 
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Sentinel-2-is sivrciTi garCevadobis gazrdam PlanetScope-is maRali garCe-
vadobis gamosaxulebasTan Serwymis gziT. am SemTxvevaSi SesaZlebeli gaxda 
gamosaxulebaze ufro mcire zomis obieqtebis amocnoba da rukaze asaxva. 

kvlevis Sedegad cageris municipalitetisaTvis pirvelad momzad-
da miwis safaris Tematuri cifruli rukebi da moxda arsebuli mdgoma-
reobis analizi. miRebuli monacemebi warmoadgens mniSvnelovan baziss 
municipalur da erovnul doneze urbanuli dagegmarebis, miwis adminis-
trirebis, bunebrivi katastrofebis mitigaciis (Serbilebis), resursebis 
menejmentisa da sxva sivrciTi Tu ekonomikuri gadawyvetilebebis miRebis 
procesSi.
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